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Message  to  the  leac  her 


You  are  about  to  explore,  with  your  students,  the  beauty  and  diversity  of  the  Cree 
language  and  culture.  The  Cree  people  are  the  largest  First  Nations  group  in 
Canada,  with  over  80  000  Cree  speakers.  A significant  number  of  Metis  also  speak 
Cree. 

Cree-speaking  people  are  spread  over  a vast  geographic  area,  so  there  is  a 
remarkable  diversity  in  the  language.  Any  language  spoken  over  a large  area 
develops  regional  differences  in  pronunciation,  vocabulary  and  grammar. 
Adaptations  of  the  language  materials  in  this  Guide  may  need  to  be  made  for  your 
community. 

Your  students  need  to  be  aware  that  Cree  speakers  have  political  and  economic 
advantages,  both  at  regional  and  national  levels,  in  being  able  to  communicate  in 
more  than  one  language.  Cree  is  also  now  accepted  at  several  Canadian 
universities  and  colleges  for  second  language  entrance  requirements  in  certain 
faculties. 
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Encouraging  authentic  voices  in  the  classroom  is  crucial  to  the  success  of  this 
language  program.  Whenever  possible,  use  Elders  and  other  community  Cree 
speakers  to  enrich  the  language  learning.  Having  students  interact  with  other  Cree 
speakers  helps  students  bring  their  language  knowledge  out  of  the  classroom  and 
into  the  realm  of  communication. 

Language  learning  and  retention  takes  place  through  using  the  language.  Students 
need  to  hear,  speak  and  communicate  in  the  language  to  maintain  the  language. 
Therefore,  it  is  important  to  involve  parents  and  community  resources  to  build  a 
supportive  relationship  for  Cree  language  learning.  Most  of  all,  as  a teacher,  model 
using  Cree  as  much  as  possible. 

Please  familiarize  yourself  with  the  important  information  in  this  introduction.  It 
will  help  you  implement  a successful  Cree  language  and  culture  program  in  your 
classroom. 


C ree  Worldview 


Ka-ki-kiskeyihtetan  oma,  namoya  kinwes  maka  aciyowes  poliko  oma  ota 
ka-hayayak  wasetam  askihk,  ekwa  ka-kakwey  misketan  kiskeyihtamowin, 
iyinisiwin,  kisteyitowin,  mina  nanisitotatowin  kakiya  ayisiniwak,  ekosi 
oma  kakiya  ka-wahkotowak. 

Realize  that  we  as  human  beings  have  been  put  on  this  earth  for  only  a 
short  time  and  that  we  must  use  this  time  to  gain  wisdom,  knowledge, 
respect  and  understanding  for  all  human  beings,  since  we  are  all  relatives. 

- Cree  proverb 

The  Cree,  Nehiyaw,  worldview  is  not  a polarized  view  but  a holistic  view.  It  is  not 
this  or  that,  it  is  this  and  that.  It  holds  that  all  life  forms  are  interconnected  and 
that  life  is  sacred.  Human  beings  are  not  at  the  top  of  a ladder  but  are  one  part  of  a 
sacred  circle.  Emotional,  physical,  mental  and  spiritual  realms  are  not  separate  but 
are  recognized  as  part  of  the  whole. 

Traditionally,  responsibility  within  the  Nehiyaw  culture  primarily  involved 
contributing  to  the  well-being  and  success  of  the  group — the  family,  extended 
family  and  community.  Leadership  was  developed  through  service  to  the 
community;  cooperation  and  helping  others  was  crucial  to  survival.  Traditional 
Nehiyaw  culture  still  revolves  around  the  connection  to  Mother  Earth  and  the 
relationship  with  family  and  community. 

The  concept  of  Mother  Earth  in  the  Cree  worldview  not  only  encompasses  the  land 
but  also  all  of  the  animals,  minerals,  rocks,  plant  life  and  all  of  its 
interconnectedness  with  humans.  Cree  people  do  not  use  the  products  and 
materials  of  Mother  Earth  as  commodities,  but  instead  regard  them  as  relatives  and 
treat  them  with  utmost  respect. 


2 / Chapter  1 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Four  aspects  common  to  Mother  Earth  in  the  Cree  worldview  that  can  be  honoured 
in  the  classroom  are: 

• the  interconnectedness  of  all  things 

• connection  to  the  land  and  community 

• the  dynamic  and  changing  nature  of  the  world 

• strength  that  develops  in  power  with,  not  power  over. 

Language  proceeds  from  the  worldview  of  a culture.  The  Nehiyaw  worldview  and 
philosophy  is  imbedded  in  the  language  and  culture.  This  is  also  evident  in  the 
pedagogy  or  ways  of  learning. 


C ire  le  of  Life 


NORTH 

WINTER 


yai/vi/vns 

Hinos 


tt> 

“o  m 

3 55 
G 


Adapted  with  respect:  Saskatoon  Tribal  Council 


Many  aspects  of  the  Circle  of  Life  contain  sacred  knowledge.  To  explore  the  circle 
in  Cree,  it  is  necessary  to  consult  with  an  Elder  in  your  community. 
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Cnee  Values 


The  underlying  foundation  for  all  elements  of  this  Cree  Language  and  Culture 
Nine-year  Program  Guide  to  Implementation,  Grades  4-5-6  is  Cree  values — those 
viewpoints  and  ways  of  being  that  characterize  the  Cree  way  of  life.  They  are  as 
important  today  in  educating  students  in  the  Cree  language  and  culture  as  they  have 
ever  been. 

The  most  important  value  incorporates  the  worldview  that  God,  Creator, 
Kisemanitow,  Omdmdwohtawemdw — the  higher  power  called  many  names  in  Cree 
prayers — permeates  all  activities  in  life.  In  the  Community  Membership  section  of 
each  grade  level,  this  is  expressed  as  an  overarching  value  in  the  outcome 
“Students  will  live  ( wa)wetina{hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother 
Earth*),  others  and  themselves,  guided  by  Omamawi  Ohtdwimaw  (the  Creator*).” 
Cree  values  are  spiritual  in  nature  and  not  necessarily  religious,  although  one  can 
practise  spirituality  through  religion.  The  underlying  Cree  spiritual  values  in 
education  is  an  issue  to  be  dealt  with  by  each  education  authority  or  jurisdiction  of 
the  community. 

These  values  mark  the  Cree  worldview  and  concern  for  Mother  Earth.  They 
underpin  the  way  the  Cree  expect  people  to  act  in  the  world.  These  values  are 
fundamental  to  the  way  Cree  parents,  Elders  and  the  Cree  community  intend  their 
children  to  be  brought  up  and  educated. 

The  primary  Cree  values  are: 

• Wdhkohtowin  - kinship 

• Miyo  wicehtowin  - getting  along  together 

• Mdmahwohkamdtowin  - working  cooperatively 

• Manatisiwin  and  mandhcihitowin  - respect  for  self  and  respect  for  each  other 

• Pikiskwestamowewin  - speaking  on  behalf  of  others 

• Kiskinwahasimowewin  - accepting  guidance 

• Kiskanowapdhkewin  - a keen  sense  of  observation 

• Nanahihtamowin  - obedience,  to  listen  with  an  open  heart 

• Kisewdtisiwin  - compassion,  loving  kindness 

• Tdpwewin  and  kanacisowin  - honesty  and  clean  living 

• Wicihitowin  - sharing 

• Okihtowihiwewin  - generosity 

• Tapdteyimisowin  and  ekakisteyimisowin  - humility. 

First  and  foremost  is  the  concept  of  Kinship  or  Wdhkohtowin.  Who  is  your  family? 
Walikolitowin  involves  respect  for  one  another  and  a way  of  interacting.  This  is 
often  dictated  by  how  you  are  related  to  others,  especially  in  small  Cree 
communities. 

From  Wdhkohtowin  or  Kinship  flow  other  key  values.  Getting  along  together  or 
Miyo  wicehtowin  is  what  makes  a community  work,  and  the  way  we  get  along 
together  is  by  working  together  cooperatively  or  Mdmahwohkamdtowin,  meaning 
that  people  help  each  other.  This  occurs  in  the  community  and  with  students  in  the 
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"We  respect 
ourselves  and 
others,  we 
willingly  share 
with  others  and  we 
have  compassion 
for  whatever 
circumstances 
people  face  in  their 
daily  lives.” 

Cree  Elder 


Sdkihitdk  mina 
wtcihitok. 

Love  one  another 
and  help  one 
another. 

Cree  proverb 


classroom.  In  cooperative  learning,  students  work  together  in  pairs,  small  groups 
or  as  a class,  learning  more  from  that  process  and  from  trusting  one  another  than 
from  doing  something  alone.  This  is  learning  in  which  positive  feedback,  not 
negative,  is  given;  in  which  competition,  if  it  exists,  is  friendly  and  does  not 
involve  a win  for  one  person  or  group,  and  a loss  for  another;  in  which  students  are 
encouraged  to  take  risks  only  when  they  are  ready,  and  not  before. 

Respect,  with  its  many  shades  of  meaning  ( Mandhcihitowin , Manatsiwin  and 
Kihceyihtowin),  is  one  of  the  most  highly  regarded  values  in  the  Nehiyaw  culture 
and  drives  every  aspect  of  relationships,  whether  they  are  traditional  kinships  to 
each  other  and  Mother  Earth  or  more  modern  personal  friendships  and  professional 
associations.  Showing  respect  for  self,  all  people  and  every  living  thing  is  an 
important  value  to  share  with  the  world.  Respect  should  be  seen  in  the  classroom 
and  must  reflect  the  way  respect  is  seen  in  the  community.  Specific  examples 
include  listening  attentively,  keeping  quiet,  sitting  silently  without  fidgeting, 
greeting  Elders  appropriately  and  answering  when  requested. 

A Nehiyaw  value  that  is  rapidly  being  lost  is  the  value  of  humility  or  humbleness — 
Tapateyimisdwin  or  Namoya  kisteyimisowin.  In  traditional  Cree  culture,  you  do  not 
speak  about  your  accomplishments.  You  do  not  need  to  boast  or  brag  about  what 
you  have  done;  you  let  your  life  speak  for  itself.  You  also  wait  to  speak  until 
someone  asks  you  to  speak.  Included  within  the  value  of  humility  is  the  praising  of 
other  people’s  work  and  accomplishments.  Humility  is  also  connected  with 
Nanahihtamowin — obedience  and  listening  with  an  open  heart. 

Pikiskwestamowewin  is  speaking  on  behalf  of  other  people.  Leaders  and  Elders  use 
it  in  advocacy — speaking  on  behalf  of  others  or  speaking  to  the  Creator  in  prayer. 

It  is  used  in  kinship  relations  and  negotiations.  In  the  classroom,  this  may  appear 
as  shyness.  A student  may  have  the  expectation  that  another  older  student  or  those 
with  more  authority  should  speak  on  his  or  her  behalf  when  asking  for  permission 
or  for  a favour.  This  value  is  not  appreciated  by  modern  culture,  where  people  are 
expected  to  speak  for  themselves. 

The  value  of  sharing  is  expressed  in  various  Cree  communities  as  Wicihitowin, 
Pahkwenamdtowin-wichihtowin  or  Nisohkamdtowin.  Sharing  food  is  a common 
outward  expression  and  also  ties  in  with  generosity — Okihtowihiwewin. 

Kisewatisiwin  is  compassion  and  loving  kindness,  a value  that  Elders  make  paid  of 
their  highest  goals. 

Cree  values  focus  on  a keen  sense  of  observation — Kiskanowapahkewin — about 
the  world  around  us.  This  observation  may  last  longer  than  is  acceptable  in  school 
situations  and  must  be  accommodated  and  facilitated  in  the  Cree  language  and 
culture  classroom  as  a valid  way  of  learning.  As  students,  as  community  members, 
as  Elders,  the  Cree  gather  information  about  what  is  seen,  then  draw  conclusions 
about  it  without  making  assumptions  or  rushing  to  judge.  This  characteristic  is 
fully  supported  by  another  value — the  ability  to  ask  for,  receive  and  accept 
guidance  ( Kiskinwahasimdwewin ) from  parents,  Elders,  teachers  and  other 
members  of  the  community. 
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Nehiyaw  Pedagogy 


Traditional  Cree  pedagogy — methods  of  teaching  and  ways  of  knowing  and 
learning — is  based  on  the  principle  of  oneness  with  nature.  It  is  a holistic  approach 
that  encourages  the  idea  that  everything  interconnects.  It  involves  mutual  respect, 
attention  and  the  desire  to  learn.  It  is  important  to  view  the  classroom  as  an 
extension  of  this  philosophy  and  as  a vibrant  part  of  the  community. 


The  language  used  in  the  classroom  needs  to  be  inclusive,  gentle  and  encouraging. 
Traditional  Nehiyaw  education  took  place  in  small  groups  with  extended  family 
and  community  involvement.  Teaching  and  learning  involved  observation, 
listening,  modelling  and  demonstration  with  multi-sensory  and  hands-on 
experiences.  It  was  daily  task-based  learning  that  engaged  children’s  curiosity.  It 
was  Kiskonohamasowin,  encouraging  critical  thinking  in  which  children  listened, 
observed  and  analyzed  a task  until  they  felt  ready  to  do  it  themselves.  Oral 
tradition  was  highly  developed  in  Cree  culture  in  comparison  to  modern  European 
cultures,  where  teaching  and  learning  is  often  based  largely  on  written  material. 


“Children  were 
surrounded  by 
Elders  and  adults 
within  the 
community  circle. 
An  Elder  might  say, 
‘Come  here  and  I 
will  explain.  This  is 
something  you  need 
to  know.'  Elders 
provided  knowledge 
and  it  was  lifelong 
daily  learning.” 

Cree  Elder, 

Kehewin  First  Nation 


From  an  early  age,  Cree  children  were  taught  the  art  of  listening  and  remembering. 
Oral  tradition  and  memory  development  helped  people  to  become  self-reliant  in  a 
land  where  one  mistake  could  cost  them  their  lives.  Children  learned  how  to 
survive  in  their  environment  by  listening  to  the  stories  of  the  Elders  ( Kihteydyak ). 

Traditional  pedagogy  relied  on  the  idea,  “If  children  ask,  they  are  ready  to  know.” 
Children  went  to  Kihteydyak  and  community  adults  to  gain  knowledge  and  skills  in 
areas  where  they  were  interested  and  willing  to  learn.  Children  were  also  invited 
by  Kihteydyak  to  come  and  listen  and  observe,  as  Kihteydyak  and  parents  sensed 
when  a child  was  ready  and  needed  certain  knowledge.  In  line  with 
Kiskonohamasowin,  the  Kihteydyak  and  community  adults  balanced  education 
between  instructing  the  children  and  providing  enough  information  for  children  to 
learn  for  themselves. 


In  the  classroom,  having  students  help  decide  what  they  wish  to  learn  fits  closely 
with  Cree  pedagogy.  The  teacher  sets  the  learning  environment  by  planning  ahead 
and  being  fully  prepared.  Instruction  builds  on  what  students  already  know  and 
what  they  are  curious  about.  Units  and  lessons  are  planned  but  open  to  student 
input.  This  task-based  learning  underscores  the  current  educational  philosophy  and 
traditional  Cree  pedagogy  of  focusing  on  student  needs,  abilities  and  interests. 

Cree  communities  view  curriculum  development  and  pedagogy  as  a means  of 
promoting  relevant  and  successful  experiences  for  Cree  students  in  any  school 
system.  The  policy  paper  Indian  Control  of  Indian  Education,  1972,  written  by  the 
National  Indian  Brotherhood/Assembly  of  First  Nations,  states: 


Unless  a child  learns  about  the  forces  which  shape  him:  the  history  of  his 
people,  their  values  and  customs,  their  language,  he  will  never  really  know 
himself  or  his  potential  as  a human  being.  Indian  culture  and  values  have  a 
un  ique  place  in  the  history  of  mankind.  The  Indian  child  who  learns  about 
his  heritage  will  be  proud  of  it.  The  lessons  he  leams  in  school,  his  whole 
school  experience,  should  reinforce  and  contribute  to  the  image  he  has  of 
himself  as  an  Indian. 
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Oral  Tradition 


In  Nehiyaw  culture,  oral  tradition  has  been  the  most  important  method  for  passing 
information  and  knowledge  from  one  generation  to  another.  Students  need  to  be 
taught  to  value  and  respect  oral  tradition. 

The  initial  lesson  in  oral  pedagogy  was  to  respect  the  teacher  and  storyteller  by 
learning  how  to  listen  (mental  awareness).  The  lessons  would  be  in  an 
environment  conducive  to  learning  (physical).  The  place  of  learning  would  be  safe 
and  caring  (emotional)  with  proper  protocols  relating  to  Mother  Earth — humans, 
animals,  plants,  rocks — and  the  Creator  (spiritual). 

Storytellers  have  always  been  respected  within  traditional  Nehiyaw  culture. 
Storytellers  carry  within  their  stories  the  legends,  spiritual  truths  and  history  of  the 
Cree  people.  Stories  pass  on  the  values  and  beliefs  that  are  important  to  Cree 
people  and  preserve  the  language.  Storytellers  speak  from  the  heart  and  the  listener 
listens  from  the  heart.  In  traditional  oral  cultures,  children  who  show  an  aptitude 
start  their  training  in  the  art  of  storytelling  at  an  early  age. 

There  are  many  types  of  stories.  Sacred  stories  are  only  told  in  the  winter  unless 
special  permission  is  given  through  ritual  and  ceremony.  Some  stories  are  short 
with  a particular  ending  or  moral  and  all  are  full  of  humour.  Many  stories  are  open 
ended,  long  extended  stories  with  many  levels  of  meaning.  Stories  are  repeated 
over  and  over  and  change  over  time  to  reflect  life  in  the  community.  As  listeners 
mature  and  gain  life  experience,  the  meaning  and  lessons  in  the  stories  reveal 
themselves  in  different  ways.  What  you  discovered  in  a story  as  a child  can  be 
very  different  when  you  are  an  adult.  A story  written  on  paper  becomes  frozen  in 
time,  while  the  beauty  of  an  oral  story  is  that  it  remains  a living,  flexible  and 
dynamic  part  of  culture  and  language. 

Stories  can  expand  a student’s  world.  Storytelling  is  not  just  ancient  legends  and 
stories  but  present-day  stories  about  daily  events  and  activities.  Stories  can  include 
show  and  tell  or  retelling  stories  with  connections  to  other  curriculum  areas,  such 
as  geography,  social  studies  and  science.  Where  did  this  story  come  from?  What 
animal  characteristic  does  this  explain? 

Stories  told  in  a community  belong  to  that  community  and  usually  to  a specific 
storyteller.  A story  can  be  given  to  someone  as  a gift,  but  most  often  the  story  is 
passed  from  one  generation  to  another  within  an  extended  family.  It  is  important  to 
be  sensitive  to  story  ownership  and  to  seek  permission  to  use  a story  in  the 
classroom  or,  even  better,  have  the  storyteller  come  and  tell  his  or  her  story. 


Protocol  with  Kihteyayak  (Eldeis) 


Cree  Kihteyayak  (Elders)  are  men  and  women  who  are  the  keepers  and  teachers  of 
oral  tradition,  traditional  knowledge  and  spirituality.  Kihteyayak  are  vital  to  the 
survival  of  the  culture  and  should  always  be  treated  with  respect  and  honour. 
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Inviting  Kihteyayak  from  your  community  to  speak  of  traditional  ways,  tell 
appropriate  stories,  describe  or  perform  traditional  ceremonies  and  interact  with 
students  will  add  meaning  and  richness  to  learning  Cree.  Different  Kihteyayak 
have  different  gifts  and  have  a key  role  in  transmitting  knowledge  in  all  areas  of 
language  and  culture. 

Issuing  invitations  to  Kihteyayak,  especially  in  traditional  communities,  requires 
following  the  correct  protocol.  Find  out  about  the  specific  procedures  in  your 
community,  since  they  can  vary  from  area  to  area.  It  is  important  that  students  be 
prepared  in  advance  about  expected  behaviours.  It  is  also  important  to  check  with 
your  school  administration  for  any  rules  your  school  may  have  for  inviting 
speakers  or  guests  into  the  school. 

By  interacting  with  other  Cree  language  speakers,  such  as  Kihteyayak  and  other 
community  knowledge  keepers,  language  learning  can  be  maintained  and  brought 
to  life. 


Language  Variation 


Cree  is  spoken  in  many  areas  across  Canada.  The  Cree  language,  with  five  major 
dialects  or  variants,  is  the  most  widely  spoken  language  of  the  Algonquian 
language  family.  Other  Algonquian  languages  include  Blackfoot,  Ojibwa  and 
Michif.  Most  Cree  speakers  can  understand  each  other  but  differences  in 
vocabulary,  pronunciation,  spelling  and  language  use  can  affect  comprehension. 
Linguists  refer  to  the  variations  in  a language  as  dialects.  Many  languages  have 
multiple  dialects  and  Cree  has  five  such  distinct  variations: 

Atihkamek  - R 
Moose  Cree  - L 
Plains  Cree  - Y 
Swampy  Cree  - N 
Woodland  Cree  - Th. 

For  example,  in  the  five  Cree  dialects  the  word  you  varies: 

Atihkamek  - kira 
Moose  Cree  - kila 

Plains  Cree  (Northern  Plains  Cree  and  Southern  Plains  Cree)  - kiya 
Swampy  Cree  - kina 
Woodland  Cree  - kitha. 

The  Cree  contained  in  this  Guide  is  the  Plains  Cree  Y dialect,  which  has  two 
distinct  variations:  Northern  Plains  Cree  (NPC),  known  also  as  Bush  Cree  ( Sakdw 
Nehiyawewin ),  which  is  spoken  north  of  Edmonton,  and  Southern  Plains  Cree 
(SPC),  known  also  as  Prairie/Plains  Cree  ( Paskwdw  Nehiyawewin).  You  may 
experience  one  or  both  of  the  two  variants  in  your  community  and  should  feel  free 
to  adapt  the  language  taught  based  on  the  language  used  in  your  region. 
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The  Y dialect  uses  10  consonants  (p,  t,  c,  k,  s,  m,  n,  w,  y,  h),  three  short  vowels  (a, 
i,  o)  and  four  long  vowels  (a,  i,  6,  e).  Both  pronunciation  and  spelling  may  vary 
between  regions. 

Although  a syllables  system  was  the  traditional  form  of  Cree  writing,  this  Guide 
will  use  the  Standard  Roman  Orthography  (SRO).  It  is  advisable  to  use  a 
standardized  way  of  writing  to  assist  students  in  developing  literacy,  whether  using 
SRO  or  syllables. 

Traditional  Cree  is  a nature-  and  relationship-based  language.  With  over  30%  of 
Cree  people  now  living  in  urban  centres,  teaching  students  the  rich  variety  of  Cree 
language  vocabulary  relating  to  nature  can  be  a challenge.  A walk  in  the 
schoolyard  or  a trip  to  a nearby  park  may  be  the  closest  experience  some  students 
will  have  with  nature.  However,  like  all  living  languages,  Cree  is  growing  and 
changing,  with  new  words  being  created  and  becoming  part  of  everyday  use. 


Using  This  Guide 


This  Guide  will  provide  you  with  the  tools  needed  to  plan  a successful  Cree 
language  and  culture  experience  in  your  classroom. 

As  a teacher,  you  will  choose  appropriate  activities  with  your  students  from  the 
Sample  Teaching  and  Learning  Activities.  The  activities  and  assessment  strategies 
are  samples  you  can  add  to  and  adapt  to  fit  your  classroom  situation.  Choose 
activities  that  students  are  most  interested  in  and  ones  that  will  work  with  the 
resources  available  to  you. 

The  activities  are  divided  into  four  sections,  each  with  its  own  emphasis: 
Applications,  Language  Competence,  Community  Membership  and  Strategies.  It 
is  advisable  to  integrate  activities  from  all  four  sections  when  planning  year,  unit 
and  lesson  plans.  There  are  more  activities  listed  than  you  could  use  in  a single 
lesson,  so  it  is  important  to  plan  ahead  and  select  those  that  will  work  best. 

Various  teaching  and  learning  strategies  are  included  in  the  sample  activities  and 
assessments  and  noted  in  the  Strategies  section. 

The  Appendices  at  the  end  of  this  Guide  provide  additional  information, 
vocabulary,  background,  tools  and  resources. 
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Chapter  2 

leaching  and  learning  Ciee 
Language  and  Culture 


C ha  pter  Summa  ry 

Communicative  Language  Competence 

Developing  Cree  Language  Competence 

Teaching  forCree  Language  Competence 

An  Effective  Cree  Language  Learning  Environment 

Suggested  Teaching  and  Learning  Strategies 

Combined  Gradesin  the  Cree  Language  and  Culture  Classroom 


Communicative  Language  Competence 


“We  use  the  Cree 
of  our  forefathers 
to  create  new 
memories  for  our 
students.” 


The  Cree  Language  and  Culture  Nine-year  Program  Guide  to  Implementation, 
Grades  4-5-6  is  based  on  a communicative  competence  program.  This  means 
teaching  and  learning  should  increase  each  student’s  ability  and  comfort  in  using 
Cree.  Communicative  competence  means  being  able  to  use  the  language  in  many 
situations  with  ease  and  with  minimal  errors. 

Is  there  fluency,  comfort  and  ease  in  using  Cree  in  a variety  of  settings  and 
situations?  Is  there  accuracy?  Is  the  student  using  the  language — vocabulary, 
pronunciation,  grammar,  social  appropriateness — correctly? 


Loretta  J.  Pete  Lambert, 
Director  of  Education 
Miyo  Wahkohtowin 
Education  Authority 


However,  with  beginning  learners  it  is  more  important  to  have  them  be  comfortable 
with  the  language  than  concerned  with  accuracy. 
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Developing  Ciee  Language  Competence 


Developing  Cree  language  competence  is  best  done  through  activities  and  tasks 
that  integrate  the  Cree  language  with  Cree  culture. 

The  focus  of  the  Cree  classroom  is  to  promote  as  much  language  learning  in  Cree 
as  possible  so  that  minimal  use  of  English  is  required.  Anyone  entering  the  Cree 
language  classroom  should  hear  Cree  being  spoken. 

In  the  Cree  language  classroom,  students  will  engage  in  three  kinds  of  language 
learning: 

Students  learn  Cree:  Cree  is  learned  by  students  through  meaningful  activities 
and  tasks  using  the  language.  They  learn  Cree  by  sharing  ideas,  conversations, 
dialogues,  discussions,  rituals,  ceremonies,  songs  and  stories.  By  using  Cree  in 
different  contexts,  with  topics  interesting  to  students,  language  learning  and 
retention  is  nourished  and  maintained. 

Students  learn  through  the  Cree  language:  As  students  listen  to  Cree  spoken 
live  and  recorded,  read  books  in  Cree,  explore  Cree  Web  sites  and  view  Cree 
materials  such  as  posters,  photographs,  videos  and  similar  items,  they  use  the  Cree 
language  to  increase  their  knowledge  of  Cree  culture  and  the  world.  This  also 
helps  them  develop  greater  literacy  and  thinking  skills  in  the  language. 

Students  learn  about  the  Cree  language:  Students  learn  how  the  Cree  language 
works  so  that  they  become  effective  communicators.  When  they  learn  vocabulary, 
phrases,  dialogue,  rules  and  grammar  in  context,  the  Cree  language  becomes  real, 
meaningful  and  useful  in  their  lives.  Grammar  is  modelled,  not  taught  in  isolation. 
Students  begin  to  use  language  patterns,  grammatical  rules  and  discourse 
information  to  engage  more  actively  in  their  own  Cree  language  learning. 


Teaching  for  Cree  Language  Competence 


Communicative  language  teaching  uses  speech  as  its  organizing  principle;  e.g., 
asking  questions,  commenting,  apologizing,  complimenting,  reporting,  storytelling, 
giving  directions  and  making  requests.  Communication  includes  speech  as  a 
whole,  whether  nonverbal,  body  language  or  what  is  actually  being  said.  The  goal 
in  the  Cree  classroom  is  to  encourage  students  to  speak,  interact,  socialize  and  be 
understood  in,  and  understand,  Cree.  The  context  determines  what  is  said,  how  it  is 
said,  to  whom,  where  and  why. 

Wherever  possible,  include  students,  individually,  in  pairs  or  in  small  working 
groups,  in  defining  and  choosing  activities  that  will  develop  their  language 
competence  and  promote  a sense  of  pride  and  ownership  in  what  they  are  doing. 


12/ 

2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


‘'Ktspin  ki-nohte 
nehiyawanawaw, 
tanehiyaweyek 
pohko. 

If  you  want  to  learn 
your  language,  you 
need  to  use  it.” 

Freda  Ahenakew, 
Muskeg  Lake, 
Saskatchewan 


As  a teacher,  you  review,  reinforce  and  develop  Cree  language  learning  by 
exposing  students  to  the  vocabulary  and  structure  many  times  and  in  many 
different  ways.  Give  the  students  opportunities  to  apply  the  language  continuously 
over  an  extended  period  of  time. 

Developing  Students  ’ Listening  Comprehension 

To  acquire  the  language,  it  is  important  for  students  to  hear  the  Cree  language 
spoken  fluently  and  in  the  proper  context.  The  more  students  hear  Cree  spoken  in  a 
variety  of  situations,  the  better  they  will  understand  what  is  being  said.  They  will 
also  pick  up  on  body  language  and  other  nonverbal  strategics  a Cree  speaker  may 
be  using  to  communicate.  Limited  exposure  to  Cree  and  continual  translation  into 
English  will  slow  down  language  development.  The  more  a teacher  uses  Cree,  the 
more  readily  students  will  follow  suit. 

Sometimes  students  may  go  through  a silent  period  before  being  willing  to  try  Cree 
themselves.  They  arc  listening  and  learning.  If  the  teacher  continues  to  speak  and 
model  Cree,  students  will  develop  a stronger  comfort  level.  As  confidence 
increases,  students  become  willing  to  speak  and  participate  more  fully. 

To  maximize  the  learning  of  Cree,  especially  in  the  very  early  stages,  the  following 
points  are  worth  considering. 

• Use  authentic  texts  produced  for  and  by  speakers  of  Cree. 

• Use  short,  simple  and  meaningful  sentences. 

• Use  vocabulary  in  common  use  in  the  local  Cree  community. 

• Use  gestures,  facial  expressions,  visuals  or  appropriate  objects  to  help  students 
understand. 

• Use  humour. 

• Use  topics  and  content  that  are  familial-  and  of  interest  to  students. 

Developing  Students  ’ Speaking  Skills 

How  do  you  develop  Cree  language  speaking  skills  so  effectively  that  a student  has 
the  opportunity  to  engage  in  useful  dialogue  with  another  person  or  group?  When 
developing  this  area  of  communicative  competence,  the  following  suggestions  may 
be  of  value. 

• Work  in  cooperation  with  the  students  to  choose  dialogues  and  sentences  that 
mean  something  to  them  and  to  which  they  can  relate. 

• Have  the  language  be  so  useful  to  students  that  they  are  encouraged  to  apply  it 
inside  and  outside  the  classroom  setting. 
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• For  any  planned  language  activity,  make  sure  there  is  a model,  proposed 
dialogues,  sentence  patterns  or  examples  so  that  the  students  clearly  understand 
the  expectations  for  that  activity. 

As  students  become  more  proficient  in  Cree,  you  can  add  more  challenging 
dialogues,  encouraging  them  to  tty  different  sentences  on  their  own.  This  follows 
the  findings  of  Lev  Vygotsky,  the  Russian  languages  expert  who  said  that  “to 
continue  to  learn,  the  language  students  are  exposed  to  should  always  be  just  a little 
beyond  their  current  capabilities.  A student  should  be  able  to  do  a task  with  help 
today  and  be  able  to  do  it  on  his  or  her  own  tomorrow.” 

Developing  Students  ’ Literacy  Skills 

Development  in  Cree  language  learning  includes  the  key  literacy  skills  of  reading, 
writing  and  representing,  including  drawings,  dioramas,  posters  and  cartoons. 

Students  come  with  different  strengths,  learning  styles  and  habits.  The  following 
practices  may  be  helpful  in  developing  their  literacy  skills. 

• Allow  students  to  work  from  their  own  strengths. 

• Choose  the  most  effective  form  of  literacy  to  promote  student  growth  and 
understanding  of  Cree  language  forms  and  patterns,  Standard  Roman 
Orthography  (SRO),  syllables  and  phonetic  spelling. 

• Use  representation  methods,  such  as  drawing,  working  with  the  computer  and 
displaying  different  types  of  art  forms  and  crafts.  Representations  could 
include  beadwork.  cartoons,  ceramics,  carvings  and  other  forms  of  literacy 
significant  to  Cree  and  Metis  communities. 

• Besides  reading  and  writing,  use  storytelling,  drama,  role-play,  syllables  and 
humour  to  enhance  language  development. 

How  Grammar  Fits 

Grammatical  patterns  provide  the  students  with  a scaffold  to  build  upon  as  they 
learn  to  manipulate  language  and  create  their  own  patterns.  Grammar,  however, 
must  be  placed  in  the  appropriate  context  and  integrated  into  language  dialogues 
and  patterns  to  facilitate  learning.  Smart  practices  for  teaching  grammar  include: 

• Never  teach  grammar  in  isolation — it  is  more  difficult  to  understand  if  not 
contextualized  properly.  Students  will  come  to  understand  grammar  elements 
through  the  use  of  the  language  in  meaningful  and  relevant  contexts. 

• Understand  that  a particular  structure,  pattern,  rule  or  code  will  not  be  mastered 
after  a single  lesson.  Review  and  reinforce  a grammar  element  by  engaging 
students  with  the  structure  in  many  different  ways  over  an  extended  period  of 
time. 


14/ 

2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


• Have  activities  or  tasks  focusing  on  grammar  integrated  into  daily  learning 
activities  and  classroom  routines.  The  routines  should  be  integrated  properly 
into  the  theme  or  topic,  such  as  colours,  animal  names  and  numbers,  so  that 
students  do  not  repeat  meaningless  isolated  patterns. 

• Integrate  grammar  into  all  activities. 


An  Effective  Cnee  Language  Learning  Environment 


In  entering  the  Cree  language  classroom,  students  bring  with  them  their  own 
particular  background  knowledge  of  the  Cree  language  and  culture.  Before 
students  can  build  on  that  knowledge,  the  teacher  has  to  determine  what  that  level 
is  and  use  it  as  a starting  point  for  instruction. 


“Our  language  is  a 
gift  from  the  Creator 
that  we  carry  for  our 
children;  our 
language  carries  the 
knowledge  of  this 
land;  our  language 
carries  our 
knowledge  of  who 
we  are;  our  language 
carries  our  future.” 

Blue  Quills  First 
Nations  College 


Some  students  may  come  to  the  classroom  with  no  Cree  language  background. 
Some  may  be  reluctant  to  speak  because  they  are  afraid  they  will  not  be  able  to  do 
it  well  enough.  There  may  be  shame  around  speaking  the  language  and  fear  of 
being  laughed  at.  Building  student  self-esteem  regarding  Cree  language  learning  is 
part  of  creating  an  effective  Cree  language  and  culture  program. 

The  classroom  is  intended  to  be  a safe  environment  where  students  are  free  to 
learn,  experiment  and  take  risks  with  the  language  as  a natural  part  of  the  learning 
process.  It  is  primarily  the  Cree  teacher’s  responsibility  to  make  sure  that  the 
classroom  is  an  encouraging,  supportive  environment  for  using  the  Cree  language. 
It  is  equally  important  that  the  Cree  classroom  have  the  resource  support  of  the 
school  and  the  community. 


For  the  best  possible  learning  to  take  place,  Cree  language  teachers  should  have 
their  own  space — a classroom  designated  for  Cree  language  teaching — to  provide  a 
consistent  and  welcoming  place  for  learning  a valued  language. 


A minimum  of  150  minutes  per  week  should  be  devoted  to  Cree  language  learning. 
Dividing  the  time  into  daily  lessons  is  the  most  effective  way  of  teaching  so  that 
students  retain  what  they  have  learned.  If  Cree  language  is  to  be  retained  and  be  a 
vital  part  of  the  lives  of  students,  it  must  be  used  on  a regular  basis.  Integrating 
Cree  language  into  other  areas  of  the  curriculum  is  also  an  effective  way  of 
increasing  language  learning. 

Within  the  Cree  classroom  environment: 


• Cree  is  the  language  of  status  in  the  classroom. 

• Students  have  the  opportunity  to  learn  Cree  and  gain  cultural  knowledge 
through  meaningful  interactions  with  peers,  community  members  and  Elders. 

• Classroom  experiences  are  linked  to  practical  life  experiences  and  use  the 
natural  environment. 
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• Teaching  and  modelling  language  strategies  that  students  can  use  to  learn  on 
their  own  is  a part  of  daily  instruction. 

• Language  learning  activities  are  relevant  to  students  and  focus  on  topics  of 
interest  to  them. 

• Teachers  encourage  and  bring  forth  personal  responses  to  oral,  print  and 
multimedia  texts. 

• Students  are  actively  involved  in  constructing  meaning  and  engage  in  concrete 
hands-on  activities. 

• Students  are  involved  in  setting  criteria  for  assignments  and  assessments  and 
are  encouraged  to  take  ownership  of  and  evaluate  their  own  learning. 

• The  sharing  circle  is  used  as  a primary  teaching  strategy  to  promote  discussion 
and  common  understanding. 

• Students  are  encouraged  and  given  opportunities  to  express  their  ideas  and 
opinions. 

• The  classroom  is  a safe,  nurturing  and  inviting  community,  where  errors  are 
seen  as  a natural  part  of  language  learning. 


Suggested  leaching  and  beaming  Strategies 


Reflecting  traditional  Cree  pedagogy,  teaching  and  learning  strategies  have  been 
organized  into  the  following  categories: 

• cooperative  learning 

• modelling  and  imitation 

• memorization  and  recall 

• observation  and  reflection. 

The  categories  are  not  rigid  and  some  strategies  may  belong  in  more  than  one 
category. 

Using  a variety  of  strategies  and  discovering  the  most  effective  strategies  to  use 
with  your  particular  group  of  students  will  make  learning  Cree  language  and 
culture  an  interesting  and  dynamic  process. 
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Combined  Grades  in  the  Cree  Language  and  Culture 
Classroom 


The  Cree  way  of  teaching  is  to  teach  to  the  interest  level  of  the  students  and  not 
intentionally  separate  them  because  of  age.  Ensure  the  group  is  small  enough  so  no 
one  will  be  left  out  of  the  modelling  and  instruction  given  to  the  group.  If  the  size 
of  your  group  is  too  large,  some  students  may  not  receive  quality  instruction. 

A combined  grade  is  defined  as  grouping  more  than  one  grade  level  at  the  same 
time  with  one  teacher.  This  situation  is  common  in  the  Cree  classroom,  especially 
if  the  program  is  new.  Studies  consistently  show  that  there  is  no  significant 
difference  in  achievement  between  students  in  a one-grade  classroom  and  those  in  a 
combined-grade  classroom. 

The  goal  of  combined  classes  is  to  improve  the  learning  of  Cree  in  the  classroom. 
Students  who  work  well  together  will  assist  each  other  with  language  learning; 
therefore,  student  groups  should  be  organized  for  success  with  the  language.  If 
peers  feel  comfortable  and  are  able  to  take  risks  with  each  other,  this  will  be 
beneficial  for  the  group.  If  students  are  afraid  to  take  risks  with  each  other,  a 
different  arrangement  may  be  required. 

Some  benefits  of  a combined-grade  classroom  are: 

• Social  interaction  takes  place  between  students  of  different  ages.  Older 
students  often  develop  a sense  of  responsibility,  while  younger  students  can  be 
challenged  and  given  opportunities  to  move  ahead. 

• Students  of  the  same  age  can  work  at  different  levels  in  a way  that  is  less 
obvious  to  other  students.  For  example,  an  older  student  with  less  developed 
skills  can  participate  effectively  and  contribute  to  the  group  at  the  same  level  as 
younger  students. 

• Older  students  are  able  to  review  and  internalize  their  learning  through 
participation  in  cooperative  learning  groups. 

• When  a new  concept  is  introduced  to  one  grade  level,  it  is  practised  or 
reinforced  by  the  other  grade  level. 

The  key  to  a successful  combined-grade  experience  is  the  use  of  effective  strategies 
for  instruction  and  planning.  These  strategies  include: 

Cycling  Areas  of  Experience 

Different  areas  of  experience  are  covered  each  year  for  the  class  as  a whole.  For 
example,  the  Grade  4 Cree  class  will  cover  certain  themes  one  year  and  different 
themes  the  following  year.  This  will  work  well  if  you  know  that  a combined-grade 
class  will  continue  together  for  a few  years. 
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Combining  Concepts 

Areas  of  the  curriculum  that  have  similarities  and  overlap  from  one  grade  to  the 
other  can  be  combined,  allowing  students  to  work  together. 

When  grammatical  elements  or  certain  concepts  do  not  match  and  a particular 
group  needs  the  teacher’s  attention,  adjustments  are  required.  For  example,  you 
may  give  one  grade  a task  while  instructing  the  other  grade.  Alternatively,  each 
grade  may  have  a long-term  project  that  can  be  worked  on  independently  while  you 
instruct  the  grade  requiring  help. 

Using  Cooperative  Learning  Groups 

When  organizing  cooperative  learning  groups,  you  can  often  put  different  grades 
together.  In  this  way,  students  can  work  together  in  a manner  that  benefits  them 
all. 

Building  an  Inviting  and  Positive  Atmosphere 

The  best  classrooms  have  a learning  environment  that  is  accepting  of  differences. 

In  these  classrooms,  students  of  all  levels  feel  that  their  opinions  are  valued  and 
that  they  have  an  important  place  in  the  class.  One  way  to  build  this  sense  of 
community  is  through  activities  that  encourage  students  to  participate  and  work  as 
a team. 

Assessment  and  Evaluation  in  the  Combined-grade  Classroom 

Assessment  practices  do  not  differ  between  single-grade  and  combined-grade 
classes,  although  certain  methods  may  have  to  be  adapted.  Teachers  will  still  need 
to  teach  grade-specific  concepts  separately  and  monitor  student  progress 
accordingly. 
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Why  Plan? 


A year  of  working  with  students  in  the  classroom  is  a major  commitment.  To 
ensure  that  the  year  is  as  well-organized  and  stress-free  as  possible,  a good  advance 
plan  that  is  realistic  helps  make  the  learning  process  easier  for  everyone  and 
provides  flexible  guidelines  for  action.  Goals  and  activities  are  chosen  with  the 
knowledge  that  they  may  change  depending  on  the  students’  needs  and  feedback. 

The  benefits  of  advance  planning  are  that  it  helps  the  teacher: 

• understand  curriculum  outcomes  and  student  needs 

• integrate  learning  with  the  community  calendar 

• meet  the  expectations  of  the  curriculum,  school,  students  and  parents 

• ensure  that  topics  are  sequenced  in  a logical  way  for  student  learning 

• anticipate  individual  student  needs  and  unexpected  situations  that  can  arise  in 
the  classroom 

• reduce  management  problems  in  the  classroom 

• determine  needed  resources  and  how  to  access  them 

• reduce  preparation  time  and  increase  effectiveness 

• collaborate  with  colleagues  about  curriculum,  best  practices,  individual  student 
needs  and  the  effective  use  of  resources. 
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Sample  Planning  Procedure 
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1 . Planning  usually  begins  with  a year  plan.  Choose  a year  plan  format. 

2.  Check  the  Areas  of  Experience  list  for  topics  or  themes  to  suit  your  grade  level 
and  students. 

3.  Look  at  the  various  general  and  specific  outcomes  for  your  grade  level.  Decide 
where  they  would  fit  best  into  your  year  plan. 

4.  Consult  calendars  for  seasonal,  holiday,  school  and  community  events  during 
which  students  would  have  exposure  to  and  be  able  to  use  Cree.  Note  these 
events  on  your  year  plan. 

5.  Choose  themes,  activities,  goals  and  assessment  strategies  best  suited  to  your 
students  and  place  them  in  time  frames  within  the  year. 

6.  From  within  the  year  plan,  pull  out  suitable  units.  Choose  a unit  plan  format. 

7.  Plan  units  with  ideas  for  possible  time  lines,  activities  and  assessments.  Each 
unit  should  include  teaching  and  learning  activities  from  ah  four  sections  in 
this  Guide — Applications,  Language  Competence,  Community  Membership 
and  Strategies.  Check  on  what  resources  are  available. 

8.  Be  sure  to  check  with  your  community  as  to  the  protocol  and  contact  time 
required  for  involving  Elders. 

9.  Choose  a lesson  plan  format.  There  are  many  ways  to  plan  a lesson.  Choose 
one  that  suits  your  needs  and  style. 

10.  From  your  unit  plans,  develop  specific  lesson  plans  for  each  day  of  the  unit. 

As  daily  lesson  plans  progress,  you  will  note  the  various  learning  styles  of  your 
students  and  adapt  your  plans. 

Remember  that  your  plans  are  working  documents.  They  need  to  be  solid  enough 

to  provide  a framework  to  guide  instruction  but  flexible  enough  to  be  easily 

adapted  to  suit  student  interests  and  needs. 
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Areas  of  Experience  - Themes 


The  table  below  contains  a list  of  topics  or  areas  of  experience  that  can  be 
developed  at  different  levels. 


Grade  4 

Grade  5 

Grade  6 

• my  family 

• foods 

• community  roles  and 

• my  daily  routines 

• school 

occupations 

• my  body 

• measurements 

• activities/leisure 

• seasons 

• time 

• nutrition/health 

• weather 

• money 

• places/locations 

• clothing 

• my  community  and 

• modes  of  travel 

• my  house 

neighbourhood 

• animals/birds 

• things  around  me 

• music/dance 

• music/dance 

• any  other  lexical 
fields  that  meet 
student  needs  and 
interests 

• animals 

• extended  family 

• games 

• any  other  lexical 
fields  that  meet 
student  needs  and 
interests 

• any  other  lexical 
fields  that  meet 
student  needs  and 
interests 

Key  Elements  of  the  Year  Han 


When  creating  a long-range  plan  or  year  plan,  look  at  students’  background 
knowledge,  elements  of  curriculum,  the  school’s  goals  and  timetable,  the 
seasonal  round,  community  calendar  and  the  year  ahead.  Based  on  this 
information,  make  a tentative  sequence  of  classroom  instruction  units  that  would  be 
meaningful  and  effective  for  students. 

Long-range  planning  involves  making  decisions  about  the  direction  of  your 
programming  based  on  your  best  professional  judgement.  To  create  a useful  plan, 
risk-taking,  continual  monitoring  and  subsequent  modifications  are  crucial.  A 
realistic  year  plan  will  reflect  changes  and  be  a working  document,  not  a finished 
product. 

Community  and  relationships  are  very  strong  and  important  to  Cree  people.  To 
ensure  that  Cree  communities  remain  strong,  educating  young  people  in  the  Cree 
language  and  culture  is  fundamental.  Any  classroom  plan  must  therefore  reflect  a 
past,  present  and  future  Cree  heritage.  Input  from  and  recognition  of  the  role  of  the 
community,  particularly  its  Kihteydyak  (Elders),  needs  to  be  part  of  any  plan.  It  is 
often  wise  for  a teacher  to  have  as  a mentor  a Kihteyaya  (Elder)  from  the 
community. 

The  community  calendar  is  a valuable  tool  in  making  a year  plan.  Community 
events  can  be  excellent  opportunities  for  students  to  use  and  practise  Cree. 
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Classroom  discussions  and  creative  language  activities  based  on  real  community 
events  and  experiences  give  meaning  to  language  learning. 

Four  key  elements  important  to  a year  plan  are: 

1.  Curriculum  Outcomes 

2.  Student  Knowledge,  Experience  and  Involvement 

3.  Assessment  and  Evaluation 

4.  Resources. 

1.  Curriculum  Outcomes 

What  are  the  expected  outcomes  for  the  year  and  how  can  they  be  achieved? 

In  this  Guide,  both  general  and  specific  outcomes  have  been  clearly  identified  for 
each  grade  level.  The  outcomes  identify  the  knowledge,  skills,  strategies  and 
linguistic  competence  that  students  are  expected  to  achieve  by  the  end  of  a grade. 
They  integrate  the  six  language  aits:  listening,  speaking,  reading,  writing,  viewing 
and  representing.  Students  will  develop  knowledge,  skills  and  strategies  specific  to 
oral,  print  and  multimedia  texts  for  a variety  of  puiposes  and  applications. 

The  outcomes  are  the  starting  points  for  the  year  plan  at  each  grade  level.  A good 
understanding  of  these  outcomes  assists  the  teacher  in: 

• establishing  goals  for  learning,  instruction  and  assessment  in  Cree 

• selecting  the  appropriate  learning  outcomes  from  the  curriculum  based  on  the 
knowledge  of  his  or  her  students 

• focusing  each  unit  and  sequencing  units  into  a year  plan 

• selecting  teaching  and  learning  activities  that  arc  meaningful  for  students  and 
fit  the  communicative  language  approach 

• selecting  culturally  appropriate  learning  resources  and  checking  their 
availability 

• incorporating  appropriate  assessment  and  evaluation 

• monitoring  student  progress  in  achieving  learning  outcomes  in  Cree. 

The  general  outcomes  in  the  Cree  Language  and  Culture  Program  of  Studies  are 
divided  into  four  components: 

• Applications 

• Language  Competence 

• Community  Membership 

• Strategies. 

Choosing  outcomes  and  activities  from  each  component  for  year  plans,  units  and 
lessons  will  enrich  student  learning.  Many  outcomes  will  connect,  overlap  and 
support  each  other. 
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Applications 

Students  will  use  and  apply  Crcc  in  various 
situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A -l  to  share  information 

A-2  to  express  emotions  and  personal  perspectives 
A-3  to  get  things  done 

A 4 to  form,  maintain  and  change  interpersonal 
relationships 

A-5  to  enhance  their  knowledge  of  the  world  '' 
A-6  for  imaginative  purposes  and  personal 
enjoyment 


Strategies 


Language 

Competence 


Students  will  use  strategies  to  maximize 
learning  and  communication. 

S — 1 language  learning 
S-2  language  use 
S-3  cultural  learning 
S-4  general  learning 


Students  will  be  effective,  competent  and 
comfortable  as  Crcc  speakers. 

( Okiskinamawakanak  ka/ta  nihtd 
nehiyawewak.) 

LC-1  attend  to  the  form  of  the  language 
LC-2  interpret  and  produce  oral  texts 
interpret  and  produce  wTitten  and 
visual  texts 

apply  knowledge  of  the  sociocultural 
context 

apply  knowledge  of  how  die  language  \ 
is  organized,  structured  and 
sequenced 


LC-3 


LC-4 


Community  Membership 


Students  will  live  (wa)weiina(hk) 
(peacefully)  with  Kikawinaw  Askiy 
(Mother  Larth*).  others  and  themselves, 
guided  by  Omamawi  Ohtawimaw 
(the  Creator*). 

CM  1 Kikawinaw  Askiy 
(Mother  Iiarth*) 

CM-2  others 
CM-3  themselves 


The  Applications  component  deals  with  what  students  will  be  able  to  do  with  the 
Cree  language.  It  is  primarily  an  oral  component.  Students  imitate  the  language, 
speak  it,  converse  and  discuss. 

Language  Competence  deals  with  the  technical  side  of  the  language.  Students  deal 
with  the  structure  and  organization  of  the  language  and  use  this  knowledge  to 
produce  various  texts. 

Community  Membership  deals  with  culture  and  how  the  language  is  integrated  with 
the  culture. 

The  Strategies  section  includes  skills  and  processes  that  help  improve  both  learning 
and  communication. 

Atiht  ohi  isiheikewina  poko  okiskinohamdkewak  ta  dpacihtdcik  (tdpiskdc 
miydhkasikewin)  ekwa  Kihteydyak  ta  mamisitotdhcik. 

(Some  of  these  activities,  such  as  smudging,  require  extreme  care,  caution  and 
sensitivity  on  the  paid  of  the  teacher.  Teachers  should  consult  Elders  in  their  local 
community  regarding  traditional  practices.) 


★ discretionary 
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2.  Student  Knowledge,  Experience  and  Involvement 
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Students  in  the  Cree  classroom  come  to  school  with  a wide  range  of  individual 
needs,  background  knowledge  and  experiences  that  impact  their  learning.  It  is 
important  to  assess  what  you  know  about  your  students  and  incorporate  this  into 
your  plans;  e.g., 

• What  are  their  strengths? 

• What  is  their  background  knowledge? 

• What  learning  abilities  and  disabilities  might  they  have? 

• What  prior  home  and  life  experiences  have  they  had? 

For  students  to  achieve  the  desired  outcomes  by  the  end  of  each  grade  level,  they 
need  to  take  ownership  of  their  own  learning  and  be  involved  in  the  decision- 
making process.  Brainstorming  at  the  beginning  of  the  year  to  find  out  what 
students  know  and  want  to  know  can  help  you  assess  what  they  are  bringing  to  the 
classroom. 

Choosing  teaching  and  learning  activities  with  students’  interests,  strengths  and 
abilities  in  mind  will  assist  them  in  achieving  the  outcomes  of  the  Cree  Language 
and  Culture  Program  of  Studies.  Each  specific  outcome  should  be  meaningful  to 
your  students  and  could  potentially  be  met  through  a wide  range  of  teaching  and 
learning  activities.  This  Cree  Language  and  Culture  Nine-year  Program  Guide  to 
Implementation , Grades  4-5-6  contains  numerous  sample  teaching  and  learning 
activities  that  can  be  helpful  when  planning  for  instruction.  These  are  only  meant 
to  provide  examples  and  you  should  feel  free  to  create  your  own  activities  to  meet 
the  needs  and  interests  of  your  students. 

3.  Assessment  and  Evaluation 

When  planning  for  meaningful  learning,  students  need  to  provide  input  regarding 
assessment  and  evaluation.  Students  experience  a high  level  of  success  with 
language  learning  if  they  are  a part  of  the  planning  and  assessment  process.  This 
promotes  ownership  and  success  with  the  language  tasks.  When  encouraged  to 
provide  input,  they  arc  better  prepared  to  work  toward  achieving  the  outcomes. 
Including  students  in  planning  for  assessment  will  also  ensure  they  receive  quality 
and  timely  feedback  regarding  their  achievements. 

For  more  information  on  assessment  and  evaluation,  see  Chapter  4. 

4.  Resources 

Students  need  to  work  with  a variety  of  resources  when  studying  Cree  language 
and  culture.  Authentic  resources  selected  and  designed  for  and  by  Cree  speakers 
are  particularly  useful  and  important.  By  using  a variety  of  authentic  resources, 
students  gain  experience  in  finding,  exploring  and  interpreting  different  kinds  of 
texts,  and  have  models  for  producing  texts  of  their  own.  Because  of  the  importance 
of  oral  texts  and  the  oral  tradition  in  the  Cree  culture,  keep  in  mind  that  community 
members,  especially  Elders,  are  an  important  resource  for  the  classroom.  Use  the 
community  calendar  to  note  pipe  ceremonies,  feasts,  powwows,  cultural  camps, 
drumming  and  other  cultural  events  that  could  involve  your  students. 
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By  using  a variety  of  resources,  teachers  can  better  accommodate  the  diverse 
learning  needs  of  students.  Even  though  all  students  in  the  class  may  be  working 
on  the  same  task,  they  can  be  using  different  resources  depending  on  their  preferred 
learning  styles,  levels  of  proficiency  or  cognitive  development.  The  availability  of 
resources  also  varies.  For  example,  online  materials  may  be  easily  available  in 
urban  centres  but  not  in  remote  communities.  In  planning,  you  need  to  be  aware  of 
what  resources  are  available  in  your  classroom,  school  and  community. 

Planning  is  important  and  there  are  many  types  of  long-range  plans.  Choose  a 
style  that  meets  your  needs  and  those  of  your  students.  Remember,  there  is  no 
one  right  way  to  plan. 


Developing  Unit  Plans 


Unit  plans  flow  from  the  year  plan.  To  develop  a unit  plan,  first  brainstorm  and 
discuss  interests  and  needs  with  the  students.  Based  on  this  discussion,  organize 
strategies  and  select  specific  learning  activities  that  match  curricular  objectives  and 
learning  outcomes.  A particular  task  or  project  that  can  be  worked  on  over  several 
days  or  weeks  often  is  a good  basis  for  a unit. 

A task-based  or  project-based  approach  to  learning  Cree  allows  students  to  develop 
language  competence  and  communicative  skills  by  doing  things  rather  than  by 
simply  studying  the  language.  The  students  do  not  begin  by  learning  the  form  or 
grammar.  Instead,  they  find  themselves  in  a situation  where  they  must  use  the 
language  for  a definite  puipose  to  complete  a clearly  defined  task  or  project.  All 
content,  activities  and  evaluation  in  a unit  grow  out  of  the  task.  Specific  language 
content  is  determined  once  the  task  has  been  identified.  Grammar  is  taught  by 
using  the  language,  not  as  a separate  lesson,  and  it  becomes  a focus  when  students 
need  to  know  elements  of  the  Cree  language  to  accomplish  the  task  more 
effectively.  The  task  provides  the  framework  in  which  all  skills,  knowledge  and 
attitudes  are  developed. 

How  to  plan  for  a task-based  unit 

1 . With  the  students,  decide  on  a unit  task  of  interest  to  students  and  within 
their  capabilities.  This  task  becomes  the  main  element  around  which  the  unit 
is  organized  and  can  often  take  the  form  of  a project  to  be  worked  on  over 
several  weeks. 

2.  Look  for  community  resources  that  might  be  useful  in  preparing  students 
to  carry  out  the  task.  These  may  include  Elders  and  other  respected 
community  members,  content  experts  in  the  community  and  community 
organizations  and  events.  Text  resources  should  be  attractive  and  rich  in  visual 
supports,  such  as  charts,  pictures,  diagrams,  videos. 

3.  Work  with  students  to  determine  what  is  needed  to  carry  out  the  task  and 

the  process  to  follow  in  producing  the  product;  e.g.,  working  in  groups,  doing 
research,  interviewing  people.  Facilitate  language  function,  vocabulary, 
grammar,  historical  and  contemporary  elements  of  the  culture,  strategies  and 
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general  knowledge  through  a variety  of  activities,  including  drama,  puppets, 
role-play,  storytelling  and  sharing  circle.  Where  possible,  use  community 
resources. 

4.  Outline  a series  of  steps  or  mini-tasks  directly  related  to  the  unit  task  to 
facilitate  students’  learning  and  use  of  language  to  carry  out  that  task. 

Some  of  these  mini-tasks  might  focus  on  building  vocabulary,  learning  and 
practising  specific  grammatical  structures,  developing  a cultural  element, 
working  on  a learning  strategy  and  so  on. 

5.  Determine  the  specific  outcomes  for  the  unit,  keeping  in  mind  the  need  to 
include  all  four  components — Applications,  Language  Competence, 
Community  Membership  and  Strategics. 

6.  Decide  how  parts  of  the  unit  can  be  adapted  to  accommodate  the  needs, 
interests  and  abilities  of  different  students.  Use  a variety  of  resources  and 
activities  to  engage  the  various  learning  styles  and  capabilities  of  the  students. 
Be  prepared  to  be  as  flexible  as  possible  without  compromising  the  objectives 
and  outcomes  of  the  unit. 

7.  Involve  your  students  in  assessment  and  evaluation  and  integrate  them 
throughout  the  unit. 

Although  unit  planning  has  been  presented  as  a series  of  steps,  it  will  most  likely 
involve  going  back  and  forth  between  steps,  not  straight  through  from  step  one  to 
step  seven.  Some  planning  takes  place  beforehand,  and  some  as  the  unit 
progresses. 

Hints: 

• Begin  a unit  with  an  exciting  activity  to  capture  the  interest  of  your  students. 
Encourage  them  to  talk  about  what  they  know  about  the  topic  and  what  they 
expect  to  learn. 

• Involve  your  students  in  planning  the  unit  so  they  feel  invested  in  the  project 
and  are  more  willing  to  learn. 

• End  the  unit  with  an  activity  that  encourages  students  to  reflect  on  what  they 
have  just  been  through,  discussing  what  they  learned,  the  strategies  they  used 
and  how  their  attitudes  may  have  changed.  For  example,  you  might  plan  future 
units  based  on  any  gaps  that  show  up  in  their  knowledge  and  skills.  This  step 
drives  independent  learning  and  develops  metacognitive  strategies. 

A well-written  unit  plan  can  provide  specific  lessons  within  the  plan  to  assist  with 
writing  daily  lesson  plans. 
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Unit  Plan  Components 


Checklist 

• Have  you  selected  the  outcomes  you  wish  to  focus  on  in  this  unit? 

• Have  you  considered  student  needs,  interests  and  abilities  and  incorporated 
student  input? 

• Have  you  considered  the  relevance  of  this  unit  to: 

- students’  lives  outside  of  the  school  context? 

- students’  language  and  learning  experiences  in  other  subjects? 

- students’  continued  Cree  language  development? 

• Can  you  identify  the  outcomes  related  to  language  competence  and 
applications  students  will  attain? 

• Have  you  incorporated  appropriate  community  membership  outcomes  into  this 
unit? 

• Can  you  identify  the  historical  and  contemporary  elements  of  the  Cree- 
speaking  cultures  present  in  the  language  competence  content  of  the  unit? 

• Can  you  provide  a rationale  for  the  unit? 

• Have  you  selected  interesting,  useful  and  varied  resources  and  community 
resource  people  for  the  unit? 

• Have  you  included  a variety  of  instructional  strategies,  language  experiences 
and  activities? 

• Have  you  provided  opportunities  for  students  to  apply  listening,  speaking, 
reading,  representing  and  writing  skills  in  different  contexts? 

• Does  the  unit  plan  allow  for  flexibility  and  adaptation? 

• Have  you  provided  opportunities  for  student  input  and  shared  decision  making? 

• Have  you  included  student  input  to  determine  appropriate  assessment  and 
evaluation  techniques? 

• Have  you  considered  possible  unit  extensions  and  applications? 
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Developing  Lesson  Plans 


Lesson  plans  map  out,  in  detail,  instructional  and  learning  activities  in  support  of 
one  or  more  curricular  outcomes.  Usually  lesson  plans  refer  to  daily  plans.  These 
daily  plans  should  always  review,  reinforce  and  develop  previous  learning.  New 
information  should  be  presented  in  conjunction  with  familiar  learning. 

Activities  that  are  incorporated  into  a daily  lesson  plan  need  to  reflect  real 
experiences  as  much  as  possible.  Separating  an  activity  from  its  community,  social 
or  spiritual  context  reduces  the  meaning,  impact  and  usefulness  of  the  activity. 
Connect  activities  with  the  underlying  values  and  worldview  of  your  Cree 
community. 


Global  la sk  List 


Make  a/an 

Learn  a/an 

Do  a/an 

list 

booklet 
big  book 

pamphlet  or  brochure 
dictionary 
recipe  book 
guide 

picture  album 

poster 

mural 

collage 

model 

catalogue  diorama 
class  display 
crest 
map 

calendar 
greeting  card 
menu 
family  tree 

cover  (book,  CD,  video) 

game  board 

advertisement 

comic  strip 

puppet 

classified  ad 

game 

sport 

song 

dance 

poem 

story 

craft 

(then  make  up  a new  one) 

survey 

research  project 

simulation 

role-play 

interview 

demonstration 

debate 

biography 

critique 

Keep  a log  of 

Students  plan  a/an 

books  read 

TV  programs  watched 
weather  changes 
hunting  expeditions 
cultural  events  attended 

field  trip 
exchange 

immersion  weekend 

excursion 

meal 

feast,  cultural  event 
guest  speaker 
visit  to  an  Elder 

Present  a/an 

fashion  show  display 
Aboriginal  regalia 
puppet  show 

play  based  on  life  experiences 
Aboriginal  dance  concert 

Solve  a problem 

Write  and  send  a/an 

jigsaw  task 

personal  letter 

information  gap 

greeting  card 

cloze  activity 

invitation  to  an  Elder,  guest  speaker  and  community 

grammar  dictation 

resource  person  with  a home  visit  and  then  a 

science  experiment 

delivered  invitation,  following  appropriate 

mathematics  problem 

protocol 

participate  in  decision  making 

invitation  to  the  community,  guest  speakers  or 

Elders 
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Planning  for  Balance 


Creating  a balance  between  classroom-centred  experiences  and  real-life 
applications  of  the  Cree  language  is  essential  in  preparing  students  for  the  world 
beyond  the  classroom.  This  can  be  achieved  through  a wide  range  of  activities, 
such  as  interactions  with  Cree  Elders,  guest  speakers  and  other  visitors  from 
outside  the  school,  field  trips,  participating  in  community  rituals,  activities  and 
celebrations.  Students  must  be  provided  with  a wide  range  of  opportunities  for 
using  the  Cree  language  in  meaningful  ways. 

Planning  for  a balanced  Cree  language  and  culture  program  needs  to  take  into 
account  that: 

• although  students  may  reach  the  level  of  competence  described  by  the  learning 
outcomes  at  any  time  during  the  year,  the  learning  outcomes  describe 
end-of-year  performance 

• students  need  practice  in  many  varied,  meaningful  contexts  to  learn  new 
knowledge,  skills  and  strategies 

• students  need  to  review,  maintain  and  refine  skills  previously  learned 

• planning  is  ongoing  and  should  change  to  meet  student  needs 

• a variety  of  instructional  approaches,  classroom  management  techniques, 
assessment  practices,  tools  and  strategies,  and  learning  experiences  are 
essential 

• students  may  be  taught  in  a variety  of  organizational  structures,  including 
combined-grade  classrooms. 

Developing  a balanced,  integrated  Cree  program  is  a creative  process.  Instruction 
is  shaped  by  the  teaching  style,  resources  and  strengths  of  each  teacher,  the 
interests,  abilities  and  talents  that  each  new  group  of  students  brings  to  the 
classroom,  and  the  needs  of  the  community. 

Some  areas  of  balance  to  consider  are: 

• the  four  general  outcomes:  Applications,  Language  Competence,  Community 
Membership  and  Strategies 

• the  six  language  arts:  listening,  speaking,  reading,  writing,  viewing  and 
representing 

• different  text  types:  oral,  written  and  multimedia  texts,  including  a variety  of 
informational,  narrative,  poetic  and  dramatic  texts;  a variety  of  forms  and 
genres,  such  as  videos,  magazines,  letters,  charts,  Web  sites,  computer 
programs  and  board  games 
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different  student  groups:  individual,  pairs,  small  groups,  large  groups,  whole 
class,  heterogeneous,  homogeneous,  student-directed,  teacher-directed 
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• the  various  Cree  language  backgrounds  and  experiences  of  students 

• the  various  functions  of  language,  such  as  exchanging  information,  expressing 
feelings  and  using  Cree  for  fun. 

Cree  language  and  culture  learning  works  best  by  taking  a holistic  approach.  You 
may  want  to  consider  setting  up  your  classroom  as  a circle  to  encourage 
cooperation  and  a sense  of  community. 

When  planning  teaching  and  learning  activities,  plan  for  balance  by  considering  the 
teachings  of  the  learning  circle — the  medicine  wheel. 

Medicine  Wheel 


Spiritual 

Elders  as  teachers 

• traditional  ceremonies 

• prayer 

• smudging 

Life  everywhere 
Animate/inanimate 
Feasts 

Rites  of  passage 
Respect  for  all  things 


Mental 

Observation 
Relating  experiences 
Storytelling 
Dialogue 
Vocabulary 
Critical  thinking 
Protocol 


Physical 

Using  nature  as  your 
teacher 

• nature  walks 

• experiencing  events 

• hands-on  activities 

• four  gifts  of  life: 
speech,  mobility, 
vision,  healing 


Emotional 

Talking  to  Elders 
Socialization 
Sociolinguistics 
Kinship 
Self-esteem 
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Reviewing 


In  planning  for  instruction,  it  is  also  important  to  plan  for  language  review. 
Repetition  and  review  are  vital  parts  of  language  learning.  Students  need  many 
opportunities  to  review  vocabulary,  phrases  and  interactions  in  order  to  maintain 
and  build  their  language  skills.  Use  a variety  of  strategies  and  activities  to  make 
reviewing  interesting  and  useful. 
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Chapter  4 

Classroom  Assessmentand 
Evaluation 


Chapter  Summary 

What  Is  Assessment  and  Evaluation? 
Cnee  Approach 
Ty  p e s o f A sse  ssme  nt 
Assessmentand  Evaluation  Strategies 


What  Is  Assessment  a nd  Eva  luation? 


“ Nohsih 

dhkdmeyimoh  kisi 

kiskinohamakosi, 

wahiyaw 

keyitohteyikon  mdka 
kaya  wanikiskisih 
kinehiyawewin,  Ekoh 
kdkiweyitiyikon. 

My  grandchild,  do 
not  quit.  Finish 
school.  It  will  take 
you  a long  way  but 
do  not  forget  your 
Cree  language — that 
will  take  you  home.” 


Assessment  in  the  classroom  is  determining  what  has  been  learned.  Evaluation  is 
estimating  the  quality  of  what  has  been  learned.  Assessment  and  evaluation  from  a 
Cree  perspective  are  a process  rather  than  a measurement  of  performance  or 
evaluation  of  a final  product.  This  process  is  one  of  continuous  growth,  facilitated 
in  a safe  and  nurturing  environment. 

The  goal  of  any  language  program  is  to  provide  a positive  and  authentic  learning 
environment  that  will  instill  and  inspire  the  student  to  take  ownership  of  the 
language  learning  situation. 

Language  learning  in  a Cree  community  where  children  are  learning  their  first 
language,  the  mother  tongue,  is  within  a meaningful  context.  Since  the  aim  of  this 
program  is  language  and  culture  fluency  and  competence,  assessment  and 
evaluation  will  focus  on  those  aspects. 


John  Cabry, 

Samson  Cree  Context  is  crucial  to  the  development  of  effective  language  use  and  evaluation. 

Dialogues,  phrases  and  cultural  information  from  the  home,  school  and  community, 
as  well  as  the  individual  student  and  his  or  her  preferences,  are  to  be  addressed  as  a 
part  of  planning,  lesson  delivery  and  evaluation.  Language  use  will  vary  and 
change  in  each  community  and  setting. 
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Assessment  and  evaluation  must  focus  on  the  mental,  emotional,  spiritual  and 
physical  development  and  growth  of  the  whole  student  and  be  within  the 
appropriate  context  of  peer  socialization,  home,  school  and  community.  It  is 
important  to  match  the  context  with  the  evaluation  process  and  ensure  that  the 
dialogues,  phrases  and  terms  are  used  appropriately:  that  students  are  learning  the 
culturally  appropriate  and  acceptable  ways  of  addressing  different  members  of  the 
family  and  community. 


Ciee  Approach 


“ Kikiskinohamakawinaw 
ta  kiskinawapahkeyahk 
asici  ta  kiskiseyahk. 

Wiya  ta 

kiskinawapahkthk  ta 
kiskinohamdkosihk. 

We  learn  from 
observing  and 
remembering.  To 
observe  is  to  learn.” 

Caroline  Josephine 
Laboucan, 

Cree  Elder 


Our  way  is  a valid  way  of  seeing  the  world. 

— Western  Canadian  Protocol  Aboriginal  Languages  Working  Group 

The  traditional  Cree  teaching  and  learning  model  emphasizes  mastery  before 
evaluation,  and  within  that  process  the  student  is  set  up  for  success.  A student  is 
given  the  opportunity  to  apprentice  with  someone  to  perfect  a skill  that  he  or  she  is 
interested  in,  shows  some  talent  for  and  is  needed  in  the  community.  The  emphasis 
is  on  what  a student  can  do  rather  than  on  what  a student  cannot  do.  Students  are 
provided  with  repeated  opportunities  to  observe,  practise  and  master  a skill.  This 
model  also  facilitates  language  learning  and  should  be  used  in  the  Cree  language 
and  culture  classroom.  Language  needs  to  be  meaningful  and  purposeful  for  the 
learner,  otherwise  the  desire  and  motivation  to  learn  will  not  be  there. 


Modelling 


The  modelling  approach  to  learning  and  evaluation  is  an  interactive  process 
whereby  Cree  students  are  active  participants  in  their  own  education.  Enabling 
students  to  take  ownership  of  their  learning  increases  the  probability  of  establishing 
connections  between  life  at  home  and  at  school. 

With  modelling,  students  learn  by  imitating  the  duties,  behaviours,  skills  and 
practices  of  role  models.  Students  learn  from  Kihteydyak  (Elders)  and  respected 
community  members  by  interacting  with  people  who  are  living  the  Cree  way  of 
life.  These  people  live  by  Cree  cultural  behaviours,  using  the  Natural  Laws  and  the 
four  areas  of  the  medicine  wheel  to  promote  balance.  This  modelling  works  in 
contemporary  society  just  as  it  did  traditionally  and  will  provide  students  with  the 
ability  to  make  meaning  within  the  present  educational  system. 

The  modelling  approach  that  is  central  to  the  teaching  and  learning  method  in  Cree 
communities  is  interactive  and  participatory.  Traditionally,  modelling  was 
nonverbal.  No  one  told  you  how  to  do  it;  you  observed  and  learned.  Through 
observation,  participation,  experience  and  practice,  students  learn  about  the  Cree 
cultural  behaviours  that  are  implicit  in  the  Cree  way  of  life.  Assessment  and 
evaluation  are  not  removed  from  this  learning  process  but  are  instead  an 
integral  part  of  it.  It  is  advisable  to  involve  Kihteydyak  (Elders)  or  respected 
community  members  whenever  possible  in  the  language  evaluation  process. 
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In  assessing  and  evaluating  Cree  language  skills,  teachers  may  wish  to  try  the 

following: 

• Keep  the  evaluation  of  work  gentle  and  encouraging.  This  needs  a little  more 
work,  or  It’s  not  quite  there  yet.  or  Have  you  tried  this?  instead  of  This  is 
wrong,  or  You  failed. 

• Have  the  information  gathered  for  evaluation  or  marks  come  from  student 
self-evaluation  and  peer  evaluation  as  well  as  teacher  evaluation.  Elders  may 
also  have  input.  The  teacher  is  not  alone  in  the  evaluation  process. 

• Create  opportunities  for  the  students  to  share  skills  and  talents  in  areas  where 
they  are  gifted.  Encourage  students  to  do  what  they  can  do. 

• Make  rubrics  and  checklists  together  with  the  students,  so  they  know  what  is 
expected  and  arc  responsible  for  their  own  learning. 

• Choose  activities  to  achieve  a specific  outcome  based  on  cooperation  rather 
than  competition. 

• Use  the  learning  and  sharing  circle  for  providing  feedback,  both  for  the  teacher 
and  students. 

• Cree  culture  values  oral  and  observational  learning.  Students  may  be  more 
comfortable  demonstrating  their  learning  in  oral  or  presentation  activities, 
rather  than  in  written  form. 

• Give  students  the  opportunity  to  demonstrate  their  learning  in  a variety  of 
ways;  e.g.,  oral,  presentations,  artwork,  visual,  music  and  written. 

Role  of  Assessment  and  Evaluation 


Assessment  and  evaluation  are  done  for  the  following  reasons. 

Diagnosis:  Before  you  begin  teaching,  it  is  important  to  determine  what  your 
students  bring  to  your  class  and  to  build  on  those  strengths.  Diagnosis  will  help 
you  identify  language  fluency  levels,  cultural  knowledge,  areas  of  interest  and 
strengths  and  skills  of  your  students.  The  primary  value  in  using  assessment  and 
evaluation  is  to  discover  what  students  already  know  and  where  gaps  in  learning 
exist. 

Fluency:  It  is  vital  for  you  as  the  teacher  to  evaluate  the  level  of  language  fluency 
students  bring  to  your  class.  Each  child  is  unique  therefore,  to  meet  the  needs  of 
each  of  your  students,  your  teaching  delivery  and  presentation  should  facilitate  and 
address  the  different  levels  of  fluency.  It  is  necessary  to  address  fluency  levels  to 
prevent  boredom,  frustration  and  restlessness  in  the  classroom,  which  can  lead  to 
classroom  management  issues. 
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Competence:  As  students  learn  the  language,  the  focus  should  be  on  providing 
situations  and  context  that  make  learning  in  Cree  easier.  Competence  is  achieved 
when  a student  can  hold  a conversation  and  communicate  fluently  in  an  authentic 
situation.  As  a teacher  and  an  instructor,  it  is  important  that  you  establish  rubrics 
and  rating  scales  with  your  students.  This  will  assist  them  in  developing 
competence  in  the  Cree  language.  In  lower  grades,  competence  may  just  mean 
being  able  to  greet  people  properly  and  having  a short  dialogue. 

Teac  her  Self- reflec  tion 


The  teaching  and  learning  process  goes  both  ways.  How  well  students  learn 
depends  mainly  on  how  well  the  teacher  facilitates  and  organizes  the  teaching  and 
learning  environment.  There  need  to  be  opportunities  for  teacher  self-analysis  and 
self-reflection  so  you  can  adjust  and  adapt  your  delivery  strategies  and  teaching 
methods. 


Types  of  Assessment 


Assessment  can  be  subjective  and  objective,  structured  and  unstructured.  Whatever 
the  process  used,  it  needs  to  reflect  respect  for  Cree  culture. 

Assessment  and  evaluation  in  a Cree  language  classroom  requires  an 
interactive  and  collaborative  approach.  This  involves: 

• self-assessment 

• peer  assessment 

• group  assessment 

• teacher  assessment. 

Self-assessment 

Students  reflect  on  what  they  have  learned  and  how  they  have  learned.  They  get  a 
better  sense  of  themselves  as  speakers,  readers,  writers  and  performers. 
Self-assessment  supports  students  in  setting  goals  and  seeing  where  they  need  help. 

• What  did  I learn  today? 

• What  is  the  best  work  I did? 

• What  don’t  I understand? 

• What  do  I need  help  with? 

• What  would  I like  to  know  more  about? 

• What  do  I want  to  work  on  next? 

Peer  assessment 

Students  share  and  discuss  their  work  with  partners  or  small  groups.  This  helps 
students  understand  what  other  students  are  experiencing  and  builds  confidence  in 
their  own  work.  Students  ask  each  other  questions  and  give  positive  and 
constructive  feedback.  A checklist  can  be  helpful  to  focus  these  interactions. 
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Group  assessment 


This  is  useful  when  the  class  participates  in  an  activity  such  as: 

• group  presentations 

• field  trips  and  nature  walks 

• group  artwork,  murals,  photographs,  videos 

• class  projects. 

Group  assessment  can  take  place  using  talking  circle,  brainstorming  and  Venn 
diagram  strategies. 

Teacher  assessment 

Interviews,  conferences,  checklists  and  anecdotal  notes  are  some  of  the  tools 
teachers  use  to  assess  and  evaluate  where  students  are  in  the  learning  process.  One 
of  the  main  puiposes  of  assessment  is  to  see  where  instruction  can  be  improved. 

Are  students  learning  and  applying  what  you  are  teaching  them?  If  students  are  not 
progressing,  you  need  to  find  out  why  and  modify  instruction;  e.g.,  tty  alternative 
teaching  strategies,  give  more  opportunities  for  practice,  reteach  various  concepts. 

So  that  assessment  and  evaluation  succeed: 

• integrate  assessment  and  evaluation  into  the  planning  process 

• make  sure  expectations,  directions,  time  lines  and  goals  are  clear 

• work  with  a variety  of  evaluation  strategies  and  assessment  methods 

• include  time  for  reflection  as  paid  of  evaluation 

• include  students  in  assessment  and  evaluation  planning;  e.g.,  creating  rubrics 
and  checklists 

• demonstrate  or  show  examples  of  work  so  students  have  an  idea  of 
expectations 

• give  students  opportunities  to  practise  so  they  can  experience  success  before 
evaluation. 

When  undertaking  assessment  and  evaluation,  the  following  factors  should  be 
considered: 

• Personality  and  nature  of  each  studen  t 

A student  may  be  quiet  and  reflective  because  this  is  his  or  her  nature  and 
personality;  it  does  not  necessarily  mean  that  the  student  is  not  learning. 

• Fear  of  risk-taking 

A student  needs  to  recognize  the  classroom  environment  as  safe  before  he  or 
she  will  participate.  Sitting  quietly  does  not  mean  the  student  is  not  learning; 
perhaps  the  child  has  not  established  enough  confidence  to  take  a risk  in  front 
of  his  or  her  peers. 

• Pause  time 

Pause  time  differs  between  cultures.  For  Cree  students,  pause  time  is  longer 
than  in  an  English  classroom.  The  Cree  teacher  should  keep  this  in  mind. 
Assimilation  has  influenced  our  teaching  methods  and  we  may  not  give  an 
adequate  amount  of  time  for  our  own  students  to  give  us  feedback. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  4/37 
2009 


• Attitude  from  the  community,  school,  home 

Attitudes  from  outside  the  classroom  will  influence  a student’s  desire  to  learn 
Cree.  If  a student  is  making  negative  statements,  then  it  is  important  for  the 
teacher  to  look  for  the  source  of  these  statements  and  do  some  active  promotion 
to  encourage  support  and  validation  for  the  program. 

• Validation 

Validation  of  the  student  is  crucial  to  his  or  her  success.  As  teachers,  it  is  our 
responsibility  to  ensure  students  are  learning.  If  we  do  not  see  progress,  we 
need  to  look  for  the  root  of  the  problem  and  seek  ways  of  resolving  it. 


Assessment  and  Evaluation  Strategies 


Portfolios 


The  portfolio  is  a primary  evaluation  tool  for  the  assessment  and  evaluation  of  Cree 
language  programming.  Student  ownership  of  learning  encourages  the  student  to 
become  part  of  the  evaluation  process.  Portfolios  allow  the  student  to  have  input 
and  exercise  some  decision  making  as  to  which  activities  and  student  work  are  to 
be  evaluated  for  reporting  purposes. 

The  portfolio  can  contain  a chart  that  notes  each  piece  of  work.  The  contents 
should  not  be  limited  to  written  work  but  should  allow  for  various  forms  of  literacy 
and  media,  as  well  as  audio  and  video  recordings  of  actual  language  use. 

Together,  the  student  and  teacher  can  set  the  contents  and  time  frame.  Assembling 
the  portfolio  can  coincide  with  the  formal  reporting  periods,  unit  assignments, 
projects  and  presentations  as  well  as  accommodate  cumulative  reporting.  The 
folder  could  be  an  expanding  one  for  the  whole  year  or  a specific  portfolio  could  be 
sent  home  after  each  reporting  period.  Portfolios  are  ideal  for  sharing  with  parents 
at  parent-teacher-student  interviews. 

The  physical  structure  of  a portfolio  refers  to  the  actual  arrangement  of  work 
samples  and  can  be  organized  according  to  chronology,  subject,  style,  work  or  goal 
area.  You  may  have  students  self-assess  a work  sample,  self-reflect  and  then  set  a 
goal  for  future  learning.  The  work  sample,  self-assessment  and  the  goal  sheet  may 
be  added  to  the  portfolio. 

Students  generally  choose  the  work  samples  to  place  in  their  portfolios.  Have  them 
explain  why  they  are  choosing  particular  work  samples  as  part  of  their  portfolios. 
You  may  also  choose  to  have  specific  work  samples  placed  in  the  portfolio; 
however,  you  should  inform  the  student  why  you  are  choosing  a specific  work 
sample. 

Use  of  the  portfolio  system  in  maintaining  a collection  of  student  work  is  a highly 
personalized  way  of  involving  the  student  in  the  learning-teaching  process. 
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Anecdotal  Notes 


Anecdotal  notes  are  systematically  kept  notes  of  specific  observations  of  student 
behaviours,  skills  and  attitudes  in  the  classroom.  These  notes  provide  cumulative 
information  regarding  progress,  skills  acquired  and  directions  for  further 
instruction.  Anecdotal  notes  are  often  written  as  the  result  of  ongoing  observations 
during  the  lessons  but  may  also  be  written  in  response  to  a product  or  performance 
the  student  has  completed.  The  systematic  collection  of  anecdotal  notes  on  a 
student  provides  excellent  information  for  evaluation  of  learning  patterns  and 
consistency  of  progress. 


Checklists 


Checklists  can  be  used  to  record  whether  or  not  students  have  mastered  particular 
skills  or  gained  specific  knowledge.  They  arc  usually  geared  to  a specific  focus  for 
assessment.  Sample  checklists  can  be  found  in  Appendix  E:  Assessment  Blackline 
Masters. 

Conferences  and  Interviews 


Conferences  are  usually  short  informal  meetings  held  with  individual  students,  or  a 
small  group  of  students,  and  involve  diagnostic  listening,  questioning  and 
responding.  Conferences  provide  opportunities  for  discussion  with  students  on 
learning  strengths  and  areas  for  improvement,  and  to  set  learning  goals.  During 
conferences,  it  is  possible  to  learn  a great  deal  about  the  students’  understanding  of 
information,  attitudes  toward  learning  and  the  skills  and  strategies  they  employ 
during  the  learning  process.  Conferences  provide  opportunities  for  individualized 
teaching,  for  guiding  students  to  more  challenging  materials  and  for  determining 
future  instructional  needs. 

Interviews  are  conferences  that  are  conducted  to  gather  specific  information.  They 
may  involve  a set  of  questions  you  ask  for  a specific  puipose.  For  example,  you 
may  need  information  about  a student’s  reading  patterns  and  difficulties.  An 
interview  allows  you  to  ask  questions  directly  related  to  a particular  aspect  of  the 
student’s  performance. 

Journals  and  Learning  Logs 


Journals  and  Learning  Logs  are  primary  assessment  and  evaluation  tools  for 
self-assessment  and  reflection. 

Learning  Logs  allow  students  to  reflect  on  what  they  have  learned  and  how.  It  is  a 
student  commentary  on  his  or  her  learning  process. 

• What  did  I do  in  class  today? 

• What  did  I find  interesting? 

• What  did  I learn? 

• What  did  I not  understand? 

• What  questions  do  I have? 
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Journals  are  more  personal  in  that  students  use  them  to  record  events  in  their  lives, 
explore  ideas,  questions,  concerns  and  fears  often  not  related  to  school.  Journals 
are  not  private  but  are  usually  only  shared  with  the  teacher  and  close  friends. 

Learning  Logs  and  journals  can  include  drawings  and  diagrams.  They  are  very 
useful  for  teachers  in  assessing  student  progress.  The  last  five  minutes  of  class  are 
often  the  best  time  for  making  entries.  The  entries  should  be  made  frequently  and 
arc  dated. 


Rubrics 


Rubrics  arc  an  effective  form  of  assessment  because  they  clearly  and  concisely 
convey  expectations.  They  show  the  student  both  the  goal  and  the  steps  to  take  in 
order  to  reach  it.  A well-constructed  rubric  is  a scoring  guide  that  describes  what  a 
successful  piece  of  work  looks  like.  Rubrics  can  be  very  specific  to  a particular 
assignment  or  project  or  they  can  be  general  and  apply  to  a number  of  tasks.  For  a 
rubric  to  be  a valuable  assessment  and  evaluation  tool,  it  is  advisable  to: 

• present  a rubric  or,  even  better,  construct  it  in  partnership  with  the  students 
prior  to  beginning  related  instructions  and  tasks  to  ensure  that  the  rubric 
becomes  an  active  guide  to  the  learning  process,  rather  than  the  destination 
itself 

• show  the  students  samples  of  work  that  meet  the  rubric’s  various  levels  of 
criteria  and  discuss  how  these  examples  meet  or  don’t  meet  expectations 

• give  the  students  the  opportunity  to  practise  and  revise  work  so  they  become 
familiar  and  comfortable  with  the  criteria. 

Rubrics  are  especially  effective  in  assessing  presentations,  performances,  visual 
work  and  complex  activities.  Sample  rubrics  can  be  found  in  Appendix  E: 
Assessment  Blackline  Masters. 

Talking  Circle,  Brainstorming,  Venn  Diagrams 


Many  of  the  teaching  and  learning  strategies  found  in  the  Appendices  can  also  be 
used  for  assessment  and  evaluation. 

Video  and  Audio  Recordings 


Video  recordings  of  students  speaking,  storytelling,  performing  and  interacting 
allow  them  to  assess  their  language  skills  and  also  look  at  their  nonverbal  body 
language. 

Audio  recordings  allow  students  to  hear  their  own  word  use  and  pronunciation. 
Having  the  students  record  dialogues  is  an  effective  way  for  them  to  engage  in  peer 
and  self-assessment. 
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Chapters 
Grade  bevel 
Samples 


Chapter  Summary 

Introduction 

Integrate  for  Efficiency  and  Motivation 

Two-page,  Four-column  Format 

Grade  Level  Samples  for  Grades  4,  5 and  6 

• Applications 

• Language  Competence 

• Community  Membership 

• Strategies 


Introduction 


The  grade  level  samples  section  provides  sample  teaching  and  learning  activities 
with  complementary  assessment  strategies  for  each  specific  outcome  in  the 
program  of  studies.  The  prescribed  general  and  specific  outcomes  for  each  grade 
level,  which  teachers  are  responsible  for  achieving  with  their  students,  appear  in  the 
same  order  as  in  the  program  of  studies  and  are  shaded. 

The  sample  activities  and  assessment  strategies  are  suggestions  only.  They  are 
provided  for  the  primary  purpose  of  clarifying  the  intent  of  each  specific  outcome. 
Each  sample  provides  a concrete  example  of  how  a specific  outcome  might  be 
accomplished  and  assessed  in  the  classroom.  Teachers  can  use  the  samples  to  gain 
clarity  as  to  the  intent  of  each  specific  outcome  and  as  a springboard  for  their 
lesson  planning. 
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Integrate  for  Efficiency  and  Motivation 


In  the  time  allotted  for  each  grade  level  of  the  program,  it  is  impossible  to  complete 
an  activity  and  assessment  for  each  specific  outcome  as  shown  in  the  samples 
provided  in  this  chapter.  Teachers  usually  plan  to  cover  several  outcomes  in  each 
lesson.  As  teachers  plan  their  units  and  lessons,  they  are  encouraged  to  integrate 
outcomes  from  all  four  program  components:  Applications,  Language 
Competence,  Community  Membership  and  Strategies.  Such  integration,  coupled 
with  a strong  focus  on  Applications,  motivates  students  to  become  active  partners 
in  learning  and  to  take  personal  responsibility  for  their  own  learning. 


Two- page,  Four-column  Format 


General  Outcome  and  Specific  Outcome  Cluster  Heading 

The  general  outcome  is  boxed  at  the  top  of  each  page;  e.g., 


( \ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V 1 / 


The  specific  outcome  cluster  heading  follows  the  general  outcome  at  the  top  of 
each  page;  e.g., 


A-l  to  share  information 


Column  One  - Specific  Outcomes 


Students  will  be  able  to: 


l 

< 


C 

3 

£ 

o 
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cd 
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Underthe  cluster  he  a ding,  specific 
outcomesin  column  one  are  prefaced,  as 
in  the  program  of  studies,  with: 

Studentswill  be  able  to: 

Running  vertically  along  the  left  side  of  the 
first  page  is  the  strand  heading  forthe 
specific  outcome. 


a.  share  basic  information 


Running  horizontally  is  the  detail  of 
each  specific  outcome,  indicated 
by  the  lettersa,  b,  c ... 
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Column  Two  - Sample  leaching  and  Learning  Activities 


Column  Three 

For  more 
information ... 

Chapter  4 
and 

Appendix  E 


Column  Four- 


These  activities  illustrate  the  intent  of  each  specific  outcome.  Cree  words,  phrases, 
sentences  and  examples  provided  in  the  body  of  the  activities  are  followed  by 
English  translations. 

- Sample  Assessment  Strategies 

Assessment  strategy  suggestions  for  the  teaching  and  learning  activities  are 
provided  in  this  column.  All  assessment  strategies  cited  are  described  in  detail  in 
Chapter  4:  Classroom  Assessment  and  Evaluation. 


Materials 

This  is  a listing  of  the  various  items  needed  to  implement  the  suggested  teaching 
and  learning  activities  in  the  classroom.  Everyday  items  that  students  are  expected 
to  have,  such  as  pens,  pencils  and  paper,  are  not  listed  here. 
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Grade  4 Example  of  the  Iwo-page,  Four-column  Format 


Grade  4 


Applications 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-l  to  share  information 
SPECIFIC  OUTCOMES 

Students  will  he  able  to: 


a.  share  basic 
information 


Outcomes 
may  be 
continued 
overfouror 
more  pages. 


Read  from 
left  to  right 
across  the 
two  pages. 


Column  1 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Several  activitiesand  theircorresponding 
assessment  strategies  and  materia  Is  a re 
listed  foreach  specific  outcome. 


Sharing  Personal  Information 

Introduce  and  review  basic  question  and  answer  phrases  for 
sharing  personal  information;  e.g., 

- Tdnisi  kistihkdson?  (What  is  your  name?) 

- Niya nitsihkdson.  (My  name  is .) 

- Tan  ’tahto  kitahtopipondn?  (I  low  old  are  you?) 

nitahtopiponan.  (I  am years  old.) 

- Tante  ohei  kiya?  (Where  are  you  from?) 

- Niya ohei.  (I  am  from .) 

Divide  the  students  into  pairs  and  have  them  take  turns  asking  and 
answering  questions.  After  a few  rounds,  allow  the  students  to 
exchange  partners  and  repeat  the  question-answer  dialogue. 

My  Favourite  Things  Collage 

Ask  the  students  to  design  personal  collages  using  pictures  of 
themselves,  their  families,  extended  families,  friends,  favourite 
activities,  foods,  books,  likes  and  dislikes.  Each  picture  is  labelled 
in  Cree.  The  collages  are  then  presented  orally.  Provide  the 
students  with  model  sentences  to  assist  them  in  their  presentations. 

Suggested  vocabulary  words  to  use  include: 

- nimdtnd  (my  mom) 

- nipdpd  (my  dad) 

- nistes  (my  older  brother) 

- nimis  (my  older  sister) 

- nimindsim  (my  cat) 

- nicemis  (my  puppy) 

- nimicowin  (my  food). 


Column  2 


Grade  4 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-l  to  share  information 
SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Docs  the  student: 

• share  basic  information? 


Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  share  basic  information  (sec  sample  blacklinc  master  in 
Appendix  E:  Observation  Checklist). 


Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  studenLs  are  able  to  share  basic 
information  (see  sample  blackline  master  in  Appendix  E:  Rubric  or 
Rubric  and  Checklist). 


Examples  of  many  of  the  assessment/ 
evaluation  tools  listed  here  are  included 
in  Appendix  E. 


MATERIALS 


List  of  question  and  answer 
phrases  in  Cree  such  as 
those  found  in  How  to  Say 
a in  Cree  by  S Ratt 


Magazines,  photographs, 
markers,  glue,  tape,  poster 
paper. 


Column  3 


Column  4 


Grade  Level  Samples  for  Grade  4 


Applications 48 

Language  Competence 98 

Community  Membeiship 152 

Strategies 194 

General  Outcomes 


General  outcomes  are  broad  statements  identifying  the  knowledge,  skills  and  attitudes  that  students  are 
expected  to  achieve  in  the  course  of  their  language  learning  experience.  The  four  general  outcomes  serve 
as  the  foundation  for  the  program  of  studies. 


Strategies 

Students  will  use  strategies  to  maximize' 
learning  and  communication. 

S-l  language  learning 
S-2  language  use 
S-3  cultural  learning 
S-4  general  learning 


Applications 

Students  will  use  and  apply  Cree  in  various 
situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community, 
to  share  information 

to  express  emotions  and  personal  perspectives 
to  get  things  done 

to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the  world 
for  imaginative  purposes  and  personal ''  Language 

Competence 


enjoyment 


Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihta 

nehiyawewak.) 

LC-1  attend  to  the  form  of  the  language 
interpret  and  produce  oral  texts 
interpret  and  produce  written  and 
visual  texts 

apply  knowledge  of  the  sociocultural 
context 

apply  knowledge  of  how  the  language  j 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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ri-v 


Grade  4 


Applications 


( ’ ^ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-l  to  share  information 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  share  basic 
information 


Sharing  Personal  Information 

Introduce  and  review  basic  question  and  answer  phrases  for 
sharing  personal  information;  e.g., 

- Tdnisi  kistihkdson?  (What  is  your  name?) 

- Niya nitsihkason.  (My  name  is .) 

- Tan’tahto  kitahtopiponan?  (How  old  are  you?) 

- nitahtopipondn.  (I  am years  old.) 

- Tdnte  ohci  kiya  ? (Where  are  you  from?) 

- Niya ohci.  (I  am  from .) 

Divide  the  students  into  pairs  and  have  them  take  turns  asking  and 
answering  questions.  After  a few  rounds,  allow  the  students  to 
exchange  partners  and  repeat  the  question-answer  dialogue. 

My  Favourite  Things  Collage 

Ask  the  students  to  design  personal  collages  using  pictures  of 
themselves,  their  families,  extended  families,  friends,  favourite 
activities,  foods,  books,  likes  and  dislikes.  Each  picture  is  labelled 
in  Cree.  The  collages  are  then  presented  orally.  Provide  the 
students  with  model  sentences  to  assist  them  in  their  presentations. 

Suggested  vocabulary  words  to  use  include: 

- nimdmd  (my  mom) 

- nipdpd  (my  dad) 

- nistes  (my  older  brother) 

- nimis  (my  older  sister) 

- niminosim  (my  cat) 

- nicemis  (my  puppy) 

- nimicowin  (my  food). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V _ / 


A-l  to  share  information 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• share  basic  information? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  share  basic  information  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


MATERIALS 


List  of  question  and  answer 
phrases  in  Cree  such  as 
those  found  in  How  to  Say 
it  in  Cree  by  S.  Ratt. 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  share  basic 
information  (see  sample  blackline  master  in  Appendix  E:  Rubric  or 
Rubric  and  Checklist). 


Magazines,  photographs, 
markers,  glue,  tape,  poster 
paper. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

/ 


A-l  to  share  information 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  identify  familial' 
people,  places  and 
things 


Role  Models 

Show  the  students  photographs  of  local  familiar  people,  places  and 
things;  e.g..  Aboriginal  role  models,  Elders,  teachers,  tribal  council 
members,  powwows.  Show  each  photo  to  the  class  and  have  the 
students  repeat  statements  about  the  photographs;  e.g., 

- Jane  aw  a eyisihkdsot.  (Her  name  is  Jane.) 

- Nathanial  awa  eyisihkdsot.  (His  name  is  Nathanial.) 

Divide  the  students  into  two  groups.  Hold  up  one  picture  and 
allow  the  students  to  come  to  a group  consensus  as  to  the  identity 
of  the  person,  place  or  thing  in  the  photo.  Choose  one  student  to 
respond  for  the  group. 

Community  Map 

Ask  the  students  to  work  as  a class  to  create  a map  of  the 
community  that  shows  landmarks  such  as  local  stores,  gas  stations, 
schools,  community  centres  and  businesses.  As  they  work 
together,  introduce  vocabulary  associated  with  the  community. 
Display  the  map  at  the  front  of  the  class.  Point  to  different  parts  of 
the  map  and  have  the  students  describe  each  area;  e.g., 

- Atdwewikamik  oma.  (This  is  a store.) 

- Ota  Jane  wikiw.  (This  is  where  Jane  lives.) 

Traditional  Items 

Invite  the  students  to  view  and  touch  various  traditional  nehiyaw 
kikwaya  (Cree  crafts)  such  as  mistikwaskihk  (drums), 
pahkekinweskisina  (moccasins)  and  mik’sihkahcikewin 
(beadwork).  As  you  show  each  craft,  have  the  students  repeat  its 
Cree  name.  Hold  up  each  craft  and  ask  the  students, 

- Kikw’dy  oma/awa  ? (What  is  this?) 

Have  the  students  respond  by  saying  the  Cree  name  of  each  craft. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 

1 school  and  in  the  community. 

J 

A-l  to  share  information 

SAMPLE  ASSESSMENT  STRATEGIES 

MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• identify  familiar  people,  places  and  things? 

► Observation  Checklist 

► Photographs  of  various 

Create  an  outcome-based  checklist  and  share  it  with  students  before 

familiar  people,  places  and 

they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 

things. 

able  to  identify  familiar  people,  places  and  things  (see  sample 

blackline  master  in  Appendix  E:  Observation  Checklist). 

>-  Informal  Observation 

► Map  of  community. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 

photographs  of  community 

notes  of  the  extent  to  which  students  are  able  to  identify  familiar 

(optional). 

people,  places  and  things.  Offer  feedback,  encouragement  and 

praise  as  needed. 

► Informal  Observation 

► Various  traditional  Cree 

Observe  students  as  they  participate  in  the  activity.  Make  mental 

crafts  such  as  drums. 

notes  of  the  extent  to  which  students  are  able  to  identify  familiar 

moccasins  and  beadwork. 

people,  places  and  things.  Offer  feedback,  encouragement  and 

praise  as  needed. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-2  to  express  emotions  and  personal  perspectives 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  express  simple  >-  Like  It  or  Not 

preferences  Use  photographs  or  pictures  to  illustrate  vocabulary  from  a lexical 

field;  e.g.,  food,  sports,  colours.  The  photographs  or  pictures 
should  include  a statement  of  like  or  dislike  and  the  word  written 
in  Cree;  e.g., 

- Nimiweyihten  oma . (I  like  this .)  [thing] 

- Nimiyiwemaw  awa . (I  like  this .)  [person] 

- Namoya  nimiyiwehten . (I  do  not  like .) 

[thing] 

Ask  the  students  to  say  whether  or  not  they  like  the  item  as  you 
hold  up  the  photo  or  picture.  Students  may  refer  to  vocabulary 
posted  in  the  classroom.  Have  them  continue  the  activity  in  pairs 
or  small  groups. 

► Food  Adjectives 

Introduce  various  adjectives  used  to  describe  food;  e.g.,  salty, 
tough,  sweet,  crunchy,  chewy,  delicious,  sour.  Bring  in  a variety 
of  cultural  foods;  e.g.,  fish,  berries,  bannock,  dried  meats.  Allow 
the  students  to  sample  a taste  of  each  cultural  food  as  they  think  of 
an  adjective  to  describe  it.  Arrange  the  students  into  pairs  and 
have  them  take  turns  sharing  what  they  thought  about  each  food 
item. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V y 


A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• express  simple  preferences? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  express  simple  preferences,  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


MATERIALS 


Photographs  or  pictures  of 
various  vocabulary  words. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
express  simple  preferences. 


Various  cultural  food 
items. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


O 

e 

<D 

,<D 


b.  express  a personal 
response 


W) 

=5 

O 


cd 

o 

T3 


I Like  ... 

Ask  the  students  to  draw  themselves  doing  something  they  enjoy 
or  with  people  they  like.  Have  the  students  use  phrases  such  as 
nimiywiyihten  (I  like)  and  ekwa  nimiywimdw  (I  love)  to  express 
personal  responses  to  the  drawings;  e.g., 

- Nimiywiyihten . (I  like .)  [inanimate] 

- Nimiywimdw.  (I  like  her/him.)  [animate] 


Responding  to  Music 

Play  a selection  of  music  by  Cree  artists.  Ask  the  students  to 
respond  to  each  selection,  orally  or  in  writing,  using  previously 
studied  words  and  phrases. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

/ 


A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• express  a personal  response? 


► Observation  Checklist  ► None  required. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  express  a personal  response  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  express  a personal 
response.  Offer  feedback,  encouragement  and  praise  as  needed. 


Music  selections  such  as 
“Kispin  Kimiyweyihten  ” 
by  Brian  McDonald  and 
‘ ‘ Nipapci/Ndh  tciwly 
nisakihaw  ” by  Jerry 
Saddleback. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V y 


A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  respond  to,  and 
express,  basic 
emotions  and  feelings 


Emotions  Charades 

Through  photographs  or  by  demonstration,  review  vocabulary 
associated  with  feelings;  e.g., 

- miyowdta  (happy) 

- nestosi  (tired) 

- sehkisi  (scared) 

- miyomahciho  (feeling  good). 

Divide  the  students  into  small  groups  and  have  them  take  turns 
being  the  “actor.”  The  actor  chooses  a slip  of  paper  and  acts  out 
the  emotion  written  on  the  paper  as  the  rest  of  the  group  members 
guess  what  emotion  he  or  she  is  expressing. 

Feelings  Dialogue 

Introduce  the  students  to  the  question,  Tan  ’si  kitamahcihon ? (How 
are  you  feeling?)  and  various  responses;  e.g., 

- Nimiyowaten.  (I  am  happy.) 

- Nisehkisin.  (I  am  scared.) 

- Nimtyomahcihon.  (I  feel  good.) 

Prepare  cards  with  faces  expressing  the  feelings  that  have  been 
introduced.  Have  the  students  exchange  cards,  ask  each  other  how 
they  are  and  respond  according  to  the  feeling  indicated  on  the  card 
they  are  holding. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• respond  to,  and  express,  basic  emotions  and  feelings? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  respond  to,  and  express,  basic 
emotions  and  feelings,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Flash  cards  of  people 
showing  emotions,  slips  of 
paper  with  different 
emotions  written  on  them. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  respond  to,  and  express,  basic  emotions  and  feelings  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


Pictures  of  people 
expressing  different 
feelings. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

/ 


A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  indicate  basic  needs 
and  wants 


Needs  and  Wants 

Introduce  the  students  to  the  concepts  of  “need”  and  “want.” 
Brainstorm  lists  of  needs  and  wants;  e.g.. 


Wants 

Needs 

to  play  a game 
a different  coloured  pencil 
a can  of  pop 

to  go  to  the  washroom 
to  shaipen  a broken  pencil 
to  get  a drink 

Based  on  their  brainstormed  ideas,  introduce  the  students  to 
questions  and  requests  in  Cree  related  to  their  wants  and  needs  in 
the  classroom;  e.g., 

- Nikakiwaydwdn  ci  wayawewikamikohk?  (Can  I go  to  the 
bathroom?) 

- Nikakiminihkwan  ci?  (Can  I get  a drink?) 

- Ninohtewayawdn.  (I  want  to  go  to  the  bathroom.) 

- Ninohteyapakwan.  (I  am  thirsty.) 

- Miyin . (Give  me .)  [e.g.,  nipiy  (water)] 

- Petamawin . (Bring  me .) 

- Peyitsinamawin.  (Pass  it  to  me.) 

- Ninitaweyihten . (I  want/need .) 

- Ay  ay.  (Thank  you.) 

Have  the  students  repeat  the  phrases  and  post  them  for  future 
reference.  Encourage  the  students  to  use  the  phrases  to  make  the 
requests  based  on  their  needs  and  wants. 

Needs  and  Wants  Posters 

Invite  the  students  to  work  in  groups  to  create  posters  listing  basic 
needs-and-wants  questions  required  to  function  efficiently  in  the 

classroom;  e.g.,  Miyin . (Give  me .), 

Petamawin . (Bring  me .)  Display  these 

posters  for  future  reference. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• indicate  basic  needs  and  wants? 


► Peer-assessment  Checklist  ► Poster  paper,  markers. 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  indicate  basic  needs  and  wants  (see  sample 
blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  indicate  basic  needs  and  wants  (see  sample  blackline  master 
in  Appendix  E:  Observation  Checklist). 


Poster  paper,  markers. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

/ 


A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  ask  for  permission 


Permission  Circle 

Review  various  vocabulary  words  and  phrases  related  to  asking 
for  permission;  e.g.,  Can  I please  sharpen  my  pencil?  Can  I please 
go  to  the  office?  Can  I please  open  a window? 

Ask  the  students  to  sit  in  a circle  and  have  one  student  start  by 
asking  the  person  next  to  him  or  her  for  permission  to  do 
something.  That  person  responds,  then  asks  the  next  person  for 
permission  and  so  on  until  each  student  has  had  a turn. 

Asking  Permission 

Teach  the  classroom  rules  and  routines  related  to  asking  for 
permission;  e.g.,  anything  for  which  the  student  must  leave  the 
classroom,  for  example: 

- Nikakiwayawdn  ci  wayawewikamikohk?  (Can  I go  to  the 
bathroom?) 

- Nikakiminihkwdn  ci?  (Can  I get  a drink?) 

Ask  the  students  to  divide  into  pairs  and  practise  asking  for 
permission.  Phrases  to  use  include: 

- Nikaki ? (Can/may /might  I ?) 

- Kaki ? (Can/might/could/would  you ?) 

Extension 

Have  the  students  make  and  use  puppets  to  practise  asking  for 
permission. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• ask  for  permission? 


► Observation  Checklist  ► None  required. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  ask  for  permission  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  ask  for  permission  (see  sample  blackline 
master  in  Appendix  E:  Peer-assessment  Checklist). 


Puppets  (optional). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  respond  to  offers, 
invitations  and 
instructions  ( continued ) 


Invitations 

Ask  the  students  to  make  community  or  school  invitations  using  a 
template  and  give  the  invitations  to  two  or  three  friends.  The 
receivers  respond  with  ehd,  ay  ay  or  namoya,  ay  ay.  Encourage 
the  students  to  be  aware  of  intonation  and  body  language. 

Responding  to  Invitations 

Review  a sample  invitation  to  a community  or  school  event.  Have 
the  students  write  a response  to  the  invitation  in  a letter  or  an 
e-mail  in  Cree.  Phrases  to  use  include: 


Declining 

— kinanaskomitinan  (we  thank  you) 

— mdka  wiyakdc  (but) 

— namoya  nikaki  tohtanan 
(we  cannot  go) 


Accepting 

- nikaki  tohtanan  (we  can  go) 

- ay  ay  (thank  you) 

- ehd  (yes) 


Offering 

Model  offering  items  using  inflection;  e.g.,  Pikis?  (Gum?). 
Students  respond  with  eha/ihi  (yes)  or  namoya  (no).  Divide  the 
students  into  pairs  and  have  them  practise  offering  things  to  each 
other;  e.g., 

Student  1:  Pikis?  (Gum?) 

Student  2:  Namoya.  (No.) 

Student  1:  Maskihkis?  (Candy?) 

Student  2:  IhiHEhd!  (Yes!) 
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Grade  4 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• respond  to  offers,  invitations  and  instructions? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  respond  to  offers,  invitations  and 
instructions,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  respond  to 
offers,  invitations  and  instructions  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 


MATERIALS 


Sample  invitations 
template. 


Sample  formal  invitation  in 
Cree. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  respond  to  offers,  invitations  and  instructions  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


None  required. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  4/63 
2009 


A-3.2 


Grade  4 


C \ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  respond  to  offers, 
invitations  and 
instructions 
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► Follow  Me 

Teach  the  students  how  to  follow  your  actions  in  a game  of 
ay’sinawin  (mimic/follow  me).  Provide  basic  instructions  and 
demonstrate  the  corresponding  actions,  then  point  to  the  students, 
who  say  the  instructions  and  do  the  actions.  Instructions  to  use 
include: 

- Astam  ota.  (Come  here.) 

- Mtyin  anima  masinahikan(a).  (Give  me  that  book.) 


Imperatives 

Singular 

Plural 

Api.  (Sit.) 

Apik.  (Sit.) 

Pasiko.  (Stand  up.) 

Pasikok.  (Stand  up.) 

Nitohta.  (Listen.) 

Nitohtamok.  (Listen.) 

Extension 

Divide  the  students  into  small  groups  and  have  them  do  the  actions 
described  by  group  leaders. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• respond  to  offers,  invitations  and  instructions? 


► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  respond  to  offers, 
invitations  and  instructions.  Offer  feedback,  encouragement  and 
praise  as  needed. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  4/65 
2009 


A-3.2 


Grade  4 


C \ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  ask  or  offer  to  do 
something 


CZ3 


Classroom  Responsibility 

Collaboratively  list  classroom  tasks  students  can  perform.  Post 
labelled  pictures  of  daily  classroom  tasks  around  the  classroom. 
Encourage  the  students  to  refer  to  these  posters  throughout  the 
year.  Introduce  the  vocabulary  for  each  phrase;  e.g., 

- Ni  kaki  sapopatan  ci  wapakwaniya?  (May  I water  the  plants?) 

- Ni  kaki  kwayask  astdn  ci  masinahikana?  (May  I tidy  the 
books?) 

- Sapopatd  wapakwaniya  ekwa  kwayask  astd  masinahikana. 
(Water  the  plants  and  tidy  the  books.) 

Sign  Up! 

Invite  the  students  to  sign  up  for  a particular  task  for  a week;  e.g., 
watering  the  plants.  Model  a sentence  pattern  and  the  vocabulary 
for  the  various  classroom  tasks.  Prepare  and  post  the  sentence 
pattern  and  new  vocabulary  for  the  classroom  tasks.  Ask  the 
students  to  practise,  in  pairs,  the  pattern  and  new  vocabulary  for 
classroom  tasks.  Encourage  the  students  to  use  these  sentence 
patterns  throughout  the  year. 

My  Responsibilities 

Guide  the  students  in  a discussion  of  the  different  responsibilities 
they  have  at  home,  in  school  and  in  the  community.  Introduce 
new  vocabulary  as  necessary. 

Ask  the  students  to  create,  on  paper  or  on  the  computer,  mini 
comics  that  show  them  asking  to  help  around  the  house,  school 
and  community,  using  phrases  such  as: 

- Niwepayhikan.  (I  sweep  the  floor.) 

- Nikandcihcikdn.  (I  clean  the  house.) 

- Nikdsiydkandn.  (I  wash  the  dishes.) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• ask  or  offer  to  do  something? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  ask  or  offer  to  do  something  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


MATERIALS 


Labelled  pictures  of 
various  tasks. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  ask 
or  offer  to  do  something. 


Labelled  pictures  of 
various  tasks. 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  ask  or  offer 
to  do  something  (see  sample  blackline  master  in  Appendix  E: 
Rubric  or  Rubric  and  Checklist). 


Coloured  pencils,  computer 
with  drawing  software 
(optional),  model 
sentences,  patterns  for 
posting. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V y 

A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  engage  in  turn  taking 


Sharing  Circle 

Teach  and  model  vocabulary  for  turn  taking;  e.g., 

- Kiya  ekwa.  (It’s  your  turn.) 

- Niya  ekwa.  (It’ s my  turn.) 

- Ay  ay.  (Thank  you.) 

Demonstrate  when  to  use  turn-taking  vocabulary.  Have  the 
students  sit  in  a sharing  circle.  Ask  the  students  to  use  stuffed  toys 
or  puppets  to  practise  vocabulary.  Record  the  new  vocabulary  and 
post  it. 

Class  Picture 

Pick  a general  subject,  such  as  my  community  or  our  field  trip,  and 
have  the  students  take  turns  drawing  a picture  related  to  the  topic. 
Have  each  student  add  to  the  picture,  then  pass  the  drawing  to 
another  student,  using  appropriate  turn-taking  vocabulary;  e.g., 

- Kiya  ekwa.  (It’s  your  turn.) 

- Niya  ekw>a.  (It’s  my  turn.) 

- Ay  ay.  (Thank  you.) 

Playing  Games 

Invite  the  students  play  board  games  of  their  choice  while  using 
Cree  verbs  to  manage  taking  turns;  e.g.,  one  student  says,  Kiya 
ekwa , then  the  next  student  says,  Niya  ekwa  and  so  on. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• engage  in  turn  taking? 

► Learning  Log  Puppets  or  stuffed  toys. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
engage  in  turn  taking. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  engage  in  turn  taking,  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


None  required. 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  engage  in  turn  taking  (see  sample  blackline 
master  in  Appendix  E:  Peer-assessment  Checklist). 


Board  games. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


c 

_o 

*4— » 

o 

c3 

Oh 

P 

O 

Lh 

w 

« 

so 

rt 

c 

03 


encourage  other  group 
members  to  act 
appropriately 


Puppet  Shows 

Using  puppets,  demonstrate  a scene  in  which  one  puppet  does  not 
follow  classroom  rules;  e.g.,  the  puppet  interrupts  the  teacher 
while  he  or  she  is  giving  instructions.  Ask  the  students  to  use 
puppets  to  demonstrate  how  to  correct  the  situation;  e.g., 
encourage  the  puppet  to  be  quiet  while  the  teacher  is  talking, 
encourage  the  puppet  to  wait  its  turn. 


Divide  the  students  into  groups  and  have  them  use  puppets  to  act 
out  similar  scenarios,  using  phrases  such  as  Kamwatapi  (Sit 
quietly). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• encourage  other  group  members  to  act  appropriately? 


► Peer-assessment  Checklist  >-  Puppets. 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment.  Students  use  the  checklist  to  determine  if  their 
peers  are  able  to  encourage  other  group  members  to  act 
appropriately  (see  sample  blackline  master  in  Appendix  E: 

Peer-assessment  Checklist). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  exchange  simple 
greetings  and  simple 
social  expressions 


a 


Greetings 

List  greetings  in  the  Cree  language,  then  introduce  them  to  the 
students;  e.g., 

- Tan’ si?  (How  are  you?) 

- Namoya  nan’ taw,  kiya  tndka?  (Fine,  and  you?) 

- Pihtokwe.  (Come  in.) 

- Tawdw.  (Welcome.) 

Divide  the  students  into  pairs  and  ask  them  to  take  turns  greeting 
one  another  using  these  phrases.  After  a few  minutes,  ring  a bell 
or  clap  your  hands  and  ask  the  students  to  change  partners. 
Students  exchange  greetings  with  their  new  partners  and  then 
change  partners  again  and  repeat  this  procedure  several  times. 
Place  the  greetings  on  the  word  wall  for  student  reference. 

Mahti! 

Model  different  uses  of  the  expression  mahti/mahtesa  (excuse  me 
or  please)  in  various  contexts.  Have  the  students  imitate  the 
appropriate  use  of  the  expression  by  role-playing  situations  in 
pairs  or  groups. 

Encourage  the  students  to  use  the  expression  in  class.  Record 
different  uses  of  the  expression  on  a word  wall  for  student 
reference. 

Meeting  the  Parents 

Before  a school  event,  such  as  meet  the  teacher  or  an  open  house, 
teach  the  vocabulary  needed  to  introduce  parents;  e.g.,  Nikdwiy 
nimdmd  awa.  (This  is  my  mother.)  Have  the  students  work  in 
pairs  to  practise  these  phrases  while  pretending  to  be  their  family 
members  or  other  significant  adults.  At  the  event,  have  the 
students  introduce  their  family  members  or  other  significant  adults 
in  Cree. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v y 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• exchange  simple  greetings  and  simple  social  expressions? 


► Observation  Checklist  >-  Word  wall. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  exchange  simple  greetings  and  simple  social  expressions 
(see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  exchange  simple 
greetings  and  simple  social  expressions.  Offer  feedback, 
encouragement  and  praise  as  needed. 


None  required. 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  exchange  simple  greetings  and  simple 
social  expressions  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


None  required. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b. 
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exchange  some  basic 
personal  information; 
e.g.,  their  name,  age 


Inside-Outside  Circle 

Teach  vocabulary  associated  with  asking  for  and  giving  personal 
information.  Record  and  post  commonly  used  questions  for 
exchanging  personal  information;  e.g., 

- Tan’si  kit’siyihkason?  (What  is  your  name?) 

- Niwthowin . (My  name  is .) 

- Tdnitahto  kitatahtopipondn?  (How  old  are  you?) 

-  nitahtopipondn.  (I  am years  old.) 

- Tdn  ’te  kiwtkin  ? (Where  do  you  live?) 

- niwtkin.  (I  live  in .) 

The  class  then  assembles  in  an  inside-outside  circle  (half  the  class 
creates  an  inside  circle  and  faces  the  other  half  of  the  class,  who 
are  in  the  outside  circle).  The  inside  circle  periodically  moves  in 
one  direction,  allowing  the  students  various  opportunities  to 
exchange  information. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• exchange  some  basic  personal  information? 


► Informal  Observation  >-  Word  wall. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  exchange  some 
basic  personal  information.  Offer  feedback,  encouragement  and 
praise  as  needed. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V / 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


c.  acknowledge  basic 
kinship  relationships 


S 


Family  Album 

Have  the  students  design  a collage  of  their  families  ( Peyakoshdn  - 
My  Family)  using  pictures  or  drawings  of  themselves  and  their 
family  members  to  acknowledge  basic  kinship  relationships.  Have 
the  students  label  the  pictures  in  Cree  and  present  them  orally. 
Provide  the  students  with  vocabulary  such  as: 


niya  (me) 


- nohkom  (my  grandmother) 

- nimosom  (my  grandfather) 

- nikawiy  (my  mother) 

- nohtawiy  (my  father) 

- nistmisak  (my  younger  siblings) 

- nistes  (my  older  brother) 

- nimis  (my  older  sister). 

Caution 

Be  sensitive  to  each  student’s  personal  family  situation  when 
exploring  kinship  relationships. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• acknowledge  basic  kinship  relationships? 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to 
acknowledge  basic  kinship  relationships  (see  sample  blackline 
master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


MATERIALS 


Markers,  photographs, 
computer  software 
(optional),  scissors,  glue, 
poster  or  chart  paper. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V _ / 


A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  investigate  the 
immediate 
environment 


The  Natural  World 

Teach  vocabulary  associated  with  the  immediate  environment; 
e.g.,  trees,  sky,  sun,  leaves,  flowers,  wind,  water.  Record  and  post 
the  vocabulary.  Model  how  to  investigate  the  immediate 
environment  by  asking  and  answering  questions  related  to  the  five 
senses.  Once  the  investigation  has  been  modelled,  ask  the  students 
to  pair  up  and  practise  until  they  feel  comfortable  asking  questions 
such  as: 

- Kikwdy  kiwdpahtendwdw?  (What  do  you  all  see?)  [inanimate] 

- Kikwdy  kipehtendwdw?  (What  do  you  all  hear?)  [inanimate] 

- Kikwdy  kipasondwdw?  (What  do  you  all  smell?)  [inanimate] 

Take  the  students  on  a field  trip  to  a park  in  or  near  their 
community  to  investigate  the  immediate  environment.  During  the 
trip,  ask  them  to  observe  the  sights,  sounds  and  smells  of  nature. 
Upon  their  return  to  the  classroom,  have  the  students  discuss  their 
observations  as  a class.  Ask  the  students  to  create  collages  or 
scrapbooks  describing  and  illustrating  their  observations. 

What  Do  You  Feel? 

Present  objects,  e.g.,  beaded  items,  tools  used  for  tanning  hides, 
tanned  hides  and  various  animal  furs,  and  have  the  students 
investigate  them.  Practise  using  tactile  (feeling  with  the  fingers) 
adjectives  such  as: 

- mehyawe  (siw/ydw)  (furry)  [animate/inanimate] 

- ydsk  (isiw/dw)  (soft)  [animate/inanimate]. 

Allow  the  students  to  handle  and  pass  around  the  objects. 

Blindfold  a student,  hand  him  or  her  an  object  and  ask  him  or  her 
to  describe  it  and  guess  what  the  item  is. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V / 


A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• investigate  the  immediate  environment? 

► Learning  Log  None  required. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
investigate  the  immediate  environment. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  investigate  the  immediate 
environment,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


Various  tactile  objects. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  gather  simple 
information 


What  Animals  Eat 

Introduce  and  teach  vocabulary  associated  with  animals;  e.g., 

- mikisiw/kihew  (bald  eagle/golden  eagle) 

- wawdskisiw  (elk) 

- wdpos  (rabbit) 

- miscakanis  (coyote). 

Also  teach  the  students  the  names  of  common  food  for  animals;  e.g., 

- maskosiya  (grass) 

- mlnisa  (berries) 

- mitosak  (trees). 

Have  the  students  collect  basic  information  about  animals  and 
what  they  eat  from  their  own  experiences,  interviews  of  Elders  or 
others  in  the  community  and  simple  texts.  Have  them  work 
together  to  create  a classroom  display  of  the  information. 

What  Makes  Up  a House? 

Divide  the  students  into  pairs  and  have  them  find  images  of 
houses — a picture  from  a magazine,  a photograph  of  a house  or,  if 
available,  a photograph  of  their  own  homes.  Then,  have  them 
label  the  parts  of  the  house  in  Cree.  To  access  the  vocabulary 
needed,  encourage  the  students  to  consult  a variety  of  reference 
materials;  e.g.,  dictionaries,  Internet.  Before  the  activity  begins, 
brainstorm  a list  of  possible  sources  and  note  them  on  the  board. 
Once  the  project  is  completed,  discuss,  as  a class,  strategies  the 
students  used  to  gather  the  information. 

Object  Inventory 

Prepare  a Cree  vocabulary  list  of  objects  in  the  classroom;  e.g., 
chairs,  desks,  windows,  doors,  boards,  pictures,  people.  Divide 
the  students  into  pairs  and  have  them  create  simple  graphs  to 
indicate  how  many  of  each  item  can  be  found  in  the  classroom. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• gather  simple  information? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  gather  simple 
information.  Offer  feedback,  encouragement  and  praise  as  needed. 


MATERIALS 


Flash  cards  with  Cree 
vocabulary  related  to 
animals  and  common 
foods. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
gather  simple  information. 


Pictures  or  photographs  of 
houses,  computer  and 
printer  (if  available), 
Internet,  dictionaries. 


► Observation  Checklist  List  of  various  objects  in 

Create  an  outcome-based  checklist  and  share  it  with  students  before  the  classroom, 

they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  gather  simple  information  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  4/81 
2009 


A-5.2 


Grade  4 


/•  Y 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  organize  items  in 
different  ways 

( continued ) 


Know  Your  Colours 

Introduce  and  teach  vocabulary  related  to  the  pisimoydpi 
(rainbow).  Ask  the  students  to  record  rainbow  colours  in  their 
notebooks.  Have  each  student  record  a personal  significance  for 
each  colour.  For  example: 


Inanimate 

Inanimate  object 

English 

Cree 

Personal  Significance 

red 

mihkwdw 

The  colour  of  my  hat. 

white 

wdpiskdw 

The  colour  of  my  chair. 

yellow 

wdposdwdw 

The  colour  of  my  cup. 

green 

askihtakwaw 

The  colour  of  my  house. 

blue 

sipihkwdw 

The  colour  of  my  shoe. 

Have  the  students  combine  the  information  about  the  colours  in 
charts  and  graphs;  e.g.,  showing  students’  favourite  colours. 

Nature  Walk 

Plan  a nature  walk  and  have  the  students  collect  and/or  identify  a 
number  of  objects  in  Cree.  Have  the  students  work  with  partners 
to  categorize  their  items  using  criteria  such  as 
[animate/inanimate] : 

- misikitiw/misaw  (big)  and  apisisiw/apisasin  (little) 

- kdwisiw/kdwdw  (rough)  and  sosikisiw/soskwaw  (smooth) 

- cimisiw/cimasin  (short)  and  kinosiw/kinwaw  (tall). 

Shoe  Shuffle 

Ask  the  students  to  sit  in  a circle,  take  off  their  shoes  and  place 
them  in  the  middle.  Invite  the  students  to  share  their  ideas  on  how 
to  organize  the  shoes;  e.g.,  ketasindstek  (by  colour),  peyakwayi  (in 
pairs),  misi/apisdsin  (big/small).  Provide  vocabulary  as  needed 
and  record  and  post  new  words,  phrases  or  expressions  for  future 
reference. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• organize  items  in  different  ways? 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  organize  items  in  different  ways  (see 
sample  blackline  master  in  Appendix  E:  Peer-assessment 
Checklist). 


MATERIALS 


Information  on  the 
significance  of  the  colours 
in  the  local  Cree 
community. 


>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  organize  items  in  different  ways  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


None  required. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  organize  items  in  different  ways,  and 
record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


Word  wall. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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organize  items  in 
different  ways 


How  Do  These  Strips  Relate? 

Divide  the  students  into  groups  and  give  them  strips  of  paper  with 
various  theme-related  vocabulary;  e.g.,  body,  clothing,  food, 
feelings,  animals,  weather.  Ask  the  students  to  work 
collaboratively  to  organize  the  vocabulary  into  different  categories. 
Have  each  group  create  a poster  to  reflect  the  group’s  organization 
criteria  and  share  its  poster  with  the  class. 

Reflecting  Relationships — Web  Building 

Provide  each  student  with  a list  of  vocabulary.  Ask  the  students  to 
develop  and  share  webs  that  reflect  the  relationships  between  the 
various  vocabulary  items  provided;  e.g., 

- food  groups  and  food  within  those  groups 

- human  body  parts — major  parts  and  smaller  parts;  e.g.,  aim, 
hand,  fingers,  elbow. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• organize  items  in  different  ways? 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  organize 
items  in  different  ways  (see  sample  blackline  master  in  Appendix  E: 
Rubric  or  Rubric  and  Checklist). 


MATERIALS 


Paper  word  strips,  poster 
paper,  glue,  scissors. 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  organize  items  in  different  ways  (see 
sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 


None  required. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  4/85 
2009 


A-5.3 


Grade  4 


/ i 'N 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  experience 

problem-solving 

situations 
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Problem  Solving  Role-play 

Introduce,  review,  record  and  post  expressions  such  as: 

- Namoya  kitaydn  masinahikanahcikos.  (You  do  not  have  a 
pencil.) 

- Kitotdhkepayan  kikiskinohamakosiwin.  (You  are  late  for 
class.) 

- Kinitaweyihten  sinihkomdkan.  (You  need  a tissue.) 

Ask  the  students  to  work  in  pairs  or  small  groups  and  give  them 
problems  to  solve.  Have  them  role-play  the  problems  and 
solutions  for  the  rest  of  the  class. 

Which  One  Is  Not  Like  the  Others? 

Display  items  of  a similar  nature;  e.g.,  clothing,  food,  animals,  on 
a table  or  an  overhead.  Add  several  items  that  do  not  belong.  Ask 
the  students  to  decide  which  items  do  not  fit  and  why,  and  name 
the  items. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• experience  problem-solving  situations? 


► Observation  Checklist  ► List  of  problems  to  solve. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  experience  problem-solving  situations  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  experience 
problem-solving  situations.  Offer  feedback,  encouragement  and 
praise  as  needed. 


Items  or  pictures  of  items 
from  a vocabulary  category 
and  several  items  from 
another  category. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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listen  attentively  and 
respectfully  to  ideas 
and  thoughts 
expressed 


Listening  Respectfully 

Provide  a list  of  previously  learned  thematic  vocabulary  to 
students  on  a pocket  chart/word  wall  or  a handout.  As  a warm-up 
activity,  ask  the  students  what  they  like  or  dislike  with  reference  to 
the  list.  After  this  warm  up,  explain  that  three  individual  students 
will  be  asked  to  express  their  preferences  from  the  list.  Students 
are  to  listen  attentively  as  they  may  be  called  upon  to  repeat  likes 
or  dislikes  expressed  by  these  three  individuals. 

After  the  first  three  students  have  expressed  their  opinions,  ask 
individual  students  about  a like  or  dislike  that  one  of  the  three 
expressed;  e.g..  What  did  Tyler  like?  What  did  Cheyanne  dislike? 

Several  rounds  may  be  played  and  the  vocabulary  can  be  changed 
after  a few  rounds. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• listen  attentively  and  respectfully  to  ideas  and  thoughts 
expressed? 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  listen  attentively 
and  respectfully  to  ideas  and  thoughts  expressed.  Offer  feedback, 
encouragement  and  praise  as  needed. 


MATERIALS 


Previously  learned 
vocabulary  on  a pocket 
chart/ wo rd  wall  or  on  a 
handout. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  4/89 
2009 


A-5.4 


Grade  4 


/ \ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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respond  sensitively  to 
the  ideas  and  products 
of  others 


Showing  Respect 

Discuss  with  the  class  the  importance  of  respecting  the  ideas  and 
creations  of  other  students.  During  the  discussion,  make  it  clear 
that  laughing  at  or  ridiculing  other  students’  ideas  or  creations  is 
not  acceptable  behaviour.  Display  and  frequently  refer  to  a poster 
indicating,  in  Cree,  appropriate  responses;  e.g., 

- Miy’wasin.  (It’s  good.) 

- Nimiy’wehten.  (I  like  it.) 

- Miyohtakwan.  (It  sounds  good.) 

- Nimiyohten.  (I  like  the  sound  of  it.) 

Aboriginal  Art  Critique 

Model  appropriate  comments  and  respectful  questions  students 
might  use  in  regard  to  another  student’s  work.  Record  and  post 
these  examples  for  student  reference.  Invite  the  students  to  create 
a piece  of  Aboriginal  art  based  on  a specific  group  they  are 
studying.  Have  them  share  their  artwork  in  groups  of  four. 
Students  in  the  group  then  respond  to  the  sharing  in  a respectful 
and  sensitive  manner,  making  positive  comments  and  asking 
respectful  questions. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• respond  sensitively  to  the  ideas  and  products  of  others? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  respond  sensitively 
to  the  ideas  and  products  of  others.  Offer  feedback,  encouragement 
and  praise  as  needed. 


MATERIALS 


Poster  indicating 
appropriate  classroom 
behaviour. 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  respond  sensitively  to  the  ideas  and 
products  of  others  (see  sample  backline  master  in  Appendix  E: 
Peer-assessment  Checklist). 


Pocket  chart  or  word  wall, 
materials  needed  for  art 
project. 
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Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


► “The  Wahkohtowin  Song” 

Teach  and  practise  singing  the  “ Wahkohtowin ” song  by  Jerry 
Saddleback  with  students. 

Extension 

Reinforce  the  concept  of  wahkohtowin  using  a kinship  chart. 

► Duck,  Duck,  Goose 

Play  simple  games  such  as  Niska,  Niska,  Sistp  (Duck,  Duck, 
Goose).  Every  few  rounds,  have  the  students  use  new  animal 
names. 

► Charades 

Using  the  rules  of  the  charades  game,  act  out  words  while  letting 
the  students  guess  the  words  in  Cree;  e.g., 

- stsawipahta  (jog) 

- sipwehte  (leave) 

- metawe  (play) 

- nipci  (sleep) 

- pimipahtd  (run) 

- pdhpi  (laugh) 

- atoske  (work) 

- mcito  (cry) 

- ayamihcike  (read). 


92  / Chapter  5 - Grade  4 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  4 


/ ; \ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-6  for  imaginative  purposes  and  personal  enjoyment 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  the  language  for  fun? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  use  the  language  for  fun,  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


MATERIALS 


Recording  of  the 
“ Wdhkohtowin ” song  by 
Jerry  Saddleback. 


► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 

notes  of  the  extent  to  which  students  are  able  to  use  the  language  for 
fun.  Offer  feedback,  encouragement  and  praise  as  needed. 

► Learning  Log  None  required. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 

the  language  for  fun. 
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Grade  4 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v y 

A-6  for  imaginative  purposes  and  personal  enjoyment 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 

use  the  language 
creatively;  e.g., 

c n 

participate  in 

<D 

C/D 

activities  that  play  on 

& 

the  sounds  and 

o 

Oh 

rhythms  of  the 

"•w 

<U 

Si 

•t— * 
C fl 

<D 

_> 
V- * 

<D 

5-h 

o 

language 

“Kispin  Kimiy  ’ weyihten ” 

Teach  the  words  and  actions  to  the  song  “ Kispin  Kimiy’weyihten” 
by  Brian  MacDonald.  Video  record  a class  performance  of  the 
song  and  view  it  later  as  a class. 


Rap  It  Up:  Your  Own  Version 

Invite  the  students  to  rap  or  sing  Cree  songs,  poems  and/or  nursery 
rhymes.  Once  they  have  mastered  the  tune  and  rhythm  of  the 
song,  have  them,  in  groups  of  two  to  four,  create  their  own 
versions  using  words  related  to  the  theme  being  studied.  Invite 
them  to  prepare  posters  based  on  the  songs,  poems  or  nursery 
rhymes  and  present  them  to  the  class.  For  example: 

Ewapisksit  atim,  (A  white  dog,) 

Ewapisksit  atim.  (A  white  dog.) 

Kikwdy  kiwdpamdw?  (What  do  you  see?) 

Niwdpamdw  ewapisksit  atim  (I  see  a white  dog) 
Ekaniwapimit.  (Looking  at  me.) 
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Grade  4 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v y 

A-6  for  imaginative  purposes  and  personal  enjoyment 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  the  language  creatively? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
the  language  creatively. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  use  the  language  creatively  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


MATERIALS 


Recording  of  “ Ktspin 
Kimiy’weyihten”  by  Brian 
MacDonald,  video 
recorder. 

Materials  for  creating 
posters. 
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Grade  4 


( ’ A 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v y 

A-6  for  imaginative  purposes  and  personal  enjoyment 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  the  language  for 
personal  enjoyment; 
e.g.,  listen  to  favourite 
songs 


c 

u 


o 

'c? 

4) 

c 

o 


4) 

o. 


Puppet  Show 

Invite  the  students  to  use  puppets  to  act  out  a basic  dialogue  of 
their  choosing;  e.g., 

- Tan’ si?  (How  are  you?) 

- Namoya  nan’ taw?  (I  am  fine.) 

- Tan  ’te  olici  kiya  ? (Where  are  you  from?) 

- nitsihkdson.  (My  name  is .) 

- Tan’ si  kit’ sihkason?  (What  is  your  name?) 

- olici  ntya.  (I’m  from .) 

Song  and  Dance 

Introduce  and  teach  the  Cree  vocabulary  for  the  song  “Niyanan 
Piyesisak.”  Model  and  perform  the  actions  for  the  song.  Have  the 
students  repeat  the  actions.  Divide  the  students  into  groups  and 
have  them  practise  the  song  with  their  groups.  Then  have  each 
group  perform  and  share  its  actions  with  the  rest  of  the  class. 


Extension 

Divide  the  students  into  groups  and  have  them  choose  a favourite 
song  or  poem  to  perform  for  the  rest  of  the  class. 


► Game  Time! 

Teach  the  students  to  play  common  board  games  (e.g.,  bingo, 
Snakes  and  Ladders,  memory  games)  related  to  a theme  being 
studied  in  Cree.  Have  them  form  small  groups  and  play  the 
games,  using  proper  vocabulary  for  taking  turns,  rolling  the  dice 
and  other  game  routines. 
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Grade  4 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V / 

A-6  for  imaginative  purposes  and  personal  enjoyment 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  the  language  for  personal  enjoyment? 


► Anecdotal  Notes  Puppets. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  the  language  for  personal 
enjoyment,  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
the  language  for  personal  enjoyment. 


Words  and  actions  to  the 
song  l‘Niyandn  Piyeslsak.” 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  the  language  for  personal 
enjoyment,  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


Board  games,  dice,  game 
pieces. 
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LC-1.1 


Grade  4 


Language  Competence 


( \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 

\ _ / 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a. 


recognize  and 
pronounce  basic 
sounds 


Syllables  Song 

Have  the  students  memorize  and  sing  simple  songs  to  practise  the 
sounds  from  the  Cree  syllabic  chart  that  highlight  different 
phonological  aspects  of  the  Cree  language.  Have  student 
volunteers  point  to  specific  sounds  on  a syllabic  chart  as  the  class 
sings. 

Echo  Songs 

Introduce  and  teach  the  vocabulary  from  echo  songs,  such  as  the 
“Tan  ’si  Tan  ’si”  song  by  Brian  MacDonald.  Have  the  students 
participate  in  the  singing  of  these  echo  songs  in  groups  or  as  a 
class.  Use  the  model  of  the  “Tan  si  Tan’ si”  song  to  create  songs 
that  introduce  correct  pronunciation  of  common  words  and  phrases 
to  the  class. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 

V - / 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• recognize  and  pronounce  basic  sounds? 


► Informal  Observation  ► Cree  syllabic  chart. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  recognize  and 
pronounce  basic  sounds.  Offer  feedback,  encouragement  and  praise 
as  needed. 


>-  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  recognize  and 
pronounce  basic  sounds.  Offer  feedback,  encouragement  and  praise 
as  needed. 


Recording  of  "'Tan  ’si 
Tan  ’si”  song  by  Brian 
MacDonald. 
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LC-1.1 

phonology 


Grade  4 


General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 

LC-1  attend  to  the  form  of  the  language 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


b.  pronounce  common  ► Classroom  Commands 

words  and  phrases  Model  saying  and  following  simple  commands,  such  as: 

correctly  - Astam.  (Come.) 

- Astam  ota.  (Come  here.) 

- Astam  ota  semdk.  (Come  here  right  now.) 

- Astam  ’tik  ota  apik.  (All  of  you  come  here  and  sit  here.) 

- Astam  ’tik  ota  nitohtawik.  (Come  here  and  listen  to  me.) 

- Papiyahtik.  (Be  careful./Go  slowly./Use  caution.) 

Record  the  commands  on  poster  or  chart  paper.  Ask  the  students 
to  repeat  the  phrases  aloud  as  they  follow  classroom  routines 
together.  Divide  the  students  into  pairs  and  have  them  take  turns 
giving  one  another  commands  to  follow.  Encourage  the  students 
to  focus  on  pronouncing  the  words  and  phrases  correctly. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 

/ 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• pronounce  common  words  and  phrases  correctly? 


► Observation  Checklist  ► Poster  or  chart  paper. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  pronounce  common  words  and  phrases  correctly  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 
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Grade  4 


General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers 
(Okiskinamawdkanak  ka/ta  nihta  nehiyciwewcik.) 

LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 

^ o1  c.  recognize  intonation 
i 2 common  to  Cree 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Expressing  Emotion 

Prepare  a set  of  cards  with  phrases  and  vocabulary  related  to 
emotions  expressed  on  each  card.  Have  each  student  select  an 
emotion  card  and  say  a standard  expression  in  a manner  that 
demonstrates  the  emotion  indicated.  For  example:  This  is  a ball, 
[happy/angry /pleading/surprised].  Post  the  standard  expression 
for  reference  during  the  activity. 
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Grade  4 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 

/ 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• recognize  intonation  common  to  Cree? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  recognize  intonation  common  to  Cree, 
and  record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Set  of  cards  with 

emotion-related 

vocabulary. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  4/103 
2009 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 

\ __ / 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  recognize  and  name 
some  elements  of  the 
writing  systems;  i.e., 
letters  of  the  standard 
Roman  orthography 
and/or  the  syllabic 
system 


Alphabet  Word  Wall 

Create  a display  or  word  wall  using  the  Cree  alphabet  and  sample 
words  for  each  letter  of  the  alphabet.  Have  the  students  play  a 
simple  game  in  which  you  say  a word  and  a student  points  to  the 
word  in  the  alphabet  display.  Refer  to  the  alphabet  display  during 
other  spelling  exercises  or  games. 

Syllables  and  Alphabet 

Review  the  Syllables  Chart  with  students  and  compare  it  to  the 
Cree  alphabet.  Ask  the  students  to  identify  what  is  similar  and 
different  between  the  two  writing  systems.  It  may  be  helpful  to 
use  a graphic  organizer,  such  as  a Venn  diagram,  for  this  task. 

Alphabet  Book 

Ask  the  students  to  create  alphabet  books  with  a picture  and  word 
beside  each  letter.  Teach  the  students  various  chants  to  help  them 
remember  the  letter  sounds. 


>-  Acrostic  Poem 

Have  the  students  create  acrostic  poems  using  vocabulary  words; 
e.g., 

SKY  KONA 

Soaring  high  Kiya  mahti 

Keeps  going  endlessly  Ota 

Years  pass  and  yet  it  stays  the  same.  Nipawi  ekwa 

Acahkos  kandwdpam. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• recognize  and  name  some  elements  of  the  writing  systems? 


► Informal  Observation  >-  Alphabet  word  wall. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  recognize  and  name 
some  elements  of  the  writing  systems.  Offer  feedback, 
encouragement  and  praise  as  needed. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
recognize  and  name  some  elements  of  the  writing  systems. 


Syllabic  chart  and  standard 
Roman  orthography, 
graphic  organizer. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  recognize  and  name 
some  elements  of  the  writing  systems.  Offer  feedback, 
encouragement  and  praise  as  needed. 

► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  recognize 
and  name  some  elements  of  the  writing  systems  (see  sample 
blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


Paper,  scissors,  magazines, 
glue,  markers. 


None  required. 
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LC-1.3 


Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  use  a repertoire  of 
words  and  phrases  in 
familiar  contexts, 
within  a variety  of 
lexical  fields, 
including: 

- my  family 

- my  daily  routines 

- my  body 

- seasons 

- weather 

- clothing 

o - my  house 

* - things  around  me 

- any  other  lexical 
fields  that  meet 
their  needs  and 
interests 


Everyday  Vocabulary 

Introduce  words  used  for  familiar  situations;  e.g., 


Phrase 

Situation 

ota 

as  response  during  roll  call 

niya 

when  introducing  themselves 

ay  ay 

when  thanking  each  other  or  the  teacher 

Body  Parts  Vocabulary  Game 

Introduce  and  post  vocabulary  for  body  parts.  Invite  the  students 
to  play  a game  in  which  a body  paid  is  called  out  and  students 
point  to  the  paid  on  their  own  body.  If  a student  points  to  an 
incorrect  body  paid,  he  or  she  sits  down. 

Familiar  Objects 

Review  a series  of  familiar  objects  and  ask  the  students  the 
question  Kikwdy  awa/oma?  (What  is  this?)  for  each  object  as  you 
pull  it  out  of  a bag.  Ask  the  students  to  respond  with 
awa/oma.  (This  is .) 


► Ready  for  Recess? 

Before  recess,  have  the  students  partner  up.  Model  the  following 
sentence  patterns  and  post  then  if  necessary.  Have  one  partner  tell 
the  other  partner  in  Cree: 

- Miska  kiskotdkay.  (Find  your  coat.  Put  on  your  coat.) 

- Miskaw  kitastisak.  (Find  your  gloves.  Put  on  your  gloves.) 

- Miska  kitastotin.  (Find  your  hat.  Put  on  your  hat.) 

- Miska  kimaskisina.  (Find  your  boots.  Put  on  your  boots.) 

Have  the  other  partner  repeat  the  instructions  until  both  are  ready 
for  recess. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within 
a variety  of  [given]  lexical  fields? 

► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  a repertoire  of 
words  and  phrases  in  familiar  contexts,  within  a variety  of  given 
lexical  fields.  Offer  feedback,  encouragement  and  praise  as  needed. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a 
variety  of  given  lexical  fields. 


Chart  paper,  markers. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  a repertoire  of 
words  and  phrases  in  familial-  contexts,  within  a variety  of  given 
lexical  fields.  Offer  feedback,  encouragement  and  praise  as  needed. 


Various  familiar  classroom 
objects. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  a repertoire  of  words  and  phrases 
in  familial-  contexts,  within  a variety  of  given  lexical  fields,  and 
record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


Students’  outdoor  clothing. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  use,  in  modelled 
situations*,  the 
following 
grammatical 
elements: 

• demonstrative 
pronouns  awa,  oma, 
anima,  dki,  aniki, 
ohi,  anihi 
singular,  plural 
animate: 

awa  / this  one  - dki  / 
these; 

« oma  / this  one  - ohi  / 

§ these; 

S ana  / that  one  - 

<D 

13  aniki  / those  ones 

13  inanimate: 

anima  / that  one  - 
g anihi  / those; 

c nema  / that  one  - 

kk  tie  hi  / those; 

ndha  / that  one  - 
neki  / those 

• nouns  - animate 
(NA): 


ni 

( im ); 

ki 

( im); 

o 

(im)a; 

ni 

(im)indn; 

ki 

( im)inaw; 

ki 

(im)iwaw; 

o 

(im)iwdwa; 

o 

(im)iyiwa 

(continued) 


All  about  Me  Booklets  or  Digital  Slide  Show  Presentations 

Have  the  students  prepare  small  booklets  or  digital  slide  show 
presentations  in  which  they  create  or  import  pictures  or 
photographs  to  share  information  about  themselves.  Have  the 
students  use  posted  word  lists,  brainstormed  by  the  students  or 
created  by  the  teacher,  and  follow  the  pattern: 

- Nimiwiten  oma . (I  like .)  [singular] 

- Nimiwiten  ohih . (I  like .)  [plural] 

Divide  the  students  into  small  groups  and  have  them  share  their 
projects.  Have  the  students  take  turns  asking  their  classmates 
questions  using  the  following  pattern: 

- Kimiywiten ? (Do  you  like ?)  [singular] 

Extension 

The  students  can  take  turns  asking  each  other  questions  using  the 
following  pattern: 

Kikawacin  ci ? (Are  you  cold?)  [singular] 

- Nikawacin.  (I  am  cold.) 

- Kinohtekwasin  ci?  (Are  you  sleepy?) 

- Ninohtekwasinan.  (We  are  sleepy.) 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a 
model  of  specific  linguistic  elements  is  consistently  provided  and 
immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very 
limited  situations.  Limited  fluency  and  confidence  characterize  student 
language. 
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Grade  4 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use,  in  modelled  situations,  the  [given]  grammatical  elements? 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  use,  in 
modelled  situations,  the  given  grammatical  elements  (see  sample 
blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


MATERIALS 


Booklet  materials — 
binding  materials,  paper, 
scissors,  glue  stick, 
photographs,  pictures  from 
magazines,  computer  with 
digital  presentation 
software. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a. 


C/2 


a 

Vh 

W) 


use,  in  modelled 
situations*,  the 
following 
grammatical 
elements: 

• nouns  - inanimate 
(NI): 


m 

ki 

o 

ni 

inan; 

ki 

inaw; 

ki 

iwaw, 

o 

iwaw, 

o 

iyiw 

• commands  or 
requests 

(imperatives  VTA) 
using  action  verbs: 
2S— >1S  nitohtawin  / 

you— * me 

2P— > 1 S nitohtawik  / 

you— * me 

• personal  pronouns 
singular: 

IS  niya  / 1,  me 
2S  kiya  / you 
3S  wiya  / he/she 
plural: 

IP  ntyanan 
(exclusive)  / we/us 
21  kiyanaw 
(inclusive)  / we/us 
2P  kiyawdw  / you 
( plural) 

3P  wiyawaw  / 
they/them 


(continued) 


Questioner-Responder-Recorder  (Advanced  Activity) 

Have  the  students  form  groups  of  three.  One  student  becomes  the 
Questioner,  one  the  Responder  and  one  the  Recorder.  Provide 
contexts  involving  learned  vocabulary  and  focusing  on  different 
grammatical  elements;  e.g.,  school  bag,  locker,  favourite  activity. 
Model  the  activity  with  two  students;  e.g.: 

- Questioner:  Kikwiy  astew  kimaskimotihk?  (What  is  in  your 
school  bag?) 

- Responder:  Nimasinahikanahtikos , nimasinahikana  ekwa 
nitastotin.  (My  pencil,  my  book  and  my  cap.) 

- Recorder  (records  all  the  items  mentioned):  Morgan  petaw 
masinahikanahtikos,  masinahikana  ekwa  tastotin.  (Morgan 
brought  a pencil,  a book  and  a cap.) 

The  questioner  can  also  ask  if  the  responder  has  other  items  in  his 
or  her  bag  and  the  responder  replies  with  elm  or  namoya  (yes  or 
no).  If  the  reply  is  no,  the  responder  names  an  item  that  he  or  she 
does  have  in  the  bag. 

Have  references  readily  available  so  students  can  look  up  any 
vocabulary  they  might  not  have  previously  learned.  Instruct 
students  to  change  roles  so  that  everyone  has  an  opportunity  to  be 
the  questioner,  the  responder  and  the  recorder. 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a 
model  of  specific  linguistic  elements  is  consistently  provided  and 
immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very 
limited  situations.  Limited  fluency  and  confidence  characterize  student 
language. 
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Grade  4 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  in  modelled  situations,  the  [given]  grammatical  elements? 


► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use,  in  modelled  situations,  the  given 
grammatical  elements,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a. 


C/3 


a 

a 


C3 

S-H 

W) 


use,  in  modelled 
situations*,  the 
following 
grammatical 
elements: 

• colour  descriptors  for 
singular  animate 
(VAI)  nouns 

( wdpiskisiw  / 
ewapiskisit  minds ) 
and  inanimate  (VII) 
nouns  {xvapiskaw  / 
ewapiskdk 
tehtapiwin ) 

• noun  possessive 
forms  for  singular 
animate  (NA)  and 
inanimate  (NI)  nouns 
indicating  my  (IS), 
your  (2S),  his/her 
(3S): 

niminosim  / 
nitehtapiwin  (IS) 
kiminosim  / 
kitehtapiwin  (2S) 
omindsima  / 
otehtapiwin  (3S) 

• inclusive  personal 
pronouns 
singular: 

IS  nista  / me  too 
2S  kista  / you  too 
3S  wista  / he/she  too 
plural: 

IP  nistanan  / us/we 
(exclusive)  too 
21  kistanaw  / us/we 
(inclusive)  too 
2P  kistawdw  / you 
(plural)  too 
3P  wistawdw  / they 
too 

(continued) 


Verb  Dialogue 

Organize  the  students  into  small  groups  and  have  them  prepare  a 
short  dialogue  using  the  present  tense  of  the  following  verbs: 
metso  (to  eat),  pikskwe  (to  speak),  kanawapahta  (to  look  at), 
nantohta  (to  listen),  maskinahike  (to  write)  and  a-yaw  (to  have). 


Word  Categories 

Instruct  students  to  draw  three  perpendicular  lines  on  a blank  sheet 
of  paper.  At  the  top  of  each  row,  ask  them  to  write  the  following 
headings:  immediate  family,  extended  family,  action  words. 

Write  a list  of  words  on  the  board  containing  terms  from  the  three 
categories  and  ask  students  to  copy  the  words  under  the 
appropriate  headings. 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a 
model  of  specific  linguistic  elements  is  consistently  provided  and 
immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very 
limited  situations.  Limited  fluency  and  confidence  characterize  student 
language. 
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Grade  4 


General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 

LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  use,  in  modelled  situations,  the  given 
grammatical  elements,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  arc  able  to  use,  in  modelled  situations,  the  given 
grammatical  elements  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 


MATERIALS 


List  of  verbs. 


List  of  words  from  the 
three  categories. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  4/113 
2009 


LC-1.4 


Grade  4 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  use,  in  modelled 
situations*,  the 
following 
grammatical 
elements: 

• simple  sentences 
using  I (IS),  you 
(2S),  he/she  (3S) 
subjects  and  action 
words  (VAI)  in 
declarative 
statement  form 

( nitapin , kitapin, 

« apiw)  and 

§ progressive  action 

S form  ( ehapiyan , 

ehapiyan,  ehapit) 

13  • changing  an  action 

— word  to  a noun  by 

2 adding  the  suffix 

§ “win  ” to  the  verb: 

mtcisowin; 
nimihitowin; 
nikamowin 

• possessive  nouns; 
e.g.,  body  parts, 
kinship  terms 

• simple  questions 
using  interrogating: 
tan  ’spi  / tan  ’we  - 
missing; 

tdnte,  awina, 
kikway,  tanehki, 
tansiyisi 

Must  be  labelled: 
NA  - animate, 

NI  - inanimate 

• question  marker  cf, 
using  responses: 
ehd  (yes)  (Plains) 
Hit  (yes)  (Northern) 
namdya  (no) 


Charades 

Arrange  the  students  into  two  teams.  Give  each  team  a set  of 
blank  flash  cards  and  have  them  write  on  each  card  a word  that 
ends  in  —win',  e.g.,  micisowin  (a  meal),  pimohtewin  (a  walk), 
nikamowin  (a  song).  Then,  ask  one  team  member  to  pick  a flash 
card  and  perform  the  specified  action  while  the  rest  of  the  team 
guesses  what  action  is  being  performed.  If  the  team  guesses  the 
action  within  a specified  time  limit,  the  next  member  of  the  same 
team  picks  a new  card  and  performs  the  action.  If  the  team  fails  to 
guess,  the  other  team  gets  a turn. 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a 
model  of  specific  linguistic  elements  is  consistently  provided  and 
immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very 
limited  situations.  Limited  fluency  and  confidence  characterize  student 
language. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  in  modelled  situations,  the  given  grammatical  elements? 


► Peer-assessment  Checklist  >-  Blank  flash  cards. 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  use,  in  modelled  situations,  the  given 
grammatical  elements  (see  sample  blackline  master  in  Appendix  E: 

Peer-assessment  Checklist). 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 

\ _ J 

LC-2  interpret  and  produce  oral  texts 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  understand  simple  ► Total  Physical  Response 

spoken  sentences  in  Give  the  students  simple  oral  instructions  to  follow;  e.g., 

guided  situations  - dstam  (come) 

- api  (sit) 

- ntpawi  (stand) 

- pimohte  (walk). 

.j=f  Which  Object? 

5 Post  several  pictures  of  objects,  numbering  each  picture.  Describe 

each  object  without  indicating  the  object  being  described.  Ask  the 
students  to  guess  which  object  is  being  described  by  providing  the 
number  on  the  picture  of  that  object.  Objects  to  use  in  this  activity 
could  include: 

- wasenamawina  (windows) 

- iskwahtem  (door) 

- micisowindhtikwa  (tables) 

- tehtapiwina  (chairs) 

- wdskotenikana  (lights). 
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Grade  4 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• understand  simple  spoken  sentences  in  guided  situations? 


► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  understand  simple 
spoken  sentences  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  understand  simple 
spoken  sentences  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 


Numbered  pictures  of 
different  objects  posted 
around  the  classroom. 
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Grade  4 


General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 

LC-2  interpret  and  produce  oral  texts 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  produce  simple  words  >-  Common  Classroom  Phrases 

and  phrases,  orally,  in  Teach  the  vocabulary  for  basic  classroom  survival  phrases.  Have 
guided  situations  the  students  practise  using  these  common  classroom  phrases  in 

pairs.  Phrases  might  include: 


Situation 

Phrase 

The  student  needs  to  go  to  the 
washroom. 

Nikaktwayawdn  ci? 
(Can  I go  out?) 

The  student  is  thirsty. 

Ni  nohte  dpdkwdn. 
(I  am  thirsty.) 

The  student  does  not 
understand. 

Namoya  nisitohten. 
(I  don't  understand.) 

Encourage  the  students  to  use  these  phrases  as  the  appropriate 
situations  arise. 


► Vocabulary  Review  and  Skits 

Review  simple  common  expressions;  e.g., 

- Ehd/Namoya.  (Yes/No.) 

- Tan’ si.  (Hello.) 

- Mahti/Mahtesa.  (Please) 

- Ay  ay,  kinandskomitin.  (Yes,  thank  you.) 

- Iskwesis  niya.  (I  am  a girl.) 

- Ndpesis  niya.  (I  am  a boy.) 

- nit’sih  kdson.  (My  name  is .) 

Have  the  students  use  these  expressions  to  create  short  skits  based 
on  familiar  situations;  e.g.,  two  people  meeting  for  the  first  time,  a 
child  helping  in  the  kitchen. 

► Thematic  Collages 

Ask  the  students  to  cut  out  pictures  from  magazines  and  prepare 
collages  related  to  the  current  theme.  Divide  the  students  into 
small  groups  and  have  them  take  turns  describing  one  of  the 
pictures  in  the  collage.  The  other  group  members  try  to  guess 
which  picture  is  being  described. 
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Grade  4 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• produce  simple  words  and  phrases,  orally,  in  guided  situations? 


► Observation  Checklist  ► None  required. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  produce  simple  words  and  phrases,  orally,  in  guided 
situations  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  produce  simple  words  and  phrases, 
orally,  in  guided  situations,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


None  required. 


► Anecdotal  Notes  >-  Magazines,  scissors,  glue, 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  poster  paper,  markers, 

to  which  students  are  able  to  produce  simple  words  and  phrases, 
orally,  in  guided  situations,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

0 Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  engage  in  simple  Red  and  Blue  Cards 

interactions,  using  Hand  out  blue  cards  to  half  the  students  and  red  cards  to  the  other 

short,  isolated  phrases  half.  Ask  the  students  with  blue  cards  to  find  students  with  red 

cards  and  say,  Tan  ’si?  (Hello,  how  arc  you?)  The  students  with 
the  red  cards  respond  by  saying,  Monan  ’tawVNamoya  nan  ’taw.  (I 
am  fine.)  After  several  exchanges,  have  students  switch  roles. 

► Classroom  Guests 

Invite  another  Cree  class  to  your  classroom  and  have  the  students 
engage  in  simple  interactions  by  asking  questions  such  as.  Tan  ’si 
>.  kit’ sthkason?  (What  is  your  name?) 

c 

4) 

3 

£ >-  Field  Trip 

o Organize  a field  trip.  Prepare  and  introduce  simple  questions  and 

<3  phrases;  e.g., 

.5  - Kikwdy  kiwdpahten?  (What  do  you  see?) 

- Niwdpahten . (I  see  a .) 

- Kikwdy  ewako  ? (What  is  that?) 

- Oma . (That  is  a .) 

During  the  field  trip,  ask  the  students  questions  about  what  they 
see.  Encourage  the  students  to  ask  simple  questions  of  one 
another. 

► Simple  Cree  Skits 

Divide  the  students  into  groups  of  two.  Allow  15  to  20  minutes 
for  them  to  prepare  a skit  in  which  they  use  various  expressions, 
such  as  those  used  in  the  above  activities.  Have  each  group  act  out 
its  skit  for  the  class.  Sample  scenarios  to  use  include  a short 
telephone  call,  running  into  a friend  on  the  street  or  buying  a small 
item  at  the  store. 
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Grade  4 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• engage  in  simple  interactions,  using  short,  isolated  phrases? 


► Anecdotal  Notes  ► Red  and  blue  cards. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  engage  in  simple  interactions,  using 
short,  isolated  phrases,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
engage  in  simple  interactions,  using  short,  isolated  phrases. 


Cree-speaking  class  guests. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  engage  in  simple 
interactions,  using  short,  isolated  phrases.  Offer  feedback, 
encouragement  and  praise  as  needed. 


None  required. 


► Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students 
before  they  begin  the  activity.  Use  the  rating  scale  to  assess  how 
well  students  are  able  to  engage  in  simple  interactions,  using  short, 
isolated  phrases  (see  sample  blackline  master  in  Appendix  E: 
Rating  Scale  1,  2 or  3). 


None  required. 
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Grade  4 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  understand  simple  Sentence  Strip  Stories 

written  sentences  in  Write  a simple  sequence  of  events  to  form  a basic  storyline, 

guided  situations  Record  each  event  on  a separate  sentence  strip.  Ask  the  students 

to  read  the  sentence  snips  and  put  them  in  the  correct  order,  then 
post  them  on  the  wall. 


60 

-3 

cd 

<U 

Li 


Play  “I  Spy”  - Niwdpahten  oma  [inanimate] 

Teach  the  students  vocabulary  associated  with  colours.  Ask  them 
the  question , Ktkway  mihkondkwan?  (What  looks  red?).  Each  of 
the  students  is  to  point  at  something  inanimate;  e.g.,  chair.  Select 
items  to  use,  e.g.,  waskahikan  (house),  tehtapiwin  (chair), 
mohkoman  (knife),  and  ask,  Tdnisi  tasindstew  oma?  (What  colour 
is  this?). 

Have  the  students  read  back  simple  written  sentences  generated 
during  the  game;  e.g., 

- Mihkondkwan  waskahikan.  (The  house  is  red.) 

- Mihkondkwan  tehtapiwin.  (The  chair  is  red.) 

- Mihkondkwan  mohkoman.  (The  knife  is  red.) 
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Grade  4 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• understand  simple  written  sentences  in  guided  situations? 


► Self-assessment  Checklist  >-  Paper  sentence  strips. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  understand  simple  written  sentences  in 
guided  situations  (see  sample  blackline  master  in  Appendix  E: 

Self-assessment  Checklist). 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
understand  simple  written  sentences  in  guided  situations. 


None  required. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  produce  simple  Matching  and  Writing 

written  words  and  Provide  a list  of  simple  Cree  sentences  and  ask  the  students  to 

phrases  in  guided  match  them  with  corresponding  English  sentences;  e.g., 

situations  - Nimama  awa.  [NPC]  Nikdwiy  awa.  [SPC]  (This  is  my 

mother.) 

- Nikihceyihten  Nehiyaw  niya.  (I  am  proud  I'm  Cree.) 

- Iskwesis  niya.  (I  am  a girl.) 

- Ndpesis  niya.  (I  am  a boy.) 

Have  the  students  write  simple  introductions  of  themselves  in  Cree 
using  the  provided  sentences  as  a model. 

•4— » 

Uh 

£ ► Simple  Story 

Have  the  students  use  simple  words  and  phrases  to  write  a short 
narrative  as  a group.  Before  they  begin,  prepare  a model  narrative 
to  support  student  learning  and  post  it  on  the  wall. 


► Question  and  Guess 

Have  each  student  write  a noun  (e.g.,  name  of  a fruit)  on  a piece  of 
paper  and  tape  it  to  the  back  of  a classmate.  Have  each  student 
prepare  questions  designed  to  determine  what  noun  has  been 
posted  on  his  or  her  back;  e.g.,  Niya  ci  wdkds?  (Am  I a banana?). 
Invite  the  students  to  then  ask  each  other  questions  to  see  if  they 
can  guess  the  nouns  they  have  posted  on  their  backs. 
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Grade  4 


General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 

LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• produce  simple  written  words  and  phrases  in  guided  situations? 

► Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  produce  simple  written  words  and 
phrases  in  guided  situations.  Encourage  students  to  set  goals  for 
future  learning  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist  and  Goal  Setting). 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  produce  simple  written  words  and  phrases 
in  guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  produce  simple 
written  words  and  phrases  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 


MATERIALS 


List  of  sentences  to  match. 


Story  model  posted  on 
wall. 


None  required. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  derive  meaning  from  ► Art  Walk 

visuals  and  other  Arrange  a field  hip  to  an  art  gallery  or  view  an  art  gallery  on  a 

forms  of  nonverbal  Web  site.  Have  the  students  quietly  observe  the  art  displays  and 

communication  in  then  have  them  answer  questions  based  on  the  experience.  For 

guided  situations  example: 

- Kimiywdpisinin  cl?  (Do  you  like  what  you  see?) 

- Kikway  mamawaci  kimiywehten?  (What  do  you  like  best?) 

c?  - Tdnihki?  (Why?) 

% 

u 

'>  >-  Nonverbal  Communication 

Sitting  in  a circle,  have  each  student  draw  a dwelling  of  any  type 
on  a piece  of  paper.  Allow  them  five  minutes  to  complete  this 
task.  After  the  students  have  completed  their  drawings,  divide 
them  into  pairs  and  have  each  pair  draw  the  same  dwelling  at  the 
same  time  without  talking  to  their  partners  as  they  draw. 

After  the  activity,  gather  the  students  into  a sharing  circle.  Ask 
questions  such  as: 

- Tan’stsi  kisiwehtamdtondwaw  ktkwaya?  (How  did  you 
communicate  with  your  partner?) 
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Grade  4 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• derive  meaning  from  visuals  and  other  forms  of  nonverbal 
communication  in  guided  situations? 

► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  derive  meaning 
from  visuals  and  other  forms  of  nonverbal  communication  in  guided 
situations. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
derive  meaning  from  visuals  and  other  forms  of  nonverbal 
communication  in  guided  situations. 


None  required. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  use  visuals  and  other  >-  Charades 

forms  of  nonverbal  Write  simple  messages  on  paper  strips;  e.g.,  Namoya  nikiskaten. 

communication  to  (I  don’t  know.),  Tawaw.  (Welcome.),  Mahti  apis.  (Please  sit 

express  meaning  in  down.),  Eha/Namoya  (Yes/No).  Divide  the  students  into  pairs  and 

guided  situations  have  one  student  choose  a paper  strip  from  a bag.  The  student 

must  then  relay  the  written  message  to  his  or  her  partner  using 
only  nonverbal  communication. 

► Picture  Game 

Make  paper  ships  with  simple  Cree  words  or  phrases.  Hand  out 
w>  one  paper  strip  to  each  student.  Divide  the  class  into  two  teams, 

g Have  one  player  from  each  team  take  a turn  drawing  a picture  of 

% the  word/phrase  on  his  or  her  paper  ship.  The  drawer’s  team 

o,  attempts  to  guess  the  Cree  word  or  phrase.  When  the  word  or 

^ phrase  is  guessed  correctly,  write  it  on  the  board. 

► Storyboard 

Once  the  students  have  learned  the  relevant  vocabulary  and 
grammatical  structures,  show  a short  video.  After  viewing  the 
video,  ask  the  students  to  pair  up  and  complete  a storyboard  for 
the  video  with  illustrations  depicting  what  they  saw. 


► Collages 

Have  the  students  cut  out  pictures  from  magazines  and  prepare 
collages  related  to  the  lexical  fields  studied.  Invite  the  students  to 
present  their  collages  in  small  groups  and  describe  how  they  used 
the  visuals  to  create  meaning. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  visuals  and  other  forms  of  nonverbal  communication  to 
express  meaning  in  guided  situations? 

► Peer-assessment  Checklist  ► Sentence  strips,  bag. 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  use  visuals  and  other  forms  of  nonverbal 
communication  to  express  meaning  in  guided  situations  (see  sample 
blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 


>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
visuals  and  other  forms  of  nonverbal  communication  to  express 
meaning  in  guided  situations. 


Individual  whiteboards  and 
markers,  sentence  or  word 
strips,  bags. 


>-  Informal  Observation  ► Short  video,  viewing 

Observe  students  as  they  participate  in  the  activity.  Make  mental  station, 

notes  of  the  extent  to  which  students  are  able  to  use  visuals  and 
other  forms  of  nonverbal  communication  to  express  meaning  in 
guided  situations.  Offer  feedback,  encouragement  and  praise  as 
needed. 


Peer-assessment  Checklist  *■  Magazines,  newspapers, 

With  the  students,  collaboratively  create  an  outcome-based  scissors,  glue,  paper. 

peer-assessment  checklist.  Students  use  the  checklist  to  determine 

if  their  peers  are  able  to  use  visuals  and  other  forms  of  nonverbal 

communication  to  express  meaning  in  guided  situations  (see  sample 

blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  speak  at  a volume 
appropriate  to 
classroom  situations 


‘5b 

<D 


Loud  or  Quiet? 

Discuss  with  the  students  the  use  of  loud  voices  and  quiet  voices 
and  come  up  with  examples  of  situations  at  school,  at  home  or  in 
the  community  when  they  might  use  a loud  voice  or  a quiet  voice. 

Adjusting  the  Volume 

Provide  the  students  with  statements  related  to  asking  someone  to 
adjust  their  volume;  e.g., 

- Sohki  pikiskwe.  (Speak  strongly.) 

- Peyahtik  pikiskwe.  (Speak  softly.) 

- Kisiwe  pikiskwe.  (Speak  louder.) 

Have  the  students  participate  in  activities  in  which  they  have  to 
adjust  the  volume  of  their  voices  to  match  various  classroom 
situations;  e.g.,  reading  a story  in  pairs,  performing  a skit.  Remind 
the  students  to  use  the  phrases  they  have  been  taught. 

Practising  Presentation  Volume 

Before  the  students  present  for  the  class,  have  them  review 
appropriate  speaking  volume;  e.g.,  loud  enough  so  that  everyone 
can  hear,  but  not  too  loud.  Have  the  students  practise  speaking  at 
an  appropriate  volume  when  presenting  to  the  class.  Consider 
video  or  audio  recording  their  presentations  and  then  reviewing 
them  with  the  students. 


130  / Chapter  5 - Grade  4 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• speak  at  a volume  appropriate  to  classroom  situations? 

► Learning  Log  ► None  required. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
speak  at  a volume  appropriate  to  classroom  situations. 


>-  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  speak  at  a volume 
appropriate  to  classroom  situations.  Offer  feedback,  encouragement 
and  praise  as  needed. 


None  required. 


>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  speak  at  a volume  appropriate  to  classroom  situations  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


Video  or  audio  recorder. 
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Grade  4 


General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 

LC-4  apply  knowledge  of  the  sociocultural  context 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


b.  respond  to  tone  of  ► Video 

voice  Invite  the  students  to  watch  a dramatic  movie  or  television  show. 

As  the  actors  demonstrate  variations  in  tone  and  volume,  e.g., 
argumentative  speech,  angry  voices,  excited  voices,  stop  the 
recording  and  have  the  class  discuss  how  the  actor  is  speaking  and 
why. 

► Respecting  Others 

Discuss  how  loud  or  angry  voices  can  be  intrusive  to  others;  e.g., 
Elders  do  not  project  their  voices  because  it  interferes  with  other 
people’s  space  and  loud  voices  are  used  for  dangerous  situations 
or  to  signal  an  alarm. 

Have  the  students  brainstorm  instances  in  which  a loud  voice 
would  be  intrusive  and  might  cause  a negative  reaction  from 
others. 

► High,  Low  and  Medium 

Demonstrate  speaking  in  a high  voice  while  standing  on  tiptoes,  in 
a low  (serious,  angry)  voice  while  squatting  and  in  a normal  voice 
while  standing  on  flat  feet.  Ask  the  students  to  imitate  you.  After 
a few  fries,  speed  up  or  slow  down  the  change  in  your  tone  of 
voice. 
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Grade  4 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• respond  to  tone  of  voice? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  respond  to  tone  of 
voice.  Offer  feedback,  encouragement  and  praise  as  needed. 


MATERIALS 


Video  of  a dramatic  movie 
or  television  show 
(preferably  in  Cree). 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  respond  to  tone  of  voice  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


None  required. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  respond  to  tone  of 
voice.  Offer  feedback,  encouragement  and  praise  as  needed. 


None  required. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  imitate  ► Idiomatic  Expressions 

age-appropriate  Have  the  students  brainstorm  idiomatic  expressions  (i.e.,  sayings 

expressions  or  phrases  that  are  used  regionally  and  may  not  have  meaning  to 

outsiders)  used  in  their  families,  school  or  community.  Practise 
these  idioms  with  the  students  and  list  them  on  the  board.  Present 
simple  scenarios  orally  in  Cree.  After  hearing  the  scenarios,  have 
the  students  respond  orally,  in  Cree,  with  appropriate  idiomatic 
expressions.  Students  collaborate  to  create  posters  that  show  the 
phrase,  its  actual  meaning  and  an  illustration.  Create  idiom 
dictionaries  that  explain  the  meanings  of  each  idiom. 

► Differences  of  Expression 

Introduce  and  model  expressions  used  by  various  communities; 
e.g.,  Wahwd  or  Md  (expression  of  surprise  or  wonder).  Ask  the 
students  to  repeat  as  you  say  these  regional  expressions  in  Cree. 


► Idiom  Skits 

Review  a list  of  idiomatic  expressions  and  have  the  students 
provide  an  example  of  when  each  one  might  be  used.  Ask  the 
students  to  then  create  short  skits  based  on  the  idioms  and  present 
their  skits  to  the  rest  of  the  class. 

Idiom  Search 

Collect  a variety  of  children’s  magazines  in  Cree.  Ask  the 
students  to  look  through  them  to  see  if  they  can  find  idiomatic 
expressions.  Have  them  copy  the  idiomatic  expressions  from 
magazines  into  their  personal  dictionaries. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• imitate  age-appropriate  expressions? 


► Rubric  Poster  materials. 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 

Use  the  rubric  to  evaluate  how  well  students  are  able  to  imitate  age- 
appropriate  expressions  (see  sample  blackline  master  in  Appendix 
E:  Rubric  or  Rubric  and  Checklist). 


Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  imitate 
age-appropriate  expressions.  Offer  feedback,  encouragement  and 
praise  as  needed. 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  imitate  age-appropriate  expressions  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
imitate  age-appropriate  expressions. 


Various  idiomatic 
expressions  in  Cree  from 
different  regions. 


Various  idiomatic 
expressions  in  Cree, 
various  props. 


Cree  children’s  magazines. 
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Grade  4 


General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 

LC-4  apply  knowledge  of  the  sociocultural  context 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


► Variations  in  Cree  Accents 

Ask  the  students  to  listen  to  audio  recordings  and/or  watch  videos 
of  speakers  of  Cree  who  come  from  different  communities  in 
Alberta.  Afterward,  discuss  as  a class  the  differences  and 
similarities  between  the  different  accents;  e.g.,  between  Woodland 
Cree  and  Plains  Cree.  As  a class,  complete  a Venn  diagram  to 
show  the  differences  and  similarities  between  the  different 
speakers. 

► Voices  from  the  Community 

Invite  Elders  from  other  communities  to  speak  to  the  students  in 
Cree.  Ask  the  guests  to  speak  about  their  community  events. 

Have  the  students  prepare  questions  for  the  speakers. 

Ask  the  students  to  then  present  a picture  essay  with  some  writing 
about  the  communities  of  the  guest  speakers.  Such  experiences 
serve  to  expand  student  knowledge  and  appreciation  of  variations 
in  Aboriginal  languages  and  cultures. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• experience  a variety  of  voices? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  experience  a variety 
of  voices.  Offer  feedback,  encouragement  and  praise  as  needed. 


MATERIALS 


Audio  recordings  of 
Woodland  Cree  and  Plains 
Cree  speakers,  Venn 
diagrams. 


► Learning  Log 

Students  reflect  on  the  their  learning  and  how  well  they  were  able  to 
experience  a variety  of  voices. 


Elders. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  imitate  simple  routine 
social  interactions  and 
expressions  (continued) 


Etiquette 

Introduce  and  identify  the  concept  of  cultural  etiquette;  e.g., 
during  a powwow  you  do  not  walk  in  front  of  a drum.  Divide 
students  into  pairs  and  have  them  research  Cree  etiquette  followed 
today  in  their  community.  Consider  having  the  students  use  a 
KWL  chart  as  shown  below  to  help  them  organize  their  thoughts. 


What  I Know 

What  I Want  to 
Know 

What  I Learned 

Kikwdy 

nikiskiyihten 

Kikwdy  ninohte 
kiskiyihten 

Kikwdy 

nikiskinohamdkawin 

Encourage  the  students  to  follow  this  etiquette  during  class  time 
and  field  trips. 


► Dialogues 

Prepare  short,  open-ended  dialogues  that  mark  the  beginnings  of 
various  types  of  social  encounters.  Ask  the  students  to  act  out  and 
complete  the  dialogues  in  an  appropriate  manner.  Social 
encounters  may  include: 

- meeting  each  other  for  the  first  time 

- their  parents  meeting  their  teacher  for  the  first  time 

- meeting  a new  teacher  for  the  first  time 

- buying  an  item  from  the  store 

- ordering  food  in  a restaurant 

- bumping  into  a stranger  by  mistake. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• imitate  simple  routine  social  interactions  and  expressions? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
imitate  simple  routine  social  interactions  and  expressions. 


MATERIALS 


Reference  material  and 
resources  of  information  on 
Cree  etiquette. 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  imitate  simple  routine  social 
interactions  and  expressions  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Checklist). 


Prepared  dialogues. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  imitate  simple  routine  ► Social  Scenarios 

social  interactions  and  Prepare  picture  cards  of  different  social  situations.  Ask  the 
expressions  students  to  act  out  the  different  scenarios  with  partners  or  in  small 

groups  using  the  appropriate  social  conventions.  For  example: 

- You  meet  a new  student. 

- You  need  a book  from  the  library. 

► Common  Routine  Interactions 

Flave  the  students,  in  pairs,  perform  a coming  or  going  routine  in 
a the  coatroom  or  locker  and  video  record  each  routine.  Other 

\g  similar  routines  can  be  done  around  the  school;  e.g.,  in  the  library 

^ (signing  out  a book,  returning  a book).  Have  the  students  watch 

§ their  videos  and  discuss  the  interactions. 

o 

Id 

O Classroom  Phrases 

o 

“ At  the  beginning  of  the  school  year,  have  the  students  make 

posters  of  common  classroom  phrases.  Display  the  posters  on 
classroom  walls.  Encourage  the  students  to  use  the  expressions 
appropriately  in  the  Cree  classroom.  For  example: 

- Astam  ota.  (Come  here.) 

- Astam  ’tik  ota  nitohtawik.  (Come  here  and  listen  to  me.) 

- Papiyahtik.  (Sit  still./Be  careful. /Use  caution.) 

- Kdya  pikiskwe.  (Don’t  talk.) 

- Mahti  peyitisinamawin  masinahikan.  (Please  pass  me  the 
book.) 

- Ka  ki  wicihitan  ci?  (Can  I help  you?) 

- Nintohte  wicihikawin.  (I  need  some  help.) 

- Namoya  ninisitohten.  (I  don’t  understand.) 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• imitate  simple  routine  social  interactions  and  expressions? 


► Anecdotal  Notes  ► Picture  cards. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  imitate  simple  routine  social 
interactions  and  expressions,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  and  share  it  with  the 
students.  Use  the  rubric  to  evaluate  how  well  students  are  able  to 
imitate  simple  routine  social  interactions  and  expressions  (see 
sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and 
Checklist). 


List  of  common  school 
routines,  video  recording 
equipment,  viewing  station. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  imitate  simple  routine  social 
interactions  and  expressions,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


List  of  common  classroom 
expressions,  poster 
materials. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a. 


understand  the 
meaning  of,  and 
imitate,  some 
common  nonverbal 
behaviours  used  in 
Cree  culture 


Nonverbal  Communication  Skits 

Model  nonverbal  communication;  e.g.,  eye  contact,  hand  signals 
(such  as  curling  your  index  finger  to  beckon  some  one),  lip 
pointing,  shrugging  shoulders.  Ask  the  students  to  identify  what 
each  gesture  means.  Divide  the  students  into  pairs  to  create  skits 
in  which  they  converse  with  each  other  using  only  nonverbal 
communication. 

Body  Language 

After  watching  a presentation  by  a speaker  (on  video  or  in  person), 
have  the  class  discuss  what  types  of  body  language  the  speaker 
used  and  how  this  helped  his  or  her  presentation.  Ask  the  students 
to  practise  the  body  language  modelled  by  the  speaker. 

Consider  video  recording  the  students’  body  language  to  review  as 
a class. 
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Grade  4 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• understand  the  meaning  of,  and  imitate,  some  common  nonverbal 
behaviours  used  in  Cree  culture? 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  understand  the  meaning  of,  and  imitate,  some  common 
nonverbal  behaviours  used  in  Cree  culture  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Examples  of  nonverbal 
behaviours  used  in  Cree 
culture,  various  props. 


>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
understand  the  meaning  of,  and  imitate,  some  common  nonverbal 
behaviours  used  in  Cree  culture. 


Examples  of  nonverbal 
behaviours  used  in  Cree 
culture,  video  recorder. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  imitate  speech  that 
uses  simple  link 
words 


C/3 

<D 

O 

O 


Linking  Words 

Introduce  simple  linking  words.  Write  out  appropriate  link  words 
and  teach  sample  phrases  to  demonstrate  when  students  would  use 
them;  e.g., 

- ahpo  (or) 

- ekwa  mina  (and  also) 

- dhcipoko  (nevertheless) 

- ekwa  (and) 

- asci  mina  (including). 

Ask  the  students  to  then  write  a sentence  using  nouns,  verbs  and 
the  linking  words  they  just  learned.  Have  the  students  pair  up  and 
present  their  sentences  to  their  partners.  For  example: 

- Eliza  dyawew  nisto  ahpo  newo  minosa  ekwa  mina  niso 
atimwa.  (Eliza  has  three  or  four  cats  and  also  two  dogs.) 

Chain  Game 

Arrange  the  students  in  a circle  or  long,  snake-like  line.  Begin  the 
activity  by  stating  something  appropriate  to  the  theme  being 

studied;  e.g.,  Niwihkisten . (I  like  the  taste  of .).  The 

first  student  repeats  what  you  say  and  uses  a simple  link  word  (i.e., 
conjunction)  to  continue  the  sentence.  As  each  student  takes  his  or 
her  turn,  he  or  she  repeats  what  all  previous  students  said  and  adds 
a new  idea;  e.g., 

- Niwihkisten  micimapoy.  (I  like  soup.) 

- Niwihkisten  micimapoy  ekwa  maskihkiwdpoy.  (I  like  soup  and 
tea.) 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• imitate  speech  that  uses  simple  link  words? 

► Learning  Log  >-  Link  word  list. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
imitate  speech  that  uses  simple  link  words. 


► Anecdotal  Notes  Noun  and  verb  list,  link 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  word  list, 

to  which  students  are  able  to  imitate  speech  that  uses  simple  link 
words,  and  record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  experience  a variety  ► Oral  Texts 

of  oral  text  forms  Introduce  various  oral  texts;  e.g.,  speeches,  legends,  creation 

myths  and  stories.  Have  the  students  identify  the  forms  of  oral 
texts  they  have  listened  to  in  class.  Consider  using  video  or  audio 
recordings  of  Elders  telling  stories  or  have  Elders  visit  the  class. 

► Story  Map 

Have  the  students  fill  out  graphic  organizers  based  on  oral  stories 
presented  in  class.  For  example: 


Description 

mdcihtd  (beginning) 

apihtaw  (middle) 

naki (end) 

dcimdkanak 

(characters) 

ktkwdy  kikiskeyihten 
(message  or  moral) 

► Character  Analysis 

Ask  the  students  to  choose  their  favourite  characters  from  oral 
stories  and  legends.  Brainstorm  descriptive  words  in  Cree  to 
describe  them;  e.g.,  kehtayak  (old  man),  oskinikes  (young  man), 
mociyasiniw  (silly  person),  sokamemo  ayisiniw  (brave  person). 
Have  the  students  create  collages  using  descriptive  words  to 
represent  the  characters. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• experience  a variety  of  oral  text  forms? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  experience  a variety  of  oral  text  forms  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
experience  a variety  of  oral  text  forms. 


MATERIALS 


Various  oral  texts,  video  or 
audio  recordings  of  Elders. 


Oral  story,  graphic 
organizer. 


>-  Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  experience  a variety  of  oral  text  forms  (see 
sample  blackline  master  in  Appendix  E:  Peer-assessment 
Checklist). 


Oral  stories  and  legends. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


C Z3 

S b.  recognize  some  Beginning  and  End 

•-£  simple  oral  text  forms  To  prepare  for  listening  to  oral  stories,  discuss  ketahtawe  esa, 

g peyakwdw  esa,  kayds  esa  (the  beginning  of  the  story)  and  ekosi 

(the  end).  Facilitate  a discussion  about  the  characteristics  of  the 
beginning  of  a story,  e.g.,  nakiskamohta  (introduction),  and  the 
end  of  a story;  e.g.,  kisipayi  (resolution).  A graphic  organizer, 
such  as  a story  map,  may  be  helpful  for  this  activity. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• recognize  some  simple  oral  text  forms? 

► Learning  Log  Oral  stories. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
recognize  some  simple  oral  text  forms. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  respond  using  very 
simple  social 
interaction  patterns 


c 

_o 

o 

a 

Li 

v 


o 

o 


o3 


Hello,  Is  That  You? 

Have  the  students  use  toy  telephones  to  work  in  pairs  and  conduct 
simple  conversations  based  on  previously  learned  greeting- 
response  patterns. 


Thematic  Skits 

Ask  the  students  to  act  out  a variety  of  scenarios  related  to  the 
particular  theme  being  studied;  e.g.,  in  a restaurant,  at  a grocery 
store,  shopping. 


Playground  Interviews 

Brainstorm  and  model  dialogues  and  conversations;  e.g., 
greetings.  For  example: 

- Tan’ si  kit’ sthkason?  (What  is  your  name?) 

- Kititahtopipondn?  (How  old  are  you?) 

- Kit’sdnak  ci  kikway?  (Do  you  have  any  brothers  or  sisters?) 

- Tan  ’te  kiwikin  ? (Where  do  you  live?) 

Ask  the  students  to  practise  the  dialogues  in  groups. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• respond  using  very  simple  social  interaction  patterns? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  respond  using  very 
simple  social  interaction  patterns.  Offer  feedback,  encouragement 
and  praise  as  needed. 

► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  respond 
using  very  simple  social  interaction  patterns  (see  sample  blackline 
master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  respond  using  very  simple  social 
interaction  patterns,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Old  or  toy  telephones. 


None  required. 


None  required. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwimdw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 


.Oh 

'■3 

tn 

G 

O 


<D 


listen  to  stories  about 
Kikdwinaw  Askiy 
(Mother  Earth*)  and 
observe  and 
experience 
Kikdwinaw  Askiy 
(Mother  Earth*) 


Mother  Earth 

Introduce  the  concept  and  significance  of  Kikdwinaw  Askiy 
(Mother  Earth).  Have  the  students  listen  to  various  stories  and 
legends  about  Mother  Earth.  After  the  readings,  ask  the  students 
to  review  the  concepts  and  discuss  what  they  have  learned  about 
Mother  Earth.  Have  the  students  create  pictures  or  paintings  that 
depict  the  concept  of  Mother  Earth. 

Caring  for  Mother  Earth 

Discuss  with  students  different  ways  people  care  for  Mother  Earth. 
As  a class,  brainstorm  ways  the  students  can  take  care  of  the 
Earth;  e.g.,  recycling,  schoolyard  clean-up. 

Respecting  Nature 

Before  going  on  a nature  walk,  introduce  the  students  to  the 
concept  of  peyahtik  ka  pimohteyek  (walk  gently  on  Mother  Earth). 
Ask  the  students  to  practise  walking  and  interacting  with  nature  in 
a respectful  way. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwimdw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• listen  to  stories  about  Kikdwinaw  Askiy  (Mother  Earth*)  and 
observe  and  experience  Kikdwinaw  Askiy  (Mother  Earth*)? 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  listen  to  stories  about  Kikdwinaw  Askiy 
(Mother  Earth)  and  observe  and  experience  Kikdwinaw  Askiy 
(Mother  Earth),  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Variety  of  stories  and 
legends  about  Mother 
Earth. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
listen  to  stories  about  Kikdwinaw  Askiy  (Mother  Earth)  and  observe 
and  experience  Kikdwinaw  Askiy  (Mother  Earth ). 

Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
listen  to  stories  about  Kikdwinaw  Askiy  (Mother  Earth)  and  observe 
and  experience  Kikdwinaw  Askiy  (Mother  Earth ). 


Brainstorming  web  graphic 
organizer. 


None  required. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  participate  in 
activities  and 
experiences  that 
convey  knowledge  of 
past  and  present 
Kikdwinaw  Askiy 
(Mother  Earth*) 


The  Importance  of  Trees 

Prepare  the  students  for  a nature  walk  in  which  they  name  the 
different  types  of  frees  in  Cree.  Explain  the  past  and  present  uses 
of  the  tree;  e.g.,  birch  bark  for  canoes  and  baskets.  After  the  walk, 
have  the  students  create  a class  chart  that  shows  how  trees  were 
used  in  the  past  and  how  they  are  being  used  in  the  present  by 
Cree  people.  If  possible,  take  pictures  of  the  different  trees;  e.g., 

- mitos  (poplar) 

- nip  ’siy  (willow) 

- waskway  (birch) 

- sihta  (spruce). 

The  Seasons 

Introduce  Cree  vocabulary  for  each  season.  Ask  the  students  to 
make  a season  wheel  using  paper  plates  and  draw  pictures  of  each 
season  on  the  wheel. 


pipon  (winter) 


takwakin  (fall) 


miyoskamin/sikwan  [NPC] 
(spring) 


nipin  (summer) 


Extension 

Have  the  students  brainstorm  words,  actions  and  events  that  are 
associated  with  each  season  and  write  them  on  their  season 
wheels. 


Watching  Plants  Grow 

Introduce  and  teach  students  how  to  grow  plants  as  part  of  a class 
project.  On  a weekly  basis,  have  the  students  write  down  their 
observations  of  how  the  plants  have  changed.  Encourage  the 
students  to  show  respect  for  Mother  Earth  and  what  she  provides. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinciw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES  | MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• participate  in  activities  and  experiences  that  convey  knowledge 
of  past  and  present  Kikawinaw  Askiy  (Mother  Earth*)? 

► Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  participate  in  activities  and  experiences  that  convey 
knowledge  of  past  and  present  Kikawinaw  Askiy  (Mother  Earth)  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1 or  2). 


► Observation  Checklist  Paper  plates,  markers. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  participate  in  activities  and  experiences  that  convey 
knowledge  of  past  and  present  Kikawinaw  Askiy  (Mother  Earth)  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


► Various  research  materials 
related  to  trees,  computer 
with  Internet  access 
(optional). 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  participate  in  activities  and  experiences 
that  convey  knowledge  of  past  and  present  Kikawinaw  Askiy 
(Mother  Earth),  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


Seeds,  soil,  pots,  water. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwimdw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  observe  and 

experience  practices 
and  products  related 
to  Kikdwinaw  Askiy 
(Mother  Earth*) 


Mint 

Show  pictures  of  mint  and  discuss  its  uses.  Have  the  students,  in 
pairs,  conduct  research  on  mint  using  such  sources  as  the  Internet, 
library,  interviews,  real  plants.  Ask  the  students  to  create  posters 
clearly  indicating  the  shape  and  colour  of  mint  and  where  it  grows. 
Ensure  the  students  smell  and  taste  mint  leaves  and  also  note  the 
purplish  colour  of  the  root.  As  a closing  activity,  invite  the 
students  to  make  and  drink  mint  tea  and  to  learn  how 
maskihkiwdpoy  (tea)  originated. 

Making  Bannock 

Introduce  the  vocabulary  for  making  bannock.  Invite  a visitor  to 
the  classroom  to  demonstrate  how  to  make  bannock.  Have  the 
students  observe,  listen  and  write  down  directions  for  making 
bannock.  Once  the  bannock  is  done,  invite  the  students  to  sample 
it.  In  the  following  class,  invite  students  make  their  own  bannock 
by  following  the  directions  from  the  visitor. 

Picking  Berries 

Discuss  with  the  students  how  to  pick  berries  and  how  berries  can 
be  used  in  recipes.  Take  the  students  berry  picking,  demonstrating 
the  proper  and  respectful  ways  of  picking  berries.  When  students 
return,  invite  them  to  use  the  berries  to  make  jam  or  other 
traditional  foods. 

Bring  three  different  types  of  berries  for  the  students  to  sample; 
e.g.,  saskatoons,  raspberries  and  chokecherries.  Have  recipes 
available  for  them  to  review.  Explain  how  the  recipes  are 
prepared,  when  the  berries  arc  eaten  and  the  cultural  importance  of 
the  berries. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwimdw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• observe  and  experience  practices  and  products  related  to 
Kikdwinaw  Askiy  (Mother  Earth*)? 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  observe  and 
experience  practices  and  products  related  to  Kikdwinaw  Askiy 
(Mother  Earth).  Offer  feedback,  encouragement  and  praise  as 
needed. 


MATERIALS 


Poster  materials,  mint,  hot 
water,  pot,  cups. 


► Learning  Log  Visitor/guest,  bannock 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  ingredients,  oven, 

observe  and  experience  practices  and  products  related  to  Kikdwinaw 
Askiy  (Mother  Earth). 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  observe  and  experience  practices  and 
products  related  to  Kikdwinaw  Askiy  (Mother  Earth),  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


Samples  of  berries,  berries 
for  picking,  containers. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


CD 

1 a. 

listen  to  stories  about 

Qh 
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Kikawinaw  Askiy 
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(Mother  Earth*)  from 
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the  past  and  present 
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and  explore  change 

Oh 
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cd 

-j— * 

CZ) 

cd 

Oh 

Past  and  Present 

Show  pictures  and  photographs  of  past  and  present  practices 
related  to  Mother  Earth;  e.g.,  clear  cutting,  tree  planting,  land 
preservation,  pollution.  Show  pictures  of  the  community  from  the 
past  and  present  and  facilitate  a discussion  using  guiding  prompts 
such  as: 

- Kikwdy  peyakwan  ? (What  is  the  same?) 

- Kikwdy  petos?  (What  is  different?) 

- Tanihki  kct  miskocipayiki/kwdw?  \-ki  SPCJ-kwdw  NPC\  (Why 
have  things  changed?) 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wci)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• listen  to  stories  about  Kikdwinaw  Askiy  (Mother  Earth*)  from  the 
past  and  present  and  explore  change? 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  listen  to  stories  about  Kikdwinaw  Askiy 
(Mother  Earth)  from  the  past  and  present  and  explore  change,  and 
record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


MATERIALS 


Pictures  and  photographs 
of  past  and  present 
practices  related  to  Mother 
Earth,  pictures  of  the 
community  from  the  past 
and  present. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwimdw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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participate  in 
activities  and 
experiences  that 
reflect  past  and 
present  Cree 
perspectives  related  to 
Kikdwinaw  Askiy 
(Mother  Earth*) 


Way  of  Life 

Brainstorm  the  Cree  way  of  life  in  the  past  and  present.  For 
example,  in  the  past,  Cree  people  used  moss  bags  for  diapers. 
Introduce  Cree  vocabulary  such  as  kayds  (long  ago)  and  anohc 
(today). 


Predicting  Seasonal  Patterns 

Invite  a guest  speaker  to  discuss  how  seasonal  patterns  arc 
predicted  from  observing  changes  in  animals  and  the  environment. 
Ask  the  students  to  illustrate  changes  in  animals  and  the 
environment  used  to  predict  weather  patterns;  e.g.,  northern  lights, 
rabbits,  leaves,  sun  dogs.  Discuss  how  the  use  of  these  patterns 
has  changed  from  the  past  to  the  present. 


Seasonal  Cultural  Activities 

Introduce  and  teach  certain  cultural  activities  of  the  past  and 
present  related  to  the  seasons;  e.g.,  berry  picking,  traditional 
dances,  picking  herbs,  sledding.  Ask  the  students  to  create 
seasonal  wheels  for  the  past  and  the  present  and  compose  pictures 
of  each  season  for  each  of  the  two  wheels. 


pipon  (winter) 


takwdkin  (fall) 


m iyoskam  i n/sikwan  [NPC  ] 
(spring) 


nip  in  (summer) 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinciw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• participate  in  activities  and  experiences  that  reflect  past  and 
present  Cree  perspectives  related  to  Kikawinaw  Askiy  (Mother 
Earth*)? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  participate  in  activities  and  experiences  that  reflect  past  and 
present  Cree  perspectives  related  to  Kikawinaw  Askiy  (Mother 
Earth)  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  participate  in  activities  and  experiences  that 
reflect  past  and  present  Cree  perspectives  related  to  Kikawinaw 
Askiy  (Mother  Earth)  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 


MATERIALS 


None  required. 


Guest  speaker,  art  supplies. 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  participate  in  activities  and  experiences  that 
reflect  past  and  present  Cree  perspectives  related  to  Kikawinaw 
Askiy  (Mother  Earth)  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 


Markers,  paints. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wci)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  listen  to  stories  about 
Kikdwinaw  Askiy 
(Mother  Earth*)  from 
diverse  Cree  origins 


> 


Legends  and  Stories 

Divide  the  students  into  groups  of  three.  Have  each  group  write 
down  what  they  already  know  about  specific  legends  or  stories  and 
questions  they  would  like  answered.  When  they  hear  or  read  the 
dtayohkewina  (legends)  or  dcimowina  (stories),  invite  the  students 
to  verify  their  predictions  and  write  down  any  new  information 
they  find  interesting.  Ensure  the  students  are  exposed  to  stories 
from  diverse  Cree  origins. 

Stories  about  Mother  Earth 

Have  the  students  form  pairs  or  small  groups  and  brainstorm  lists 
of  words  or  ideas  and  express  personal  opinions  on  stories  about 
Mother  Earth.  Invite  the  students  to  share  stories  about  Mother 
Earth  from  diverse  Cree  origins  and  then  discuss  differences  in  the 
stories. 


► Mother  Earth  Skits 

Ask  the  students  to  work  in  groups  to  compose  short  skits  based 
on  their  favourite  stories  about  Mother  Earth.  Encourage  the 
students  to  choose  stories  from  a variety  of  Cree  tribes.  Invite 
each  group  to  present  its  skit  to  the  class. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinciw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES  | MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• listen  to  stories  about  Kikawinaw  Askiy  (Mother  Earth*)  from 
diverse  Cree  origins? 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  listen  to  stories  about  Kikawinaw  Askiy  (Mother  Earth)  from 
diverse  Cree  origins  (see  sample  blackline  master  in  Appendix  E: 

Observation  Checklist). 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  listen  to  stories  about  Kikawinaw  Askiy 
(Mother  Earth)  from  diverse  Cree  origins,  and  record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 

>-  Learning  Log  ► None  required. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
listen  to  stories  about  Kikawinaw  Askiy  (Mother  Earth)  from  diverse 
Cree  origins. 


>-  Cree  stories  about  Mother 
Earth  from  various  regions. 


► Various  Cree  legends  and 
stories. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wci)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  participate  in 
activities  and 
experiences  that 
reflect  diversity  in 
perspectives  related  to 
Kikdwinaw  Askiy 
(Mother  Earth*) 


u 

> 


Cree  Calendars 

Introduce  or  review  the  months  in  Cree.  Explain  the  variations  in 
the  months  between  different  Cree  regions.  Ask  the  students  to 
illustrate  Cree  calendars  using  the  names  of  the  months  from  a 
variety  of  Cree  communities. 


Beadwork 

Show  pictures  and  samples  of  different  beadwork  from  different 
Cree  regions.  Ask  the  students  to  identify  the  differences  and 
similarities  between  Woodland  Cree  and  Plains  Cree  beadwork. 
Discuss  the  relationship  between  these  patterns  and  Mother  Earth. 

Enrichment  Activity 

Invite  the  students  to  compare  and  contrast  beadwork  of  various 
Aboriginal  groups;  e.g.,  Blackfoot,  Dene. 


► Seasonal  Stories 

Present  stories  from  a variety  of  groups  related  to  a season. 
Encourage  the  students  to  listen  for  examples  of  how  Mother  Earth 
is  described  in  these  stories  and  paint  pictures  that  depict  Mother 
Earth  in  the  chosen  season. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinciw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• participate  in  activities  and  experiences  that  reflect  diversity  in 
perspectives  related  to  Kikawinaw  Askiy  (Mother  Earth*)? 

► Self-assessment  Checklist  ► Cree  calendar  samples. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  participate  in  activities  and  experiences 
that  reflect  diversity  in  perspectives  related  to  Kikawinaw  Askiy 
(Mother  Earth)  (see  sample  blackline  master  in  Appendix  E: 

Self-assessment  Checklist). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  participate  in  activities  and  experiences 
that  reflect  diversity  in  perspectives  related  to  Kikawinaw  Askiy 
(Mother  Earth),  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


► Pictures  and  samples  of 
different  beadworks  from 
different  Cree  regions  or 
tribes. 


>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
participate  in  activities  and  experiences  that  reflect  diversity  in 
perspectives  related  to  Kikawinaw  Askiy  (Mother  Earth). 


Diverse  stories  specific  to  a 
season,  art  supplies. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  4/165 
2009 


CM-2.1 


Grade  4 


/ \ 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwtmdw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  share  with  others  and 
recognize  that  others 
are  a part  of  their 
living  world/kinship 
systems 


Sharing  Food 

Teach  Cree  cultural  etiquette  associated  with  food;  e.g.,  never 
refuse  food  when  it  is  offered.  Explain  to  students  that  if  they  arc 
not  hungry,  they  can  share  the  food.  They  should  accept  it  and  say 
ay  ay  (thank  you).  Encourage  the  students  to  practise  cultural 
etiquette  at  a school  food  event. 

Extension 

Ask  the  students  to  interview  their  grandparents  or  Elders  about 
why  food  should  never  be  refused  when  offered,  and  share  the 
responses  in  class. 

Interconnection  and  Sharing 

Introduce  the  concept  of  interconnection — that  all  living  things  are 
our  relations.  Read  stories  that  illustrate  the  pitfalls  of  greed  or 
selfishness  and  lead  a class  discussion  on  the  importance  of 
sharing  in  Cree  communities. 

What’s  Important  to  You? 

Ask  the  students  to  bring  in  an  item  or  picture  of  something  that  is 
important  to  them;  e.g.,  a pet,  musical  instrument,  book.  Have 
them  present  the  item  or  picture  to  the  class  and  explain  why  it  is 
important  to  them. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwtmdw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• share  with  others  and  recognize  that  others  are  a part  of  their 
living  world/kinship  systems? 

► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  share  with  others  and  recognize  that 
others  are  a part  of  their  living  world/kinship  systems,  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 

Anecdotal  Notes). 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
share  with  others  and  recognize  that  others  are  a part  if  their  living 
world/kinship  systems. 


Cree  stories  that  illustrate 
the  pitfalls  of  greed  or 
selfishness. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  share  with  others  and  recognize  that  others  are  a part  of  their 
living  world/kinship  systems  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


Items  or  pictures  of 
something  that  is  important 
to  the  students. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wci)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  listen  respectfully  to 
others;  i.e., 
storytelling,  counsel, 
sharing  circle 
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Respectful  Listening 

Teach,  model  and  provide  examples  of  respectful  listening. 
Discuss  how  the  students  can  show  respect  for  one  another  in 
class;  e.g., 

- listen  to  each  other  without  interruptions 

- wait  for  their  turn  before  speaking 

- speak  in  an  appropriate  voice. 

Invite  a visitor  to  do  a presentation  about  respectful  listening  and 
have  the  students  model  respectful  listening. 

Extension 

Invite  the  students  to  develop  a guide  booklet  on  how  to  listen 
respectfully  to  others  at  school,  at  home  and  in  the  community. 


► Good  Behaviours  Role-play 

Review  with  the  students  how  to  address  an  Elder  and  good 
listening  practices.  Have  the  students  divide  into  pairs  or  groups 
and  role-play  proper  greetings  and  positive  listening  behaviours. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• listen  respectfully  to  others? 


► Learning  Log  Guest  speaker. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
listen  respectfully  to  others. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  listen  respectfully  to  others,  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


None  required. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  participate  in 
activities  and 
experiences  that 
a convey  knowledge  of 
fj  historical  and 

£-  contemporary  Cree 

"c  culture;  i.e., 

cd 

~ storytelling. 

Oh  celebrations 

O-l 

0 

<D 

so 

4) 

1 

O 


Animals  and  Plants 

Introduce  the  genre  of  traditional  Cree  narratives  related  to 
animals  and  plants.  Guide  a discussion  about  the  gifts  that  animals 
and  plants  offer  us  and  how  we  can  show  them  respect.  Ask  the 
students  to  draw  pictures  based  on  the  traditional  Cree  narratives. 


Following  Our  Ancestors 

After  discussing  Cree  traditions  and  the  Cree  way  of  life,  ask  the 
students  to  identify  how  they  can  follow  the  ways  of  their  Cree 
ancestors  today;  e.g.,  participate  in  ceremonies.  Compile  a list  of 
ideas  and  have  each  student  choose  one  item  from  the  list  that  he 
or  she  can  use.  Several  weeks  later,  ask  the  students  to  discuss 
how  they  followed  the  ways  of  their  Cree  ancestors. 

Cree  Artwork 

Examine  various  examples  of  traditional  Cree  artwork  and  crafts 
and  identify  common  spiritual  symbols  or  themes  used;  e.g.,  the 
circle  of  life,  hunting.  Mother  Earth.  Ask  the  students  to  choose  a 
symbol  or  theme  and  create  artwork  based  on  their  selection. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment  ) in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)wetina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• participate  in  activities  and  experiences  that  convey  knowledge 
of  historical  and  contemporary  Cree  culture? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
participate  in  activities  and  experiences  that  convey  knowledge  of 
historical  and  contemporary  Cree  culture. 


MATERIALS 


Traditional  Cree  narratives 
related  to  animals  and 
plants. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  participate  in  activities  and  experiences  that  convey 
knowledge  of  historical  and  contemporary  Cree  culture  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


None  required. 


>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  participate  in  activities  and  experiences  that  convey 
knowledge  of  historical  and  contemporary  Cree  culture  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


Various  examples  of 
traditional  Cree  artwork 
and  crafts,  art  materials. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)wetina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  observe,  understand 
and  participate,  with 
the  group,  in  Cree 
cultural  experiences, 
practices  and 
activities 


Sprucing  Up 

Bring  a spruce  bough  to  class  for  show  and  tell.  Arrange  the 
students  in  a large  circle.  Introduce  and  model  the  uses  of  spruce 
boughs.  Provide  the  students  with  opportunities  to  experience 
sweeping  the  floor  using  a spruce  bough.  After  the  students  have 
completed  this  activity,  have  them  close  their  eyes  and  smell  the 
freshness  of  the  room. 

Animal  Tracks 

Using  pictures,  discuss  how  different  animal  tracks  look.  Divide 
the  students  into  pairs  and  have  them  research  animal  tracks  by 
interviewing  a community  member,  reading  books  about  animal 
tracks,  visiting  the  library  and/or  using  the  Internet.  Encourage  the 
students  to  make  cultural  connections  to  Mother  Earth  while 
engaging  in  this  activity. 

Celebrations  and  Festivals 

As  a class,  watch  a video  presentation  of  a Cree  celebration  or 
festival.  After  watching  the  video,  have  the  students  participate  in 
a discussion  of  what  they  saw.  Ask  questions  such  as: 

- Kikwdy  mamawaci  kimiyonen?  (What  was  your  favourite  part 
of  the  video?) 

- Kikwdy  kikiskinohamakawisin  Nehiyawpimatisiwin?  (What 
did  you  learn  about  Cree  culture  from  the  video?) 

- Kinohte  wicihiwdn  ci  omisisi  kd  isihcikehk?  Tdnihki?  Tdnihki 
ekd?  (Would  you  like  to  participate  in  a celebration  like  the 
one  shown?  Why  or  why  not?) 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)wetina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• observe,  understand  and  participate,  with  the  group,  in  Cree 
cultural  experiences,  practices  and  activities? 

► Self-assessment  Checklist  ► Spruce  boughs. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 

students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  observe,  understand  and  participate, 
with  the  group,  in  Cree  cultural  experiences,  practices  and  activities 
(see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  observe,  understand  and  participate,  with  the  group,  in  Cree 
cultural  experiences,  practices  and  activities  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


► Research  materials  such  as 
community  members, 
books,  the  Internet. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
observe,  understand  and  participate,  with  the  group,  in  Cree  cultural 
experiences,  practices  and  activities. 


Video  of  a Cree  celebration 
or  festival,  viewing  station. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  4/173 
2009 


CM-2.4 


Grade  4 


f "Y 

General  Outcome  for  Community  Membership 

Students  will  live  (wd)wetina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  listen  to  stories  from 
the  past  and  present 
and  explore  change 


Hunting  Practices 

Make  arrangements  for  a guest  speaker  to  share  stories  about  Cree 
hunting  practices  and  how  and  why  these  practices  have  changed; 
e.g.,  the  impact  of  the  oil  and  gas  industry,  the  introduction  of 
reserves  (less  movement).  Have  the  class  compare  past  and 
present  hunting  practices  in  a chart;  e.g., 


Cree  Hunting  Practices 

Past 

Present 

• used  bows  and  arrows  to  hunt 

• tribes  moved  according  to  the 
movements  of  herd  animals/ 
seasons 

• use  guns  and  rifles  to  hunt 

• tribes  live  in  stationary 
communities 

Extension 

Brainstorm  ways  that  past  hunting  traditions  and  practices  can  still 
be  used  today. 


Work  at  Home 

Invite  a guest  speaker  to  class  to  share  stories  about  Cree  domestic 
practices  and  traditions  followed  in  the  past;  e.g.,  cooking,  food 
preparation,  child  rearing. 

Ask  each  student  to  create  a T-chart  listing  specific  past  and 
present  domestic  practices  based  on  what  he  or  she  learned  from 
the  guest  speaker.  Then  have  the  students  share  their  charts  with 
partners. 


Finally,  create  a class  T-chart  with  the  students’  contributions.  For 
example: 


Cree  Domestic  Practices 

Past 

Present 

• made  and  used  moss  bags  as 
diapers 

• baked  bannock  over  a fire 

• use  plastic  diapers 
purchased  from  the  store 

• baked  bannock  in  the  oven 

★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• listen  to  stories  from  the  past  and  present  and  explore  change? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
listen  to  stories  from  the  past  and  present  and  explore  change. 


MATERIALS 


Guest  speaker  with  stories 
about  Cree  hunting 
practices. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  listen  to  stories  from  the  past  and 
present  and  explore  change,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


Guest  speaker  with  stories 
about  Cree  domestic 
practices  and  traditions. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  observe  and 
participate  in 
activities,  experiences 
and  products  that 
reflect  past  and 
present,  and  explore 
change 
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Past  and  Present 

Display  pictures  of  Cree  communities  long  ago  and  today.  Have 
the  students  compare  and  contrast  the  communities  of  the  past  and 
present  in  a T-chart.  For  example: 


Cree  Communities 

Past 

Present 

• tipis  were  the  main  source  of 
shelter 

• the  community  owned 
livestock  together  (communal 
livestock) 

• wooden  houses  are  the 
main  source  of  shelter 

• livestock  is  owned  by 
individuals  or  families 

Alternative  Activity 

Have  the  students  create  a Venn  diagram  in  pairs  or  groups.  Ask 
them  to  label  the  diagram  “Communities  Past  and  Present”  and 
work  together  to  fill  in  the  diagram  in  Cree. 

Artifact  Collages 

Ask  the  students  to  collect  pictures  of  items,  e.g.,  tools, 
instruments,  modes  of  transportation,  clothing,  used  a long  time 
ago  in  Cree  culture  and  pictures  of  comparable  items  used  today. 
Have  them  use  the  pictures  to  create  two  collages,  one  for  the  past 
and  one  for  the  present. 


► Family  Food  Interview 

Invite  the  students  to  interview  their  mosom  (grandfather),  nohkom 
(grandmother)  or  other  relatives  about  traditional  foods  eaten  a 
long  time  ago  and  whether  this  food  is  still  available  today.  Ask 
the  students  to  present  the  collected  information  to  the  rest  of  the 
class. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)wetina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• observe  and  participate  in  activities,  experiences  and  products 
that  reflect  past  and  present,  and  explore  change? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
observe  and  participate  in  activities,  experiences  and  products  that 
reflect  past  and  present,  and  explore  change. 


MATERIALS 


Pictures  of  Cree 
communities  long  ago  and 
today. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  observe  and  participate  in  activities,  experiences  and 
products  that  reflect  past  and  present,  and  explore  change  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


Pictures  of  artifacts  and 
comparable  items  of  today, 
scissors,  glue. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  observe  and  participate  in  activities, 
experiences  and  products  that  reflect  past  and  present,  and  explore 
change,  and  record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


Older  relatives. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wci)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 
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SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  observe  and  explore 
the  unique  qualities  of 
others 
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Modesty  and  Recognition 

Discuss  the  concept  of  modesty — what  modesty  looks  like  and 
sounds  like,  e.g.,  not  calling  attention  to  yourself,  not  thinking  that 
you  are  more  important  or  talented  than  you  are,  not  being  showy 
or  glamorous,  and  its  importance  as  an  expected  cultural 
behaviour.  Also  discuss  the  importance  of  recognizing  the  talents 
and  skills  of  others.  Divide  the  students  into  pairs  to  interview  one 
another  about  their  skills  and  talents.  Have  each  student  present 
the  skills  and  talents  of  his  or  her  partner  to  the  rest  of  the  class. 


► Role  Models 

Ask  the  students  to  research  Cree  role  models  with  special  talents; 
e.g.,  athletes,  leaders,  doctors,  lawyers,  artists,  musicians.  Have 
the  students  keep  scrapbooks  on  one  or  more  of  their  favourite  role 
models  and  encourage  them  to  share  news  about  their  role  models 
as  they  hear  or  read  about  them. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina{hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• observe  and  explore  the  unique  qualities  of  others? 


► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  observe  and  explore  the  unique 
qualities  of  others,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


>-  Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  observe  and  explore  the  unique  qualities  of 
others  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 


Internet,  newspapers, 
books,  printer,  scissors, 
glue,  scrapbook. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  tell  and  draw  about 
themselves  and  their 
family,  appreciate 
their  own  uniqueness, 
and  understand  and 
accept  their  own 
importance  as  people 


Vocabulary  Review 

Discuss  wdhkohtowin  (relationship)  terms  and  use  songs  by  Brian 
MacDonald  to  practise  and  reinforce  these  terms.  Record  and  post 
wdhkohtowin  terms. 

Note:  Wdhkohtowin  means  “relationship,”  but  can  also  mean 
“extended  family.” 

My  Family  Album 

Invite  the  students  to  bring  photographs  of  their  family  members 
and  important  relatives  in  their  lives  to  class.  Have  the  students 
show  their  photographs  and  identify  the  relationships  of  their 
family  members  in  Cree;  e.g.,  niya  (me),  nimis  (older  sister),  nistes 
(older  brother).  Ask  the  students  to  use  the  photographs  to  create 
family  albums.  On  the  covers  of  their  albums,  they  are  to  paste 
photographs  of  themselves  and  label  the  album  Niya  (Me). 

Family  Thank  You 

Set  up  a display  based  on  family  members.  Discuss  with  the 
students  how  nohkom  (grandmother),  nimosom  (grandfather), 
nikdwiy  (mother)  and  nohtdwiy  (father)  care  for  them  and  help 
them  meet  thier  basic  needs,  such  as  food,  shelter  and  love.  Have 
the  students  create  and  present  speeches  in  which  they  thank  their 
families  for  their  help  and  support.  Then,  ask  them  to  create 
thank-you  cards  for  family  members  in  Cree. 

Caution 

Be  sensitive  to  each  student’ s personal  family  situation  when 
exploring  kinship  relationships. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)wetina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• tell  and  draw  about  themselves  and  their  family,  appreciate  their 
own  uniqueness,  and  understand  and  accept  their  own  importance 
as  people? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  tell 
and  draw  about  themselves  and  their  family,  appreciate  their  own 
uniqueness,  and  understand  and  accept  their  own  importance  as 
people. 


MATERIALS 


Songs  by  Brian 
MacDonald,  word  wall. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  tell  and  draw  about  themselves  and  their  family,  appreciate 
their  own  uniqueness,  and  understand  and  accept  their  own 
importance  as  people  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


Drawings  or  photographs 
of  family  members  or 
important  relatives, 
markers,  paints,  photo 
album. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  tell 
and  draw  about  themselves  and  their  family,  appreciate  their  own 
uniqueness,  and  understand  and  accept  their  own  importance  as 
people. 


Materials  for  making 
thank-you  cards. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 
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share  about 
themselves  and  their 
family;  e.g., 
traditions,  nicknames, 
practices 


Daily  Routines 

Divide  the  students  into  groups  and  have  them  share  information 
about  a day  in  their  life  in  which  they  describe  their  daily  routines; 
e.g.,  walking  the  dog,  eating,  doing  chores,  participating  in 
extra-curricular  activities,  spending  time  with  friends. 

Family  Roles 

Divide  the  students  into  small  groups  and  ask  them  to  explore  the 
roles  and  responsibilities  of  each  family  member  in  their  families 
and  create  “job  descriptions”  for  each  person. 


Family  Nicknames 

Discuss  with  the  students  the  unique  nicknames  used  within  Cree 
families.  Invite  the  students  to  discuss  their  own  nicknames  and 
the  nicknames  of  other  people  in  their  families  and  explain  how 
they  or  their  family  members  got  their  nicknames  and  what  they 
mean. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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Grade  4 


C 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• share  about  themselves  and  their  family? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  share  about  themselves  and  their  family  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  share  about  themselves  and  their 
family,  and  record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  share  about  themselves  and  their  family  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Paper,  paint,  markers, 
checklist. 


None  required. 


None  required. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wa)wetina(hk)  (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  explore  kinship 


► Aunts  and  Uncles 

Explain  why  Cree  people  call  others  who  are  not  related  to  them 
aunt  and  uncle.  Invite  the  students  to  create  a diagram  of  all  the 
people  they  call  aunt  and  uncle.  For  example: 


Niwahkomakanak  (My  relatives) 


Encourage  the  students  to  create  their  diagrams  using  computer 
software. 


>-  Family  Trees 

Introduce  and  teach  family  vocabulary  and  discuss  the  two  sets  of 
kinship  terms — one  for  iskwesis  (girls)  and  one  for  ndpesis  (boys). 
Describe  how  to  create  a family  tree  and  have  the  students  work  as 
a class  to  fill  in  a sample  family  tree  with  the  appropriate  kinship 
terms.  Then  have  the  students  create  and  share  their  own  family 
trees  with  a peer. 

Caution 

Be  sensitive  to  each  student’s  personal  family  situation  when 
exploring  kinship  relationships. 


★ The  terms  ‘‘Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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Grade  4 


C 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  kinship? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  explore  kinship  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


MATERIALS 


Markers,  computer 
(optional). 


>-  Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  explore  kinship  (see  sample  blackline 
master  in  Appendix  E:  Peer-assessment  Checklist). 


Sample  family  tree. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 
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observe  and 
participate  in  Cree 
cultural  experiences, 
practices  and 
activities 


Class  Celebration  of  Spring 

Organize  a class  celebration  of  the  first  day  of  spring.  Explain  to 
the  class  how  to  give  thanks  for  the  gift  of  spring,  when  everything 
starts  anew:  new  plants,  new  animals  and  new  weather.  Invite  the 
students  to  watch  for  signs  of  spring  and  report  them  to  the  class 
as  spring  news  reports.  As  part  of  the  celebration,  visit  a zoo  or 
farm  to  see  baby  animals  or  watch  birds  migrating. 

Guest  Speaker 

Invite  a guest  speaker  to  discuss  how  the  qualities  of  animals  can 
teach  us  about  ourselves;  e.g.,  the  gentleness  of  a mouse  or  rabbit, 
the  strength  and  patience  of  a bison,  the  determination  of 
migrating  birds.  Various  stories  and  legends  can  also  be  told  to 
illustrate  this  concept. 

Crafts  Demonstration 

Invite  a local  Cree  craftsperson  to  demonstrate  how  he  or  she 
creates  cultural  crafts.  Invite  the  students  to  participate  in  creating 
their  own  unique  cultural  craft.  Have  them  write  a one-  or 
two-paragraph  summary  about  the  cultural  craft  and  share  their 
products  with  the  class. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment  ) in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)wetina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• observe  and  participate  in  Cree  cultural  experiences,  practices 
and  activities? 

► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  observe  and  participate  in  Cree  cultural 
experiences,  practices  and  activities,  and  record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  observe  and  participate  in  Cree  cultural  experiences, 
practices  and  activities  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
observe  and  participate  in  Cree  cultural  experiences,  practices  and 
activities. 


Guest  speaker,  various 
stories  and  legends. 


Local  craftsperson, 
materials  required  for  the 
craft. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  their  own 
change  and  listen  to 
others’  views  and 
stories 


_> 

%— » 
o 

<D 

«/) 

In 

<D 

a. 


e 

<D 

S-h 

Oh 

a 

ad 

•t— * 
C/3 

cd 

Oh 


► Life  Cycle 

Introduce  and  discuss  the  human  life  cycle;  e.g.. 


Kihteydya  (Elder) 


napew  (man) 
iskwew  (woman) 


iskwesis  (girl) 
oskawdsis  (baby/infant) 
ndpesis  (boy) 


oskay  ’siyiniw  (adolescent) 

Have  the  students  make  life  cycle  diagrams  and  paste  photographs 
from  home  or  pictures  from  magazines  of  people  at  the  various 
stages  of  life. 

► Elders’  Stories 

Ask  the  students  to  listen  as  Elders  tell  stories  of  their  youth.  Ask 
the  students  to  compare  their  lives  with  the  lives  of  the  Elders 
using  a Venn  diagram. 


► Stages  of  Life 

Invite  the  students  to  draw  pictures  of  themselves  at  various  stages 
of  life  in  the  life  cycle.  Encourage  them  to  think  about  how  their 
roles  and  responsibilities  will  change  over  time. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• explore  their  own  change  and  listen  to  others’  views  and  stories? 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  explore  their  own  change  and  listen  to 
others’  views  and  stories  (see  sample  blackline  master  in 
Appendix  E:  Peer-assessment  Checklist). 


MATERIALS 


Photographs  from  home, 
pictures  from  magazines, 
scissors,  markers,  glue. 


>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  explore  their  own  change  and  listen  to  others’  views  and 
stories  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
explore  their  own  change  and  listen  to  others’  views  and  stories. 


Elder,  Venn  diagram 
graphic  organizer. 


Art  supplies. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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CM-3.4 


Grade  4 


( A 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  express  their  own 
understanding  of 
themselves  and  their 
family 


Community  Map 

Display  an  example  of  an  illustrated  community  map.  Have  the 
students  create  a map  of  their  community  and  label  important 
buildings,  such  as  school,  store,  community  centre,  and  geographic 
features;  e.g.,  lakes,  rivers,  hills.  Have  the  students  mark  where 
their  relatives  live  in  the  community.  Ask  the  students  to  reflect 
on  and  discuss  how  their  community  affects  who  they  are  and  the 
way  of  life  of  their  family. 

Provincial  Map 

Post  a provincial  map  and  have  the  students  identify  where  their 
relatives  live  using  a set  of  coloured  dots  or  pins.  Invite  students 
to  review  the  completed  map  and  discuss  what  they  see.  Guide  the 
discussion  with  appropriate  questions;  e.g., 

- Awina  nawac  wahyaw  wikiw?  (Who  has  family  the  farthest 
away?) 

- Awina  nawac  pahpiskihc  wikiw?  (Whose  family  is  the  most 
spread  out?) 

- Awina  kikiyokew  ohpime  askihk?  (Who  has  visited  their  family 
in  other  provinces?) 

Take  Care  of  Yourself 

Discuss  with  students  how  caring  for  one’s  own  body  is  a form  of 
respect  and  describe  facets  of  self  care  such  as  nutrition,  hygiene 
and  physical  fitness.  Have  the  students  compose  and  ask 
questions  in  Cree  about  taking  care  of  themselves. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


190  / Chapter  5 - Grade  4 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  4 


C 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• express  their  own  understanding  of  themselves  and  their  family? 


► Observation  Checklist  >-  Community  map. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  express  their  own  understanding  of  themselves  and  their 
family  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


► Observation  Checklist  ► Provincial  map,  coloured 

Create  an  outcome-based  checklist  and  share  it  with  students  before  dots  or  pins, 

they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  express  their  own  understanding  of  themselves  and  their 
family  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
express  their  own  understanding  of  themselves  and  their  family. 


None  required. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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CM-3.5 


Grade  4 


( A 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore,  observe, 
celebrate  and 
recognize  their  own 
uniqueness;  e.g.,  self, 
family 


My  Favourite  Activities 

Display  a poster  that  provides  examples  of  numerous  favourite 
cultural  activities.  Using  magazines  and  newspapers  and/or  the 
Internet,  have  the  students  create  collages  of  their  favourite 
cultural  activities. 


► Uniqueness 

Introduce  the  concept  of  uniqueness  and  that  all  people  are  similar 
but  unique.  Have  the  students  brainstorm  and  create  a web  of  all 
the  things  about  themselves  that  are  unique.  Consider  using 
mind-mapping  software  to  complete  this  activity. 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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Grade  4 


C 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• explore,  observe,  celebrate  and  recognize  their  own  uniqueness? 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  explore,  observe,  celebrate  and  recognize 
their  own  uniqueness  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 

>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  explore,  observe,  celebrate  and  recognize  their  own 
uniqueness  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


MATERIALS 


Magazines,  newspapers, 
Internet,  scissors,  glue. 


Mind-mapping  software 
(optional). 


★ The  terms  “Mother  Earth"  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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Grade  4 


Strategies 


( " ^ 

General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

\ / 

S-l  language  learning 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  simple  strategies, 
with  guidance,  to 
enhance  language 
learning 


SO 

'3 


cd 

<D 

W) 

od 

3 

W) 

c 

cd 


Songs  and  Actions 

Explain  to  students  that  using  physical  actions  can  help  them 
remember  new  vocabulary.  Predetermine  an  action  to  symbolize 
each  sound  or  word.  Teach  the  students  a simple  Cree  song  that 
features  particular  actions  or  sounds  for  certain  words.  Perform 
the  song  with  students,  then  encourage  them  to  perform  the  song 
on  their  own. 

Picture  Dictionary 

Have  the  students  use  pictures,  rather  than  English  words,  to  create 
a dictionary  and  encourage  them  to  use  these  images  to  remember 
new  vocabulary;  e.g.,  visualizing  the  image  when  seeing  the  word. 


Paired  Repetition 

When  teaching  new  vocabulary  from  a lexical  field,  e.g.,  school, 
family,  weather,  seasons,  present  each  word  orally  and  ask  the 
students  to  repeat  the  word.  Focus  on  a small  cluster  of  words 
(four  or  five)  and  have  the  students  repeat  them  in  pairs.  Draw  the 
students’  attention  to  the  fact  that  oral  repetition  is  a strategy  that 
can  help  them  learn  and  remember  new  words. 
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Grade  4 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

\ / 

S-l  language  learning 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  simple  strategies,  with  guidance,  to  enhance  language 
learning? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
simple  strategies,  with  guidance,  to  enhance  language  learning. 


MATERIALS 


Cree  songs  such  as  those 
found  in  Cree  Songbook 
and  Cree  Songs  by  Brian 
MacDonald. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
simple  strategies,  with  guidance,  to  enhance  language  learning. 


None  required. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  use  simple  strategies,  with  guidance,  to  enhance  language 
learning  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


Vocabulary  list. 
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Grade  4 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication, 
v / 

S-2  language  use 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  simple  strategies, 
with  guidance,  to 
enhance  language  use 


Environmental  Text 

Post  vocabulary  around  the  room  that  directly  relates  to  classroom 
objects.  Ensure  the  posted  vocabulary  is  clearly  visible  from  all 
parts  of  the  room.  Post  vocabulary  of  clothing  items  on  cardboard 
silhouettes  shaped  like  each  clothing  item.  When  the  students 
need  to  produce  these  words  in  class,  encourage  them  to  look  for 
the  word  in  the  classroom.  Have  the  students  list  the  new 
vocabulary  words  in  their  Learning  Logs. 

Nonverbal  Cues  and  Other  Productive  Strategies 

Introduce  and  provide  examples  of  appropriate  nonverbal  cues; 
e.g.,  nodding,  gestures,  eye  contact.  Ask  the  students  about  all  the 
little  tricks  they  can  use  to  make  themselves  understood  when  they 
are  speaking  Cree;  e.g.,  using  different  words  to  describe  the  same 
thing.  Write  down  a list  and  point  out  that  these  are  strategies  they 
can  use  to  help  them  communicate  in  Cree. 
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Grade  4 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

V / 

S-2  language  use 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  simple  strategies,  with  guidance,  to  enhance  language  use? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  simple  strategies,  with  guidance,  to 
enhance  language  use,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Classroom  posters  and 
labels. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
simple  strategies,  with  guidance,  to  enhance  language  use. 


None  required. 
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Grade  4 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

\ / 

S-3  cultural  learning 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  simple  strategies, 
with  guidance,  to 
enhance  cultural 
learning 


The  Natural  Laws 

Prepare  posters  or  flash  cards  that  list,  in  Cree,  the  Natural  Laws 
that  students  encounter  on  a daily  basis.  Include  any  signs  that 
may  be  associated  with  the  Natural  Laws.  Introduce  and  practise 
these  terms  and  invite  the  students  to  record  any  new  words  in 
their  Learning  Logs.  The  following  are  the  six  topics  of  Natural 
Laws: 

- kihceyihtowin/manat’ siwin  (respect) 

- tdpwewin  (honesty) 

- pahkwenamdtowin  (sharing) 

- miyohtwawin  (kindness) 

- kisewatisiwin  (compassion) 

- sakihitowin  (love). 

Cultural  Vocabulary 

Encourage  the  students  to  use  the  following  Cree  words  in  class,  in 
school,  at  home  and  in  the  community: 

- kihceyihtowin/manat  ’siwin  (respect) 

- kisewatisiwin  (compassion) 

- pahkwenamdtowin  (sharing) 

- wicihitowin  (helpfulness) 

- miyohtwawin  (kindness) 

- nanahihtamowin  (obedience). 

Explain  the  significance  of  each  word  and  the  importance  of 
following  these  values  at  all  times.  Ask  the  students  to  create 
posters  for  each  value  and  post  them  on  the  wall  as  reminders. 

Learning  Logs 

Using  a scribbler  or  a binder,  help  the  students  organize  their 
Learning  Logs  into  appropriate  sections;  e.g.,  word  lists,  cultural 
vocabulary,  strategies  that  help  me  learn,  self-assessment,  my 
strengths  and  weaknesses,  goal  setting.  Explain  that  they  will  be 
using  the  Learning  Logs  regularly  to  help  them  become  aware  of 
how  they  think  and  learn. 
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Grade  4 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

\ / 

S-3  cultural  learning 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  simple  strategies,  with  guidance,  to  enhance  cultural 
learning? 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  simple  strategies,  with  guidance,  to 
enhance  cultural  learning,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Posters  or  flash  cards  of 
Natural  Laws. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
simple  strategies,  with  guidance,  to  enhance  cultural  learning. 


Poster  materials. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
simple  strategies,  with  guidance,  to  enhance  cultural  learning. 


Scribbler  or  binder,  tabs. 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication, 

v ) 

S-4  general  learning 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  simple  strategies, 
with  guidance,  to 
enhance  general 
learning 


Taking  Notes  for  Learning 

Provide  some  tips  for  taking  notes  before  the  students  begin  their 
first  note-taking  task;  e.g.,  don’t  write  down  everything,  ask 
yourself  what  seems  important,  look  or  listen  for  key  words,  write 
things  in  short  form. 

While  preparing  the  students  for  a guest  speaker  or  watching  a 
video,  discuss  how  to  write  down  key  ideas.  After  the  students 
have  taken  notes,  ask  them  to  share  some  of  them  with  the  class. 

Creating  an  Effective  Workspace 

To  help  students  understand  that  having  an  organized  workspace 
contributes  to  success,  brainstorm  ways  to  keep  organized  in  the 
classroom  to  help  them  learn,  think  and  work  more  effectively. 

For  example: 

- Kikway  mamawaci  kitdpacihtdn  ita  kdkiskinohamdkawiyan? 
(What  items  do  you  use  most  in  Cree  class?) 

- Tdn’ta  nawac  kimiywehten  tahapiyan?  (Where  is  your 
favourite  place  to  sit?) 

Flave  the  students  create  a workspace  plan,  in  Cree  and  English,  to 
include  in  their  Learning  Logs. 
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Grade  4 


General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

S-4  general  learning 

SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  simple  strategies,  with  guidance,  to  enhance  general 
learning? 

► Anecdotal  Notes  ► Guest  speaker  or  video. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  simple  strategies,  with  guidance,  to 
enhance  general  learning,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


► Self-assessment  Checklist  >-  None  required. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  use  simple  strategics,  with  guidance,  to 
enhance  general  learning  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Checklist). 
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Grade  Level  Samples  for  Grade  5 


Applications 204 

Language  Competence 256 

Community  Membeiship 316 

Strategies 366 

General  Outcomes 


General  outcomes  are  broad  statements  identifying  the  knowledge,  skills  and  attitudes  that  students  are 
expected  to  achieve  in  the  course  of  their  language  learning  experience.  The  four  general  outcomes  serve 
as  the  foundation  for  the  program  of  studies. 


Applications 

Students  will  use  and  apply  Cree  in  various 
situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-l  to  share  information 

to  express  emotions  and  personal  perspectives 
to  get  things  done 

to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the  world 
for  imaginative  purposes  and  personal 
enjoyment 


Strategies 


Language 

Competence 


Students  will  use  strategies  to  maximize  \ 
learning  and  communication. 

S-l  language  learning 
S-2  language  use 
S-3  cultural  learning 
S-4  general  learning 


Students  will  be  effective,  competent  and 
comfortable  as  Crcc  speakers. 

( Okiskinamawdkanak  ka/ta  nihta 
nehiyawewak.) 

LC-1  attend  to  the  form  of  the  language 
interpret  and  produce  oral  texts 
interpret  and  produce  written  and 
visual  texts 

apply  knowledge  of  the  sociocultural 
context 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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share  factual  information 


Grade  5 


Applications 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-l  to  share  information 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  ask  for  and  provide  Daily  Routine 

basic  information  Establish  a daily  routine  in  which  you  regularly  ask  and  reinforce 

the  following  questions: 

- Tantahto  akimaw  anohc pisim?  (What  is  today’s  date?) 

- Keko  pisim  mekwdc?  (What  month  is  it?) 

- Keko  kisikaw  anohc?  (What  day  of  the  week  is  it  today?) 

- Tan’ si  esi  kisikaw?  (How  is  the  weather?) 

► What  Is  This? 

Draw  a person  on  the  board  and  label  all  the  body  parts  to  be 
taught.  Then  point  to  a body  paid  and  ask,  Kikwdy  oma  ?/Kikwdy 
dwa?  (What  is  this?)  Have  the  students  respond  by  saying  the 
name  of  each  body  paid:  e.g.,  mistikwdn  (head).  Organize  the 
students  into  pairs  and  have  them  practise  asking  their  partners, 
Kikw’dy  oma? /Kikwdy  dwa?  (What  is  this?)  for  each  body  part. 
Then  have  the  students  ask  each  other  questions  such  as, 
Mistikwdn  ci  oma  ? (Is  this  a head?)  The  partner  replies  to  the 
question  in  Cree;  e.g.,  Mistikwdn  ewako.  (That  is  a head.) 

► Greetings 

Create  an  introduction  dialogue  that  students  will  practise  in  pairs; 

e.g., 

- Tan’ si?  (Hello,  how  are  you?) 

- Namoya  ndntaw.  (I  am  fine.) 

- Tan’ si  kit’ sihkdson?  (What  is  your  name?) 

- nit’ sihkdson.  (My  name  is .) 

- Tdnite  ohci  kiya  ? (Where  do  you  live?) 

- Wabasca,  ohci  niya.  (I  am  from  Wabasca.) 

Have  the  students  perform  their  dialogues.  Consider  video 
recording  the  dialogues  for  viewing  by  the  students. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-l  to  share  information 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• ask  for  and  provide  basic  information? 


► Self-assessment  Checklist  ► None  required. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  ask  for  and  provide  basic  information 
(see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  ask  for  and  provide  basic  information, 
and  record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


Picture  of  a person. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
ask  for  and  provide  basic  information. 


Video  recording  and 
viewing  equipment 
(optional). 
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Grade  5 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-l  to  share  information 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


b.  respond  to  simple,  ► Who  Are  You? 

predictable  questions  Divide  the  students  into  pairs  and  have  them  role-play  a scenario 

in  which  one  student  is  new  and  is  meeting  another  student  for  the 
first  time.  Have  the  students  ask  questions  to  elicit  information 
regarding  name,  age,  birthday,  address  and  family  members;  e.g., 

- Tan  ’si  kit  ’sihkdson  ? (What  is  your  name?) 

- Tdnitahto  kitahtopipondn?  (How  old  are  you?) 

- Tdnite  ohci  kiya?  (Where  do  you  live?) 

If  possible,  invite  a Cree  speaker  to  the  classroom  and  have  him  or 
her  ask  the  questions. 

>-  Where  Are  You? 

Review  vocabulary  and  grammatical  structures  related  to  places. 
Have  the  students  divide  into  pairs  or  small  groups  and  choose  one 
person  to  start.  The  starting  student  chooses  a place,  e.g.,  room  of 
the  house,  paid  of  the  school,  somewhere  in  the  community,  and 
the  other  students  ask  questions  to  guess  where  he  or  she  is. 

► Interviews 

Create  a list  of  questions  to  ask  on  a topic  covered  in  class;  e.g., 
favourite  pastimes,  weather,  colours,  food,  animals.  Ask  the 
students  to  interview  classmates.  Have  the  students  record  the 
answers  in  written  form,  using  the  word  wall,  personal  dictionaries 
or  people  for  assistance.  Have  the  students  publish  their 
interviews  and  display  them  in  the  classroom. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-l  to  share  information 


SAMPLE  ASSESSMENT  STRATEGIES 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  respond  to  simple,  predictable 
questions,  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  respond  to  simple, 
predictable  questions.  Offer  feedback,  encouragement  and  praise  as 
needed. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  respond  to  simple,  predictable  questions  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Cree-speaking  guest. 


None  required. 


None  required. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-l  to  share  information 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


c.  describe  people, 
places  and  things 


Guess  Who? 

Create  a set  of  cards  with  pictures  of  people  on  them  with  a master 
key  that  shows  all  the  people  and  their  names  (or  use  the  board 
game  Guess  Who?™).  After  reviewing  adjectives  used  to  describe 
people,  have  the  students  play  a game  of  Guess  Who?  Students  in 
each  group  select  a mystery  person  card  and  ask  each  other 
questions  about  the  mystery  person. 

Our  Community 

Show  the  students  pictures  of  places  around  their  community  and 
together  come  up  with  as  many  adjectives  as  possible  to  describe 
the  places.  Write  the  adjectives  on  a piece  of  paper  and  post  them 
in  the  class  with  pictures;  e.g., 

- ispatindw  (on  the  hill) 

- wayatinaw  (in  the  gully,  valley) 

- akamihk  (across  the  river,  lake) 

- otakdm  (on  this  side  of  the  river,  lake) 

- mamihk  (downstream,  river,  creek) 

- natimihk  (upstream,  river,  creek). 

Family  Posters 

Ask  the  students  to  create  collages  or  posters  with  pictures  of 
themselves  and  their  family  members  and  have  them  label  each 
picture;  e.g.,  nimis , nimama.  Invite  the  students  to  share  their 
posters  and  post  them  in  the  classroom. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-l  to  share  information 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• describe  people,  places  and  things? 


► Informal  Observation 

Observe  the  students  as  they  participate  in  the  activity?  Make 
mental  notes  of  the  extent  to  which  students  are  able  to  describe 
people,  places  and  things.  Offer  feedback,  encouragement  and 
praise  as  needed. 


MATERIALS 


Set  of  picture  cards  and 
key  or  game  board. 


► Conferences 

Meet  with  individual  students  to  discuss  the  different  words  they 
used  to  describe  the  places  in  their  community  and  discuss  the 
strategies  they  used  during  the  activity.  What  helped  them 
remember  and  use  descriptive  vocabulary? 


Pictures  of  various  places 
in  the  community. 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  describe 
people,  places  and  things  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 


Pictures,  scissors,  glue, 
poster  paper. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  identify  favourite 
people,  places  or 
things 


Favourite  Things 

After  watching  a simple  cartoon  with  students,  discuss  who  their 
favourite  people  (characters),  places  and  things  were  and  have 
them  draw  pictures.  Ask  the  students  to  then  prepare  a brief 
presentation  identifying  their  favourite  things;  e.g., 

- favourite  rock  star/musician/band/singer 

- favourite  drummer/drum  band 

- favourite  game 

- favourite  day  of  the  week 

- favourite  television  show 

- favourite  type  of  free  or  plant 

- favourite  school  subject 

- favourite  powwow. 

Invite  the  students  to  get  into  small  groups  and  share  their 
mdmawaci  nimiyweyimaw/nimiyweyeten  (favourite  things). 

Favourite  Character 

Invite  the  students  to  watch  part  of  a simple  movie  or  television 
show.  As  a class,  have  them  discuss  the  different  characters  in  the 
movie  or  show.  Ask  the  students  to  then  draw  pictures  of  their 
favourite  characters  and  write  information  about  them;  e.g., 

- Awa or awa.  (This  is .) 

- Ekinosit.  (He/she  is  (being)  tall.) 

- Otenahk  wikiw . (He  lives  in .) 

- Miyweyihtam . (He  likes .) 

Favourite  Foods 

Ask  the  students  about  their  favourite  foods.  Have  them  draw 
their  favourite  foods  and  write  sentences  about  them;  e.g., 

- Mdmawaci  niwehkistdw . [animate] 

(I  like  the  taste  of best.) 

- Mdmawaci  niwehkisten . [inanimate] 

(I  like  the  taste  of best.) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 

Does  the  student: 

• identify  favourite  people,  places  or  things? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  identify  favourite  people,  places  or  things  (see  sample 
backline  master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Poster  materials,  cartoon 
movie,  viewing  station. 


► Conferences  Movie  or  television  show, 

Meet  with  individual  students  to  discuss  their  feelings  at  the  end  of  viewing  station, 

the  movie  or  show.  Note  their  ability  to  identify  their  favourite 
characters  and  events.  Discuss  what  they  did  not  understand  or  the 
difficulties  they  are  having  in  expressing  themselves  and  set  goals 
for  future  learning. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  identify  favourite 
people,  places  or  things.  Offer  feedback,  encouragement  and  praise 
as  needed. 


None  required. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-2  to  express  emotions  and  personal  perspectives 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


b.  express  a personal  How  Do  I Feel  about  ...? 

response  to  a variety  Post  the  following  Cree  expressions  in  the  classroom: 

of  situations  - Nimiywehten/maw . (I  like .) 

- Namoya  nimiywehten/maw . (I  dislike .). 

On  separate  pieces  of  paper,  have  the  students  draw  a face  to 
represent  each  of  the  responses  and  write  the  word  in  Cree 
underneath.  Call  out  a situation,  e.g.,  getting  up  in  the  morning, 
going  to  the  park,  cleaning  the  room,  and  ask  the  students  to  hold 
up  the  emotion  that  best  represents  their  personal  response. 

► Choose  Your  Own  Story 

Create  a simple  story  in  Cree  that  contains  choices  for  the  reader  at 
various  intervals;  e.g.,  “It  was  a beautiful  summer  day.  Mary  went 
to  the  store.  Who  did  she  meet — her  friend  Gina  or 
Mr.  Runningbear,  a tribal  Elder?”  The  class  then  discusses  and 
decides  which  choice  to  make  and  you  continue  reading/telling  the 
story  based  on  their  choice. 

Extension 

Read  a simple  story  in  Cree  and  ask  the  students  to  respond  to  the 
story. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• express  a personal  response  to  a variety  of  situations? 


► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  express  a personal  response  to  a 
variety  of  situations,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
express  a personal  response  to  a variety  of  situations. 


Simple  story  in  Cree;  e.g., 
tales  about  Wesdkecdk , Big 
Skunk  by  S.  Ratt 
(Saskatchewan  Indian 
Cultural  Centre,  1997). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


c.  acknowledge  the 
ideas,  thoughts  and 
preferences  of  others 


Individual  Preferences 

Teach  simple  questions  in  Cree;  e.g.,  Kimiywehten/mdw ? 

(Do  you  like ?)  Provide  a chart  with  the  names  of  students 

and  a variety  of  things;  e.g.,  food  items,  types  of  music,  types  of 
weather,  places.  Have  the  students  then  poll  others  in  their  class, 
asking  them  if  they  like  or  dislike  each  item.  Discuss  the  results  as 
a class;  e.g., 

- Tdn’tahto  miywehtamwak  kd  tahkayak?  (How  many  people 
like  cold  weather?) 

- Tan  ’talito  pakwdtamwak  kd  kimowahk?  (How  many  people 
dislike  rain?) 

- Tdn’tahto  miywihtamwak  cahkds?  (How  many  people  like  ice 
cream?) 

Story  Discussion 

Read  a story  or  tell  an  oral  narrative  and  then  divide  the  students 
into  pairs.  Have  each  student  ask  his  or  her  partner  what  he  or  she 
thought  of  the  story  or  oral  narrative;  e.g., 

- Tdn’ta  kimiyohten  oma  dcimowin?  (What  was  your  favourite 
part?) 

- Awina  kimiyweyimdw  kd  dcimiht?  (Who  was  your  favourite 
character?) 

- Kikwdy  e kakwe  wihtamdkoyan  oma  dcimowin?  (What  do  you 
think  is  the  message  or  moral  of  this  story?) 

Invite  each  student  to  then  present  the  acimowin  pikiskwdtowin 
(story  ideas)  of  his  or  her  partner  to  the  rest  of  the  class. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 


Focus  for  Assessment 

Does  the  student: 

• acknowledge  the  ideas,  thoughts  and  preferences  of  others? 


► Observation  Checklist  ► Class  chart. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  acknowledge  the  ideas,  thoughts  and  preferences  of  others 
(see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  acknowledge  the  ideas,  thoughts  and 
preferences  of  others  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


Story  or  oral  narrative. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  identify  emotions  and 
feelings 


Emotions  and  Pictures 

After  teaching  the  vocabulary  related  to  the  emotions  happy,  sad, 
scared  and  angry,  have  the  students  make  signs  with  illustrations 
for  each  emotion.  Show  pictures  depicting  the  emotions  and  have 
the  students  identify  each  emotion  by  holding  up  the  applicable 
sign.  Ask  student  volunteers  to  come  to  the  front  of  the  room  to 
act  out  emotions  for  the  class  to  guess. 

Extension 

As  a class,  have  the  students  create  a display  collage  that  includes 
emotion  words  and  pictures  (hand  drawn  or  from  magazines)  of 
people  demonstrating  each  feeling. 

Feelings  from  Stories 

After  the  students  listen  to  a short  story  or  oral  narrative,  ask  them 
to  share  their  feelings  about  the  events  in  the  story.  Show  a 
picture  of  a scene  in  the  story  and  ask  the  students  how  it  makes 
them  feel.  The  students  respond;  e.g., 

- Nik’ sowdsin.  (I  am  angry.) 

- Nimiyweyihten.  (I  am  happy.) 

- Namoya  nimiyweyihten.  (I  am  sad.) 

- Nisikisin.  (I  am  scared.) 

- Nicehkeyihten.  (I  am  excited.) 

Review  the  story  again  and  have  the  students  decide  how  the  main 
characters  were  feeling  at  various  stages  of  the  story  or  oral 
narrative.  Have  the  students  explain  why  they  think  the  characters 
feel  the  way  they  do. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• identify  emotions  and  feelings? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  identify  emotions  and  feelings  (see  sample  blackline  master 
in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Pictures  of  people 
demonstrating  emotions. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
identify  emotions  and  feelings. 


Short  story  or  oral 
narrative;  e.g.,  Stories  from 
the  Seventh  Fire:  Legend 
of  the  Caribou,  pictures  of 
scenes  from  the  story. 
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Grade  5 


C \ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V _ y 

A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  express  and  respond 
to  a variety  of 
emotions  and  feelings 


Skits 

Provide  various  scenarios;  e.g.,  “My  first  day  at  school,”  “The  big 
game”  or  “Lost  in  the  woods.”  Divide  the  students  into  groups 
and  have  them  work  together  to  create  skits  that  include  oral 
expressions  of  emotions  or  feelings  and  appropriate  responses  to 
these  feelings;  e.g.,  if  one  student  is  demonstrating  sadness,  the 
other  students  may  try  to  comfort  him  or  her.  The  other  groups  arc 
asked  to  guess  the  feelings  or  emotions  presented  in  the  skits. 

Alternative  Activity 

Invite  the  students  to  use  puppets  to  dramatize  the  scenarios. 

Model  Dialogue 

Introduce,  teach  and  model  a dialogue  based  on  expressing  and 
responding  to  feelings  or  emotions;  e.g., 

- Tan’ si  anohc  kitamahcihon?  (How  are  you  feeling  today?) 

- Namoya  nimiyweyihten/nicehkeyihten.  (I  am  feeling  sad. /I  am 
excited.) 

- Tdnihki  ekd  kdmiyweyihtaman/kdcehkeyihtaman?  (Why  are 
you  sad?/Why  are  you  excited?) 

- Osdm . (Because .) 

- Kdya  pekweyihta,  wdpahki  nawac  kahkiyaw  kikway  ta 
miyopayiw.  (Don’t  worry,  things  will  be  better  tomorrow.) 

Divide  the  students  into  pairs  and  have  them  practise  the  dialogue. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• express  and  respond  to  a variety  of  emotions  and  feelings? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
express  and  respond  to  a variety  of  emotions  and  feelings. 


MATERIALS 


Various  scenarios  and 
props,  video  recording  and 
viewing  equipment, 
puppets  (optional). 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  express  and  respond  to  a variety  of 
emotions  and  feelings,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


Model  dialogue. 
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Grade  5 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V y 


A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  suggest  a course  of 
action  and  respond  to 
a suggestion 


Classroom  Action  Words 

Demonstrate  basic  classroom  action  words/verbs  and  have  the 
students  respond  with  Total  Physical  Response  (TPR);  e.g., 

- api  (students  sit) 

- nitohta  (students  cup  their  hands  to  their  ears  to  listen) 

- atoske  (students  sit  at  their  desks  and  pretend  to  write  in  their 
notebooks) 

- masinahike  (students  write  in  their  books) 

- ayamihcike  (students  read  their  books). 

Go  This  Way 

Teach  the  vocabulary  for  the  cardinal  directions;  e.g., 

- kiwetinohk  isi  (north) 

- dpihtdkisikanohk  isi  (south) 

- sdkdstenohk  isi  (east) 

- pahkisimotdhk  isi  (west) 

- ispimihk  isi  (upward) 

- mohcihk  isi  (downward). 

Divide  the  students  into  groups  of  four  and  give  each  group  a map 
of  their  community.  Stalling  at  the  school,  have  the  students  take 
turns  guiding  another  student  to  a community  landmark.  Have  one 
student  give  cardinal  directions  using  phrases  such  as  kiwetinohk 
isi  (north),  while  the  other  student  responds  to  the  direction  by 
driving  a miniature  car  or  moving  a game  piece  through  the  sheets 
of  the  community. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 


Focus  for  Assessment 

Does  the  student: 

• suggest  a course  of  action  and  respond  to  a suggestion? 


► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  suggest  a course  of  action  and  respond 
to  a suggestion,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


► Self-assessment  Checklist  >-  Community  maps,  small 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  cars  or  game  pieces, 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  suggest  a course  of  action  and  respond 
to  a suggestion  (see  sample  blackline  master  in  Appendix  E: 

Self-assessment  Checklist). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  make  and  respond  to  a 
variety  of  simple 
requests 


Classroom  Routine 

As  part  of  the  classroom  routine,  have  the  students  respond  to 
requests;  e.g., 

- Mahti  nitohta/nitohtamok.  (Please  listen.) 

- Mahti  itwe.  (Please  say  it.) 
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As  well,  encourage  the  students  to  respond  to  simple  requests  of 
their  classmates.  Post  relevant  vocabulary  and  phrases  in  the 
classroom  and  refer  to  them  periodically.  Encourage  the  students 
to  use  these  phrases  during  group  work. 

Extension 

Divide  the  students  into  two  teams  and  have  them  line  up.  Give 
the  student  at  the  front  of  one  line  a vocabulary  word  and  ask  him 
or  her  to  make  a simple  request  using  the  word.  The  student  from 
the  other  team  must  respond  correctly,  using  a complete  sentence. 
Alternate  which  team  makes  the  request  and  which  team  responds. 


► Asking  for  Objects 

Go  around  the  classroom  and  take  various  objects  from  several 
students.  Place  these  objects  at  the  front  of  the  classroom.  Invite 
the  students  to  ask  for  their  objects  back;  e.g.,  Petd  masinahikan. 
(Bring  the  book.)  If  a student  asks  correctly,  the  object  is 
returned.  If  a student  does  not  ask  correctly,  he  or  she  will  wait 
until  his  or  her  next  turn  to  ask  again. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• make  and  respond  to  a variety  of  simple  requests? 


► Anecdotal  Notes  ► Vocabulary  posters. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  make  and  respond  to  a variety  of 
simple  requests,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  arc  able  to  make  and  respond 
to  a variety  of  simple  requests.  Offer  feedback,  encouragement  and 
praise  as  needed. 


None  required. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  5 / 223 
2009 


A-3.2 


Grade  5 


C \ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  indicate  choice  from  >-  I Would  Like  to  ... 

among  several  options  Prepare  cards  with  action  words  written  on  them;  e.g., 

- pimohte  (walk) 

- atoske  (work) 

- api  (sit) 

- masinahike  (write). 


c/5 


Introduce  a phrase  indicating  choice  from  among  several  options, 

e.g.,  Ninohte . (I  want  to ./I  would  like  to 

.),  and  have  the  students  take  turns  indicating  their 

choices  using  the  word  cards;  e.g., 

- Ninohte  wayawistamason.  (I  want  to  go  to  the  bathroom.) 

- Ninohte  pimohtdn.  (I  want  to  walk.) 

- Ninohte  atoskdn.  (I  want  to  work.) 

- Ninohte  apin.  (I  want  to  sit.) 

- Ninohte  masinahikdn.  (I  want  to  write.) 

- Ninohte  minikwdn.  (I  want  to  drink.) 

What’s  for  Dinner? 

Divide  the  students  into  groups  and  have  them  create  simple 
restaurant  menus.  Invite  them  to  then  role-play  a scene  in  which 
one  person  is  the  server  and  the  others  are  the  customers.  The 
server  makes  suggestions;  e.g.,  Kamiyowiten  ci  micimapoy  anoch? 
(Would  you  like  the  soup  today?)  Each  customer  responds  by 
choosing  the  item  suggested  or  by  choosing  a different  item  from 
the  menu;  e.g., 

- Kinohte  micin  ci  micimapoy?  (Do  you  want  to  eat  soup?) 

- Ehd  ninohte  micin  micimapoy.  (Yes,  I want  to  eat  soup.) 

- Kikwdy  kotak  kikway  kinohte  micin?  (What  else  do  you  want 
to  eat?) 

- Ninohte  mowdw  wdpos  ekwa  pdhkwesikan.  (I  want  to  eat 
rabbit  and  bannock.) 

- Metoni  miyowdsin!  (That  is  excellent!) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• indicate  choice  from  among  several  options? 


► Informal  Observation  ► Cards  with  action  words. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  indicate  choice 
from  among  several  options.  Offer  feedback,  encouragement  and 
praise  as  needed. 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  indicate  choice  from  among  several  options 
(see  sample  blackline  master  in  Appendix  E:  Peer-assessment 
Checklist). 


Sample  menus. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  express  a wish  or  a 
desire  to  do 
something 


u 
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Camping  Activities 

Organize  the  students  into  pairs  and  have  them  take  turns 
expressing  their  wishes  to  do  a variety  of  activities  while  on  a trip 
to  a local  camping  area;  e.g., 

- Ninohte  kwdskwepicikdn.  (I  would  like  to  fish  [with  rod  and 
reel] .) 

- Ninohte  papamiskan.  (I  would  like  to  canoe.) 

- Ninohte  papdm  ’tehtapin  mistatim.  (I  would  like  to  ride  a 
horse.) 

- Ninohte  papamohtan.  (I  would  like  to  walk  around/go  on  a 
hike.) 

Millionaire 

Divide  the  students  into  groups  and  ask  them  what  they  would  like 
to  buy  or  where  they  would  like  to  go  if  they  won  the  lottery.  Ask 
the  students  to  respond  in  complete  sentences;  e.g., 

- Ninohte  atdwdn . (I  would  like  to  buy .) 

- Ninohte  itohtdn . (I  would  like  to  go  to .) 

Ask  the  students  to  then  make  posters  showing  what  they  would 
like  to  do  or  where  they  would  like  to  go  and  share  their  posters 
with  the  class.  Ask  the  students  if  they  have  ideas  or  uses  for  the 
money  other  than  buying  something  for  themselves  or  going  on  a 
trip;  e.g., 

- Tdnsi  kakt  isi  dpacihdw  kisoniydm  ? (How  can  you  use  your 
money?) 

- Ni  kaki  atdwestamdwdw  nohkom  miciwin.  (I  can  buy 
groceries  for  my  grandmother.) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 


Focus  for  Assessment 

Does  the  student: 

• express  a wish  or  a desire  to  do  something? 


► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  express  a wish  or  a desire  to  do 
something,  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
express  a wish  or  a desire  to  do  something. 


► Poster  materials. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V y 

A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  ask  for  help  or  for 
clarification  of  what  is 
being  said  or  done  in 
the  group 


Help! 

As  part  of  a classroom  routine,  review  common  phrases  related  to 
asking  for  help;  e.g., 

- Ninitaweyihten  ta  ntsohkamoweyan.  [ NPC  \INinitaweyihten  ta 
wicihiyan.  [SPC]  (I  would  like  you  to  help  me.) 

- Kakt  ntsdhkamowin  ci?  [NPC \lKaki  wtcihin  ci?  [SPC]  (Can 
you  help  me?) 

- Tan’ si  oma  tisi  itotaman?  (How  do  I do  this?) 

- Tansitweyan?  (What  were  you  saying?) 

- Ktkwdy  ekwa  nikakitoten?  (What  should  I do  now?) 

Have  the  students  repeat  the  phrases  and  post  the  phrases  in  the 
classroom.  Encourage  the  students  to  use  these  phrases  during 
group  work.  Arrange  the  students  in  small  groups  and  have  them 
create  role-plays  in  which  each  student  asks  for  help. 

I Don’t  Understand 

Divide  the  students  into  groups  of  three  and  give  them  a list  of 
sports;  e.g.,  hockey,  baseball,  soccer,  tennis.  One  student  must  act 
out  the  sport,  another  student  must  verbally  describe  the  actions 
and  the  third  student  must  guess  what  the  sport  is.  If  the  student 
who  is  guessing  needs  clarification,  he  or  she  must  ask  his  or  her 
teammates  to  repeat  themselves  or  to  provide  more  clues,  using 
the  following  phrases: 

- Namoya  nin’s’tohten.  (I  don’t  understand.) 

- Mahti  kihtwam  itwe.  (Please  repeat  that.) 

- Poko  tahto  kikwaya  ta  wihtamaweyan.  (You  have  to  tell  me 
more.) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• ask  for  help  or  for  clarification  of  what  is  being  said  or  done  in 
the  group? 

► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  ask  for  help  or  for  clarification  of  what 
is  being  said  or  done  in  the  group  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Checklist). 


MATERIALS 


Poster  of  common 
classroom  requests  for 
help. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
ask  for  help  or  for  clarification  of  what  is  being  said  or  done  in  the 
group. 


None  required. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  5 / 229 
2009 


ee-v 


Grade  5 


( ’ ^ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  suggest,  initiate  or 
direct  action  in  group 
activities 


Grid  Drawing 

Arrange  the  students  into  groups  of  three  or  four  and  give  each 
student  several  pieces  of  grid  paper.  Have  the  students  take  turns 
orally  directing  each  other  to  create  an  image  on  the  grid  paper; 
e.g.,  the  student  leader  might  say,  Nekdn  isi  itohte.  (Move 
forward.)  and  the  student  moves  ahead  and  colours  that  square. 
Once  all  instructions  are  complete,  a new  student  becomes  the 
leader.  Continue  until  all  students  have  had  a chance  to  be  the 
leader.  Students  may  use  the  following  phrases  to  give  directions: 

- Nekdn  isi  itohte.  (Move  forward.) 

- Otdhk  isi  itohte.  (Move  backward.) 

- Kihciniskehk  isi  itohte.  (Move  to  the  right.) 

- Namdhtinihk  isi  itohte.  (Move  to  the  left.) 

Create  a Face 

Draw  an  outline  of  a face  on  the  board  and  teach  and  review 
directions — left,  right,  up  and  down.  Have  one  student  come  to 
the  board  and  blindfold  him  or  her.  Name  a paid  of  the  face,  e.g., 
eye,  nose,  lip,  and  have  the  class  give  directions  for  where  to  draw 
the  feature  on  the  face.  The  blindfolded  student  listens  to  the 
directions  and  puts  the  body  paid  on  the  face.  Students  may  use 
the  following  words  to  give  directions: 

- ispimihk  (up) 

- capasis  (down) 

- namahtinihk  (left) 

- kihciniskehk  (right) 

- nake  (stop). 

Extension 

Using  the  school  map,  have  the  students  direct  one  another  to 
place  pins  on  different  landmarks  or  rooms. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 


Focus  for  Assessment 

Does  the  student: 

• suggest,  initiate  or  direct  action  in  group  activities? 


► Informal  Observation  ► Grid  paper. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  suggest,  initiate  or 
direct  action  in  group  activities.  Offer  feedback,  encouragement 
and  praise  as  needed. 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  suggest,  initiate  or  direct  action  in 
group  activities  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


Board,  markers,  blindfold. 
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Grade  5 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  initiate  relationships  ► Meeting  New  People 

Teach  and/or  review  culturally  appropriate  ways  of  greeting  an 
Elder,  meeting  someone  new,  initiating  friendships  and  inviting 
others  to  play  in  Cree.  Have  the  students  then  prepare  their  own 
simple  dialogues  for  exchanging  greetings  and  basic  information; 
e.g., 

- Tan’ si?  (How  are  you?) 

- Namoya  nan’ taw.  (I'm  fine.) 

- Ekwa  kiya? /kiya  mdka?  (And  you?/You  then?) 

- Namoya  nan  ’taw  nista.  (I  am  fine,  too.) 

- nit’ sthkason.  ( is  my  name.) 

Have  the  students  present  their  dialogues  to  the  class. 

>-  Invitations 

Have  the  students  role-play  inviting  their  partners  to  a party  or  an 
event.  Introduce  and  practise  appropriate  phrases  and  answer 
forms;  e.g., 

- E pe  wihkomitdn  ta  pe  nimihitoyan.  (I  would  like  to  invite  you 
to  come  dance.) 

- Eha,  nimiywehten  ta  nimihitoyan.  (Yes,  I do  like  dancing.) 

As  well,  encourage  students  to  use  the  expressions: 

- Astam  mdka!  (Come  on  then!) 

- Ahdw.  (Okay.) 

Extension 

Have  the  students  make  invitations  in  Cree  for  a party,  class  event, 
school  event  or  community  event  using  phrases  such  as: 

- Pe  wici  metawemindn.  (Come  join  us  and  play.) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 

Does  the  student: 

• initiate  relationships? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  initiate  relationships  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


MATERIALS 


Model  dialogues  for 
meeting  people. 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  initiate  relationships  (see  sample  blackline 
master  in  Appendix  E:  Peer-assessment  Checklist). 


None  required. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  identify  kinship 
relationships 


a 


Family  Tree 

Teach  the  students  how  to  make  a family  tree  in  Cree,  including 
extended  family  terms.  In  this  family  tree,  ask  the  students  to 
identify  kinship  relationships  between  maternal  and  paternal  aunts 
and  uncles;  e.g., 

- nitosis  nimdmdsis  (maternal  aunt) 

- nisis  (maternal  uncle) 

- nisikos  (paternal  aunt) 

- nohcdwes,  nipapasis  (paternal  uncle). 

Family  Album 

Ask  the  students  to  bring  in  photographs  or  drawings  of  their 
immediate  family  members  and  create  photo  albums.  Encourage 
the  students  to  identify  kinship  relationships  with  the  appropriate 
terms;  e.g., 

- nimama/nikawiy  (my  mother) 

- nipdpd/ndhtawiy  (my  father) 

- nohkom  (my  grandmother) 

- nimosdm  (my  grandfather) 

- nimis/nisemis  (my  older  sister/younger  sister) 

- nistes/nisemis  (my  older  brother/younger  brother). 

Caution 

Be  sensitive  to  each  student’s  personal  family  situation  when 
exploring  kinship  relationships. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 


Focus  for  Assessment 

Does  the  student: 

• identify  kinship  relationships? 


► Rubric  ► None  required. 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 

Use  the  rubric  to  evaluate  how  well  students  are  able  to  identify 
kinship  relationships  (see  sample  blackline  master  in  Appendix  E: 

Rubric  or  Rubric  and  Checklist). 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  identify 
kinship  relationships  (see  sample  blackline  master  in  Appendix  E: 
Rubric  or  Rubric  and  Checklist). 


Photographs  from  home. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 


A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  investigate  the 
suiTounding 
environment 
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► Nature  Walk 

Have  the  students  participate  in  a nature  walk  after  reviewing 
vocabulary  associated  with  the  senses;  e.g., 

- Nipeh(  ten/awdw) . (I  hear .) 

- Nipa(son/dw) JNipaswdtdw . [NPC] 

(I  smell .) 

- Nikocist(enZdw) JNikoc’spitdw . [NPC] 

(I  taste .) 

- Niwdpa(htenAndw) . (I  see .) 

- Nisdm(inen/indw ) . (I  touch .) 

After  the  nature  walk,  ask  the  students  to  write  journal  entries 
using  drawings  and  the  phrases  they  learned  to  describe  what  they 
experienced  during  the  nature  walk. 

► Blindfold  Game 

Select  items  that  have  distinctive  smells,  textures  and  flavours. 
Blindfold  the  students  and  ask  them  to  describe  what  they  smell, 
feel  and  taste  using  vocabulary  they  have  learned.  This  may  be 
played  as  a game  during  which  points  are  given  to  the  teams  that 
correctly  describe  the  items. 

► Classification  Chart 

Have  the  students  classify  items  in  the  surrounding  environment 
based  on  whether  they  can  hear  them,  smell  them,  taste  them,  see 
them  or  touch  them.  Invite  the  students  to  fill  out  a chart  like  the 
one  below. 


Senses  [Inanimate] 

Items  [Inanimate  objects] 

Nipehten  (hear) 

wind,  thunder 

Nipason  (smell) 

spruce  gum,  wild  mint 

Nikocisten  (taste) 

spruce  gum,  berries 

Niwapahten  (see) 

stick,  grass 

Nisdminen  (touch) 

flower,  wild  mint 

Some  items  may  appear  in  more  than  one  place  in  the  chart. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
investigate  the  surrounding  environment. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  investigate  the  surrounding 
environment,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  investigate  the  surrounding  environment  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


None  required. 


Blindfolds,  various  objects. 


None  required. 
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Grade  5 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  make  and  talk  about 
personal  observations 
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Legend 

Read  a legend  about  Wesdkecdk  aloud  to  the  students.  After 
listening  to  the  legend,  have  the  students  write  personal  responses 
in  which  they  discuss  their  feelings  about  the  legend;  e.g., 

- Nimiyweyihten . (I  liked .) 

- Namoya  nimiyweyihten . (I  didn’t  like .) 

- Nimiyohten  Wesdkecdk  dcimowina.  (I  like  to  listen  to 
Wesdkecdk  stories.) 

- Nikiskihonamdkosin  kikway  kd  dcimilit  Wesdkecdk.  (I  learn 
something  when  Wesdkecdk  is  told  about.) 

Sharing  with  a Partner 

Present  the  students  with  an  interesting  object  or  visual.  Invite  the 
students  to  make  five  simple  oral  observations  about  the  object. 
Have  them  share  their  observations  with  a partner  and  discuss  any 
similarities  and  differences  in  their  observations. 


► Interviews 

Divide  the  students  into  pairs.  Ask  them  to  take  turns  making  and 
discussing  their  personal  observations  on  various  topics;  e.g., 

- Kikway  kimiyweyihten  ta  itotaman?  (What  do  you  like  to  do?) 

- Kikw’dy  kikowdhk  kitatoskdten  ? (What  kinds  of  chores  do  you 
do  in  your  home?) 

- Kiko  metawewina  kimetawdn?  (What  sports  do  you  play?) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V y 

A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• make  and  talk  about  personal  observations? 

► Learning  Log  Legend  about  Wesdkecdk. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
make  and  talk  about  personal  observations. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  make  and  talk  about 
personal  observations.  Offer  feedback,  encouragement  and  praise  as 
needed. 


None  required. 


>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  make  and  talk  about  personal  observations  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


None  required. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  sequence  items  in 
different  ways 


Ordering  Stories 

Divide  students  into  groups  and  provide  each  group  with  various 
scenes  of  a cartoon  strip  in  random  order.  Each  group  orders  the 
scenes  to  tell  a story  and  presents  its  story  to  the  class. 

Alternative  Activity 

Have  the  students  listen  to  a simple  story  in  Cree  and  create 
pictures  of  scenes  from  the  story.  Have  them  experiment  with 
different  ways  of  ordering  the  scenes. 


Bannock  Recipe 

After  participating  in  a bannock-making  activity,  have  the  students 
arrange  pictures  and  text  to  explain  the  procedure;  e.g., 

- Nimamawinaw . (I  gather .) 

- Nimamakonaw . (I  knead .) 

- Nitastdn . (I  put .) 

- Nistkinin . (I  pour .) 

- Nitihin . (I  stir .) 

- Nitakwahaw  askipahkwesikan.  (I  add  more  flour.) 

Student  Sequencing 

Have  the  students  line  themselves  up  according  to  height,  eye 
colour,  hair  colour,  colour  of  clothing  or  length  of  hair.  Ask  them 
to  create  pictographs  or  charts  of  the  sequences  and  display  them 
in  the  classroom  with  a written  description  in  Cree. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• sequence  items  in  different  ways? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  sequence  items  in  different  ways  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Nthiyawtwin  10-20-30 
Cree  stories,  pictures  of 
scenes  from  the  story, 
cartoon  strips. 


► Conferences 

Meet  with  individual  students  to  discuss  the  strategies  they  used  to 
sequence  the  steps  in  the  recipe.  Discuss  things  that  worked  well 
and  sequencing  strategies  that  they  would  like  to  try  in  the  future. 


Sample  learning  resources 
from  Nthiyawtwin 
10-20-30,  bannock  recipe. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  sequence  items  in  different  ways,  and 
record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


None  required. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b. 
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share  personal 
knowledge  of  a topic 


What  Do  You  Know  about ...? 

Divide  the  students  into  groups  and  assign  each  group  a topic;  e.g., 
weather,  sports,  hunting,  cooking.  Have  one  member  of  each 
group  present  everything  he  or  she  knows  about  the  topic,  using  as 
much  Cree  as  possible,  while  another  group  member  records  what 
the  student  says.  Have  the  students  rotate  until  everyone  has  had  a 
chance  to  share  what  he  or  she  knows.  Each  group  then  presents 
the  information  collected  in  an  illustrated  booklet. 

All  about  You 

Divide  the  students  into  pairs  and  have  them  record  personal 
information  about  each  other;  e.g.,  eye  colour,  height,  hair  colour, 
shoe  size.  Have  the  students  ask  questions;  e.g., 

- Tan  ’si  isi  nakwanwa  kiskisikwa  ? (What  colour  are  your 
eyes?) 

- Tan  ’si  isi  nakwanwa  kescakdsa  ? (What  colour  is  your  hair?) 

- Tdnimayikohk  ehiskosiyan?  (How  tall  are  you?) 

Have  the  students  prepare  and  share  at  least  three  statements  about 
their  partners  with  the  rest  of  the  class. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• share  personal  knowledge  of  a topic? 


► Rubric  None  required. 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 

Use  the  rubric  to  evaluate  how  well  students  are  able  to  share 
personal  knowledge  of  a topic  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  share  personal  knowledge  of  a topic  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


None  required. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  experience  meaning 
through  a variety  of 
problem-solving 
stories 
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Cree  Story  or  Legend 

Read  or  play  a video  of  a Cree  story  or  legend.  Lead  the  students 
in  a discussion  of  how  the  problem  is  solved  in  the  story  or 
legend.  Ask  the  students  to  work  in  small  groups  to  brainstorm 
different  ways  that  the  problem  could  be  solved.  Each  group  then 
presents  one  or  two  alternative  solutions  to  the  rest  of  the  class. 

Extension 

Read  or  play  a video  of  a story  and  stop  before  the  main  problem 
of  the  story  is  solved.  Students  discuss  different  ways  that  the 
problem  could  be  solved,  then  listen  to  or  watch  the  ending  of  the 
story. 

Looking  for  Solutions 

Give  the  students  problematic  situations  or  stories  to  discuss  and 
problem  solve;  e.g., 

- Tan’ si  ka  itoten  ta  wanimiyikawiyan  miciwin?  (What  do  you 
do  if  you  are  given  the  wrong  food?)\ 

- Kihci  atdwakewikamikohk  eh  dydydn  ekwas  namoya  kaki 
misken  anima  acdwdkewikamikos  kd  nitonaman.  Kikwdy 
kitohten?  (You  are  at  a mall  and  you  can’t  find  the  store  you 
arc  looking  for.  What  do  you  do?) 

- Tan’ si  ka  itoten  kespin  ta  wanisiniyan?  (What  would  you  do 
if  you  were  lost?) 

Have  the  students  identify  the  problem,  then  discuss  possible 
solutions  in  groups.  Have  each  group  share  its  possible  solutions 
with  the  rest  of  the  class. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• experience  meaning  through  a variety  of  problem-solving 
stories? 

► Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it 
with  students  before  they  begin  the  activity.  Students  use  the  rating 
scale  to  assess  how  well  they  are  able  to  experience  meaning 
through  a variety  of  problem-solving  stories  (see  sample  blackline 
master  in  Appendix  E:  Self-assessment  Rating  Scale). 


MATERIALS 


Cree  story  or  legend 
(written,  oral  or  video). 


► Learning  Log  Various  problematic 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  situations, 

experience  meaning  through  a variety  if  problem-solving  stories. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v y 

A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  make  connections 
between  behaviour 
and  values 
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► Elder  Visit 

In  preparation  for  a visit  from  an  Elder,  review  appropriate 
behaviours  and  greetings;  e.g., 

- Tan  ’si  ndhkom/nimosdm.  (Hello,  my  grandmother/my 
grandfather.) 

- Namoya  nan’ taw.  (I’m  fine.) 

Have  the  class  discuss  the  importance  of  showing  respect  to  Elders 
and  how  a person’s  behaviour  shows  others  what  they  think  is 
important. 

Then  have  the  students  role-play  greeting  Elders,  showing  respect 
and  following  protocols;  e.g., 

- Kdya  nekan  pimohte  ita  kd  apit  kehteyaya.  (Do  not  walk  in 
front  of  an  Elder.) 

- Ndtamdw  tehtapiwin.  (Offer  a chair  or  a place  to  sit.) 

- Mina  maskihkiwdpoy  ahpo  kotak  kikway  ta  minihkwet.  (Offer 
tea  or  other  beverages  to  a visiting  Elder.) 

► Connecting  Behaviours  and  Values 

Write  a series  of  behaviours  and  values  on  the  board;  e.g., 


Isi  waskawihk  (Behaviour) 

Pimat’siwin  (Value) 

• talks  loudly  over  others 

• listens  quietly  while  others  are 
speaking 

• does  not  share  or  help  others 

• doesn’t  care  about  other 
people 

• respects  others 

• is  selfish 

As  a class,  discuss  how  different  behaviours  match  a person’s 
values  and  add  further  examples  to  the  chart. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• make  connections  between  behaviour  and  values? 


► Conferences  None  required. 

Meet  with  individual  students  or  groups  to  discuss  how  to  make 
connections  between  behaviour  and  values  during  the  visit  from  the 
Elder  and  how  polite  behaviour  shows  respect  to  others.  Encourage 
the  students  to  notice  the  relationship  between  what  you  do 
(behaviour)  and  what  you  believe  to  be  right  (values). 


► Informal  Observation  Board  or  chart  paper. 

Observe  students  as  they  participate  in  the  activity.  Make  mental  markers, 

notes  of  the  extent  to  which  students  are  able  to  make  connections 
between  behaviour  and  values.  Offer  feedback,  encouragement  and 
praise  as  needed. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V y 

A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  recognize  and  respect 
differences  in  ideas 
and  thoughts 


We  Are  All  Different 

After  the  students  collect  information  about  each  other’ s 
preferences  of  food,  sports  and  other  topics,  have  them  discuss  the 
fact  that  people  in  the  class  have  different  thoughts.  Invite  the 
class  to  celebrate  their  differences  by  creating  a class  display 
called  Kahkiyaw  dwiyak  pahpetos  (We  Are  All  Different).  Have 
the  students  write  out  and  illustrate  all  the  ways  in  which  they  are 
different;  e.g., 

- Atilit  miyweyihtmwak  ta  metawe  cik,  kotakak  miywehtamwak 
ta  nitohtahkik  kitohcikewina.  (Some  of  us  like  to  play  sports, 
while  others  like  to  listen  to  music.) 

- Atilit  wehkistamwak  kis’cikdnisa,  dtiht  namoya.  (Some  of  us 
like  vegetables,  while  others  don’t.) 

- Atilit  miyweyihtmwak  kd  kisiniyek,  atilit  namoya.  (Some  of  us 
like  the  cold  weather,  while  others  don’t.) 

Encourage  the  students  to  use  as  much  Cree  as  possible  in  their 
display. 

Extension 

Have  the  students  watch  a video  or  television  program  and  discuss 
what  they  thought  of  it.  Invite  each  student  to  give  his  or  her 
opinion  while  the  other  students  listen  respectfully. 

I Think  ... 

Present  several  characters  who  have  different  opinions  on  a 
particular  topic;  e.g., 

Character  1:  Niteyinten  taki  kikiskaman  ohi  kaydsaskisina.  ( I 
think  you  should  wear  these  old  shoes.) 

Character  2:  Namoya  nawac  ohi  oskaskisina  taki  kikiskaman. 

(No,  I think  I should  wear  these  new  ones.) 

Character  3:  Md  ...  taki nitawi  atdweyan  kotaka  maskisina.  (No 
way  . . . you  should  go  buy  another  pair  of  shoes.) 

Discuss  the  different  opinions  and  encourage  the  students  to 
respect  the  opinions  of  others  and  understand  that  everyone  does 
not  have  to  share  the  same  opinion. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v y 

A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• recognize  and  respect  differences  in  ideas  and  thoughts? 

► Learning  Log 

Students  reflect  in  their  learning  and  how  well  they  were  able  to 
recognize  and  respect  differences  in  ideas  and  thoughts. 


MATERIALS 


Poster  board,  markers, 
tape. 


► Informal  Observation  ^ Various  characters  with 

Observe  students  as  they  participate  in  the  activity.  Make  mental  opinions  on  a topic, 

notes  of  the  extent  to  which  students  are  able  to  recognize  and 
respect  differences  in  ideas  and  thoughts.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v y 

A-6  for  imaginative  purposes  and  personal  enjoyment 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  the  language  for 
fun  in  a variety  of 
activities 


Simon  Says  and  Songs 

Invite  the  students  to  take  part  in  a game  of  Simon  Says  or  sing 
simple  fun  songs  ( nikamowind ) in  Cree,  using  actions  where 
appropriate;  e.g.,  “Head  and  Shoulders,  Knees  and  Toes.” 


c 

3 


Sh 

3 

O 


a 


3 

-3 


Riddles 

Have  the  students  create  their  own  riddles  for  various  vocabulary 
words;  e.g., 

- Question:  Kikway  kaskitesiw,  misikitiw,  ekwa  kostdtikosiw? 
(What  is  black,  big  and  fierce?) 

- Answer:  Maskwa.  (A  bear.) 

- Question:  Kikway  wapiskisiw  ekwa  kinopekihtawakayiw? 
(What  is  white  and  has  long  ears?) 

- Answer:  Wdpos.  (A  rabbit.) 

Have  the  students  exchange  their  riddles  or  work  together  as  a 
class  to  solve  them. 

Happy  Face  Game 

Choose  a word  and  write  blanks  on  the  board  for  every  letter  in  the 
word.  Ask  the  students  to  guess  letters  one  at  a time.  Each  time 
they  guess  incorrectly,  draw  part  of  a happy  face.  Students  must 
guess  the  word  before  the  happy  face  is  completed. 


I Spy 

The  class  plays  a game  of  Niwdpahten  kikway  ...  (I  Spy  . . .).  One 
student  chooses  something  in  the  classroom  and  gives  the  rest  of 
the  class  hints;  e.g., 

- Niwdpahten  kikway  ehaskihtakwdk.  (I  spy  something  green.) 

- Niwdpahten  kikway  e wdpiskdk.  (I  spy  something  white.) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-6  for  imaginative  purposes  and  personal  enjoyment 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  the  language  for  fun  in  a variety  of  activities? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
the  language  for  fun  in  a variety  of  activities. 


MATERIALS 


Fun  songs;  e.g.,  Brian 
MacDonald  and  the  Onion 
Lake  School  Children: 
Songs  in  Cree  and  English 
(Saskatchewan  Indian 
Cultural  Centre,  1991). 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  arc  able  to  use  the  language  for  fun  in  a variety  of 
activities  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 


Sample  riddles. 


Observation  Checklist  >-  Board,  markers. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 

they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 

able  to  use  the  language  for  fun  in  a variety  of  activities  (see  sample 

blackline  master  in  Appendix  E:  Observation  Checklist). 

► Learning  Log  >-  None  required. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
the  language  for  fun  in  a variety  of  activities. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-6  for  imaginative  purposes  and  personal  enjoyment 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Dialogue  Comics 

Have  the  students  use  a familiar,  simple  dialogue  as  a model  to 
create  a new  dialogue;  e.g., 

- Tan  ’si.  (Hello,  how  are  you?) 

- Namoya  ncin  ’taw.  (I  am  fine.) 

- Tan’te  ohci  ktya.  (Where  are  you  from?) 

- ohci  ntya.  (I  am  from .) 

- Kiyamdka?  (And  you?) 

- ohci  ntya.  (I  am  from .) 

Have  the  students  create  a comic  strip  based  on  this  dialogue, 
using  illustrations  and  captions  or  speech  bubbles. 

Dance  Stories 

In  the  gym  or  outside,  guide  the  students  to  use  movement  and 
dance  to  illustrate  vocabulary;  e.g., 

- tahkiskdcike  (kick)  - nakatehta  (be  careful) 

- kwaskohtt  (jump)  - tepwe  (shout/to  be  loud) 

- pimosiniy  (throw)  - pirn  ’pahtd  (run) 

- pakamaha  (to  hit  it)  - nawatina  (catch  it). 

- ohpina  (lift  it) 

Have  the  students  create  dance  stories  using  various  movements  to 
represent  vocabulary  words.  Consider  video  recording  these 
dances  for  viewing  by  students. 

Word  Art 

Have  the  students  use  computers  to  create  word  art  in  Cree.  Have 
them  play  with  the  size  and  style  of  the  font,  the  underlining, 
colour  and  boldface.  Encourage  students  to  convey  meaning  in 
their  font  choices;  e.g., 

- MISAW  (BIG) 

- Nestosi  (tired) 

- KISOWASI!  ( ANGRY 7). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-6  for  imaginative  purposes  and  personal  enjoyment 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  the  language  creatively? 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  use  the  language  creatively  (see  sample 
blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 


MATERIALS 


Sample  dialogue,  examples 
of  comic  strips. 


► Self-assessment  Rating  Scale  Video  recording  and 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  viewing  equipment, 

with  students  before  they  begin  the  activity.  Students  use  the  rating 
scale  to  assess  how  well  they  are  able  to  use  the  language  creatively 
(see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Rating  Scale). 


► Conferences 

Meet  with  individual  students  to  discuss  what  they  found  most 
challenging  about  using  Cree  creatively.  What  other  ways  would 
they  like  to  use  Cree  creatively?  Are  there  any  other  activities  they 
would  like  to  tty?  Encourage  the  students  to  include  their  word  art 
in  their  portfolios. 


Computers,  printers. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-6  for  imaginative  purposes  and  personal  enjoyment 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  the  language  for 
personal  enjoyment; 
e.g.,  make  a personal 
dictionary  of  favourite 
words  with 
illustrations 


Favourites  Webs 

Have  the  students  make  a web  of  their  favourite  things  called 
Nimiywe(hten/mdw)  (Things  I Like).  In  this  web,  have  the 
students  write  the  Cree  words  for  their  niwihkisten  (favourite) 
activities,  foods  and  clothing  and  paste  pictures  cut  out  from 
magazines.  Invite  the  students  to  add  to  their  web  of  favourites 
throughout  the  year. 
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Extension 

Have  the  students  create  a web  of  Cree  words  and  phrases  that 
describe  themselves.  The  Niya  (Me)  webs  are  displayed  in  the 
classroom. 

Fun  Words  to  Say 

Have  the  students  make  a picture  dictionary  of  Cree  vocabulary 
they  find  particularly  interesting  or  fun  to  say.  Have  them 
illustrate  the  words  and  present  them  in  an  inventive  way. 


Afterward,  have  the  students  write  free  verse  poems  in  which  they 
play  with  words  they  enjoy  saying  from  their  favourite  words  list. 
Invite  the  students  to  read  their  poems  to  the  class. 


► Free  Time 

Allow  the  students  some  free  time  to  participate  in  an  activity  in 
Cree  that  they  personally  enjoy;  e.g.,  reading  quietly,  copying 
vocabulary  into  their  personal  dictionaries,  watching  Cree  videos. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  the  language  for  personal  enjoyment? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  the  language  for  personal 
enjoyment,  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Paper,  magazines,  scissors, 
glue,  markers. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  use  the  language  for  personal  enjoyment  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


None  required. 


► Self-assessment  Checklist  ► Variety  of  activities  and 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  materials, 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  use  the  language  for  personal 
enjoyment  (see  sample  blackline  master  in  Appendix  E: 

Self-assessment  Checklist). 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


a.  recognize  and 
pronounce  basic 
sounds 


i 

U 

-I 


so 

_o 

"o 

e 

o 

.a 

Oh 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Review  of  Combined  Sounds 

Teach  the  students  the  combined  sounds  of  the  language,  using 
examples  in  English  where  possible,  e.g.,  nicicty  (tsetse  fly),  to 
help  students  distinguish  between  particular  sounds.  Then  practise 
the  following  combined  sounds: 
p p/b  - api  (sit) 

t t/d  - tanite  (where) 

c c/ts  - ci  (question  indicator) 

k k/g  - ktkway  (what). 

Have  the  students  create  songs  using  words  that  contain  these 
combined  sounds.  Consider  audio  recording  these  songs  to  play 
back  for  the  students. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  neliiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• recognize  and  pronounce  basic  sounds? 


► Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  recognize  and  pronounce  basic  sounds  (see  sample  blackline 
master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 


MATERIALS 


Audio  recording  and 
listening  equipment. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


b.  distinguish  sounds  t/d, 
k/g,  c/ts,  p/b  and  pre- 
aspirated h 


i 

tj 

-I 


oo 

_o 

o 

e 

o 

-C 

O, 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Reading  Aloud 

Review  eight  to  ten  recently  learned  words  with  the  class.  Post 
these  words  for  student  reference.  Have  the  students  then  sit  in  a 
circle  and  take  turns  reading  a single  text  containing  these  words. 
Encourage  them  to  help  out  if  someone  has  difficulty  reading. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  neliiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• distinguish  sounds  t/d,  k/g,  c/ts,  p/b  and  pre-aspirated  h? 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  recognize  and  pronounce  basic  sounds 
(see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 


MATERIALS 


List  of  various  words  with 
blended  sounds.  Plains 
Cree  Primary  Phonics 
Book  by  E.  Hyggen 
(Saskatchewan  Indian 
Cultural  Centre,  1999). 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


c. 


i 

U 


so 

_o 

"o 

c 

o 

.a 

a. 


use  proper 
pronunciation  and 
intonation  with 
familiar  words, 
phrases  and 
expressions 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Bingo 

Make  bingo  cards  or  have  the  students  make  the  cards  and  play  the 
game  with  the  class.  Instead  of  the  letters  BINGO,  use  five 
different  Cree  letters  or  sounds.  The  squares  are  filled  with  words 
that  contain  the  consonants  and  vowels  or  sounds.  The  caller  calls 
out  randomly  selected  words.  Each  student  who  has  the  called 
word  must  say  it  out  loud  and  mark  it  off  on  his  or  her  card. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  neliiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  proper  pronunciation  and  intonation  with  familial-  words, 
phrases  and  expressions? 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  recognize  and  pronounce  basic  sounds  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Bingo  cards,  markers,  word 
list,  bag. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  be  familiar  with 

Roman  orthography  in 
words  or  phrases  of 
personal  significance 


si 

£ 

W) 

o 

-T3 


Sentence  Building 

Invite  the  students  to  participate  in  a sentence -building  activity  in 
which  each  student  is  given  an  envelope  of  cut  up  sentence  snips. 
Have  the  students  build  the  sentence  and  then  copy  it  on  a sheet  of 
paper.  They  then  exchange  their  envelopes  with  other  students. 
Envelopes  should  be  labelled  to  ensure  the  students  choose  a 
different  set  each  time  and  build  a variety  of  sentences. 


Classroom  Copying 

Have  the  students  create  posters  using  various  Cree  expressions 
and  phrases  and  including  illustrations.  Have  them  copy  the 
words  from  personal  dictionaries  and  other  resources. 


Extension 

Divide  the  students  into  groups  and  have  them  copy  a short  text 
and  then  exchange  it  with  another  group  member  to  correct. 
Have  the  groups  discuss  the  things  they  found  difficult  or 
common  mistakes  and  what  strategies  they  could  use  to  improve 
their  writing. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Is  the  student: 

• familial-  with  Roman  orthography  in  words  or  phrases  of  personal 
significance? 


► Anecdotal  Notes  >-  Sentence  strips,  envelopes. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  be  familiar  with  Roman  orthography  in 
words  or  phrases  of  personal  significance,  and  record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 


► Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  be  familiar  with  Roman  orthography  in 
words  or  phrases  of  personal  significance.  Encourage  students  to 
set  goals  for  future  learning  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Checklist  and  Goal  Setting). 


Poster  materials. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  a repertoire  of 
words  and  phrases  in 
familiar  contexts, 
within  a variety  of 
lexical  fields, 
including: 

• foods 

• school 

• measurements 
- time 

e - money 

.o  • my  community  and 
_o  neighbourhood 

• music/dance 

• animals 

• extended  family 

• games 

• any  other  lexical 
fields  that  meet 
their  needs  and 
interests 


All  about  Me 

Invite  the  students  to  create  a poster  with  pictures  of  themselves, 
their  home/family,  community  and  any  pets  they  have.  Ask  them 
to  prepare  a brief  presentation  to  explain  the  poster  to  their 
classmates. 


Word  Relay 

Divide  the  students  into  teams  and  divide  the  board  so  that  each 
team  gets  its  own  space.  Give  the  first  team  member  a piece  of 
chalk  or  a marker.  Set  the  topic;  e.g.,  colour,  verbs,  weather. 
When  you  say  “go,”  the  first  student  from  each  team  runs  to  the 
board  and  writes  a word  on  the  topic  and  then  goes  back  and 
passes  the  chalk  or  marker  to  the  next  student.  The  relay 
continues  until  each  student  has  had  a turn. 

Extension 

Ask  the  students  to  develop  lists  of  words  in  their  personal 
dictionaries  related  to  particular  lexical  fields.  Have  them  add  to 
these  lists  throughout  the  year. 

Seat  Exchange 

Start  by  stating  in  Cree,  Kahkiyaw  kdtipiskdkwdw  ka  me  mesko 
tonihikewak  itd  kd  apicik.  (All  students  who  have  a birthday  in 
the  fall  must  exchange  places.)  Every  student  with  a birthday  in 
the  fall  must  change  spots  with  another  student.  Vary  the 
commands  to  include  clothing  items,  colour  of  clothing,  hair 
colour  or  favourite  foods. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  a repertoire  of  words  and  phrases  in  familiar  contexts  within 
a variety  of  lexical  fields? 

► Rubric  >-  Poster  materials. 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 

Use  the  rubric  to  evaluate  how  well  students  are  able  to  use  a 
repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety 
of  lexical  fields  (see  sample  blackline  master  in  Appendix  E: 

Rubric  or  Rubric  and  Checklist). 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  use  a repertoire  of  words  and  phrases  in 
familiar  contexts,  within  a variety  of  lexical  fields  (see  sample 
blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


Board,  markers. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  a repertoire  of 
words  and  phrases  in  familial-  contexts,  within  a variety  of  lexical 
fields.  Offer  feedback,  encouragement  and  praise  as  needed. 


None  required. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 


C/3 


e 


13 


o3 

O 


s 

a 


C3 

Lh 

W) 


use,  in  modelled 
situations*,  the 
following 
grammatical 
elements: 

• demonstrative 
pronouns  ana,  ndha, 
anima,  nema  to 
distinguish  and  refer 
to  that  specific 
animate  (NA)  or 
inanimate  (NI)  noun 

• personal  pronoun 
plural  emphatic 
“too"  form: 

IP  nistanan 
21  kistanaw 
2P  kistawaw 
3P  wistawaw 

• noun  possessive 
forms  for  plural 
animate  (NA)  and 
inanimate  (NI) 
nouns  indicating  my 
(IS),  your  (2S), 
his/her  (3S): 
nimindsimak  / 
nitehtapowina  (IS) 
kiminosimak  / 
kitehtapowina  (2S) 
omindsima  / 
otehtapowina  (3S) 

(continued) 


Basic  Commands 

Establish  a routine  in  which  students  are  asked  to  model  giving 
and  following  some  basic  commands  using  Total  Physical 
Response;  e.g., 

- pasiko/nipawi  (stand  up) 

- api  (sit  down) 

- nitohta  (listen) 

- kihtwam  (again) 

- dstam  (come) 

- dstam  ota  (come  here). 

In  pairs,  have  the  students  take  turns  giving  the  commands  and 
responding  appropriately. 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a 
model  of  specific  linguistic  elements  is  consistently  provided  and 
immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very 
limited  situations.  Limited  fluency  and  confidence  characterize  student 
language. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  in  modelled  situations,  the  [given]  grammatical  elements? 


► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  arc  able  to  use,  in  modelled 
situations,  the  given  grammatical  elements.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 


C/3 


e 

<D 


15 


o3 

O 


s 

a 


C3 

Lh 

W) 


use,  in  modelled 
situations*,  the 
following 
grammatical 
elements: 

• locative  nouns  ohk, 
hk,  ihk,  ahk  as 
prepositions  in  the, 
on  the,  to  the,  at  the; 

e.g.,  atawewikamik  / 
store, 

atawewikamikohk  / at 
the  store;  otenaw  / 
city,  otenahk  / in  or  at 
the  city 

• verbs  (VAI): 

IS  nitapin  1 1 sit 
2S  kitapin  / you  sit 
3S  apiw  / he/she  sits 

• personal  pronoun 
plural  forms: 

IP  niyanan 
21  kiydnaw 
2P  kiyawaw 
3P  wiyawdw 

• simple  sentences 
using  we  (IP),  all  of 
us  (21),  all  of  you 
(2P),  they  (3P) 
subject  markers  and 
action  words  (VAI)  in 
declarative  statement 
form  ( nitapindn , 
kitapinaw, 

kitapinawaw,  apiwak) 
and  conjunctive  form 
( ehapiydhk , 
ehapiyahk,  ehapiyek, 
ehapicik  / ehapitwaw ) 


(continued) 


Command  Cards 

Create  “imperative  cards”  with  a simple  command  or  request  on 
each  card.  Have  the  students  work  in  small  groups  and  take  turns 
picking  an  imperative  card  and  following  the  command;  e.g., 

- api : a student  with  a card  picks  a student  to  sit 

- apik:  all  students  in  the  group,  except  the  card  holder,  sit 

- apitdn : everyone  in  the  group  sits. 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where 
a model  of  specific  linguistic  elements  is  consistently  provided  and 
immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very 
limited  situations.  Limited  fluency  and  confidence  characterize  student 
language. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  in  modelled  situations,  the  [given]  grammatical  elements? 


► Informal  Observation  ► Cards. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  arc  able  to  use,  in  modelled 
situations,  the  given  grammatical  elements.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 


C/2 


c 

<D 


4) 

13 


cd 

o 


S 

a 


Vh 

W) 


use,  in  modelled 
situations*,  the 
following 
grammatical 
elements: 

• simple  sentences 
using  I (IS),  you 
(2S),  he/she  (3S) 
subjects  and  action 
words  (VAI)  in 
declarative  statement 
form  ( nitapin , kitapin, 
apiw ) and  progressive 
action  form 

( ehapiyan , ehapiyan, 
ehapit ) 

• plural  endings: 
animate  ak  or  wak; 
inanimate  a or  wa 

• personal  pronoun 
plural  emphatic  "too” 
form: 

IP  nistandn 
21  kistanaw 
2P  kistawaw 
3P  wistawaw 

• possessive  nouns: 
body  parts,  kinship 
terms 

• commands  or 
requests  (imperatives 
VTA)  using  action 
verbs: 

2S— >1S  nitohtawin  / 

you— > me 

2P— >1S  nitohtawik  / 

you— ► me 


► Simon  Says 

Students  play  Wesdkecdk  itwew*  (Simon  Says)  to  practise  giving 
and  responding  to  commands;  e.g.,  Wesdkecdk  itwew:  dstam  api. 
(Simon  says:  Come,  sit  down.) 

*Discretionary  Note:  Refer  to  community  for  acceptance  of  using 
the  term  Wesdkecdk  within  a game.  If  unacceptable,  use  kinship 
terms  instead;  e.g.,  Nikdwiy  itwew  (My  mom/mother  says),  Nistes 
itwew  (My  [older]  brother  says),  Nimis  itwew  (My  [older]  sister  says), 
Nimosom  itwew  (My  grandfather  says). 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where 
a model  of  specific  linguistic  elements  is  consistently  provided  and 
immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very 
limited  situations.  Limited  fluency  and  confidence  characterize  student 
language. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  in  modelled  situations,  the  [given]  grammatical  elements? 


► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  arc  able  to  use,  in  modelled 
situations,  the  given  grammatical  elements.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  use,  in  structured 
situations*,  the 
following 
grammatical 
elements: 

• colour  descriptors 
for  singular  animate 
(VAI)  nouns 

C wdpiskisiw  / 
ewdpiskisit  minds ) 
and  inanimate  (VII) 
nouns  ( wdpiskdw  / 

« ewdpiskdk 

§ tehtapiwin ) 

B • commands  or 

<D 

o requests  using  action 

^ words  (imperative 

VAI)  indicating  you 
| (2S),  all  of  you  (2P), 

g and  all  of  us  (21); 

60  e.g.,  api,  apik, 

apitan 

• noun  possessive 
forms  for  singular 
animate  (NA)  and 
inanimate  (NI) 
nouns  indicating  my 
(IS),  your  (2S), 
his/her  (3S): 
nimindsim  / 
nitehtapiwin  (IS) 
kimindsim  / 
kitehtapiwin  (2S) 
ominosima  / 
otehtapiwin  (3S) 

• animate  plural  nouns 
(NA):  oki  / these, 
aniki  / those,  neki  / 
those  over  there 

(continued) 


Recognizing  Colours 

Provide  students  with  coloured  beads  and  ask  them  to  make  small 
circular  seasonal  wheels  or  personal  identification  bracelets.  Then 
ask  individual  students  to  point  to  different  beads  and  ask  the 
class: 

- Tanisi  oma  isi  nakwan?  (What  colour  is  this?) 

- Tanisi  ohi  isi  nakwanwa?  (What  colour  are  these?) 


Ball  Throw 

Ask  the  students  to  stand  in  a circle.  Give  one  of  the  students  a 
ball.  Instruct  the  student  to  throw  the  ball  to  a classmate  while 
saying  a Cree  action  word;  e.g.,  api  (sit ), pimpahta  (run).  The 
student  catching  the  ball  has  to  perform  the  action  and  then  throw 
the  ball  to  another  classmate  and  say  a new  action  word. 

Stepping  Stones  Relay 

Spread  out  flash  cards  with  pictures  of  body  parts  on  the  floor  in  a 
winding  pattern.  Explain  to  the  students  that  each  card  represents 
a stepping  stone  in  a river.  Divide  the  class  into  two  teams.  Have 
one  student  from  each  team  hop  from  card  to  card,  being  careful 
not  to  fall  in  the  “river,”  until  you  say  Nake!  (Stop!).  Ask  each 
student  to  name  the  body  part  that  he  or  she  landed  on.  If  the 
response  is  correct,  the  student  continues  on;  if  it  is  incorrect,  he  or 
she  goes  to  the  end  of  the  line. 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where 
a familiar  context  for  the  use  of  specific  linguistic  elements  is  provided  and 
students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such 
situations  will  have  increased  awareness  and  emerging  control  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts  with 
teacher  guidance.  Student  language  is  characterized  by  increasing  fluency 
and  confidence. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  in  structured  situations,  the  [given]  grammatical  elements? 


► Informal  Observation  ► Coloured  beads. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  arc  able  to  use,  in  structured 
situations,  the  given  grammatical  elements.  Offer  feedback, 
encouragement  and  praise  as  needed. 


>-  Anecdotal  Notes  ► Ball,  reference  list  of 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  action  words, 

to  which  students  arc  able  to  use,  in  structured  situations,  the  given 
grammatical  elements,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


► Learning  Log  >-  Flash  cards  with  pictures  of 

Students  reflect  in  their  learning  and  how  well  they  were  able  to  use,  body  parts, 
in  structured  situations,  the  given  grammatical  elements. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b. 


C/2 


c 

<D 


4) 

13 


cd 

o 


S 

a 


Vh 

W) 


use,  in  structured 
situations*,  the 
following 
grammatical 
elements: 

• inanimate  plural 
nouns  (NI):  ohi  / 
these,  anihi  / those, 
nehi  / these  over  there 

• question  marker  cl, 
using  responses: 
ehd  (yes)  (Plains) 
tht  (yes)  (Northern) 
namdya  (no) 

• simple  questions 
using  interrogatives: 
tan’te,  awina,  kikwdy, 
tanehki,  tan  ’siyisi, 
tan  'spt 

• inclusive  personal 
pronouns: 
singular: 

IS  nista  / me  too 
2S  kista  / you  too 
3S  wist  a / he/she  too 
plural: 

IP  nistandn  / us/we 
(exclusive)  too 
21  kistanaw  / us/we 
(inclusive)  too 

• changing  an  action 
word  to  a noun  by 
adding  the  suffix 
“win”  to  the  verb: 
micisowin, 
nimihitdwin, 
nikamdwin 

• using  demonstrative 
pronouns  awa,  oma  to 
distinguish  and  refer 
to  this  specific 
animate  (NA)  or 
inanimate  (NI)  noun  - 
wdipiskisiw/wapiskdw 


How  Does  It  Taste? 

Set  up  different  stations  with  different-tasting  food  items.  Divide 
students  into  pairs  and  have  one  member  of  each  pair  blindfold  the 
other  member.  Ask  the  pairs  to  walk  from  station  to  station  tasting 
the  food  items  and  describing  how  each  item  tastes.  For  example, 
after  the  blindfolded  student  tastes  a food  item,  the  nonblindfolded 
student  asks: 

- Tanisi  ispakwam  oma  ? (How  does  this  taste?) 

The  blindfolded  team  member  responds: 

- siwaw  (sour) 

- E-siwak.  (It  is  sour.) 

Chair  Relay 

Divide  the  students  into  two  teams  and  ask  them  to  sit  on  the  floor 
in  two  rows.  Place  a chair  in  front  of  the  first  person  in  each  row. 
Shout  out  an  action  word,  e.g.,  nipimpahtan  (jump),  and  have  the 
first  student  from  each  team  jump  all  the  way  to  the  other  side  of 
the  room  and  back  to  his  or  her  chair.  When  the  student  reaches 
the  chair,  he  or  she  is  to  sit  down  and  repeat  the  action  word;  i.e., 
nipimpahtan  (jump).  The  first  student  to  complete  the  routine 
wins  a point  for  the  team. 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where 
a familiar  context  for  the  use  of  specific  linguistic  elements  is  provided  and 
students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such 
situations  will  have  increased  awareness  and  emerging  control  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts  with 
teacher  guidance.  Student  language  is  characterized  by  increasing  fluency 
and  confidence. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use,  in  structured  situations,  the  [given]  grammatical  elements? 


► Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  asses  if  students  arc 
able  to  use,  in  structured  situations,  the  given  grammatical  elements 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1 or  2). 


MATERIALS 


Taste-size  portions  of 
different-tasting  food 
items — sweet,  sour,  bitter, 
salty,  spicy. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  well  able  to  use, 
in  structured  situations,  the  given  grammatical  elements. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  understand  short, 
simple  oral  texts  in 
guided  situations 

( continued ) 


bO 

'3 

4) 


Story  Analysis 

Read  a short  story  on  a previously  studied  lexical  field  and  fill  in  a 
chart  based  on  the  story;  e.g.. 


Title 

Peyakow  Mahikan  (The  Lone  Wolf) 

Characters 

Chinook,  Jesse,  Uncle  Ted,  wolf 

Setting 

Ocendsihk  (NWT),  Jesse  emaanohket, 
mahikan  wady.  (A  small  town  in  the 
Northwest  Territories,  Jesse’s  camp,  the 
wolfs  den.) 

Problem  in  the 
story 

Mahikan  e wdpamiht  dcendsink  ekwa 
kostaciwak  aysiniwak.  (A  lone  wolf  has 
been  spotted  around  town  and  the 
townspeople  are  frightened  of  it.) 

Solution  or 
conclusion 

Jesse  kikiskeyihtam  wady  nakdsin 
asinisak.  Ekwa  towinam  wady  ekwa 
namoya  kihtwam  ocenasihk  peitontew 
mahikan.  (Jesse  finds  out  that  the  wolfs 
den  has  been  covered  by  fallen  rocks  and 
removes  them  to  clear  the  entrance.  The 
wolf  never  enters  the  town  again.) 

Students  should  use  as  much  Cree  as  possible  in  their  charts. 

Extension 

Read  dcimowina  (stories)  or  atayohkewina  (legends)  and  then 
challenge  the  students  to  draw  pictures  of  their  favourite  scenes. 
Have  the  students  present  their  pictures  to  the  class  or  group  and 
explain  what  happened  in  the  scene  and  why  they  enjoyed  it. 
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Grade  5 


General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 

LC-2  interpret  and  produce  oral  texts 


SAMPLE  ASSESSMENT  STRATEGIES 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  understand 
short,  simple  oral  texts  in  guided  situations  (see  sample  blackline 
master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


MATERIALS 


Short  story,  chart. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 


so 

'3 

u 


understand  short, 
simple  oral  texts  in 
guided  situations 


Artistic  Impressions 

Describe,  in  Cree,  a simple  scene;  e.g.,  a container  of  red  apples  at 
the  grocery  store,  a black  dog  chasing  a cat  across  the  road,  a man 
looking  at  a bluebird  in  the  woods.  Divide  the  students  into 
groups  and  have  each  group  work  together  to  draw  a picture  of  the 
scene,  then  show  the  scene  to  the  rest  of  the  class;  e.g., 

- Kaskitewatim  nawaswatew  minosa  akam  meskanahk.  (The 
black  dog  is  chasing  the  cat  across  the  road.) 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 


Focus  for  Assessment 

Does  the  student: 

• understand  short,  simple  oral  texts  in  guided  situations? 


► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  understand  short, 
simple  oral  texts  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  produce  simple 
sentences,  orally,  in 
guided  situations 


so 

a 

M 

C3 

<D 


Sentence  Building 

Model  basic  Cree  words  and  have  the  students  create  as  many 
sentences  orally  in  Cree  as  they  can  with  these  words;  e.g.. 


Sipihkwdw  (Blue) 

Yotin  (Wind) 

Sipihkwdw  itasinastew. 
(Blue  is  a colour.) 
Sipihkwdw  sipiy. 

(The  river  is  blue.) 
Sipihkwdw  kisik. 

(The  sky  is  blue.) 
Nipakowaydn  sipihkwdw. 
(My  shirt  is  blue.) 

Nimiywehten  yotin. 

(I  like  the  wind.) 

Kisin  yotin. 

(The  wind  is  cold.) 

Nipehten  yotin. 

(I  heai-  the  wind.) 

Pdtdtam  nipiya  yotin. 

(The  wind  blows  the  leaves.) 

Encourage  the  students  to  present  their  simple  sentences  to 
partners  or  groups. 

Skit/Puppet  Play 

In  small  groups,  have  the  students  create  a skit  or  puppet  play 
using  simple  sentences  and  dialogue  based  on  lexical  fields 
previously  studied. 

Thematic  Collages 

Have  the  students  cut  out  pictures  from  magazines  and  prepare 
collages  related  to  the  theme  being  taught.  Working  in  small 
groups,  ask  the  students  to  take  turns  describing  one  of  the  pictures 
in  the  collage.  The  other  group  members  try  to  guess  which 
picture  is  being  described  in  Cree. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• produce  simple  sentences,  orally,  in  guided  situations? 


► Conferences  None  required. 

Meet  with  individual  students  to  discuss  the  simple  sentences  they 
produced.  Talk  about  difficulties  and  successes  students  had  during 
the  activity  and  set  goals  with  them  for  improvement. 


>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
produce  simple  sentences,  orally,  in  guided  situations. 


Puppets,  various  props. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  produce  simple  sentences,  orally,  in  guided  situations  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


Magazines,  glue,  scissors. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  engage  in  simple 
interactions,  using 
simple  sentences 


Who  Am  I? 

Have  each  student  tape  a card  with  a Cree  noun  related  to  a lexical 
field  (e.g.,  fruit)  to  the  back  of  a classmate.  Invite  the  students  to 
ask  one  another  questions  to  see  if  they  can  guess  which  noun  they 
have  on  their  own  backs.  Play  continues  until  all  students  have 
discovered  what  is  posted  on  their  backs. 

Thirteen  Questions 

Prepare  a list  of  13  common  questions.  Display  it  for  all  the 
students  to  see.  Have  the  students  work  with  a partner  or  in  small 
groups,  taking  turns  drawing  from  a deck  of  cards.  Depending  on 
the  number  of  the  card  drawn  (1  to  13;  Ace=l),  students  ask  their 
partners  or  group  members  the  corresponding  question.  A point  is 
awarded  for  each  correct  response. 

Dialogues 

Divide  the  students  into  pairs  and  provide  time  for  them  to  prepare 
a brief  dialogue  using  Cree  vocabulary  and  expressions  related  to  a 
specific  topic;  e.g.,  weekend  plans,  favourite  food.  Provide  the 
students  with  questions  as  stalling  points  for  the  dialogues;  e.g., 

- Kikwdy  kitoten  kd  nikotwdsikisikdw?  (What  did  you  do  on 
Saturday?) 

- Miyokisikaw  anohc.  (It’s  a good  day  today.) 

- Kimiywemdwak  ci  atimwak?  (Do  you  like  dogs?) 

After  the  students  have  completed  the  activity,  mix  up  the  groups 
and  allow  them  to  ask  each  other  the  questions  they  had  prepared. 
Watch  for  appropriate  interactions  and  to  see  if  students  are  able  to 
question  and  respond  appropriately.  Consider  video  recording  the 
interactions  and  playing  them  for  students. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• engage  in  simple  interactions,  using  simple  sentences? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
engage  in  simple  interactions,  using  simple  sentences. 


MATERIALS 


One  card  per  student  with  a 
Cree  noun  written  on  it, 
tape. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
engage  in  simple  interactions,  using  simple  sentences. 


Thirteen  questions,  one 
deck  of  cards  per  group. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  engage  in  simple  interactions,  using  simple  sentences  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


Video  recording  and 
viewing  equipment 
(optional). 
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LC-3.1 


Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  understand  short, 

simple  written  texts  in 
guided  situations 


Recipes 

Demonstrate  and  explain  in  Cree  how  to  prepare  a simple  food 
item  from  a recipe.  Divide  the  students  into  groups  and  have  them 
research  simple  Cree  recipes  on  the  Internet  or  in  books  and 
magazines.  Address  any  new  vocabulary.  Have  each  group 
present  its  favourite  recipe  to  the  class  and,  if  possible,  prepare  the 
item  and  share  the  product.  Compile  a class  recipe  book  for 
students  and  encourage  them  to  try  the  recipes  at  home. 


► Five  Questions 

Have  the  students  read  short,  simple  texts  in  guided  situations; 
e.g.,  a sequence  of  sentences,  a simple  story,  an  authentic 
advertisement  or  a newspaper  article.  Have  the  students  identify 
specific  information  to  answer  the  questions  Who?  What? 

Where?  When?  How?;  e.g., 

- Awina  e wi  atdwdket?  (Who  is  selling?) 

- Kikw’dy  e wi  atdwdket?  (What  is  he/she  selling?) 

- Tdn’te  kdwi  atdwdket?  (Where  is  he/she  selling?) 

- Tdnimayikohk  e wi  itakihciket?  (How  much  is  he/she 
charging?) 

Extension 

On  a daily  or  weekly  basis,  write  a simple  paragraph  on  the  board. 
Have  the  students  read  the  paragraph  together  and  then  ask  them 
to  explain  what  each  sentence  means. 

► Skits 

Divide  the  students  into  groups  of  four  or  five  and  provide  each 
group  with  a short,  simple  story.  Have  the  students  then  work  in 
groups  to  create  short  skits  based  on  the  stories.  After  practising 
the  skits,  have  each  group  perform  for  the  rest  of  the  class.  One  of 
the  group  members  (or  the  teacher)  could  act  as  narrator  and  read 
the  story  as  the  rest  of  the  group  acts  it  out. 


284  / Chapter  5 - Grade  5 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 


Focus  for  Assessment 

Does  the  student: 

• understand  short,  simple  written  texts  in  guided  situations? 


► Peer-assessment  Checklist  ► Recipes,  Internet,  books. 

With  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  understand  short,  simple  written  texts  in 
guided  situations  (see  sample  blackline  master  in  Appendix  E: 

Peer-assessment  Checklist). 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  understand  short,  simple  written  texts  in  guided  situations 
(see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


Various  Cree  texts. 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  understand  short,  simple  written  texts 
in  guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


Short,  simple  Cree  stories. 
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LC-3.2 


Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  produce  simple 
written  sentences  in 
guided  situations 


Patterned  Stories 

Introduce  students  to  several  examples  of  simple  sentences  in 
patterned  stories.  Have  the  students  then  write  patterned  stories, 
using  their  favourite  simple  sentence  patterns.  Ask  them  to  read 
their  stories  to  the  class  and  collect  the  stories  in  a class  book  that 
is  illustrated  by  the  students. 

Cree  Chants 

Model  simple  Cree  chants  and  then  ask  the  students  to  write  their 
own  simple  chants  based  on  the  models;  e.g., 

- Awa  ekwa (school/team  name).  (This  one 

now .) 

Have  the  students  present  their  chants  to  each  other. 

Elder’s  Teachings 

After  a visit  from  an  Elder,  have  the  students  record  what  they 
learned  during  the  visit.  Encourage  the  students  to  answer 
questions  such  as: 

- Kikw’dy  kikiskinohamdk  Kihteydya?  (What  did  you  learn  from 
the  Elder?) 

- Kikiskisomik  ci  kikway  kitwet  Kihteyaya?  (Where  you 
reminded  of  anything  by  what  the  Elder  said?) 

- Kikway  mdmawaci  kimiyohten  kd  mekwd  kiyoket?  (What  was 
your  favourite  paid  of  the  visit?) 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 


Focus  for  Assessment 

Does  the  student: 

• produce  simple  written  sentences  in  guided  situations? 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 

Use  the  rubric  to  evaluate  how  well  students  are  able  to  produce 
simple  written  sentences  in  guided  situations  (see  sample  blackline 
master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 

► Self-assessment  Checklist  ► Simple  Cree  chants. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 

students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  produce  simple  written  sentences  in 
guided  situations  (see  sample  blackline  master  in  Appendix  E: 

Self-assessment  Checklist). 


► Several  examples  of  simple 
repetitive -pattern  stories. 


>-  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  produce  simple  written  sentences  in 
guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


None  required. 
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LC-3.3 


Grade  5 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  derive  meaning  from 
a variety  of  visuals 
and  other  forms  of 
nonverbal 
communication  in 
guided  situations 


W) 

c 

u 

'> 


Printed  Material 

Provide  the  students  with  opportunities  to  view  a variety  of  Cree 
language  newspapers,  magazines,  children’s  books,  calendars, 
greeting  cards,  promotional  flyers,  movies,  television  guides, 
T-shirts,  book  jackets  and  CD  covers.  Ask  the  students  to  group 
the  items  based  on  various  categories,  such  as  main  topic  of 
interest;  e.g.,  sports,  music,  fashion.  Discuss  the  groupings  as  a 
class  and  discuss  strategies  used  by  students  to  interpret  the 
content  of  the  material. 

On  the  Web 

Provide  access  to  appropriate  Internet  sites  that  allow  students  to 
search  for  information;  e.g.,  www.giftoflanguageandculture.ca. 
Have  the  students  pay  attention  to  the  navigation  of  the  Web  site, 
noting  the  graphics  used  to  enhance  the  site  and  to  convey 
information;  e.g.,  buttons,  pictures,  menus,  icons. 


► Photographs 

While  on  a field  trip  or  at  a special  event,  take  photographs.  After 
the  trip  or  event,  have  the  students  review  the  photographs  and 
describe  what  is  in  the  pictures.  Invite  the  class  to  create  a photo 
album  with  captions  to  remember  the  event. 

Extension 

Provide  the  students  with  several  pictures  of  cultural  events  and 
have  them  write  captions  for  each  of  the  pictures. 

>-  Pre-reading 

Before  reading  a story,  guide  the  students  in  a discussion  about 
what  they  see  on  the  cover  of  the  book.  Have  them  discuss  what 
they  think  the  story  could  be  about  and  make  a list  of  words  they 
think  may  come  up  in  the  story. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 

Does  the  student: 

• derive  meaning  from  a variety  of  visuals  and  other  forms  of 
nonverbal  communication  in  guided  situations? 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  derive  meaning  from  a variety  of  visuals  and  other  forms  of 
nonverbal  communication  in  guided  situations  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


A variety  of  highly  visual 
texts  in  Cree. 


► Conferences  Internet. 

Meet  with  small  groups  of  students  to  discuss  the  Internet  sites  and 

effective  strategies  for  searching  Web  sites  for  information.  Ask  the 
students  to  explain  what  graphic  elements  were  used  in  the  Web 
sites  to  convey  meaning.  Were  they  effective  or  ineffective?  Were 
the  students  able  to  derive  meaning  from  a variety  of  visuals? 

► Informal  Observation  ► Photographs. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 

notes  of  the  extent  to  which  students  are  able  to  derive  meaning 
from  a variety  of  visuals  and  other  forms  of  nonverbal 
communication  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 


► Informal  Observation  ► Book  with  an  illustrated 

Observe  students  as  they  participate  in  the  activity.  Make  mental  cover, 

notes  of  the  extent  to  which  students  are  able  to  derive  meaning 
from  a variety  of  visuals  and  other  forms  of  nonverbal 
communication  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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LC-3.4 


Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  a variety  of 
visuals  and  other 
forms  of  nonverbal 
communication  to 
express  meaning  in 
guided  situations 


<D 

Lh 


Express  Yourself 

Ask  the  students  to  create  a the  me -related  poster;  e.g.,  favourite 
foods,  sports,  hobbies,  cultural  traditions  in  Cree-speaking 
communities.  Cree  vocabulary  as  well  as  student-generated 
illustrations  should  be  used  in  the  posters.  Invite  the  students  to 
present  their  posters  to  the  class. 

Alternative  Activity 

Ask  the  students  to  create  advertisements  about  themselves,  their 
hobbies,  interests  and  so  on. 

Digital  Slide  Show  Presentation 

Assign  the  students  a topic  or  theme  that  they  are  to  research;  e.g., 
cultural  traditions  in  Cree-speaking  communities.  Have  the 
students  prepare  several  slides  with  information  on  their  topic, 
being  sure  to  include  graphics;  e.g.,  pictures,  graphs,  maps  and 
charts. 

Picture  Wall 

Invite  the  students  to  take  photographs  or  draw  pictures  of 
classroom  events  and  field  trips.  Have  the  students  work  with 
partners  to  write  simple  captions  to  accompany  the  pictures  and 
display  them  on  a wall  to  tell  a story  of  the  event. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  a variety  of  visuals  and  other  forms  of  nonverbal 
communication  to  express  meaning  in  guided  situations? 

► Self-assessment  Checklist  ► Poster  materials. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  use  a variety  of  visuals  and  other  forms 
of  nonverbal  communication  to  express  meaning  in  guided 
situations  (see  sample  blackline  master  in  Appendix  E: 

Self-assessment  Checklist). 


Rubric  Internet  and  digital  slide 

Collaboratively  create  an  outcome-based  rubric  with  the  students.  show  software. 

Use  the  rubric  to  evaluate  how  well  students  are  able  to  use  a variety 
of  visuals  and  other  forms  of  nonverbal  communication  to  express 
meaning  in  guided  situations  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 


>-  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  a variety  of 
visuals  and  other  forms  of  nonverbal  communication  to  express 
meaning  in  guided  situations.  Offer  feedback,  encouragement  and 
praise  as  needed. 


Camera,  printer,  computer. 
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LC-4.1 


Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  distinguish  between 
formal  and  informal 
situations 


Lh 


W) 

<D 


► Role-play 

Model  how  to  role-play,  then  ask  the  students  to  listen  to 
conversations  in  Cree  involving  formal  and  informal  situations. 
Discuss  how  age,  relationships  (e.g.,  peers  versus  acquaintances 
versus  friends),  generational  differences,  people  with  different 
social  statuses  and  people  in  positions  of  authority  affect  how  one 
person  addresses  another.  Invite  the  students  to  address  you 
and/or  a Cree-speaking  guest  formally. 

Divide  the  students  into  pairs  and  have  them  role-play  greetings 
using  proper  formal  and  informal  Cree  vocabulary  to  address  their 
partners.  Provide  name  tags  to  the  students  for  role-playing 
different  people;  e.g.,  child,  parent,  grandparent,  teacher,  Elder. 
Consider  video  recording  these  role-plays  for  viewing  by  the  class. 

► Formal  to  Informal 

Provide  examples  of  how  language  changes  between  formal  and 
informal  situations;  e.g., 


Formal 

Informal 

When  saying  a prayer,  you  say, 
kinanaskomitin  (I  thank  you). 

When  asking  advice  from  an 
Elder,  follow  the  tobacco 
protocol. 

When  talking  to  a friend,  you 
say,  Ay  ay.  (Thank  you.) 

Speak  with  an  Elder  without 
the  tobacco  protocol. 

Note:  The  informal  “Thank  you.”  should  always  be  corrected  to 
Ay  ay  as  the  correct  spelling  and  pronunciation. 

Have  the  students  work  in  groups  to  present  a formal  dialogue, 
then  translate  it  into  an  informal  dialogue. 

Extension 

Provide  the  students  with  a list  of  phrases  or  sentences  and  have 
them  mark  them  as  formal  or  informal. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• distinguish  between  formal  and  informal  situations? 


► Observation  Checklist  ► Name  tags. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  distinguish  between  formal  and  informal  situations  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  distinguish  between 
formal  and  informal  situations.  Offer  feedback,  encouragement  and 
praise  as  needed. 


Various  props,  video 
recording  and  viewing 
equipment  (optional). 
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LC-4.1 


Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  recognize  that  some 
topics,  words  or 
intonations  are 
inappropriate  in 
certain  contexts 


Respecting  Elders 

Model  proper  ways  to  speak  to  Kihteydyak  (Elders).  Before 
inviting  an  Elder  to  the  class,  discuss  with  the  students  appropriate 
ways  to  use  their  voices  with  the  Elders;  e.g.,  Papeydtihk 
kapikiskwdtat  Kihteydya  (using  a calm  voice,  using  a pleasant 
tone,  keeping  the  volume  down  to  a respectful  level). 

Before  the  visit,  review  appropriate  questions  and  comments;  e.g., 
- Kitatamihindn  kd  pe  pikiskwdsiydhk.  (We  arc  pleased  you 
came  to  speak  to  us.) 

Emphasize  that  the  Elder  is  taking  the  time  to  share  his  or  her 
wisdom  with  them  and  this  should  be  treated  as  a gift  and 
privilege.  Also  model  the  use  of  protocol  when  approaching  an 
Elder. 

Feast  Etiquette 

In  preparing  for  a school  or  community  feast,  review  appropriate 
and  expected  behaviours.  Emphasize  that  refusing  food  that  is 
given  to  you  as  a gift  is  disrespectful  to  the  giver.  All  food  should 
be  accepted  with  thanks.  Discuss  what  it  is  like  to  live  without 
enough  to  eat  and  that  sharing  food  with  visitors  is  a global  custom 
of  goodwill. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• recognize  that  some  topics,  words  or  intonations  are 
inappropriate  in  certain  contexts? 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  recognize  that  some  topics,  words  or 
intonations  are  inappropriate  in  certain  contexts,  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


MATERIALS 


Cultural  advisor,  Elder 
guest,  tobacco,  blanket,  tea, 
bannock,  refreshments. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
recognize  that  some  topics,  words  or  intonations  are  inappropriate  in 
certain  contexts. 


School  or  community  feast. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  understand  and  use  a 
variety  of  simple 
expressions  as  set 
phrases 


Expressions  in  Drama 

Model  various  Cree  expressions  and  divide  the  students  into 
groups.  Assign  each  group  an  expression,  e.g.,  Wahwd!  (Gee!/ 
Geez!);  Md!  (No  way!);  Cd!  (Just  kidding!),  and  have  the  groups 
create  short  skits  in  which  their  expression  is  used.  Have  each 
group  perform  its  skit  for  the  other  groups. 


Expression  Dialogues 

Ask  the  students  to  brainstorm  expressions  related  to  various 
topics;  e.g.,  sports,  food  and  eating,  jokes  and  humour.  Have  the 
students  work  in  pairs  to  create  short  dialogues  in  which  they  use 
as  many  expressions  on  a certain  topic  as  possible.  Have  the  pairs 
present  their  dialogues  to  another  group. 

Extension 

Review  various  expressions  in  Cree;  e.g.,  verbal  and  nonverbal 
expressions  that  are  unique  to  the  language.  Ask  the  students  to 
create  cartoons  using  the  expressions  studied.  Post  the  cartoons 
around  the  room  or  school  for  others  to  view. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• understand  and  use  a variety  of  simple  expressions  as  set 
phrases? 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  understand  and  use  a variety  of  simple  expressions  as  set 
phrases  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


MATERIALS 


Various  verbal  and 
nonverbal  expressions  in 
Cree. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  understand  and  use  a variety  of  simple  expressions  as  set 
phrases  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


Various  verbal  and 
nonverbal  expressions  in 
Cree. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  acknowledge  and 
accept  individual 
differences  in  speech 


so 

c3 

3 

bO 
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Guest  Speakers 

Invite  Cree-speaking  guests  who  speak  different  dialects  to  read  to 
the  students;  e.g.,  older  students,  other  teachers,  parents, 
community  members.  If  the  speaker  has  an  accent  or  uses 
unfamiliar  words  or  phrases,  discuss  these  differences  with  the 
students.  Explain  that  people  often  speak  differently  in  different 
regions,  using  English  as  an  example;  e.g.,  British,  American, 
Australian  and  Canadian  accents  and  words. 

Alternative  Activity 

Have  the  students  listen  to  a radio  news  program  in  Cree;  e.g.,  on 
CFWE  or  Cree  language  programming  on  APTN  “Venting  Forth,” 
“Beyond  Words.”  Discuss  differences  heard  in  the  speech  during 
the  broadcast. 

Cree  Language  Map 

Teach  the  students  about  the  Cree  language  in  different  regions 
across  western  Canada.  Have  the  students  then  create  a Cree 
language  map  on  which  they  mark  examples  of  language 
variations;  e.g.,  different  accents  or  different  words. 


► Accent  Skits 

Prepare  the  students  as  they  work  in  groups  to  present  skits  in 
which  characters  have  different  Cree  accents.  Storylines  for  the 
skits  could  include: 

- a meeting  between  Cree  leaders  from  various  regions 

- a sporting  event  in  which  students  from  different  regions  are 
competing 

- travelling  across  western  Canada  and  meeting  different  people 
along  the  way. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• acknowledge  and  accept  individual  differences  in  speech? 

>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
acknowledge  and  accept  individual  differences  in  speech. 


MATERIALS 


Cree-speaking  guests, 
radio. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
acknowledge  and  accept  individual  differences  in  speech. 


Map  of  western  Canada, 
markers, 

www.creedictionary.com 
Web  site. 


► Informal  Observation  Language  charts  for 

Observe  students  as  they  participate  in  the  activity.  Make  mental  various  regions, 

notes  of  the  extent  to  which  students  are  able  to  acknowledge  and 
accept  individual  differences  in  speech.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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LC-4.4 


Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  basic  politeness 
conventions 


C At 


Brainstorming  and  Practise 

Have  the  class  brainstorm  a list  of  phrases  and  behaviours  that 
demonstrate  politeness;  e.g., 

- shake  the  other  person’ s hand 

- be  silent  and  listen  when  someone  else  is  speaking 

- say  Ay  ay.  (Thank  you.) 

- simple  social  interactions  such  as: 

• Tan’ si?  (How  are  you?) 

• Namoya  nan  ’taw.  (I  am  fine.) 

Ekwa  kiya/kiya  maka?  (And  you?) 

• Namoya  nan  ’taw  nista.  (I  am  fine  also.) 

Have  the  students  practise  the  basic  conventions  of  politeness  with 
a partner.  Encourage  them  to  use  these  politeness  conventions  in 
class.  Invite  the  students  to  create  posters  and  charts  of  common 
expressions  of  conversations  of  courtesy  then  post  them  in  the 
classroom. 

Think  Fast  Role-play 

Teach  phrases  and  behaviours  associated  with  politeness.  Organize 
the  students  into  groups  of  two  or  three.  Give  the  students  two 
minutes  to  prepare  brief  dialogues  in  which  they  act  out  basic 
conventions  of  courtesy;  e.g..  entering  a classroom  late, 
accidentally  bumping  into  someone,  asking  to  leave  the  classroom, 
meeting  the  principal  in  school,  meeting  someone  for  the  first 
time,  meeting  an  Elder,  eating  at  another  person’s  house.  After  the 
two  minute  time  limit,  student  groups  are  to  act  out  the  scenarios 
for  their  classmates. 

Consider  video  recording  these  role-plays  for  viewing  by  the  class. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  basic  politeness  conventions? 


► Informal  Observation  ► Poster  materials. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  basic  politeness 
conventions.  Offer  feedback,  encouragement  and  praise  as  needed. 


>-  Conferences 

Meet  with  pairs  or  groups  of  students  to  discuss  the  social 
conventions  used  and  how  effective  they  were  in  their  presentations. 
Encourage  students  to  share  their  comments  on  their  classmates’ 
presentations  using  the  two  stars  and  a wish  model  (two  positive 
comments  and  one  suggestion/recommendation  for  the  future). 


Timer,  video  recording  and 
viewing  equipment 
(optional). 
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LC-4.4 


Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  use  appropriate  oral 
forms  of  address  for 
people  frequently 
encountered 


C At 


Greeting  Game 

Introduce  greetings  for  various  situations;  e.g.,  meeting  an  Elder 
and  saying.  Tan’ si  nohkom  or  Tan’ si  nimosom.  Assign  the 
students  different  roles;  e.g.,  Elder,  teacher,  parent  or  friend.  Have 
the  students  wear  stickers  or  labels  with  their  roles  written  on 
them.  Have  the  students  walk  around  the  class,  stop  near  another 
student  and  greet  each  other  with  an  appropriate  greeting. 
Encourage  the  students  to  use  these  forms  of  address  throughout 
the  school  year. 

Role-plays 

Divide  the  students  into  pairs  or  groups  and  have  them  role-play 
situations  in  which  different  conventions  arc  used  for  greeting 
various  people  politely;  e.g.,  their  teacher,  classmates,  Elders, 
family  members.  The  situations  could  include: 

- a visitor  to  the  school  asks  directions  in  the  hallway 

- a visit  with  your  grandmother 

- an  Elder  visits  the  classroom 

- you  meet  your  friend  at  the  movies. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  appropriate  oral  forms  of  address  for  people  frequently 
encountered? 

► Informal  Observation  ► Labels  or  stickers. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  appropriate  oral 
forms  of  address  for  people  frequently  encountered.  Offer 
feedback,  encouragement  and  praise  as  needed. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  use  appropriate  oral  forms  of  address  for  people  frequently 
encountered  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


None  required. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  experiment  with  using 
some  simple 
nonverbal  means  of 
communication 
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Action  Songs 

Play  a simple  song  in  Cree  and  have  the  students  create  actions  to 
go  along  with  the  words  of  the  song.  Have  the  students  practise 
the  actions  several  times  over  the  week  or  month.  Model  action 
songs  can  be  used  to  introduce  this  activity;  e.g.,  Brian 
MacDonald’s  “Tan’ si  Tan’ si”  song. 

Using  Nonverbal  Communication 

Model  nonverbal  means  of  communication;  e.g.. 

- lip  pointing  to  give  a direction 

- winking  to  indicate  a joke  or  that  someone  is  not  telling  the 
truth 

- beckoning  with  the  hand  or  finger  to  mean  “come  here” 

- putting  a finger  to  the  lips  to  mean  don’t  talk  or  be  quiet 

- clicking  the  tongue  to  mean  stop  what  you’re  doing. 


Describe  a short  simple  scenario  and  have  the  students  respond  by 
using  an  appropriate  nonverbal  communication. 

Extension 

View  a short  video  with  the  sound  turned  off.  Divide  the  students 
into  groups  and  have  them  identify  the  nonverbal  language  used 
and  guess  what  people  are  saying. 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• experiment  with  using  some  simple  nonverbal  means  of 
communication? 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  experiment  with 
using  some  simple  nonverbal  means  of  communication.  Offer 
feedback,  encouragement  and  praise  as  needed. 


MATERIALS 


Music  (e.g.,  Brian 
MacDonald’s  “Tan  si 
Tan’ si”  song,  Jerry 
Saddleback’s  songs),  audio 
equipment. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  experiment  with  using  some  simple  nonverbal  means  of 
communication  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


Videos  such  as  Mr.  Bean 
television  show,  viewing 
station. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  5 / 305 
2009 


LC-4.5 


Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b. 
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recognize  that  some 
nonverbal  behaviours 
may  be  inappropriate 
in  certain  contexts 


Appropriate  vs.  Inappropriate 

As  a class,  brainstorm  various  nonverbal  behaviours  that  arc  not 
appropriate  when  listening  to  someone;  e.g.,  putting  your  head  on 
the  desk  or  looking  away,  standing  too  close  or  moving  away, 
rolling  eyes,  avoiding  eye  contact  or  staling. 

Discuss  other  forms  of  nonverbal  communication  that  can  be 
inappropriate;  e.g.,  pointing  (and  staring)  at  people  you  do  not 
know,  facial  expressions  (e.g.,  smiling  in  a sad/serious  situation), 
sticking  your  tongue  out,  refusing  a handshake.  Discuss  the 
importance  of  using  polite  nonverbal  behaviours.  Encourage  the 
students  to  use  these  polite  nonverbal  behaviours  in  class. 

Arrange  the  students  into  small  groups.  Give  some  groups 
examples  of  appropriate  nonverbal  behaviours  and  give  other 
groups  examples  of  inappropriate  nonverbal  behaviours.  Allow 
time  for  the  students  to  prepare  skits.  Have  the  groups  take  turns 
presenting  their  skits  to  the  class.  After  each  skit,  have  the 
students  in  the  audience  identify  whether  or  not  the  behaviours  are 
inappropriate. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• recognize  that  some  nonverbal  behaviours  may  be  inappropriate 
in  certain  contexts? 

► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  recognize  that  some  nonverbal 
behaviours  may  be  inappropriate  in  certain  contexts,  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 

Anecdotal  Notes). 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  5 / 307 
2009 


LC-5.1 


Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  sequence  elements  of 
a simple  story, 
process  or  series  of 
events 
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Steps  of  a Process 

When  introducing  a new  activity  to  the  class,  e.g.,  how  to  make  a 
family  tree,  how  to  create  a shield  or  crest,  how  to  pick  berries, 
explain  the  process  and  demonstrate  it.  Give  several  students 
pictures  and  text  that  correspond  to  different  steps  in  the  process. 
Have  them  go  to  the  front  of  the  room  and  place  their  text  and 
pictures  where  they  think  they  belong.  The  class  must  come  to  an 
agreement  as  to  the  correct  placement  of  all  the  steps.  Review  the 
steps  as  a class  and  emphasize  any  linking  words  used;  e.g., 

- peyakwdw  (once) 

- niswaw  (twice) 

- nekdn/Nikdn  (first) 

- kehtwam  (again,  repeat) 

- ekwa  (and,  now,  then) 

- ekwa  asici  (and  also). 

Sentence  Strips 

Read  a short  story  (no  longer  than  12  sentences)  and  then 
distribute  strips  of  paper  with  a sentence  from  the  story  written  on 
each  one.  Have  the  students  put  the  sentences  in  the  correct  order 
to  match  what  happened  in  the  story. 

Extension 

Cut  up  and  distribute  strips  that  describe  the  students’  daily 
routines  and  have  them  order  them;  e.g., 

- Nikon  niwaniskdn  ekwa.  (First,  I get  out  of  bed.)  or  Nikdn 
ewaniskdydn  ekwa.  (First,  I am  getting  out  of  bed.) 

- Ekwa  nikdsihkwan  ekwa.  (Then  I wash  my  face.)  or  Ekwa 
ekdsihkweydn.  (Then  I am  washing  my  face.) 

- Piyisk  dtawiya  nimicison.  (Finally,  I eat.)  or  Piyisk  dtawiya 
emicisoydn.  (Finally,  I am  eating.) 

Caution 

Be  sensitive  to  each  student’s  personal  family  situation  when 
exploring  kinship  relationships. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• sequence  elements  of  a simple  story,  process  or  series  of  events? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  sequence  elements 
of  a simple  story,  process  or  series  of  events.  Offer  feedback, 
encouragement  and  praise  as  needed. 


MATERIALS 


Text  and  illustrations  for 
each  step  of  a process. 


► Observation  Checklist  ► Short  story  or  daily -routine 

Create  an  outcome-based  checklist  and  share  it  with  students  before  sentence  strips, 

they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  sequence  elements  of  a simple  story,  process  or  series  of 
events  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 
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Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  link  words  or  groups 
of  words  in  simple 
ways 


4) 

O 

G 

4) 

— 

<D 

.a 

o 

G 

O 


4) 

-G 

o 

o 


► Identify  Linking  Words 

Model  and  teach  sample  sentences  using  linking  words;  e.g.,  mina 
(and),  ekwa  (also)  and  ota  (here). 

- Nitawi  ndta  masinahikan  ekwa  petd  ota.  (Go  fetch  the  book 
and  bring  it  here.) 

- Nitawi  ndta  masinahikan  ekwa  tehtapiwin  ekwa  itohtd  nete. 

(Go  fetch  the  book  and  chair  and  take  them  over  there.) 

- Nimiywehten  kd  masinahikeydn  ekwa  kd  mic'soydn  ekwa  kd 
nipdydn.  (I  am  happy  when  I am  writing  and  eating  and 
sleeping.) 

- Nikawisimon  nan  ’taw  keka-mitataht  tipahikan  ekwa  niwaniskdn 
nan  ’taw  tepakohp  tipahikan  ekwa  nikdsihkwdn  ekwa  nisikahon 
ekwa  nimicison  mina  niminihkwdn  tohtdsdpoy.  (I  go  to  bed 
about  9:00  p.m.  and  I get  up  about  7:00  a.m.  and  I wash  my 
face  and  comb  my  hair  and  I eat  and  drink  milk.) 

Read  each  sentence  and  have  the  students  identify  the  linking 
words  used  in  each  sentence.  Provide  the  students  with  a printed 
version  of  the  sentences  in  which  all  the  linking  words  are 
missing.  Have  the  students  add  the  missing  words. 

► Combining  Sentences 

Present  the  students  with  two  lists  of  short  sentences;  e.g., 


List  A 

List  B 

Nimiywehten  ta  pakdsimoydn. 
(I  like  to  swim.) 

Kaskitesiw  minds. 

(The  cat  is  black.) 

Yotin  anohc. 

(Today  it  is  windy.) 

Nimiywehten  ta 
pimipahtdydn.  (I  like  to  run.) 
Wdpiskisiw  atim. 

(The  dog  is  white.) 
Otdkosihk  ki  kimowan. 
(Yesterday  it  was  raining.) 

Have  the  students  create  new  sentences  by  joining  the  sentences 
from  list  A and  list  B in  different  ways  using  link  words;  e.g., 
ekwa  (and),  ahpo  (or),  mdka  (but). 
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C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• link  words  or  groups  of  words  in  simple  ways? 


► Quiz  >-  Cloze  activity  sheet. 

Quiz  the  students  by  having  them  fill  in  the  correct  words  to  link 
words  or  groups  of  words  in  simple  ways.  Use  similar  sentences  to 
those  used  in  the  activity. 


► Anecdotal  Notes  ► Two  lists  of  simple 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  sentences, 

to  which  students  arc  able  to  link  words  or  groups  of  words  in 
simple  ways,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  5/311 
2009 


LC-5.2 


Grade  5 


C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  recognize  some 
simple  oral  and 
written  text  forms 


Text  Stations 

Bring  in  samples  of  a variety  of  oral  and  written  text  forms;  e.g., 

- newspapers 

- concert  tickets 

- bus  tickets/train  tickets 

- menus 

- calendars 

- posters 

- commercials 

- songs 

- flyers 

- catalogues 

- maps 

- music  videos 

- Web  sites 

- comics. 

Set  up  centres  or  stations  with  the  sample  oral  or  written  text 
forms.  Arrange  the  students  into  small  groups  and  give  each 
group  several  sticky  notes  (a  different  colour  for  each  group).  As 
the  groups  circulate  throughout  the  stations,  they  decide  what  they 
think  each  item  is  and  label  it  with  their  sticky  notes.  Once  the 
groups  have  moved  through  all  of  the  stations,  discuss  the  oral  and 
written  text  forms. 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• recognize  some  simple  oral  and  written  text  forms? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  recognize  some 
simple  oral  and  written  text  forms.  Offer  feedback  encouragement 
and  praise  as  needed. 


MATERIALS 


Variety  of  oral  and  written 
text  forms,  several 
different-coloured  sticky 
notes. 
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C \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  initiate  interactions 
and  respond  using 
simple  social 
interaction  patterns 


Social  Interactions 

Use  daily  classroom  routines  to  encourage  students  to  initiate 
interactions  in  Cree.  Encourage  the  students  to  continue  to  use 
these  interaction  patterns  during  class  time  as  well  as  in  other 
situations.  Arrange  the  students  into  small  groups  and  have  them 
role-play  simple  interactions  and  interaction  patterns. 

Alternative  Activity 

Have  the  students  use  puppets  to  role-play  simple  interaction 
patterns. 

Interaction  Art 

Ask  the  students  to  work  as  a class  to  create  songs,  poems  or 
works  of  art  using  familial-  Cree  phrases  and  words  in  the 
following  situations: 

- when  greeting  someone;  e.g.,  Nimiywehten  kd  nakiskdtdn.  (I 
am  happy  to  meet  you.) 

- when  giving  or  receiving  a gift;  e.g..  Ay  ay  kitatamihin.  (Thank 
you.  You  pleased  me.) 

- when  offering  and  accepting  help  from  someone;  e.g., 
Kawicihitin.  (I  will  help  you.) 

- when  asking  for  something;  e.g.,  Mahtesa  kakwecimitin  kikway. 
(I  will  ask  you  something,  please.) 

- when  inviting  someone  or  when  being  invited;  e.g.,  E pe 
wihkomitdn  e pe  nitomitdn.  (I  have  come  to  invite  you.) 
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Grade  5 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• initiate  interactions  and  respond  using  simple  social  interaction 
patterns? 

► Observation  Checklist  ► Puppets  (optional). 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  initiate  interactions  and  respond  using  simple  social 
interaction  patterns  (see  sample  blackline  master  in  Appendix  E: 

Observation  Checklist). 


► Conferences 

Meet  with  the  students  to  review  their  poems,  songs  or  artwork  and 
discuss  their  ability  to  use  the  phrases  associated  with  each 
situation.  Discuss  any  difficulties  they  may  have  in  initiating 
interactions  and  responding  using  simple  social  interaction  patterns. 
Suggest  strategies  to  use. 


Art  supplies. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*), 
others  and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  participate  in 

harmonious  activities 
and  experiences 
related  to  Kikdwinaw 
Askiy  (Mother  Earth*) 


Drumming 

Teach  the  relationship  between  drum  beats  and  the  heartbeat  of 
living  creatures,  between  the  drum  and  Mother  Earth,  by  using 
resources  available  in  the  classroom.  Have  the  students  explore 
the  sound  of  their  own  heartbeats. 


-5 

*h 


► Mother  Earth  Activities 

Invite  the  students  to  participate  in  various  activities  that  promote 
a connection  to  Mother  Earth.  Have  them  create  a checklist  of  the 
following  activities  and  note  when  they  have  completed  each  one: 

- ohpikihcikewin  (planting) 

- mawisokonikewin*  (gathering) 

- asiskiwihcikewin  (composting) 

- kamanahaskwek  ekwa  kamawisohk  (picking  herbs  and  berries) 

- kweskdpacihcikewin*  (recycling) 

- nihtawkihcikek  (gardening/landscaping) 

- mdciwin  (big  game  hunting) 

- notisipewin  (duck  hunting) 

- notdposwewin  (rabbit  hunting) 

- pakitahwawin  (fishing  [by  net]) 

- kwdskwepicikewin  (fishing  [by  rod  and  reel]) 

- nikamowina  (songs) 

- meskoc  miyotdtdkewin  (reciprocity) 

- mandcihtd  askiy  (conservation) 

- manacihcikewin  (preservation) 

- asahkewin,  wihkohkimowin*  (community  feast/supper). 

► Stories  and  Legends 

Read  or  tell  several  stories  or  legends  involving  Mother  Earth  and 
discuss  with  the  students  what  they  learned  about  Mother  Earth 
from  the  stories.  Have  the  students  then  create  posters  that  reflect 
their  understanding  of  Mother  Earth. 

^Discretionary  Note:  Some  of  these  activities  require  extreme  care, 
caution  and  sensitivity  on  the  paid  of  the  teacher.  Teachers  should 
consult  Elders  in  their  local  community  regarding  traditional  practices. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

' 

CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• participate  in  harmonious  activities  and  experiences  related  to 
Kikawinaw  Askiy  (Mother  Earth*)? 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  studens  are  able  to  participate  in 
harmonious  activities  and  experiences  related  to  Kikawinaw  Askiy 
(Mother  Earth). 


MATERIALS 


Drums  or  other  implements 
for  drumming. 


► Self-assessment  Checklist  >-  Equipment  related  to  the 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  activities, 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  participate  in  harmonious  activities  and 
experiences  related  to  Kikawinaw  Askiy  (Mother  Earth)  (see  sample 
blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


► Learning  Log 

Students  reflect  in  their  learning  and  how  well  they  were  able  to 
participate  in  harmonious  activities  and  experiences  related  to 
Kikawinaw  Askiy  (Mother  Earth). 


Poster  materials,  stories  or 
legends  related  to  Mother 
Earth;  e.g.,  Amiskohkdnis 
ekwa  kotaka  achimona 
(The  Pet  Beaver  and  Other 
Stories ) by  A.  Anderson 
(Duval  House  Publishing, 
1998),  Creation  of  the 
World  story. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wa)wetina(hk)  (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*), 
others  and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinciw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  take  care  of 

Kikdwinaw  Askiy 
(Mother  Earth*) 


Caretakers 

Discuss  and  model  the  role  of  people  as  protectors  and  caretakers 
of  Mother  Earth.  Have  the  students  then  brainstorm  ways  in 
which  they  can  help  protect  Mother  Earth;  e.g., 

- kweskapacihcikewin  (recycling) 

- ta  mostohtehk  ispihci  ta  posihk  (walking  rather  than  riding  in 
cars) 

- kanacihcike  kiskinohamdtowikamikohk  ekwa  ihtawinihk 
(cleaning  up  garbage  at  school  and  in  their  community). 

Invite  the  students  to  create  posters  to  promote  one  of  the  ideas 
from  their  brainstorming. 

School  Clean  Up 

Organize  a clean-up  day  at  the  school  or  at  a park  in  your 
community.  Review  the  importance  of  respecting  Mother  Earth 
by  keeping  the  environment  clean  and  have  the  students  set  goals; 
e.g.,  collecting  a certain  amount  of  garbage. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

' 

CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• take  care  of  Kikawinaw  Askiy  (Mother  Earth*)? 


► Rubric  ► Poster  materials. 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 

Use  the  rubric  to  evaluate  how  well  students  are  able  to  take  care  of 
Kikawinaw  Askiy  (Mother  Earth)  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 


► Learning  Log  ► Garbage  bags,  gloves, 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  awards/certificates, 

take  care  of  Kikawinaw  Askiy  (Mother  Earth). 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*), 
v 1 / 


CM-1  Kikawinciw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 
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participate  in 
activities  and 
experiences  that 
convey  knowledge  of 
past  and  present 
Kikawinaw  Askiy 
(Mother  Earth*) 


Changes  in  the  Community 

Present  pictures  of  the  community  from  the  past  and  present. 
Discuss  what  changes  have  taken  place.  Have  the  students  then 
create  time  lines  that  show  the  major  changes,  e.g.,  new  buildings, 
fires  or  floods,  storms,  new  roads,  that  have  occurred  in  their 
community.  Have  the  class  discuss  the  impact  of  these  changes  on 
the  local  environment. 

Extension 

Invite  an  Elder  to  visit  the  class  and  describe  what  the  community 
and  surrounding  area  were  like  in  the  past  and  how  they  have 
changed  over  time.  After  the  visit,  invite  the  students  to  discuss 
what  they  learned. 

Formation  of  the  Land 

Introduce  and  teach  geological  concepts,  e.g.,  glaciers,  the  growth 
of  mountains,  the  creation  of  rivers,  flood  cycles  and  forest  fire 
cycles,  and  the  impact  these  things  have  had  on  the  land  of 
Alberta.  Have  the  students  imagine  and  discuss  what  the  land 
would  have  looked  like  thousands  of  years  ago  and  draw  pictures 
of  Mother  Earth  in  the  past. 

Extension 

Teach  the  students  how  to  express  thankfulness  to  Mother  Earth  at 
the  beginning  of  each  class;  e.g.,  Tdnsi,  miywdsin  e pe 
kiskinohamakosiyan.  (How  are  you?  It  is  good  that  you  have 
come  to  school.) 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtdwimdw  (the  Creator*), 
v / 

CM-l  Kikdwinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• participate  in  activities  and  experiences  that  convey  knowledge 
of  past  and  present  Kikdwinaw  Askiy  (Mother  Earth*)? 

► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  participate 
in  activities  and  experiences  that  convey  knowledge  of  past  and 
present  Kikdwinaw  Askiy  (Mother  Earth)  (see  sample  blackline 
master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


MATERIALS 


Pictures  of  the  community 
in  the  past  and  present. 
Elders,  gifts  for  Elders 
made  by  the  students. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  participate  in  activities  and  experiences 
that  convey  knowledge  of  past  and  present  Kikdwinaw  Askiy 
(Mother  Earth),  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


None  required. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  5/321 
2009 


CM-1.2 


Grade  5 


C \ 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

' 

CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  explore  a past/present 
Cree  community  and 
its  relationship  with 
Kikdwinaw  Askiy 
(Mother  Earth*) 


Past  Community 

Teach  the  students  how  to  research  information  on  a Cree 
community  of  the  past,  e.g.,  through  a film,  book,  pictures, 
Internet,  and  draw  pictures  of  the  community,  labelling  things  that 
they  learned  about  the  clothing,  housing,  work,  food  and  way  of 
life  in  the  community.  Have  the  students  further  explore 
communities  of  the  past  by: 

- asking  kohkom  (their  grandmother)  and  kimosdm  (their 
grandfather)  what  life  was  like 

- reading  and  listening  to  stories  of  the  past 

- going  on  field  trips  to  historic  sites. 

Have  the  students  create  a class  display  to  show  what  they  learned. 

Treasures  around  Us 

Have  the  students  brainstorm  elements  of  Cree  culture  in  the  local 
community;  e.g.,  people,  businesses,  organizations,  music, 
artwork,  sports  and  entertainment. 

Have  the  students  create  a brochure  or  a visitors’  guide  to  their 
community  highlighting  Cree  history /historic  sites,  businesses, 
people,  services,  landmarks  and  buildings.  Students  can  access 
information  on  the  Internet,  take  photographs  themselves,  visit  a 
local  museum  or  talk  to  local  people. 

Extension 

On  a map  of  your  community,  have  the  students  mark  businesses, 
landmarks  and  organizations  of  Cree  origin;  e.g.,  restaurants, 
specialty  food  stores,  cultural  centres.  Take  a field  trip  to  old  Cree 
communities  and  graveyards. 

Caution 

Be  sensitive  to  each  student’s  personal  family  situation  when 
exploring  kinship  relationships. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtdwimdw  (the  Creator*), 
v / 

CM-l  Kikdwinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  a past/present  Cree  community  and  its  relationship  with 
Kikdwinaw  Askiy  (Mother  Earth*) 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
explore  a past/present  Cree  community  and  its  relationship  with 
Kikdwinaw  Askiy  (Mother  Earth). 


MATERIALS 


Films,  books,  pictures, 
Internet  sites  on  Cree 
communities  of  the  past. 


► Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  explore  a past/present  Cree  community  and  its  relationship 
with  Kikdwinaw  Askiy  (Mother  Earth)  (see  sample  blackline  master 
in  Appendix  E:  Checklist  and  Comments  1 or  2). 


Video  by  Syncrude  Canada 
Sakdwiyiniw  pimdtisiwin 
(Woodland  Lifestyle), 
Internet. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtawimaw  (the  Creator*). 

' 

CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  participate  in 

activities,  experiences 
and  practices  related 
to  Kikawinaw  Askiy 
(Mother  Earth*) 


Forest  Field  Trip 

Before  a field  trip  to  a woodland  area,  teach  the  students  the 
various  types  of  mitosak/sihtak  (trees)  and  what  they  are  used  for; 
e.g., 

- waskwaydpoy  (birch  syrup),  waskwaydpohkwewin  (birch  syrup 
production) 

- sihta  (spruce) 

- nipsi  (willow). 

During  the  field  trip,  have  the  students  identify  the  trees  using 
Cree  words. 

Extension 

Review  information  on  the  running  and  collecting  of  birch  sap 
(■ waskwaydpoy  - w askway dp ohkehk).  Invite  the  students  to  then 
create  illustrations  that  show  how  birch  sap  is  collected  and  used 
by  the  Cree  people. 

Traditional  Crafts 

Invite  a guest  to  demonstrate  making  a traditional  craft;  e.g., 
rattles,  musical  instruments  (small  drums),  paper  crafts  and  moss 
bags.  Ensure  proper  protocol  is  used.  After  the  demonstration, 
have  the  class  discuss  what  they  learned  about  the  significance  of 
the  craft  and  its  relationship  to  Mother  Earth. 

Extension 

Demonstrate  how  to  construct  a meat  drying  rack  using  willow, 
including  using  willow  bark  for  strapping/tying,  akwdwdn  (dry 
meat  rack),  akwdndhtikwa  (dry  meat  rack  poles),  tahkopicikana 
(ties). 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


324  / Chapter  5 - Grade  5 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  5 


f \ 

General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

' 

CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• participate  in  activities,  experiences  and  practices  related  to 
Kikawinaw  Askiy  (Mother  Earth*)? 

► Learning  Log  None  required. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
participate  in  activies,  experiences  and  practices  related  to 
Kikawinaw  Askiy  (Mother  Earth). 


>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  participate  in  activities,  experiences  and  practices  related  to 
Kikawinaw  Askiy  (Mother  Earth)  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist.). 


Guest  speakers,  materials 
for  crafts,  white  play  clay, 
brown  paint,  paint  brushes, 
real  willow  twigs. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtawimaw  (the  Creator*). 

' 

CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b. 
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explore  practices  and 
products,  related  to 
Kikawinaw  Askiy 
(Mother  Earth*),  of  a 
specific  region  or 
community 


Way  of  Life 

Have  the  students  research  the  way  of  life  in  a Cree  community  in 
a different  region,  including  mdcikihtdwinihikewin  (celebrations), 
nikamowina  (songs),  nimihitowina  (dances),  mdcew  isihcikewina 
(hunting  practices),  nawaciwin  (food  preparation)  and 
wanehikewin  (trapping).  Invite  the  students  to  create  a mural  or 
posters  that  illustrate  the  way  of  life  in  the  community. 


Traditional  Natural  Products 

Have  the  students  use  a picture  of  a forest  or  plains  to  create 
diagrams  that  show  the  traditional  products  taken  from  Mother 
Earth.  Have  the  students  label  trees,  berries  and  animals  with  the 
traditional  products  that  are  made  from  them;  e.g., 

- buffalo  (hide  for  clothing,  moccasins,  meat  for  food) 

- moose  (hide  for  clothing,  meat  for  food). 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

' 

CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  practices  and  products,  related  to  Kikawinaw  Askiy 
(Mother  Earth*),  of  a specific  region  or  community? 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  explore  practices  and  products,  related 
to  Kikawinaw  Askiy  (Mother  Earth),  of  a specific  region  or 
community,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Poster  materials,  video  by 
Syncrude  Canada 
Sakawiyiniw  pimdtisiwin 
(Woodland  Lifestyle). 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  explore  practices  and  products,  related  to 
Kikawinaw  Askiy  (Mother  Earth),  of  a specific  region  or  community 
(see  sample  blackline  master  in  Appendix  E:  Peer-assessment 
Checklist). 


Picture  of  a forest  or 
plains,  markers. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*), 
v 1 / 


CM-1  Kikawinciw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 
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participate  in 
activities  and 
experiences  that 
reflect  past  and 
present  Cree 
perspectives  related  to 
Kikawinaw  Askiy 
(Mother  Earth*) 


Comparing  Past  and  Present 

Produce  information  on  traditional  uses  of  food  and  have  the 
students  compare  past  practices  with  present-day  practices  in  a 
chart;  e.g., 


Past 

Present 

Benies  were  dried  to  preserve 
them. 

Benies  are  frozen  to  preserve 
them. 

Have  the  students  then  compare  Cree  interactions  with  Mother 
Earth  in  the  past  and  present;  e.g., 


Past 

Present 

People  lived  close  to  the 
environment  in  tipis  in  rural 
areas. 

People  live  in  houses  or 
apartment  buildings  in  towns  or 
cities. 

Have  the  students  find  evidence  to  support  how  these  changes 
affect  Cree  perspectives  on  Mother  Earth;  e.g.,  the  importance  of 
Mother  Earth  to  their  daily  lives. 

Extension 

Have  the  class  host  a small  traditional  feast  in  the  classroom.  Ask 
each  student  to  prepare  and  bring  a dish  to  share  with  the  class. 
Encourage  the  students  to  sample  all  dishes  and  give  thanks  to 
Mother  Earth  for  the  feast. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wa)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtdwimaw  (the  Creator*), 
v _ J 

CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 

Does  the  student: 

• participate  in  activities  and  experiences  that  reflect  past  and 
present  Cree  perspectives  related  to  Kikdwinaw  Askiy  (Mother 
Earth*)? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
participate  in  activities  and  experiences  that  reflect  past  and  present 
Cree  perspectives  related  to  Kikdwinaw  Askiy  (Mother  Earth). 


MATERIALS 


Glenbow  Museum  travel 
kit,  traditional  foods. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 
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CM-l  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  participate  in 
activities  and 
experiences  that 
reflect  diversity  in 
perspectives  related  to 
Kikdwinaw  Askiy 
(Mother  Earth*) 


Mother  Earth  Collages 

Have  the  students  draw  pictures  or  create  collages  that  represent 
Mother  Earth.  Invite  the  students  to  present  their  artwork  to  the 
rest  of  the  class,  explaining  why  they  used  the  images  they  did  and 
what  Mother  Earth  means  to  them.  Encourage  the  students  to 
understand  and  respect  the  perspectives  of  their  classmates. 


► Mother  Earth  Survey 

Have  the  students  interview  people  in  their  class,  community  and 

household,  asking  questions  about  their  perspectives  related  to 

Mother  Earth;  e.g., 

- Tan' si  Kikdwinaw  Askiy  kiteyimaw?  (What  does  Mother  Earth 
mean  to  you?) 

- Tdnsisi  kitisi  kiwicitotamimaw  Kikdwinaw  Askiy?  (How  do 
you  interact  with  Mother  Earth?) 

- Tdnsisi  kitisi  mandcihdw  Kikdwinaw  Askiy?  (How  do  you 
show  respect  to  Mother  Earth?) 


Have  each  student  create  a booklet  called  “What  Mother  Earth 
Means  to  Me”  that  includes  the  responses  of  the  various  people 
interviewed. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtdwimdw  (the  Creator*), 
v / 

CM-l  Kikdwinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• participate  in  activities  and  experiences  that  reflect  diversity  in 
perspectives  related  to  Kikdwinaw  Askiy  (Mother  Earth*)? 

► Learning  Log  Magazines,  scissors,  glue. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
participate  in  activities  and  experiences  that  reflect  diversity  in 
perspectives  related  to  Kikdwinaw  Askiy  (Mother  Earth). 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Else  the  rubric  to  evaluate  how  well  students  are  able  to  participate 
in  activities  and  experiences  that  reflect  diversity  in  perspectives 
related  to  Kikdwinaw  Askiy  (Mother  Earth ) (see  sample  blackline 
master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


None  required. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*), 
v 

CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  contribute  to,  and 
cooperate  in,  activities 
with  others,  and 
practise  friendliness 
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Preparing  for  Group  Work 

Teach  the  students  the  importance  of: 

- cooperating  with  others  in  their  groups 

- listening  to  others  in  their  groups 

- encouraging  other  members  of  their  groups 

- not  being  critical  of  or  judging  other  group  members. 

Arrange  the  students  in  groups  to  work  on  an  activity.  Monitor  the 
groups  to  ensure  students  are  working  well  together. 

Welcoming  Others 

Teach  a welcome  song  (e.g.,  from  Brian  McDonald)  and  practise  it 
as  a class.  Have  the  students  role-play  greetings  and  invitations  to 
come  and  join  in;  e.g., 

- Pe  pihtokwe.  (Come  in.) 

- Pe  api  ota.  (Come  sit  here.) 


Ask  the  students  to  create  a welcome  sign  for  the  classroom  using 
the  phrases  and  words  they  learned.  Invite  a visitor  to  the  class 
and  have  the  students  sing  the  welcome  song  to  him  or  her. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*), 
v / 

CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• contribute  to,  and  cooperate  in,  activities  with  others,  and 
practise  friendliness? 

► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  contribute  to,  and 
cooperate  in,  activities  with  others,  and  practise  friendliness.  Offer 
feedback,  encouragement  and  praise  as  needed. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
contribute  to,  and  cooperate  in,  activities  with  others,  and  practise 
friendliness. 


Brian  MacDonald 
recordings,  listening 
station,  chart  paper, 
markers. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtdwimaw  (the  Creator*), 
v _ y 

CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  practise  consideration 
of,  and  helpfulness 
toward,  others 


Community  Feast 

Before  hosting  a class  feast  or  attending  a community  feast*, 
invite  the  students  to  volunteer  to  help  out  by  setting  up  the  room, 
preparing  the  food,  serving  the  food  and  cleaning  up  afterward. 
Have  the  students  review  and  practise  phrases  to  show  respect  and 
friendliness;  e.g., 

- Saying,  Astam  pe  api  ota  nohkom/nimosdm.  (Come  sit  here 
grandmother/grandfather.)  when  offering  an  Elder  a chair. 

- Kakt  wicihitin  ci?  (Can  I help/assist  you?) 

Discuss  the  Cree  custom  of  women  preparing  the  food  and  men 
serving  the  food. 

Brainstorming 

Have  the  students  brainstorm  different  ways  they  can  be  helpful  at 
school,  at  home  and  in  their  community.  Ask  the  students  to  then 
choose  several  items  from  the  list  and  make  an  effort  to  do  them 
over  a week.  At  the  end  of  the  week,  have  the  students  report 
when  and  how  many  times  they  were  able  to  help  others. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


334  / Chapter  5 - Grade  5 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  5 


/ \ 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*), 
v 1 / 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• practise  consideration  of,  and  helpfulness  toward,  others? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
practise  consideration  of,  and  helpfulness  toward,  others. 


MATERIALS 


Community  feast,  Cultural 
Activities  Handbook  by 
Miyowahkohtowin 
Education  Authority. 


► Conferences 

Meet  with  individual  students  to  discuss  the  efforts  they  have  made 
to  be  considerate  and  helpful  toward,  others.  What  was  their 
favourite  part  of  the  experience? 


None  required. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

V _ / 

CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  a past  and  a 
present  Cree 
community;  e.g.,  its 
people,  practices, 
products,  beliefs 
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► The  Value  of  Handmade 

In  a sharing  circle*,  have  the  students  compare  and  contrast 
handmade  items  to  mass-produced  items;  e.g.,  clothing  (factory- 
made  sneakers  versus  hand-beaded  moccasins)  and  foods  (dried 
meat  versus  fast  food  restaurant  hamburgers).  Encourage  the 
students  to  see  the  value  of  handmade  items  and  understand  that 
mass-produced  items  have  little  cultural  value. 

► Inquiry  into  the  Past 

Have  the  students  create  questions  about  the  history  of  their 
community;  e.g., 

- What  did  the  community  look  like  in  the  past? 

- How  did  the  people  there  live  in  the  past? 

- Where  in  the  area  did  the  people  live  in  the  past? 

Have  the  students  interview  Elders  and  collect  their  responses. 
Ensure  that  students  show  respect  in  their  words  and  actions.  Ask 
the  students  to  create  a class  booklet  called  Kayds  (Long  Ago),  in 
which  they  write  the  information  they  collected  and  draw  pictures. 


► Sweetgrass 

Review  the  use  of  sweetgrass*  by  Cree  people  of  the  past  and 
present;  e.g., 

- Anohc  kiydpic  dpacihtdwak  wihkask  kahdyamihd-cik  [SPC] 
-twdw  [NPC].  (Today  they  still  use  sweetgrass  when  they 
pray.) 

*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

V _ / 

CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES  | MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• explore  a past  and  a present  Cree  community? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
explore  a past  and  a present  Cree  community. 

I museums. 


► Pictures  of  products  of  the 
past  and  present  (both 
handmade  and 
mass-produced), 
educational  kits  from 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  explore  a past  and  a present  Cree  community  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


Art  supplies. 


► Conferences 

Meet  with  individual  students  or  groups  to  discuss  what  they 
learned  about  the  use  of  sweetgrass  in  the  past  and  present.  Discuss 
what  they  found  most  interesting  and  what  they  would  like  to  learn 
more  about. 


Sweetgrass  braid  or 
pictures  of  sweetgrass. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

V _ / 

CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 
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observe,  understand 
and  participate  in 
family  and/or  school 
Cree  cultural 
experiences,  practices 
and  activities 


Songs  and  Stories 

Invite  the  students  to  listen  to  nikamona  (songs)  and  dcimowina 
(stories)  that  illustrate  Cree  cultural  practices  and  activities.  Have 
the  class  discuss  what  they  learned  from  the  songs  and  stories  and 
write  personal  responses  in  their  Learning  Logs. 


Dance 

Introduce  and  teach  information  on  various  nimihitowina  (dances) 
and  watch  a video  of  the  dances  being  performed.  Explain  the 
cultural  significance  of  each  dance  and  when  it  would  be 
performed.  Invite  the  students  to  try  the  dances  themselves  as  a 
class. 


► Cleansing 

Introduce  information  on  miyahkasikewin  (smudging)*,  the 
cultural  significance  of  cleansing  and  when  it  would  be  performed. 
Have  the  students  write  personal  responses  about  smudging  in 
their  Learning  Logs. 

*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

V _ / 

CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• observe,  understand  and  participate  in  family  and/or  school  Cree 
cultural  experiences,  practices  and  activities? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
observe,  understand  and  participate  in  family  and/or  school  Cree 
cultural  experiences,  practices  and  activities. 


MATERIALS 


Traditional  songs  and 
stories,  video  “ Dances  of 
Northern  Plains,”  video  by 
Syncrude  Canada 
Sakawiyiniw  pimatisiwin 
(Woodland  Lifestyle). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  observe,  understand 
and  participate  in  family  and/or  school  Cree  cultural  experiences, 
practises  and  activities.  Offer  feedback,  encouragement  and  praise 
as  needed. 


Video  showing  traditional 
dance,  viewing  station. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
observe,  understand  and  participate  in  family  and/or  school  Cree 
cultural  experiences,  practices  and  activities. 


Cleansing  items  such  as 
sweetgrass,  sage,  cedar-. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

V _ / 

CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  explore  Cree 

community  cultural 
practices  and  products 


o 

3 

-3 

O 

& 

3 

cd 


<D 

*4— > 

o 

cd 

u 

a. 


Sharing  Circle 

Invite  the  students  to  explore  Cree  cultural  practices  and  products 
through  such  things  as: 

- storytelling 

- singing  and  listening  to  music;  e.g.,  a Round  Dance  or  Tea 
Dance  Song 

- watching  and/or  participating  in  dances 

- berry  picking,  picking  sweetgrass,  collecting  roots  and  herbs. 

In  a sharing  circle*,  have  the  students  discuss  what  they  have 
learned  about  the  various  Cree  practices. 

Film 

Show  a film  involving  Cree  cultural  practices  and  cultural  items. 
After  watching  the  film,  have  the  students  discuss  what  they  saw 
and  heard  and  write  personal  responses  by  answering  questions; 
e.g., 

- Kikway  nikiskinohamakon  oma  cikastepayicikan?  (What  did  I 
learn  from  the  film?) 

- Kikway  nikiskisimikon  oma  cikastepayicikan  ? (What  things 
did  the  film  remind  me  of?) 

- Kikway  nimeyiweyihten?  (What  did  I like  the  best  about  the 
film?) 

- Kikway  cikweskimdmitoneyimiten  ohci  nehiyaw pimdcihowin? 
Tdnehki  ahpd  tanehki?  (Did  the  film  change  my  mind  about 
the  Cree  lifestyle?  Why  or  why  not?) 


*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

V _ / 

CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  Cree  community  cultural  practices  and  products? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  explore  Cree  community  cultural 
practices  and  products,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Materials  related  to  the 
students’  exploration. 


► Conferences 

Meet  with  individual  students  to  discuss  their  responses  to  the  film. 
Discuss  why  it  is  important  to  explore  practices  and  products  when 
learning  about  a culture. 


Films  involving  Cree 
cultural  practices  and 
products,  viewing  station. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 
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CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 
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describe  similarities 
and  differences 
between  past  and 
present  Cree 
community 
experiences,  practices, 
products,  perspectives 
and  values,  and 
examine  change 


Comparison  Charts 

Compare  and  contrast  traditional  tanning  methods  and 
contemporary  factory  tanning  methods  and  discuss  the  differences 
between  the  two.  Have  the  students  fill  in  a chart  that  compares 
traditional  tanning  and  factory  tanning. 

Compare  and  contrast  traditional  methods  of  making  jerky  and 
contemporary  factory  methods  of  making  jerky  and  discuss  the 
differences  between  the  two.  Have  the  students  fill  in  a chart  that 
compares  traditional  dry  meat  making  and  factory  jerky  making. 


Venn  Diagram 

Have  the  students  create  Venn  diagrams  entitled  “Cree  Practices 
and  Cultural  Items  Past  and  Present.”  On  the  left  side  of  the 
diagram,  have  the  students  list  Cree  practices  and  products  used  in 
the  past.  On  the  other  side,  have  them  list  practices  and  products 
used  in  the  present.  In  the  middle,  where  the  two  circles  intersect, 
have  them  list  the  practices  and  products  that  were  used  in  the  past 
and  are  still  used  today. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

V _ / 

CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• describe  similarities  and  differences  between  past  and  present 
Cree  community  experiences,  practices,  products,  perspectives 
and  values,  and  examine  change? 

► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  describe 
similarities  and  differences  between  past  and  present  Cree 
community  experiences,  practices,  products,  perspectives  and 
values,  and  examine  change  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 


MATERIALS 


Reference  materials. 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  describe 
similarities  and  differences  between  past  and  present  Cree 
community  experiences,  practices,  products,  perspectives  and 
values,  and  examine  change  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 


Reference  materials. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*), 

v _ / 

CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  identify  the  unique 
qualities  of  others; 
e.g.,  family 


u 

> 


Self  Portraits 

Have  the  students  create  self-portraits,  including  several  words 
and  phrases  that  describe  their  talents  and  likes  or  dislikes,  and 
display  them  in  a “photo  gallery.”  Invite  the  students  to  look  at 
the  portraits  of  their  classmates  and  discuss  the  unique  qualities  of 
other  students  in  a sharing  circle*;  e.g..  Mary  mtyosiw.  (Mary  is 
pretty.) 

Tracings 

Have  the  students  trace  each  other’s  outlines  (body  tracing)  on 
large  sheets  of  paper.  Ask  the  students  to  then  fill  in  the  outlines 
with  adjectives  and  phrases  that  describe  their  partners;  e.g., 
apisisiw  awa  (this  one’s  small)  and  misikitiw  awa  (this  one’s  big). 
Put  the  fracings  on  the  wall  and  discuss  the  different  qualities  of 
each  student. 


► Family  and  Community  Leaders 

Have  the  students  choose  a Cree  leader/role  model  and  read 
information  about  his  or  her  life  and  accomplishments.  Have  the 
students  then  brainstorm  all  the  adjectives  and  phrases  that  can  be 
used  to  describe  the  person  and  create  a poster  using  these  words 
and  phrases. 

*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina{hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

V / 

CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• identify  the  unique  qualities  of  others? 


► Anecdotal  Notes  ► Art  supplies. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  identify  the  unique  qualities  of  others, 
and  record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  identify  the  unique  qualities  of  others  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


Chart  paper,  tape,  markers. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
identify  the  unique  qualities  of  others. 


► Poster  materials. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*), 
v 

CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  identify  and  celebrate 
the  unique  qualities  of 
others;  e.g.,  in 
meeting  the  needs  of 
the  community  by 
voluntarily  fulfilling 
the  roles 
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Positive  Qualities 

Ask  the  students  to  write  sentences  describing  a positive  quality  of 
the  classmates  to  their  left,  the  classmates  to  their  right,  the 
classmates  in  front  of  them  and  the  classmates  behind  them.  Invite 
the  students  to  share  their  sentences  with  the  rest  of  the  class  and 
collect  the  sentences  in  a booklet. 

Extension 

Have  the  students  create  Valentine’s  Day  or  birthday  cards  for 
each  other  in  which  they  compliment  each  other  on  their  positive 
qualities  or  talents. 

Quality  Cards 

For  Mother’ s Day  or  Father’ s Day,  have  the  students  create  cards 
that  illustrate  the  positive  qualities  of  their  parent  or  guardian. 
Alternatively,  have  students  create  birthday  cards  for  friends  and 
family  members  that  celebrate  their  unique  qualities. 

Extension 

Have  the  students  write  short  biographies  of  the  leaders  in  the 
community,  both  past  and  present;  e.g., 

- Kayds  okimdhkanak  (past  chiefs) 

- Okiskinohamdkewak  (teachers) 

- Kihteyayak  (Elders). 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina{hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

V _ / 

CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• identify  and  celebrate  the  unique  qualities  of  others? 

► Learning  Log  None  required. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
identify  and  celebrate  the  unique  qualities  of  others. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  identify  and 
celebrate  the  unique  qualities  of  others.  Offer  feedback, 
encouragement  and  praise  as  needed. 


Art  supplies. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omcimawi  Ohtawimaw  (the  Creator*), 
v / 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  express  their  own 
concept  of  themselves 
and  extend  that 
understanding  to 
include  new  ideas  and 
perspectives;  e.g., 
related  to  home  and 
school 


Personal  Family  Presentation 

Have  the  students  draw  pictures  of  themselves  and  their  family 
members.  Ask  students  to  label  the  pictures  and  indicate,  in  Cree, 
their  relationship  to  the  persons  in  the  pictures.  Invite  the  students 
to  present  the  pictures  to  others  in  the  class  or  their  group. 

Extension 

Teach  the  students  how  to  create  time  lines  using  the  Cree 
language  to  show  important  events  at  school  and  at  home  over  the 
past  month  or  school  year. 

I am  ... 

Teach  various  Cree  adjectives  that  describe  feelings  and  have  the 
students  create  sentences  with  them  based  on  the  following  model: 

- Anohc  nitdpacihtdn . (Today  I used .) 

- Nitayamihtdn . (I  read .) 

- Nimasinahen . (I  wrote .) 

Revisit  this  activity  several  times,  asking  the  students  to  come  up 
with  new  examples  for  each  adjective. 

Book  about  Me 

Over  the  school  year,  have  the  students  develop  and  add  to  a 
Nitacimowasinahikan  (Book  about  Me).  In  the  book,  ask  the 
students  to  write  their  information  in  Cree;  e.g., 

- ispitisi  maskisin  katipiskaman,  isinakwana  nescakdsa  (height, 
shoe  size,  hair  colour) 

- kikway  kameyiweyhtaman  mana  ka  itohtamdn  (favourite 
hobbies  and  pastimes) 

- kikwdya  kananaheyan  (accomplishments  and  talents). 

Caution 

Be  sensitive  to  each  student’s  personal  family  situation  when 
exploring  kinship  relationships. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

V _ / 

CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• express  their  own  concept  of  themselves  and  extend  that 
understanding  to  include  new  ideas  and  perspectives? 

► Anecdotal  Notes  ► Art  supplies. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  express  their  own  concept  of 
themselves  and  extend  that  understanding  to  include  new  ideas  and 
perspectives,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  express  their  own 
concept  of  themselves  and  extend  that  understanding  to  include  new 
ideas  and  perspectives.  Offer  feedback,  encouragement  and  praise 
as  needed. 


None  required. 


Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
express  their  own  concept  of  themselves  and  extend  that 
understanding  to  include  new  ideas  and  perspectives. 


Markers,  photographs, 
tape. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omcimawi  Ohtawimaw  (the  Creator*), 
v / 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b. 
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express  their  own 
concept  of  themselves 
and  understand  their 
own  strengths  and 
abilities 


Autobiographies 

Read  and  provide  examples  of  short  autobiographies.  Then  lead  a 
discussion  about  the  kind  of  information  usually  found  in  an 
autobiography;  e.g.,  where  and  when  you  were  born,  hobbies  and 
pastimes,  teams  and  groups  you  belong  to.  Have  the  students  then 
write  a simple  autobiography  entitled  Oma  nitipiyawi  acimisowin 
(This  Is  My  Book/My  Autobiography).  Encourage  the  students  to 
include  descriptions  of  their  own  strengths  and  abilities;  e.g., 
hobbies  and  talents. 

Animal  Characteristics  Posters 

Have  the  students  create  word  art  posters  in  the  shape  of  animals 
and  write  simple  Cree  words  describing  the  animals’  qualities, 
characteristics  and  values.  Ask  the  students  to  then  choose  an 
animal  and  describe  how  they  are  similar  to  the  animal  or  how 
they  would  like  to  be  more  like  the  animal.  Invite  them  to  share 
their  ideas  with  the  rest  of  the  class. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

V _ / 

CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• express  their  own  concept  of  themselves  and  understand  their 
own  strengths  and  abilities? 

► Rubric  ► Sample  autobiographies. 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 

Use  the  rubric  to  evaluate  how  well  students  are  able  to  express 
their  own  concept  of  themselves  and  understand  their  own  strengths 
and  abilities  (see  sample  blackline  master  in  Appendix  E:  Rubric  or 
Rubric  and  Checklist). 


Observation  Checklist  *■  Chart  paper,  markers, 

Create  an  outcome-based  checklist  and  share  it  with  students  before  animal  shapes. 

they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 

able  to  express  their  own  concept  of  themselves  and  understand 

their  own  strengths  and  abilities  (see  sample  blackline  master  in 

Appendix  E:  Observation  Checklist). 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

V I _ 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  kinship  and 
community 
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Kinship  Show  and  Tell 

Ask  the  students  to  create  collages  depicting  kinship  and 
community  and  then  have  each  student  share  his  or  her  work  in  a 
show-and-tell  activity.  Invite  the  students  to  write  a journal  entry, 
using  as  many  Cree  words  as  possible,  about  one  of  the 
presentations  made  by  another  student  in  the  class. 

Extension 

During  Meet  the  Teacher  night,  have  the  students  introduce  their 
family  members,  using  phrases  in  Cree;  e.g.,  Nikdwiy  awa.  (This 
is  my  mother.)  and  Nohtdwiy  awa.  (This  is  my  father.) 

Field  Trip 

Organize  a trip  to  the  community  archives  or  town  hall.  Have  the 
students  use  the  information  they  find  there  to  create  a time  line,  in 
Cree,  that  shows  how  their  community  has  changed  over  time. 
Encourage  the  students  to  include  major  events;  e.g.,  the  building 
of  community  landmarks  and  the  construction  of  new  roads  or 
subdivisions. 


► Home,  School  and  Community 

Create  three  circles  labelled  Kiskinohamdtowikamikohk  (At 
School),  Ni kind lik  (At  Home)  and  Namehtdwinahk  (In  the 
Community).  Have  the  students  paste  related  pictures,  words  and 
phrases  in  the  circles. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 

V _ / 

CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  kinship  and  community? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  explore  kinship  and  community  (see  sample  blackline  master 
in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Photographs,  magazines, 
scissors,  glue. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
explore  kinship  and  community. 


None  required. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explore  kinship  and 
community.  Offer  feedback,  encouragement  and  praise  as  needed. 


Markers,  magazines, 
scissors,  glue. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omcimawi  Ohtawimaw  (the  Creator*), 
v / 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  explore  and  examine 
family /community 
traditions  and 
practices 


Guest  Speakers 

Invite  guests  from  the  community  to  visit  the  class  to  discuss 
community  traditions  and  practices;  e.g.,  local  festivals  or 
holidays,  local  fairs,  local  ceremonies,  local  foods.  Encourage  the 
students  to  listen  respectfully  to  the  experiences  of  the  community 
members,  ask  questions  and  write  personal  responses  in  their 
Learning  Logs. 


► Sharing  Experiences 

Provide  numerous  examples  of  family /community  traditions  and 
practices.  In  a sharing  circle*,  have  the  students  share  their  family 
experiences  and  traditions  at  meals,  holidays  and  ceremonies. 

Have  the  students  then  discuss  what  experiences  and  traditions 
were  similar  among  them  and  draw  pictures  of  a holiday  they 
recently  celebrated.  Then  look  at  the  pictures  as  a class  and 
discuss  the  different  ways  that  people  celebrate  holidays. 

► Biographies 

Introduce  and  model  various  examples  of  short  biographies  and 
discuss  some  of  the  features  of  biographies;  e.g.,  tell  events  in 
chronological  order,  include  major  events  in  the  person’s  life.  Ask 
the  students  to  interview  members  of  their  families  or  community 
and  write  short  biographies. 

Extension 

As  an  enrichment  activity,  have  the  students  talk  to  older  family 
members  about  what  it  was  like  when  they  were  young.  Then 
have  the  students  write  and  illustrate  short  stories  that  take  place  in 
the  past,  using  the  person  they  interviewed  as  the  main  character. 

*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

V _ / 

CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• explore  and  examine  family/community  traditions  and  practices? 


► Informal  Observation  ► Guest  speakers. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explore  and 
examine  family /community  traditions  and  practices.  Offer 
feedback,  encouragement  and  praise  as  needed. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  explore  and  examine  family/community  traditions  and 
practices  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


Art  supplies. 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  explore  and 
examine  family/community  traditions  and  practices  (see  sample 
blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


Sample  biographies, 
recording  equipment  for 
interviews  (optional). 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omcimawi  Ohtawimaw  (the  Creator*), 
v / 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 
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observe  and 
participate  in  Cree 
cultural  experiences, 
practices  and 
activities 


Classroom  Experiences 

Have  the  students  view  and  participate  in  various  Cree  cultural 
experiences;  e.g.,  smudging*,  sharing  circle*,  listening  to  Elders, 
watching  powwows  or  dances,  listening  to  Cree  music  and 
drummers,  using  music  and  drumming  to  emphasize  the  action  of 
a story.  After  experiencing  the  practice  or  activity,  ask  the 
students  to  do  various  response  activities;  e.g.,  creating  ait  work, 
writing  in  Learning  Logs,  discussing  the  experience  in  a sharing 
circle  and/or  writing  a story  about  the  experience. 


Cultural  Camp  Experiences 

Plan  a one-day  trip  with  a local  Elder/cultural  advisor  to  a trap 
line,  fish  camp  or  other  place  of  cultural  significance. 


*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

V _ / 

CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• observe  and  participate  in  Cree  cultural  experiences,  practices 
and  activities? 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  observe  and  participate  in  Cree  cultural  experiences, 
practices  and  activities  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


MATERIALS 


Various  materials  as 
required  for  the  activity; 
e.g.,  drums,  videos,  music 
recordings. 


Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
observe  and  participate  in  Cree  cultural  experiences,  practices  and 
activities. 


► Resource  people  for 

cultural  camp  experiences. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omcimawi  Ohtawimaw  (the  Creator*), 
v / 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 

express  their  own 
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Partner  Biographies 

Divide  the  students  into  pairs  and  have  them  interview  one 
another,  asking  questions;  e.g., 

- Tante  ki  ki  nihtawikin?  (Where  were  you  bom?) 

- Tdn’tahtoki  tahtopipondn?  (How  old  are  you?) 

- Tdn’te  ki  wikin?  (Where  do  you  live?) 

- Awina  ki  witikwimaw?  (Who  do  you  live  with?) 

- Kikwdy  ki  miywehten  ta  itotaman?  (What  do  you  like  to  do?) 

- Kikwdy  ki  miywehten  ta  kiskinohamdsoyan?  (What  is  your 
favourite  subject  in  school?) 

Explain  and  demonstrate  how  to  write  short  biographies.  Have 
them  write  biographies  about  their  partners.  Afterward,  have  the 
partners  ask  each  other  questions;  e.g., 

- Kikway  kikiskinohamdkon  ? (What  did  you  learn  about  me?) 

- Kikway  mina  pitos  kinohte  kikiskeyihten  niya  ohci?  (What 
would  you  like  to  know  about  me?) 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

V _ / 

CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• express  their  own  understanding  of  themselves,  their  family  and 
their  community  and  explore  the  perceptions  of  others? 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  express  their  own  understanding  of 
themselves,  their  family  and  their  community  and  explore  the 
perceptions  of  others,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Samples  of  short 
biographies. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omcimawi  Ohtawimaw  (the  Creator*), 
v / 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  understand  their  own 
strengths  and 
weaknesses 


Posters 

Provide  and  model  examples  of  personal  strengths  and 
weaknesses.  Have  the  students  create  posters  that  describe  their 
strengths  and  weaknesses;  e.g., 

- Ninihtayamihcikdn.  (I  am  a good  reader.) 

- Ninihtanikamon.  (I  am  a good  singer.) 

- Ninihtawicihdwak  kotakak.  (I  am  good  at  helping  others.) 

- Ninanahihten.  (I  am  a good  listener.) 

Have  the  students  divide  their  posters  in  half  and  label  one  side 
Miyawcisin  (Good)  and  the  other  Kiydpic  ka  atoskdtaman 
(Requires  Improvement). 

Group  Work  Self-assessment 

After  completing  group  work,  have  the  students  complete  a self 
assessment  in  which  they  rate  themselves  from  1 to  5 on  things 
such  as: 

- Kwayask  ci  ninitohtawawak  kotakak?  (How  well  did  I listen 
to  others?) 

- Ni  kawiwicihtason  ci?  (Did  I offer  help  to  others  in  my 
group?) 

- Niwicimamitoneyihtenan  ci?  (Did  I share  my  ideas  with 
others?) 

- Nikisihtan  ci  nitatoskewin?  (Did  I complete  the  task?) 

- Nipimitisahin  ci  okiskinohamakew  otweyimowina?  (Did  I 
follow  the  teacher’s  instructions?) 

- Nikakwecihkimon  ci  ispe  ta  wicihikaweyan?  (Did  I ask  for 
help  when  I needed  it?) 

Have  each  student  then  discuss  his  or  her  strengths  and 
weaknesses  with  the  others  in  his  or  her  group.  Do  they  all  agree? 
Have  the  students  set  goals  for  improvement  based  on  their 
assessments. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 

V _ / 

CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• understand  their  own  strengths  and  weaknesses? 


► Observation  Checklist  ► Poster  materials. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  understand  their  own  strengths  and  weaknesses  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  understand  their  own  strengths  and 
weaknesses  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


None  required. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  5/361 
2009 


CM-3.5 


Grade  5 


( N 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omcimawi  Ohtawimaw  (the  Creator*), 
v / 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  identify  and  celebrate 
the  unique 

characteristics  of  their 
family  and 
community 


Vh 

> 


Community  Leaders 

Conduct  a class  discussion  on  the  leaders  of  the  community;  e.g., 
police,  doctors,  nurses,  chief,  businessmen/businesswomen.  Have 
the  students  then  work  together  to  create  a display  called 
Onikdnewak  (The  Leaders  of  Our  Community)  in  which  they 
describe  the  community  leaders. 

— Kikwdy  itotamwak  onikdnewak?  (What  duties  do  leaders 
have?) 

Work  with  the  class  to  list  the  goals  and  plans  that  leaders  have 
and  how  they  help  the  community  to  be  a better  place  to  live. 


Sharing  and  Show  and  Tell 

Discuss  with  the  students  how  to  identify  and  celebrate  unique 
characteristics  of  family  and  community.  Have  the  students 
identify  special  cultural  skills  and  talents,  e.g.,  cooking,  tanning 
and  storytelling,  possessed  by  members  of  their  families.  Invite 
the  students  to  share  this  information  in  a sharing  circle*. 

Extension 

Have  the  students  show  and  explain  to  the  rest  of  the  class  unique 
symbols  or  designs  associated  with  their  families;  e.g.,  crests,  clan 
symbols  or  embroidery  styles. 


*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

V _ / 

CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• identify  and  celebrate  the  unique  characteristics  of  their  family 
and  community? 

► Anecdotal  Notes  ► Photographs,  markers. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  identify  and  celebrate  the  unique 
characteristics  of  their  family  and  community,  and  record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  identify  and  celebrate  the  unique  characteristics  of  their 
family  and  community  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


Examples  of  symbols  or 
designs  associated  with 
families;  e.g.,  cape,  button, 
blankets. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omcimawi  Ohtawimaw  (the  Creator*), 
v / 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  identify  and  celebrate 
their  own  unique 
strengths  and  abilities 


Booklets 

Discuss  with  the  students  how  to  identify  and  celebrate  your  own 
unique  strengths  and  abilities.  Have  the  students  identify  their 
own  special  cultural  gifts  and  create  Nikaskihtdn  ohi  (My  Talents) 
booklets.  Have  the  students  read  the  booklets  of  other  students  in 
the  class. 


Lh 

(D 

> 


Classroom  Talent  Showcase 

Brainstorm  the  strengths  and  abilities  of  students  in  the  class  and 
have  the  students  create  a class  display  that  shows  their  individual 
talents.  Circulate  and  help  the  students  think  of  their  own 
strengths  and  abilities.  Organize  talent  days  in  which  the  students 
demonstrate  their  skills  and  abilities. 


Extension 

As  an  enrichment  activity,  have  the  students  answer  the  following 
questions  in  their  Learning  Logs: 

- Kikwdy  kinakacihtan?  (What  is  your  skill?) 

- Tan  ’si  kisinakacan  ? (How  are  you  talented?) 

Have  the  students  list  one  or  more  skills  or  talents  that  they 
possess;  e.g., 

- Ninihtdmetawdn  kitohcikan.  (I  play  an  instrument 
excellently.) 

- Ninihtdnehiyawdn.  (I  speak  Cree  fluently.) 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

V _ / 

CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• identify  and  celebrate  their  own  unique  strengths  and  abilities? 


► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  identify  and 
celebrate  their  own  unique  strengths  and  abilities.  Offer  feedback, 
encouragement  and  praise  as  needed. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
identify  and  celebrate  their  own  unique  strengths  and  abilities. 


Chart  paper,  markers. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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Strategies 


General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

S-l  language  learning 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  use  a variety  of  simple  Rhymes  and  Songs 

strategies,  with  Introduce  short  songs  that  include  words  from  vocabulary  lists  and 

guidance,  to  enhance  the  students’  personal  dictionaries.  For  example,  when  reviewing 

language  learning  body  parts,  have  the  students  sing  “Head  and  Shoulders,  Knees 

and  Toes.” 

Flave  the  students  modify  the  songs  by  changing  the  words  to 
other  body  parts,  classroom  objects,  family  members  and  other 
vocabulary  words.  Flave  the  students  then  teach  their  own 
versions  to  other  students. 

► Personal  Dictionaries 

Ask  the  students  to  create  personal  dictionaries  or  phrase  books  in 
which  they  record  new  words  and  phrases  learned.  Flave  the 
students  provide  a context  for  the  words  and  phrases;  e.g.,  include 
sentences  that  use  the  word  or  phrase.  Also  have  the  students 
indicate  the  function  of  the  word  or  phrase;  e.g.,  action  verb, 
adjective,  preposition.  Invite  the  students  to  organize  the 
vocabulary  terms  according  to  lexical  fields;  e.g.,  family,  school, 
clothing,  weather. 

► Visuals  and  Gestures  to  Improve  Communication 

Introduce  a variety  of  simple  nonverbal  productive  strategies  and 
play  games  similar  to  charades.  Flave  the  students  practise  using 
gestures  and  visual  supports  to  aid  comprehension  and  language 
learning.  Encourage  the  students  to  use  visuals  and  gestures  to  aid 
their  understanding  of  Cree  speakers;  e.g.,  when  watching  Cree 
television  programs  and  movies. 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication, 
v / 

S-l  language  learning 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  a variety  of  simple  strategies,  with  guidance,  to  enhance 
language  learning? 

► Learning  Log  Simple  songs. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
a variety  of  simple  strategies,  with  guidance,  to  enhance  language 
learning. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  use  a variety  of  simple  strategies,  with  guidance,  to  enhance 
language  learning  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


Personal  dictionaries. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  a variety  of 
simple  strategies,  with  guidance,  to  enhance  language  learning. 
Offer  feedback,  encouragement  and  praise  as  needed. 


Topics  for  charades, 
television  programs, 
movies,  viewing  station. 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication, 
v / 

S-2  language  use 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  a variety  of  simple 
strategies,  with 
guidance,  to  enhance 
language  use 


<D 
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Modelling  Productive  Strategies 

Lead  the  students  in  a discussion  of  how  taking  risks  is  an 
important  part  of  language  learning.  Model  various  strategies; 
e.g.,  risk-taking,  self  talk  and  humour.  Describe  your  own 
experiences  in  using  these  types  of  strategies;  e.g., 

- You  visit  a household  or  community  where  Cree  is  spoken. 
You  don’t  know  the  people,  but  you  try  speaking  to  them  in 
Cree. 

- You  are  about  to  do  a presentation  in  Cree  to  the  class  and  you 
are  nervous  about  your  pronunciation.  Before  your 
presentation,  think  positive  thoughts  and  encourage  yourself 
by  remembering  all  the  things  you  have  done  already  in  Cree. 

Encourage  the  students  to  use  these  strategics  on  their  own. 

Conversing  in  Groups 

Divide  the  students  into  groups  to  have  short  conversations  with 
each  other  on  pets,  hobbies  and  other  topics  of  interest.  Encourage 
the  students  to  use  communication  strategies;  e.g.,  interpreting 
nonverbal  clues  [e.g.,  miming,  pointing,  smiling,  nodding,  raising 
eyebrows],  asking  for  clarification  or  repetition,  circumlocution 
[e.g.,  “the  thing  you  hang  the  clothes  on”  for  “hanger”],  repeating 
part  of  what  someone  has  said  to  confirm  understanding  and 
asking  follow-up  questions  to  check  for  understanding  [e.g.,  “Am  I 
making  sense?”]. 


Extension 

Organize  the  students  into  small  groups  and  have  the  groups 
prepare  a brief  skit  in  which  they  demonstrate  simple  interactions 
using  communication  strategies. 

Extension 

Organize  a students’  storytelling  circle  in  which  they  can 
demonstrate  and  improve  their  Cree  communication  skills. 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

V 


S-2  language  use 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  a variety  of  simple  strategies,  with  guidance,  to  enhance 
language  use? 

► Learning  Log  None  required. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
a variety  of  simple  strategies,  with  guidance,  to  enhance  language 
use. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  use  a variety  of  simple  strategics,  with  guidance,  to  enhance 
language  use  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


None  required. 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

V 


S-3  cultural  learning 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  a variety  of  simple 
strategies,  with 
guidance,  to  enhance 
cultural  learning 


The  Writing  Process 

Read  samples  of  basic  stories  and  legends  to  the  students.  After 
listening  to  different  examples,  have  the  students  create  their  own 
texts  with  illustrations  to  provide  detail.  Have  them  brainstorm 
their  ideas  before  stalling,  then  follow  the  writing  process — 
prewriting,  writing,  revisions,  correction  and  publication. 
Encourage  the  students  to  apply  grammar  rules  to  improve  their 
texts  and  to  avoid  difficult  structures  by  rephrasing. 
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Research 

Teach  the  students  research  skills  and  assign  various  topics  to  the 
students;  e.g.,  culture  of  a specific  Cree-speaking  community. 
Encourage  them  to  use  a variety  of  reference  materials;  e.g., 
encyclopedias,  the  Internet,  CD-ROMs  and  text  books.  Have  the 
students  collect  and  organize  the  information  they  find  in 
diagrams,  charts  or  other  graphic  organizers,  then  present  what 
they  learned  to  the  rest  of  the  class. 


► Inquiry  Process 

Brainstorm  with  students  about  a current  topic  or  theme  related  to 
Cree  culture.  Before  they  create  presentations,  have  the  students 
write  what  they  know  and  questions  to  guide  their  research  in  a 
KWL  chart;  e.g.. 


Kikwdy  kd 
kiskiyihtamdn 
(What  I Know) 

Kikwdy  kd  nohte 
kiskiyihtamdn 

(What  I Want  to 
Know) 

Kikwdy  kd 
kiskinohamdkawe 
ydn 

(What  I Learned) 

Have  the  students  access  and  use  a variety  of  information  sources; 
e.g.,  libraries,  the  Internet,  people  in  the  community  and 
professional  organizations. 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication, 
v J 


S-3  cultural  learning 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  a variety  of  simple  strategies,  with  guidance,  to  enhance 
cultural  learning? 

► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  use  a variety  of  simple  strategies,  with 
guidance,  to  enhance  cultural  learning  (see  sample  blackline  master 
in  Appendix  E:  Self-assessment  Checklist). 


MATERIALS 


Examples  of  basic  stories 
and  legends. 


>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
a variety  of  simple  strategies,  with  guidance,  to  enhance  cultural 
learning. 


Reference  materials, 
graphic  organizers. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
a variety  of  simple  strategies,  with  guidance,  to  enhance  cultural 
learning. 


Various  research  materials. 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication, 

v ) 

S-4  general  learning 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  a variety  of  simple 
strategies,  with 
guidance,  to  enhance 
general  learning 


Dealing  with  Complex  Texts 

Introduce  and  teach  the  strategy  of  skimming  and  scanning  for 
information.  Provide  the  students  with  a Cree  text  on  a specific 
topic.  Create  questions  on  the  topic  covered  in  the  text  and  have 
the  students  skim  and  scan  the  text  to  find  the  answers  to  the 
questions. 
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Then  have  the  students  read  the  text  more  closely,  identifying  key 
words  and  phrases  and  rereading  several  times  to  understand  the 
more  complex  ideas.  Teach  the  students  how  to  deal  with 
unknown  words  in  a text;  e.g., 

- Read  sentences  before  and  after  the  unknown  word. 

- Find  words  or  phrases  that  give  clues  to  the  word’s  meaning  or 
function. 

- Look  at  clues  as  to  the  word’s  function  by  examining  its 
spelling. 

► Self-analysis 

Introduce  and  teach  the  strategy  of  self-analysis.  Have  the 
students  complete  a self-analysis  to  discover  their  own  needs  and 
interests.  Have  them  think  about  and  answer  questions;  e.g., 

1.  When  I’m  working  on  an  activity,  what  kinds  of  things  help 
me?  How  do  they  help  me?;  e.g., 

• other  students 

• adults 

• things  on  my  desk 

• books  and  reference  materials. 

2.  What  things  do  I need  to  do  to  help  myself: 

• before  I start 

• during  the  activity 

• after  the  activity? 

3.  What  are  my  favourite  things  to  learn  about? 


Have  the  students  rate  the  following  things  from  one  (like  it  the 
most)  to  ten  (like  it  the  least):  sort  things,  organize  things,  look 
for  information,  watch  videos,  role-play,  learn  about  culture,  play 
games,  write  stories,  create  artwork,  listen  to  guest  speakers. 
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General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

V 


S-4  general  learning 

SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  a variety  of  simple  strategics,  with  guidance,  to  enhance 
general  learning? 

► Anecdotal  Notes  ► Cree  text. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  a variety  of  simple  strategies,  with 
guidance,  to  enhance  general  learning,  and  record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to  use 
a variety  of  simple  strategies,  with  guidance,  to  enhance  general 
learning. 


None  required. 
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Grade  Level  Samples  for  Grade  6 


Applications 376 

Language  Competence 432 

Community  Membeiship 494 

Strategies 540 

General  Outcomes 


General  outcomes  are  broad  statements  identifying  the  knowledge,  skills  and  attitudes  that  students  are 
expected  to  achieve  in  the  course  of  their  language  learning  experience.  The  four  general  outcomes  serve 
as  the  foundation  for  the  program  of  studies. 


Applications 

Students  will  use  and  apply  Cree  in  various 
situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-l  to  share  information 

A-2  to  express  emotions  and  personal  perspectives 
A-3  to  get  things  done 

A-4  to  form,  maintain  and  change  interpersonal 
relationships 

A-5  to  enhance  their  knowledge  of  the  world 
A-6  for  imaginative  purposes  and  personal '' 
enjoyment 


Strategies 

Students  will  use  strategies  to  maximize  \ 
learning  and  communication. 

S-l  language  learning 
S-2  language  use 
S-3  cultural  learning 
S-4  general  learning 


Language 

Competence 


Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihtd 
nehiyawewak.) 

LC-1  attend  to  the  form  of  the  language 
LC-2  interpret  and  produce  oral  texts 
interpret  and  produce  written  and 
visual  texts 

apply  knowledge  of  the  sociocultural 
context 

apply  knowledge  of  how  the  language  j 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-l  to  share  information 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  describe  people, 
places  and  things 

(continued) 


► My  Name  Is 

Introduce  nitisihkdson , the  root  of  the  word  meaning  “belly  button, 
lifeline  connection  to  wdhkdmdkanak  (relations).  Sit  with  the 
students  in  a sharing  circle*.  Stalling  with  the  student  to  your  left, 
have  the  students  introduce  themselves  one  by  one  using  niya  and 
nitisihkdson  (My  name  is . ) 

► Simple  Introductions 

Divide  the  students  into  pairs  and  have  them  find  out  information 
about  each  other,  such  as  where  they  live,  who  is  in  their  family 
and  what  they  like  to  do  (pastimes).  Have  them  present  and 
describe  each  other  to  the  rest  of  the  class. 

► Family  Trees 

Introduce  the  concept  of  family  trees,  using  examples.  Have  the 
students  draw  and  label  their  own  family  trees,  maternal  and 
paternal,  then  share  the  information  about  their  families  wit ’sdnak 
(brothers  and  sisters)  and  wdhkohtowin  (kinship),  in  a sharing 
circle*. 

► Sports  Commentary 

Teach  and  review  vocabulary  related  to  sports  activities.  Then, 
divide  the  students  into  groups  and  give  each  student  a card  with 
an  illustrated  sports  activity.  Have  each  student  show  his  or  her 
card  to  the  group  and  act  out  the  activity.  Ask  the  group  to 
describe  the  activity  aloud;  e.g.,  Pimipahtaw.  (She  is  running.) 
Keep  in  mind  that  sports-related  words  are  descriptive  and  long. 

Extension 

Introduce  first  person,  second  person  and  third  person  in  both 
animate  (NA)  and  inanimate  (NI)  nouns. 

Caution 

Be  sensitive  to  each  student’s  personal  family  situation  when 
exploring  kinship  relationships. 

*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v y 

A-l  to  share  information 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• describe  people,  places  and  things? 


► Informal  Observation  ► Word  wall. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  describe  people, 
places  and  things.  Offer  feedback,  encouragement  and  praise  as 
needed. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  describe  people,  places  and  things,  and 
record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  describe 
people,  places  and  things  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 


None  required. 


Markers,  family  tree 
blackline  master  (optional). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  describe  people, 
places  and  things.  Offer  feedback,  encouragement  and  praise  as 
needed. 


Sports  activity  flash  cards. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-l  to  share  information 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  describe  people, 
places  and  things 
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► Travel  Brochure  or  Poster 

Divide  the  students  into  groups  to  research  life  in  a Cree-speaking 
community  using  a variety  of  sources;  e.g.,  books,  magazines, 
videos,  brochures,  CD-ROM  encyclopedia,  Internet.  Ask  each 
group  to  collect  and  present  information  on  five  aspects  of  life  in 
that  community  using  the  mediums  of  travel  brochure/poster,  Web 
site  or  television  show.  Possible  topics  might  include:  The  People 
of  the  Community,  What  to  See,  Where  to  Eat  and  Where  to  Stay. 

Extension 

Have  the  class  present  the  information  as  a Cree  travel  fair  to  the 
rest  of  the  school  or  to  the  community;  e.g.,  summer  circuit  of 
powwows,  travelling  for  a summer  sports  tournament. 

► Animals  in  Your  Region 

Introduce  vocabulary  related  to  animals  found  in  your  region. 

Have  the  students  describe  the  pisiskowak  (animals)  found  in  their 
region  as  seen  in  various  photographs  and  paintings. 


► Weekly  Schedule 

Introduce  and  teach  vocabulary  for  the  days  of  the  week  and  have 
the  students  exchange  information  about  what  they  do  on  the 
different  days  of  the  week.  For  each  day  of  the  week,  have  the 
students  describe  what  they  do,  e.g.,  chores,  extracurricular 
activities,  family  activities,  school-related  activities,  to  others  in 
their  groups  or  to  the  rest  of  the  class. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-l  to  share  information 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• describe  people,  places  and  things? 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  describe 
people,  places  and  things  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 


MATERIALS 


Internet  access,  books,  CDs 
and  other  sources  of 
information  on  a Cree 
community,  poster 
materials,  printer. 


Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  describe  people, 
places  and  things.  Offer  feedback,  encouragement  and  praise  as 
needed. 

>-  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students 
before  they  begin  the  activity.  Use  the  rating  scale  to  assess  how 
well  students  arc  able  to  describe  people,  places  and  things  (see 
sample  blackline  master  in  Appendix  E:  Rating  Scale  1,  2 or  3). 


Various  photographs  and 
paintings  of  animals  from 
your  region. 


Days  of  the  week 
classroom  display. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-l  to  share  information 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  describe  series  or 

sequences  of  events  or 
actions 
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Hunting  Trip  Skit 

Introduce  vocabulary  related  to  sequencing  events.  Have  the 
students  prepare  and  present  a skit  called  My  Hunting  Trip.  The 
skit  should  show  the  steps  or  stages  of  the  trip,  including  such 
things  as  preparing  to  leave,  travelling  to  the  hunting  grounds, 
setting  up  camp,  hunting  the  animals,  preparing  the  animals  for 
transport  back  to  the  camp,  preparing  the  meat  and 
celebration/giving  thanks  for  a successful  hunt.  If  possible,  have 
the  students  video  record  their  skits  so  that  they  can  assess  their 
own  performances. 

Chokecherry  Recipe 

Have  the  students  watch  as  you  explain  and  demonstrate  how  to 
crush  chokecherries;  e.g., 

- A hi  kd  napakosit  asinihk  nekan.  (Put  the  bigger  flat  rock 
down.) 

- Otin  takwahaminana.  (Get  a handful  of  chokecherries.) 

- Apatis  asinis  katakwahacik.  (Use  the  smaller  rock  to  crush  the 
chokecherries.) 

- A hi  takwahaminana  wiydkanisihk.  (Put  the  crushed 
chokecherries  in  a bowl.) 

- Asdy  mina  itohta.  (Repeat  the  process.) 


Have  the  students  describe  your  actions  in  the  order  that  they 
occurred. 


Extension 

Have  the  students  translate  their  descriptions  of  the  actions  into 
instructions  or  a recipe  for  others  to  follow. 


380  / Chapter  5 - Grade  6 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  6 


/ " \ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-l  to  share  information 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• describe  series  or  sequences  of  events  or  actions? 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  describe  series  or  sequences  of  events  or 
actions  (see  sample  blackline  master  in  Appendix  E: 

Self-assessment  Checklist). 


MATERIALS 


Various  cultural  props, 
video  camera  (optional). 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  describe  series  or  sequences  of  events 
or  actions,  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


Chokecherries,  flat  rock  or 
cutting  board,  smaller 
rock,  bowl. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  inquire  about  and 
express  likes  and 
dislikes 


Likes  and  Dislikes  Survey 

Review  vocabulary  related  to  expressing  likes  and  dislikes.  Have 
the  students  ask  each  other  questions  in  a simple  survey  regarding 
food  preferences.  Provide  a few  sample  food  items,  then  ask  the 
class  to  fill  in  the  rest  of  the  chart  with  other  food  items.  Model 
the  questions  they  should  be  asking  and  how  to  answer  the 
questions  about  their  likes  and  dislikes  using  complete  sentences. 
The  answers  could  be  marked  in  the  chart  as  Eha/Iht  or  Namoya, 
or  consider  having  the  students  rate  their  likes  and  dislikes; 
e.g.,  1 = strongly  dislike,  5 = strongly  like.  For  example: 


Student 

Meat 

Wiyas 

Berries 

Mima 

Potatoes 

Askipiwawa 

Ice  Cream 
Cahkas 

Sylvie 

4 

2 

4 

5 

Aline 

4 

4 

2 

5 

Janice 

5 

2 

3 

1 

James 

5 

3 

5 

4 

Have  the  class  then  tally  the  responses  to  the  survey  and  discuss 
how  the  items  rated.  What  was  the  favourite  food?  What  was  the 
least  favourite  food?  What  did  the  girls  like  most?  What  did  the 
boys  like  most? 

Sports  and  Extracurricular  Activities  Surveys 

Have  the  students  brainstorm  activities  in  which  they  are  involved 
outside  of  school.  Have  them  draft  simple  survey  questions,  then 
interview  one  another  about  favourite  after  school  activities;  e.g., 
Kitayamihcikdn  ci?  (Do  you  read?),  Eha/Iht  ahpo  namoya?  (Yes 
or  no?).  The  results  of  the  survey  are  tallied  and  shared  and 
discussed  as  a class. 

Extension 

Present  a variety  of  pictures  depicting  sports  and  ask  individual 
students  which  activities  they  prefer,  using  questions  such  as: 

- , ktkway  maka  e miywehitaman  e metaweyan? 

( , what  do  you  like  playing?) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• inquire  about  and  express  likes  and  dislikes? 


► Anecdotal  Notes  None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  inquire  about  and  express  likes  and 
dislikes,  and  record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


► Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  inquire  about  and  express  likes  and 
dislikes.  Encourage  students  to  set  goals  for  future  learning  (see 
sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist 
and  Goal  Setting). 


Pictures  of  different  sports. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 

A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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b.  record  and  share 
thoughts  and  ideas 
with  Others  (continued) 


Likes  and  Dislikes  Catalogue 

After  reviewing  relevant  vocabulary,  have  the  students  create  a 
likes  and  dislikes  catalogue  in  which  they  write  sentences 
describing  things  they  like  or  dislike.  For  example: 

- Nimiywehiten  masinahikana.  (I  like  books.) 

- Nimiywehiten  maskihktsa.  (I  like  candies.) 

- Namoya  nimiywehiten  tohtdsdpoy.  (I  don’t  like  milk.) 

Sharing  Circle 

Have  the  class  sit  in  a sharing  circle*  and  place  objects  and 
pictures  on  a blanket.  Ask  each  student  to  pick  up  an  item  and  say 
something  about  it.  As  new  vocabulary  is  used,  it  is  recorded  and 
placed  on  the  word  wall. 


*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• record  and  share  thoughts  and  ideas  with  others? 


► Observation  Checklist  ► None  required. 

Create  an  outcome-based  checklist  and  share  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  record  and  share  thoughts  and  ideas  with  others  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


>-  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  record  and  share 
thoughts  and  ideas  with  others.  Offer  feedback,  encouragement  and 
praise  as  needed. 


Pictures,  various  objects, 
blanket. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  record  and  share 
thoughts  and  ideas 
with  others  (continued) 


Music  Reflection 

Give  each  student  a simple  graphic  organizer  to  record  his  or  her 
thoughts  and  ideas  about  music.  It  could  include  such  things  as: 

- Nimiywehiten  oma  nikamowin.  (My  favourite  song.) 

- Tdnihki  oma  nikamowin  kd  miywehitaman.  (Why  I like  this 
song.) 

- Tdnihki  onikamow  kd  miyohtdkosit.  (My  favourite 
musician/singer.) 

- Tdnihki  awa  onikamow  kd  miyohtawak.  (Why  I like  this 
musician/singer.) 

- Tdnihki  oma  kitohcikan  kd  miywehitaman.  (My  favourite 
instrument.) 

- Tdnihki  oma  kitohcikan  kd  miyohtamdn.  (Why  I like  this 
instrument.) 

- Tdnihki  ohi  nikamowina  kd  miywehitaman.  (Why  I like 
music.). 

Have  the  students  individually  fill  out  the  organizer,  then  share 
their  thoughts  and  ideas  with  partners. 

Photograph  Show  and  Tell 

Ask  the  students  to  bring  in  photographs  or  drawings  showing 
themselves  at  an  event;  e.g.,  sports  competition,  summer  holiday 
event,  birthday  party.  Have  the  students  share,  orally  and  in 
writing,  basic  information  about  the  event  by  answering  such 
questions  as: 

- Tdnispi  oma?  (When  was  it?) 

- T unite  oma?  (Where  was  it?) 

- Tan  ’tahto  piponeyan  ekospi?  (How  old  were  you  then?) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• record  and  share  thoughts  and  ideas  with  others? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  record  and  share  thoughts  and  ideas 
with  others,  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Graphic  organizer, 
recordings  of  traditional 
music  (optional). 


► Self-assessment  Checklist  and  Goal  Setting  ^ Students’  photographs  or 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  drawings, 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  record  and  share  thoughts  and  ideas 
with  others.  Encourage  students  to  set  goals  for  future  learning  (see 
sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist 
and  Goal  Setting). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 
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record  and  share 
thoughts  and  ideas 
with  others 


C Z) 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Weekly  Journal 

Have  the  students  maintain  a weekly  journal  in  which  they 
illustrate  and  write  descriptions  of  their  thoughts  and  ideas.  To 
support  this,  maintain  a chart  of  key  words  and  phrases  and  ask  the 
students  to  collect  new  vocabulary  they  use  in  their  journals. 
Consider  having  the  students  submit  their  entries  to  you  in  an 
e-mail. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• record  and  share  thoughts  and  ideas  with  others? 


► Learning  Log  None  required. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
record  and  share  thoughts  and  ideas  with  others. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-2  to  express  emotions  and  personal  perspectives 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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a.  inquire  about,  record 
and  share  personal 
experiences  involving 
an  emotion  or  a 
feeling 


03 
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Talking  Stick 

Divide  the  students  into  groups,  give  each  group  a photograph  and 
have  group  members  take  turns  expressing  their  feelings  about  the 
photograph.  Ask  the  students  to  hold  a “talking  stick”  and  share 
their  feelings,  then  pass  the  stick  to  the  next  student.  Only  the 
student  with  the  talking  stick  may  speak.  Have  one  student  in  the 
group  record  the  responses. 

Once  everyone  has  had  a chance  to  speak,  the  recorded  answers 
are  displayed  on  chart  paper  along  with  the  photograph. 

Sentence  Starters 

Provide  the  students  with  sentences  starters  that  require  the 
students  to  express  feelings.  Have  the  students  complete  them  on 
paper  and  share  their  results  orally  with  their  partners.  For 
example: 

- Is  pi  kd  posiydn  wdsikawepiskdhcikan  ni, . (When  I 

am  riding  my  bicycle,  I .) 

- Kd  metaweydn  mdna  ni, . (When  I am  playing, 

I •) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V y 


A-2  to  express  emotions  and  personal  perspectives 


SAMPLE  ASSESSMENT  STRATEGIES  | MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• inquire  about,  record  and  share  personal  experiences  involving  an 
emotion  or  a feeling? 

► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  inquire  about,  record  and  share 
personal  experiences  involving  an  emotion  or  a feeling  (see  sample 
blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


>-  Peer-assessment  Checklist  ► Sentence  starters. 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  inquire  about,  record  and  share  personal 
experiences  involving  an  emotion  or  a feeling  (see  sample  blackline 
master  in  Appendix  E:  Peer-assessment  Checklist). 


>-  Various  photographs, 
talking  stick. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V / 


A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  encourage  or 
discourage  others 
from  a course  of 
action 


► Imperative  Phrases 

Teach  and  model  some  imperative  forms  of  common  verbs  and 
common  positive  and  negative  imperative  phrases,  such  as: 

- Nikon  itohte.  (Go  ahead.) 

- Naki.  (Stop.) 

- Api.  (Sit  down.) 

- Kdya  api.  (Don’t  sit  down.) 

- Nipawi.  (Stand  up.) 

- Kdya  nipawi.  (Don’t  stand  up.) 

- Wdstahike.  (Wave  your  hand.) 

- Kdya  wdstahike.  (Don’t  wave  your  hand.) 

- Kihciniskehk  isi  wdyino.  (Turn  to  the  right.) 

- Kdya  kihciniskehk  isi  wdyino.  (Don’t  turn  to  the  right.) 

- Namahtinik  isi  wdyino.  (Turn  to  the  left.) 

- Kay  a namahtinihk  isi  wayind.  (Don’t  turn  to  the  left.) 

- Otina  nema  masinahikandcikos.  (Pick  up  the  pen.) 

- Astd  masinahikanacikos.  (Put  down  the  pen.) 

Have  the  students  use  the  imperative  phrases  by  playing  a game 
such  as  Wesdkecdk  itwew*  (Simon  Says). 

Note:  For  any  type  of  competitive  activity/game,  remind  the 
students  to  encourage  others;  e.g.,  dhkamiyimo  (keep  frying). 

^Discretionary  Note:  Refer  to  community  for  acceptance  of  using  the 
term  Wesdkecdk  within  a game.  If  unacceptable,  use  kinship  terms 
instead;  e.g.,  Nikdwiy  itwew  (My  mom/mother  says),  Nistes  itwew  (My 
[older]  brother  says),  Nimis  itwew  (My  [older]  sister  says),  Nimosom 
itwew  (My  grandfather  says). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• encourage  or  discourage  others  from  a course  of  action? 


► Self-assessment  Checklist  and  Goal  Setting  Word  wall. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  encourage  or  discourage  others  from  a 
course  of  action.  Encourage  students  to  set  goals  for  future  learning 
(see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist  and  Goal  Setting). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V _ / 


A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  give  and  follow  a 
simple  sequence  of 
instructions 
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Beading 

Teach  and  model  key  vocabulary  and  phrases  needed  for  a beading 
lesson.  Have  the  class  follow  instructions  to  complete  a beading 
activity,  for  example: 

1.  Tapisaha  saponi  kan.  (Thread  the  needle.) 

2.  Ka  tahkopitdw  asapdp.  (Make  a knot  on  the  thread.) 

3.  Mdsahkin  mikisak.  (Pick  up  beads.) 

Write  the  instructions  on  the  board  and  follow  each  step  together. 
As  the  students  become  comfortable,  leave  them  to  complete  the 
project  individually.  If  questions  arise,  refer  to  the  instructions 
written  on  the  board  and  add  to  them  as  needed. 

Obstacle  Course 

Teach  and  model  directional  words  and  phrases;  e.g.,  namahtinihk 
(left),  kihciniskehk  (right),  tahkohc  (over),  si'pd  (under).  Set  up  a 
simple  obstacle  course  in  the  classroom  and  brainstorm  other 
directional  words  and  phrases  as  a class. 

Divide  the  students  into  pairs  and  have  them  take  turns  using 
directional  words  and  phrases  to  guide  their  partners  through  the 
obstacle  course. 

Scavenger  Hunt 

Divide  the  students  into  groups  and  have  them  prepare  a scavenger 
hunt  for  another  group.  Have  the  groups  follow  the  provided 
directions  to  find  various  items  in  the  hunt.  The  first  group  to  find 
all  items  wins. 


► Row  Races 

Divide  the  students  into  teams  and  have  the  teams  sit  in  rows.  Tell 
the  students  at  the  front  of  each  row  a simple  sequence  of  actions 
to  be  performed.  These  students  repeat  the  sequence  to  the 
teammates  directly  behind  them.  The  sequence  of  actions  is 
verbally  relayed  down  the  rows.  The  last  student  in  each  row 
listens  and  performs  the  sequence  of  actions. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• give  and  follow  a simple  sequence  of  instructions? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  give  and  follow  a simple  sequence  of 
instructions,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Various  types  of  coloured 
beads,  thread  or  leather 
strips. 


► Informal  Observation  ► Various  classroom 

Observe  students  as  they  participate  in  the  activity.  Make  mental  obstacles, 

notes  of  the  extent  to  which  students  are  able  to  give  and  follow  a 
simple  sequence  of  instructions.  Offer  feedback,  encouragement 
and  praise  as  needed. 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  give  and  follow  a simple  sequence  of 
instructions  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


Various  objects  to  hide. 


>-  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  give  and  follow  a 
simple  sequence  of  instructions.  Offer  feedback,  encouragement 
and  praise  as  needed. 


None  required. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  make  and  respond  to 
offers  and  invitations 
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Telephone  Conversation 

Model  telephone  conversations  in  which  you  invite  people  to  a 
school  event  or  party  and  the  people  accept  and  decline  your 
invitations.  Have  the  students  pair  up  and  practise  telephone 
invitations.  After  practise  and  role-play,  have  the  students  make  a 
real  or  staged  telephone  call  to  a Cree-speaking  volunteer;  e.g., 

Q:  Tan’ si,  ekota  dydw  Jane?  (Hello,  is  Jane  there?) 

A:  Tan’ si.  AwaJane.  (Hello!  This  is  Jane.) 

Q:  Kinohte  wicihinan  ci  nimihitowinihk  wdpahki?  (Can  you  help 
us  tomorrow  at  the  dance?) 

A:  Eha,  nika  miyweyihten  ta  wicihitakwaw.  (Yes,  I would  be  glad 
to  help.) 


Invitations 

Ask  the  students  to  create  formal  and  informal  invitations  on  paper 
and  in  e-mails,  and  then  send  them  to  you  and  to  each  other.  The 
recipients  respond  to  the  offers  by  accepting  or  declining  the 
invitations. 


► Potluck 

Organize  a potluck  day  in  which  students  bring  in  various  cultural 
dishes  related  to  the  celebration.  Have  the  students  practise 
offering  one  another  their  food  and  accepting  the  offers;  e.g., 

- Kinohte  kotspitaw pahkwesikan?  (Do  you  want  a taste  of 
bannock?) 

- Eha/Iht,  ay  ay.  (Yes,  thank  you.) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• make  and  respond  to  offers  and  invitations? 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  make  and  respond  to  offers  and 
invitations  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


MATERIALS 


Telephone  props, 
Cree-speaking  volunteers. 


► Rating  Scale  Invitation  templates, 

Create  an  outcome-based  rating  scale  and  share  it  with  students  e-mail, 

before  they  begin  the  activity.  Use  the  rating  scale  to  assess  how 
well  students  arc  able  to  make  and  respond  to  offers  and  invitations 
(see  sample  blackline  master  in  Appendix  E:  Rating  Scale  1,  2 
or  3). 


>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  make  and  respond  to  offers  and  invitations  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


Various  cultural  foods — 
bannock,  choke  cherries, 
stew,  moose  nose. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V / 


A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  inquire  about  and 
express  ability  and 
inability  to  do 
something 
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► Survey  Skills 

Create  a chart  describing  specific  skills.  Have  the  students  survey 
each  other  asking  what  they  can  and  cannot  do;  e.g., 


Kaki ? (Can  you ?) 

Kinohte  kocitdn  ci ? 

(Would  you  like  to  try 
to ?) 

Yes,  I can. 

No,  I 
cannot. 

I would 
like  to 
learn. 

nawaci  pahkwesikan 
(make  bannock) 

Juliet 

James 

Tracey 

Cheyenne 

William 

Cheyenne 

kweskosiy  (whistle) 

Cheyenne 

Juliet 

William 

James 

Tracey 

William 

Tracey 

ka  ponaman  (start  a fire 
without  matches  or  a 
lighter) 

William 

James 

Tracey 

Juliet 

Cheyenne 

Juliet 

Encourage  the  students  to  reply  in  complete  sentences;  e.g., 

- Eha/Ihi  ni  kaskihtdn . (Yes,  I can .) 

- Namoya,  namoya  ni  kaskihtdn.  (No,  I cannot .) 

- Eha/Ihi,  ninohte  kaskihtdn  ta  itotamdn . (Yes,  I 

would  like  to  learn  how  to .) 

- Namoya,  ninohte  kaskihtdn  ta  itotamdn . (No,  I 

would  not  like  to  learn  how  to .) 

Consider  having  the  students  compile  their  findings  in  a simple 
spreadsheet. 
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Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• inquire  about  and  express  ability  and  inability  to  do  something? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  inquire  about  and  express  ability  and 
inability  to  do  something,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Spreadsheet  software 
(optional),  chart. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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a.  encourage  other  group 
members  to 
participate 


Encouragement  Phrases 

Introduce  and  have  the  students  practise  phrases  such  as: 

- Ekwa  wicewinan.  (Join  us.) 

- Ktya  ekwa.  (It’s  your  turn.) 

- Naskomo.  (It’s  your  response.) 

- Pikiskwe.  (Speak.) 

- Ekwa.  (Let’s  go.) 

- Ka  kaskihtdn!  (You  can  do  it!) 

Post  the  phrases  around  the  classroom  for  future  student  reference. 
Arrange  the  students  into  small  groups  and  invite  them  to  create 
skits  in  which  they  encourage  group  members  to  participate;  e.g., 
while  playing  games. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• encourage  other  group  members  to  participate? 


► Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  arc  able  to  encourage  other  group  members  to 
participate.  Encourage  students  to  set  goals  for  future  learning  (see 
sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist 
and  Goal  Setting). 


MATERIALS 


Board  display  with 
encouragement  phrases. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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assume  a variety  of 
roles  and 
responsibilities  as 
group  members 


Group  Roles 

When  the  students  are  working  in  small  groups,  assign  specific 
roles  to  each  member  of  the  group;  e.g.,  okimdhkdn  (chief), 
weyasowew  (councillor).  Rotate  the  roles  within  each  group. 
Ensure  the  students  are  clear  on  the  responsibilities  associated 
with  each  role. 


Classroom  Helpers 

Encourage  the  students  to  assist  in  classroom  chores;  e.g., 

- distributing  classroom  materials 

- writing  homework  on  the  board 

- writing  the  date  on  the  board 

- cleaning  the  white  board 

- tidying  the  class  library. 

Assign  weekly  classroom  roles  on  a class  chart. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• assume  a variety  of  roles  and  responsibilities  as  group  members? 


► Peer-assessment  Checklist  >-  None  required. 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  assume  a variety  of  roles  and 
responsibilities  as  group  members  (see  sample  blackline  master  in 
Appendix  E:  Peer-assessment  Checklist). 


>-  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  assume  a variety  of  roles  and 
responsibilities  as  group  members,  and  record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


Class  chart. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-3  to  get  things  done 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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negotiate  in  a simple 
way  with  peers  in 
small-group  tasks 


Learning  to  Negotiate 

Review  and  model  statements  related  to  negotiation,  such  as: 

- Niva  ekwa.  (My  turn.) 

- Wiya  ekwa.  (His  or  her  turn.) 

- Nika  itohten . (I  will  do .) 

- Kespin  ki  ka  itohten . (If  you  will  do .) 

Encourage  the  students  to  use  appropriate  phrases  and  vocabulary 
when  working  through  small  group  tasks,  such  as: 

- Awtna  ekwa?  (Whose  turn  is  it  now?) 

- Kiya  ekwa.  (Your  turn.) 

- Tanima  niya  ? (Which  is  mine?) 

- Oma  niya.  (This  is  mine.) 

- Oma  kiya.  (This  is  yours.) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V y 


A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• negotiate  in  a simple  way  with  peers  in  small-group  tasks? 


► Informal  Observation  Vocabulary  list. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  arc  able  to  negotiate  in  a 
simple  way  with  peers  in  small-group  tasks.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Grade  6 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-3  to  get  things  done 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


d.  explain  or  clarify  ► I Do  It  Like  This 

responsibilities  Introduce  expressions  such  as  Ka  wihtaminawaw.  (I  can  explain.) 

or  Ni  kahki  wihtamatinawaw  ci?  (Can  I explain?)  and  encourage 
the  students  to  use  these  expressions  to  offer  explanation  and 
assistance  to  others  in  their  groups. 

During  a group  activity  in  which  students  arc  assigned  different 
roles,  model  for  students  the  structure  omistsi  (like  this).  Coach 
the  students  to  use  this  structure  to  explain  or  clarify  group 
responsibilities  to  their  peers. 

► Sharing  Circle* 

After  completing  a group  activity  in  which  students  were  assigned 
different  roles,  have  the  students  take  turns  describing  their  roles. 
Discuss  the  responsibilities  of  the  different  group  roles  in  a sharing 
circle*. 

*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-3  to  get  things  done 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• explain  or  clarify  responsibilities? 


► Anecdotal  Notes  Phrase  list. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  explain  or  clarify  responsibilities,  and 
record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 

Anecdotal  Notes). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explain  or  clarify 
responsibilities.  Offer  feedback,  encouragement  and  praise  as 
needed. 


None  required. 
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Grade  6 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-4  to  form,  maintain  and  change  interpersonal  relationships 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  make  and  consider  >-  Invitation 

social  engagements  Introduce  and  teach  the  concept  of  nitohkemowin  (invitation)  and 

the  importance  of  social  events  and  engagements.  Have  the 
students  create  invitations  to  a community  event.  Provide  a list  of 
the  vocabulary  used  in  invitations  and  appropriate  responses,  such 
as: 

- E nitomitan  oma . or  E wi  nomitan . (I  am 

inviting  you .) 

- Eha/Ihi.  (Yes.) 

- Miyopayiki . (If  all  goes  well, .) 

► Role-play 

Divide  the  students  into  groups  and  have  them  create  role-plays  in 
which  one  student  invites  the  other  members  to  an  event.  Some 
students  accept  the  invitation,  while  others  accept  the  invitation 
and  then  cancel.  Encourage  the  students  to  use  politeness 
conventions  and  to  provide  valid  reasons  for  declining  the 
invitation. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V _ / 


A-4  to  form,  maintain  and  change  interpersonal  relationships 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• make  and  consider  social  engagements? 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
make  and  consider  social  engagements. 


MATERIALS 


Vocabulary  list,  sample 
invitations. 


► Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it 
with  students  before  they  begin  the  activity.  Students  use  the  rating 
scale  to  assess  how  well  they  are  able  to  make  and  consider  social 
engagements  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale.) 


None  required. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

v / 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  talk  about  themselves 
and  their  family  and 
respond  to  the  talk  of 
others  by  showing 
attention  and  interest 


Talk  Show 

Arrange  the  students  into  small  groups  and  have  them  present  talk 
shows  in  which  one  or  a few  members  talk  about  themselves  and 
respond  to  the  questions  and  comments  made  by  the  talk  show 
host  and  audience  members. 


Tan  si  Log 

Have  the  students  create  a Tan  ’si  Log  in  which  they  record 
phrases  and  vocabulary  to  assist  them  in  their  casual  and  friendly 
exchanges  with  classmates.  Encourage  the  students  to  refer  to 
their  logs  for  support  when  writing  friendly  letters,  sending  e-mail 
messages  to  friends  or  speaking  casually  with  a classmate. 


Inside-Outside  Circle 

Invite  the  students  to  participate  in  an  inside-outside  circle  activity 
in  which  they  discuss  themselves.  Have  the  students  form  two 
large  circles,  one  inside  the  other.  Have  them  begin  by  talking 
with  the  person  opposite  them.  Discussion  could  be  focused  on 
topics  such  as  weekend  activities,  daily  routines  or  favourite 
foods.  After  the  students  have  spoken  for  two  to  three  minutes, 
have  members  of  the  outer  circle  move  clockwise.  Ask  the 
students  to  then  begin  new  discussions  with  different  partners. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-4  to  form,  maintain  and  change  interpersonal  relationships 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• talk  about  themselves  and  their  family  and  respond  to  the  talk  of 
others  by  showing  attention  and  interest? 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  arc  able  to  talk  about  themselves  and  their  family  and 
respond  to  the  talk  of  others  by  showing  attention  and  interest  (see 
sample  blackline  master  in  Appendix  E:  Peer-assessment 
Checklist). 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
talk  about  themselves  and  their  family  and  respond  to  the  talk  of 
others  by  showing  attention  and  interest. 


MATERIALS 


Various  props. 


Log  books,  e-mail 
(optional). 


► Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it 
with  students  before  they  begin  the  activity.  Students  use  the  rating 
scale  to  assess  how  well  they  are  able  to  talk  about  themselves  and 
their  family  and  respond  to  the  talk  of  others  by  showing  attention 
and  interest  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


None  required. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  6/411 
2009 


rs-v 


Grade  6 


( \ 

General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V _ / 


A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  discover  relationships 
and  patterns  (continued) 


Sorting 

Teach  vocabulary  for  birds  and  animals.  Divide  the  students  into 
small  groups  and  provide  them  with  a variety  of  pictures.  Teach 
vocabulary  such  as: 

Old  pisiskiwak:  (These  arc  animals:) 

- paskwdw  mostos  (buffalo) 

- maskwa  (bear) 

- mahkesis  (fox). 

Oki  ptyestsak:  (These  are  birds:) 

- ship  (duck) 

- dhdsiw  (crow) 

- kihew  (eagle). 

Ask  the  groups  to  sort  the  animals  into  categories,  for  example,  by 
where  they  live,  how  they  move,  size,  colour,  and  then  share  how 
they  sorted  the  animals  and  birds  with  the  rest  of  the  class. 
Encourage  the  students  to  acknowledge  that  there  are  different 
ways  of  organizing  and  categorizing. 

Animal  Characters 

Read  several  examples  of  stories  containing  animals  such  as  the 
eagle,  bear  or  buffalo.  Discuss  the  animal  characters  and 
encourage  the  students  to  identify  the  relationship  between 
themselves  and  the  animal  characters.  Ask  the  students  to  answer 
questions  such  as: 

- Kikwdy  awa  pisiskiw  ehitohtahk  ahpd  ehitwet?  (What  does 
this  animal  do  or  say?) 

- Kikwdy  ci  kihei  itohtam  awa  pisiskiw?  (What  important  things 
does  this  animal  do?) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• discover  relationships  and  patterns? 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
discover  relationships  and  patterns. 


MATERIALS 


Pictures  of  a variety  of 
animals,  birds  and  plants, 
vocabulary  list. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  discover  relationships  and  patterns  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


Traditional  stories  that 
include  animals,  pictures  of 
animals. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  6/413 
2009 


rs-v 


Grade  6 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V / 


A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 
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discover  relationships 
and  patterns 


Nature  Walk 

Discuss  the  puipose  of  nature  walks;  e.g.,  discovering 
relationships  and  patterns.  Have  the  students  review  a variety  of 
questions,  for  example: 

- Kikwdy  oma  ? (What  is  this?) 

- Awinaawa ? (Who  is  this [animate]?) 

- Tan  ’te  ohci  oma  ? (Where  did  this  come  from?) 

- Tan  ’te  ohci  awa  ? (Where  did  he/she  come  from?) 

Encourage  the  students  to  ask  the  questions  during  a nature  walk 
and  record  the  answers  in  a journal  or  log.  Generate  a list  of  target 
words  and  phrases  for  the  students  to  use.  Consider  taking 
photographs  of  things  you  find  during  the  walk  and  using  them  to 
create  a class  display  that  illustrates  the  relationships  and  patterns 
discovered. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• discover  relationships  and  patterns? 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
discover  relationships  and  patterns. 


MATERIALS 


Journals  or  logs,  camera 
(optional). 
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Grade  6 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  compare  and  contrast  ► Bigger  Than,  Smaller  Than 

items  in  simple  ways  Divide  the  students  into  small  groups  and  give  each  group  a shoe 

box  filled  with  a variety  of  objects.  Have  each  student,  in  turn, 

pull  an  object  from  the  box,  saying  in  Cree:  Oma . (This  is 

.)  or  Awa . (This  is .)  Then  direct  all  groups  to  sort 

their  objects  in  various  ways;  e.g.,  by  size — Misdw.  (It’s  big.), 

Ap’sdsin.  (It's  small.);  by  colour — Itasindstew . (Its  colour 

is .;)  by  shape — Isinakwan . (Its  shape  is .), 

Wdweydw.  (It’s  round.),  Kinwdw.  (It’s  long.)  [for  inanimate 
objects]. 

Ask  the  students  to  then  take  out  two  contrasting  items  and 
compare  them  using  complete  sentences;  e.g., 

- Awa  kasiwepahikanis  nawci  apisasin  ispici  tehtapiwin.  (This 
eraser  is  smaller  than  the  chair.) 

- Oma  tehtapiwin  nawci  misdw  ispic  kasiwepahikanis.  (This 
chair  is  bigger  than  the  eraser.) 

► Classroom  Line-up 

Teach  and  review  Cree  vocabulary  for  the  words  nawac  misdw 
(bigger),  nawac  ap  ’sdsin  (smaller),  nawac  kinwdw  (taller)  and 
nawac  cimdsin  (shorter).  Direct  the  students  to  use  questions, 
answers  and  statements  to  organize  themselves  into  one  line 
according  to  one  specific  criteria,  such  as  shoe  size  or  height. 

► Comparing  Pictures 

Divide  the  students  into  pairs.  Direct  each  pair  to  look  at  two 
pictures  with  subtle  differences.  Ask  them  to  find  the  differences 
and  circle  them.  They  must  speak  in  Cree  throughout  this  activity 
and  explain  the  differences  as  they  are  found.  Have  the  class  share 
their  findings. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• compare  and  contrast  items  in  simple  ways? 


► Observation  Checklist  ► Simple  objects,  shoe  box. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  compare  and  contrast  items  in  simple  ways  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  compare  and 
contrast  items  in  simple  ways.  Offer  feedback,  encouragement  and 
praise  as  needed. 


Word  wall  list. 


► Anecdotal  Notes  ^ Two  pictures  with  subtle 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  differences, 

to  which  students  are  able  to  compare  and  contrast  items  in  simple 
ways,  and  record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

' 


A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  gather  information 
from  a variety  of 
resources 


Five  Ws  and  One  H 

Make  a list  of  key  questions  in  Cree;  e.g., 

- Kikwdy  ispayiw?  (What  happened?) 

- Awtna  asci  wicihiwew?  (Who  was  involved?) 

- Tan  ’te  ispayiw  oma  ? (Where  did  it  take  place?) 

- Tanihki  mistahi  e teyihtdkwak?  (Why  was  it  important?) 

- Tdn’si  ispayik?  (How  did  it  happen?) 

Have  the  students  choose  a news  story  or  an  event  and  have  them 
brainstorm  where  they  could  find  the  answers  to  these  questions, 
such  as  on  the  Internet,  in  an  encyclopedia,  books  or  magazines,  or 
from  eyewitnesses.  Have  the  students  find  the  answers  and  report 
back  to  the  class. 

KWL  Chart 

Have  the  students  fill  in  a KWL  chart  (Appendix  D)  to  guide  their 
research  on  a specific  topic  related  to  an  Aboriginal  community. 
Encourage  the  students  to  record  the  resources  they  used  and  to 
gather  information  from  a variety  of  sources. 


Kikwdy  kd 
kiskiyihtaman 
(What  I Know) 

Kikwdy  kd  nohte 
kiskiyihtaman 
(What  I Want  to 
Know) 

Kikwdy  kd 

kiskinohamdkaweyan 
(What  I Learned) 

Kitdsdkahikan 
kiwetinohk  olid 
otenahk.  (Calling 
Lake  is  north  of 
Edmonton) 

Alberta  ohci.  (It  is 
part  of  Alberta.) 

Nehiyawewak  ci 
ekote?  (Is  Cree 
spoken  there?) 
Tdnimayikohk 
e’ispihcak?  (How 
big  is  it?) 

Tanitahto  asiyiniwak 
itasiwat?  (How 
many  people  live 
there?) 

Tanitahto  mistik  ohci 
otenahk?  (How  far  is 
it  from  Edmonton?) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• gather  information  from  a variety  of  resources? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  gather  information  from  a variety  of 
resources,  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Various  resources  (e.g., 
books,  encyclopedias, 
CD-ROMs,  Web  sites), 
local  community  members. 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
gather  information  from  a variety  of  resources. 


Various  resources  (e.g., 
books,  encyclopedias, 
CD-ROMs,  Web  sites), 
Cultural  Activities 
Handbook  from  Miyo 
Wahkohtowin  Education 
Authority. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  experience  and  reflect 
upon  problem-solving 
stories 


C/3 


<D 

> 

O 

C/3 


Stories 

Present  simple  problem-solving  Cree  acimowina  (stories).  Divide 
the  students  into  groups  and  have  them  answer  questions  about  the 
story;  e.g., 

- Kikwdy  esa  oma  acimowinis  itwemakan?  (What  is  this  story 
about?) 

- Tanite  oma  dcimowin  ispayik?  (Where  did  this  story  take 
place?) 

- Acimowin  nikiskinohamdkon . or  Nikiskinohamakon 

oma  acimowin . (This  story  taught  me .) 

- Kotak  nikiskeyihten  dcimowin  tdpiskoc  oma . (Another 

story  that  I know  that  is  similar  to  this  one  is .) 

Have  the  students  brainstorm  various  possible  solutions  for  the 
problems  in  the  stories  and  then  choose  the  best  one.  Have  each 
group  then  create  skits  based  on  their  solutions. 

Extension 

After  listening  to  a Cree  dcimowin  (story),  guide  the  students 
through  a Retell — Relate — Reflect  activity  to  reflect  upon  the 
teachings  in  the  dcimowin. 

Legends 

After  reading  or  listening  to  a Cree  dtayohkewin  (legend),  have  the 
students  paint  or  draw  illustrations  of  what  they  believe  the 
teachings  of  the  dtayohkewin  arc. 


► Problem  Solving  Chart 

Display  a problem-solving  chart  for  the  students  to  use  throughout 
the  year.  The  chart  may  include  questions  such  as: 

- Kikw’dy  itahkamikahk?  (What  is  the  problem?) 

- Ki  kwdy  kawihtamowin?  (What  information  do  you  have?) 

- Kikwdy  kiwihtohten?  (What  is  your  plan?) 

- Kikwdy  kwayask  ispayin?  (Did  you  get  positive  results?) 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• experience  and  reflect  upon  problem-solving  stories? 


► Self-assessment  Checklist  and  Goal  Setting  ► Cree  dcimowina  (stories). 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  experience  and  reflect  upon  problem- 
solving stories.  Encourage  students  to  set  goals  for  future  learning 
(see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist  and  Goal  Setting). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  experience  and 
reflect  upon  problem-solving  stories.  Offer  feedback, 
encouragement  and  praise  as  needed. 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  experience  and  reflect  upon  problem-solving  stories  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


Cree  atayohkewina 
(legends),  art  supplies. 


Chart  paper,  markers. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-5  to  enhance  their  knowledge  of  the  world 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  Cree  values 
on  a variety  of  topics 
within  their  own 
experience 
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Respect  and  Elders 

Organize  a visit  from  Kihteydyak  (Elders)  to  talk  to  the  class  about 
the  importance  of  respect  in  Cree  culture.  Have  the  students 
discuss  in  small  groups  the  concept  of  respect  in  relation  to 
personal  experiences  they  have  had.  Then  have  the  students  use 
words,  phrases,  illustrations,  photographs  and  pictures  to  create 
posters,  brochures  or  articles  that  explain  and  promote  the 
importance  of  respect. 

Tipi  Teachings 

Teach  the  mikiwahp  kiskinohamakewin  (tipi  teachings)  and  model 
these  teachings  in  the  classroom.  Have  the  students  make  a tipi 
with  paper  and  sticks  and  write  and/or  illustrate  the  tipi  teachings 
on  the  outside  of  the  tipi. 


Circle  of  Life 

Invite  Kihteydyak  (Elders)  to  talk  about  the  pimatisiwin*  (circle  of 
life)  and  pimdtisowin*  (lifestyle).  Guide  a class  discussion  of 
what  the  students  learned  about  the  circle  of  life  and  how  it  relates 
to  their  own  experiences. 


^Discretionary  Note:  Some  of  these  activities  require  extreme  care, 
caution  and  sensitivity  on  the  part  of  the  teacher.  Teachers  should 
consult  Elders  in  their  local  community  regarding  traditional  practices. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• explore  Cree  values  on  a variety  of  topics  within  their  own 
experience? 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  arc  able  to  explore  Cree  values  on  a variety  of 
topics  within  their  own  experience  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Checklist). 


MATERIALS 


Elders,  magazines, 
pictures,  poster  materials, 
word  processor/printer, 
Tipi  Teachings  poster  from 
the  Cultural  Activities 
Handbook. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  explore  Cree  values  on  a variety  of  topics  within  their  own 
experience  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


Paper,  sticks,  markers,  Tipi 
Teachings  poster  from  the 
Cultural  Activities 
Handbook. 


>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
explore  Cree  values  on  a variety  of  topics  within  their  own 
experience. 


► Elders,  Cultural  Activities 
Handbook,  Life  Cycle 
chart. 
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Grade  6 


General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

A-5  to  enhance  their  knowledge  of  the  world 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


b.  explore  how  the  Cree  ► Cree  Values 

worldview  influences  Brainstorm  with  the  students  to  generate  ideas  about  how  they  can 

values  and  behaviour  show  respect  for  the  earth  in  their  community,  at  school  and  at 

home.  Have  the  students  reflect  on  Cree  values  and  beliefs  related 
to  the  land,  such  as  Cree  people  as  keepers  of  the  land.  Have  the 
students  work  in  small  groups  to  write  a list  of  do’s  and  don’ts  for 
respecting  and  protecting  the  land  and  its  creatures.  Collect  these 
lists  and  post  them  in  the  classroom.  Discuss  how  these  values 
relate  to  the  Cree  worldview. 

Follow  up  at  a later  date  and  ask  the  students  what  they  have  done 
to  follow  the  list  of  do’s  and  don’ts. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 


A-5  to  enhance  their  knowledge  of  the  world 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  how  the  Cree  worldview  influences  values  and 
behaviour? 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
explore  how  the  Cree  worldview  influences  values  and  behaviour. 


MATERIALS 


Cultural  Activities 
Handbook,  Tipi  Values 
chart. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 

V _ y 


A-6  for  imaginative  purposes  and  personal  enjoyment 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  the  language  for 
fun  and  to  inteipret 
humour 


3 
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Riddles 

Have  the  students  practise  riddles  and  present  them  to  the  class  or 
small  groups.  For  example: 

- Ayiwinis  oma.  (This  is  clothing.) 

- Kisowdw.  (It  is  warm.) 

- Nanatohk  isinakwan.  (It  has  different  looks/colours.) 

- Kisonam  misita.  (It  warms  the  feet.) 

- Kikway  awa  ? (What  is  this?)  Asikan.  (A  sock.) 

Go  Fish 

Ask  the  students  to  practise  their  numbers  from  1 to  13  and  the 
vocabulary  necessary  to  play  the  card  game  “Go  Fish,”  such  as: 

- Kwaskwepicike.  (Go  fish.) 

- Kitayawaw  ct  ? Kiya  ekwa?  (Do  you  have ? And 

you?) 

Students  answer  eha/ihi  (yes)  or  namoya  (no). 

Word  Origins 

Invite  the  students  to  study  the  origins  of  selected  words  and 
illustrate  their  literal  meanings;  e.g., 

- askiy  (earth ) 

- wdwa  (eggs) 

- askipwdwa  (earth  egg — potato) 

- oskdtdsk  (earth  leg — carrot). 

Song 

Teach  the  students  a nikamowina  (song)  like  “Old  MacDonald”  or 
Nimiskawdw  pakdn  (“Found  a Peanut”).  Once  the  students  learn 
the  nikamowina,  have  them  pair  up  and  create  actions  to  go  with 
the  songs  and  perform  them  for  the  class. 

Exploring  Humour 

Invite  the  students  to  develop  and  create  a short  comic  strip  based 
on  a funny  situation  or  humorous  character.  Have  the  students 
translate  simple  jokes  and  funny  skits  into  Cree  and  perform  them 
for  the  class  in  a comedy  festival. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-6  for  imaginative  purposes  and  personal  enjoyment 

SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  the  language  for  fun  and  to  interpret  humour? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  the  language  for 
fun  and  to  interpret  humour.  Offer  feedback,  encouragement  and 
praise  as  needed. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  the  language  for 
fun  and  to  interpret  humour.  Offer  feedback,  encouragement  and 
praise  as  needed. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  use  the  language  for  fun  and  to 
interpret  humour,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  the  language  for 
fun  and  to  interpret  humour.  Offer  feedback,  encouragement  and 
praise  as  needed. 

► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  use  the  language  for  fun  and  to 
interpret  humour  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


MATERIALS 


Various  sample  riddles  in 
Cree. 


Playing  cards. 


Examples  of  Cree  words 
and  their  origins. 


Various  songs  in  Cree. 


Various  props. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-6  for  imaginative  purposes  and  personal  enjoyment 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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use  the  language 
creatively  and  for 
aesthetic  puiposes; 
e.g.,  experiment  with 
the  sounds  and 
rhythms  of  the 
language 


Word  Songs 

Have  the  students  sing  songs  using  only  one  simple  word. 
Encourage  the  students  to  use  intonations,  tempo  and  rhythm  to 
create  various  effects.  Simple  vocabulary  words  to  use  include: 

- sisip  (duck) 

- pisim  (sun) 

- acahkos  (star) 

- kona  (snow) 

- askiy  (earth) 

- sikdk  (skunk) 

- wdpos  (rabbit) 

- dmow  (bee) 

- mipita  (teeth) 

- atim  (dog). 

Hip  Hop,  Poetry  and  Songs 

Provide  the  students  with  hip  hop  lyrics,  poetry  and  songs  using 
patterned  sentences  that  have  blanks  for  nouns,  verbs  and 
adjectives.  Invite  the  students  to  fill  in  the  blanks,  using  words  to 
create  various  effects;  e.g.,  alliteration,  rhythm. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-6  for  imaginative  purposes  and  personal  enjoyment 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  the  language  creatively  and  for  aesthetic  purposes? 


► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  the  language  creatively  and  for 
aesthetic  puiposes,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  use  the  language  creatively  and  for  aesthetic 
purposes  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 


Audio  recorder,  listening 
station,  music  by  Dallas 
Arcand,  Call  Quin  and 
Delores  Sand. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-6  for  imaginative  purposes  and  personal  enjoyment 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  the  language  for 
personal  enjoyment; 
e.g.,  play  games  in 
Cree  with  friends 


Games 

Have  the  students  play  games  such  as  bingo,  card  games  and  board 
games  while  speaking  only  in  Cree.  Teach  the  students  traditional 
Cree  games  and  play  them  as  a class.  Encourage  the  student  to 
teach  these  games  to  other  classes. 


Game  Centres 

Set  up  several  game  centres  and  invite  the  students  to  choose 
which  centres  they  will  go  to.  For  example: 

- watching  a film  or  video  and  playing  a trivia  game 

- reading  an  Aboriginal  newspaper  or  magazine  and  playing  20 
questions 

- listening  to  Cree  music  and  playing  Simon  Says. 
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General  Outcome  for  Applications 

Students  will  use  and  apply  Cree  in  various  situations  and  for  different  purposes  at  home,  in 
school  and  in  the  community. 
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A-6  for  imaginative  purposes  and  personal  enjoyment 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  the  language  for  personal  enjoyment? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  the  language  for  personal 
enjoyment,  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Bingo  cards,  Cree  board 
games,  playing  cards. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  the  language  for 
personal  enjoyment.  Offer  feedback,  encouragement  and  praise  as 
needed. 


Film,  viewing  station, 
music,  listening  station, 
Aboriginal  articles. 
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Language  Competence 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 

LC-1  attend  to  the  form  of  the  language 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Syllabic  Chart 

Introduce  the  syllabic  chart  for  identifying  selected  sounds;  e.g.,  a, 
e,  i,  6.  Divide  the  students  into  four  groups,  one  to  represent  each 
sound.  Give  each  group  a set  of  flash  cards  with  the  assigned 
sound.  Say  sounds  such  as  those  in  the  chart  below: 


The  group  members  representing  the  sound  you  say  aloud  hold  up 
a card  with  the  sound  or  raise  their  hands.  Points  are  given  to  the 
group  that  correctly  identifies  their  sound.  Also  consider  having 
the  students  listen  to  audio  recordings  to  identify  the  sounds. 

Extension 

Say  Cree  words  and  have  the  groups  identify  the  sounds  contained 
in  the  words. 

Similar  Sounds 

Discuss  with  the  students  the  importance  of  pronunciation  and 
how  mispronounced  words  can  affect  meaning.  Brainstorm 
examples  of  commonly  mispronounced  sounds  in  English. 

Discuss  how  there  arc  important  sound  distinctions  in  Cree  as 
well.  Give  the  students  flash  cards  with  pairs  of  words  that 
contain  similar  sounds.  As  you  hold  up  each  card,  have  the 
students  clap  once  if  the  words  contain  similar  sounds  and  clap 
twice  if  they  contain  different  sounds.  For  example: 

- sakahikan  (nail) 

- sakahikan  (lake) 

- niyanan  (five) 

- niyanan  (us). 


432  / Chapter  5 - Grade  6 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• recognize  and  pronounce  basic  sounds  consistently? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  recognize  and  pronounce  basic  sounds  consistently  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Syllabic  chart,  audio 
recording  of  simple  sounds, 
flash  cards  with  different 
sounds. 


► Informal  Observation  ► Flash  cards  with  words  that 

Observe  students  as  they  participate  in  the  activity.  Make  mental  contain  similar  sounds, 

notes  of  the  extent  to  which  students  are  able  to  recognize  and 
pronounce  basic  sounds  consistently.  Offer  feedback, 
encouragement  and  praise  as  needed. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  6/433 
2009 


LC-1.1 

phonology 


Grade  6 


General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 

LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


b.  recognize  the  effects  ► Elision 

in  sounds;  i.e.,  elision,  Introduce  the  concept  of  elision  (the  omission  of  a final  or  initial 

long  vowels  sound,  or  the  omission  of  an  unstressed  vowel  or  syllable)  and 

review  examples  in  English  and  Cree.  Brainstorm  with  the  class 
to  generate  a list  of  words  that  contain  elision.  For  example,  in 
some  words  a vowel  is  dropped  and  replaced  with  an  apostrophe: 

- mistatim  (horse) — m ’statim 

- tdnisi  (hello) — tan’ si. 

► Long  and  Short  Vowels 

Model  words  with  long  and  short  vowels  in  English  and  Cree;  e.g., 
nipiy  (water),  nipty  (leaves).  Have  the  students  say  words  with  a 
long  vowel  and  then  a short  vowel  to  emphasize  the  differences  in 
effect.  Prepare  a list  of  spelling  words  for  which  the  meaning  and 
spelling  of  a word  changes  as  a result  of  long  and  short  vowels. 
Have  the  students  create  sentences  that  contain  examples  of  long 
and  short  vowels. 

► Intonation 

Provide  a list  of  common  words  or  phrases  for  which  intonation  is 
very  important;  e.g.,  tdnisi,  tan’ si  (hello),  namakikwey,  makwey 
(nothing).  Say  each  word  or  phrase  in  a sentence  context  using 
correct  or  incorrect  intonation.  Ask  the  students  to  identify  the 
correct  intonation  and  invite  them  to  provide  further  examples. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 

v / 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• recognize  the  effects  in  sounds? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  recognize  the  effects  in  sounds,  and 
record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


MATERIALS 


Sample  words  that  contain 
elision. 


► Checklist  and  Comments  >-  Examples  of  words  with 

Create  an  outcome-based  checklist  and  share  it  with  students  before  long  and  short  vowels, 

they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  recognize  the  effects  in  sounds  (see  sample  blackline  master 
in  Appendix  E:  Checklist  and  Comments  lor  2). 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
recognize  the  effects  in  sounds. 


List  of  common 
words/phrases  in  which 
intonation  is  important. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak .) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


c.  recognize  the 
rhythmic  flow  of 
sounds 


Alphabet  Song 

Introduce  and  teach  the  syllabic  chant  based  on  the  tune  of  the 
“Alphabet  Song.”  Repeat  the  chant  as  the  students  sway  their 
bodies  or  hands,  or  tap  their  pencils  on  their  desks,  to  emphasize 
the  rhythm. 

“ Nipin ” 

Recite  the  poem  “Nipin”  (Summer)  and  have  the  students  pay 
attention  to  the  rhythm  of  the  language. 

Nipin , nipin,  kikwdya  kiwdpahten?  (Summer,  summer,  what  do 
you  see?) 

Niwapamaw  takwakin  ekitapamit.  (I  see  fall  looking  at  me.) 

Pipon,  pipon,  kikwdya  kiwdpahten?  (Winter,  winter,  what  do  you 
see?) 

Niwapamaw  takwakin  ekitapamit.  (I  see  fall  looking  at  me.) 

Miyoskamin,  miyoskamin,  kikwdya  kiwdpahten?  (Spring,  spring, 
what  do  you  see?) 

Niwapamaw  takwakin  ekitapamit.  (I  see  fall  looking  at  me.) 

Have  the  students  take  turns  reading  the  poem  aloud  using  the 
same  rhythm  you  used. 

Extension 

Change  the  rhythm  of  the  poem  and  discuss  with  the  class  how 
this  affects  its  meaning. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 

\ / 

LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 

Does  the  student: 

• recognize  the  rhythmic  flow  of  sounds? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  recognize  the  rhythmic  flow  of  sounds, 
and  record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  recognize  the  rhythmic  flow  of  sounds  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Syllabic  chart  by  Brian 
MacDonald,  Winston 
Wuttunee  songs. 


Poems  in  Cree,  “ Nimosom ” 
by  Brian  MacDonald. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 

LC-1  attend  to  the  form  of  the  language 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  recognize  and  use  Games 

basic  spelling  patterns  Have  the  students  practise  target  vocabulary  by  playing  games 

such  as  build  a man,  spelling  bee,  Scrabble™,  Boogie™, 
crosswords  and  word  searches. 


► Looking  for  Patterns 

Review  the  syllabic  chart  and  have  the  students  compare  and 
contrast  the  Cree  syllabics.  Have  the  students  go  through  their 
vocabulary  lists  (from  journals  or  logs)  and  identify  words  with 
similar  spelling  patterns.  Ask  the  students  to  reorganize  the  words 
into  charts  based  on  common  spelling  patterns. 

► My  Own  Syllabic  Chart 

Have  the  students  create  and  design  their  own  Cree  syllabic  charts, 
which  they  use  as  a reference  tool. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
( Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 

SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• recognize  and  use  basic  spelling  patterns? 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  recognize  and  use 
basic  spelling  patterns.  Offer  feedback,  encouragement  and  praise 
as  needed. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  recognize  and  use  basic  spelling  patterns  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

>-  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  recognize  and  use 
basic  spelling  patterns.  Offer  feedback,  encouragement  and  praise 
as  needed. 


MATERIALS 


Cree  word  searches, 
crosswords,  white  board, 
markers,  Cree  Scrabble™, 
Cree  Boggle™. 


Vocabulary  lists. 


Syllabic  chart. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


a. 


T.§ 
u * 


use  a repertoire  of 
words  and  phrases  in 
familiar  contexts, 
within  a variety  of 
lexical  fields, 
including: 

• community  roles 
and  occupations 

• activities/leisure 

• nutrition/health 

• places/locations 

• music/dance 

• modes  of  travel 

• animals/birds 

• extended  family 

• any  other  lexical 
fields  that  meet 
their  needs  and 
interests 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Daily  Routine 

Have  each  student  create  a comic  strip  that  shows  his  or  her  daily 
routine  and  the  different  places  he  or  she  goes  in  a day.  Ask  the 
students  to  include  information  on  how  they  arrive  at  each  of  these 
places  and  provide  maps  showing  their  routes.  Have  the  students 
include  illustrations  and  captions  or  speech  bubbles. 

Posters 

Invite  the  students  to  create  a poster  display  related  to  a chosen 
lexical  field.  Display  posters  for  future  reference. 


Skits 

Arrange  the  students  into  small  groups  and  have  them  create  and 
present  skits  based  on  one  of  the  lexical  fields;  for  example, 
grocery  shopping,  at  a restaurant  or  market,  holidays  around  the 
world,  transportation. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within 
a variety  of  lexical  fields? 

► Rating  Scale  ► None  required. 

Create  an  outcome-based  rating  scale  and  share  it  with  students 
before  they  begin  the  activity.  Use  the  rating  scale  to  assess  how 
well  students  are  able  to  use  a repertoire  of  words  and  phrases  in 
familial-  contexts,  within  a variety  of  lexical  fields  (see  sample 
blackline  master  in  Appendix  E:  Rating  Scale  1,  2 or  3). 


Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  a repertoire  of  words  and  phrases 
in  familiar  contexts,  within  a variety  of  lexical  fields,  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


Poster  materials. 


>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  use  a repertoire  of  words  and  phrases  in  familial'  contexts, 
within  a variety  of  lexical  fields  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


None  required. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewcik.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 


C/3 


e 

<D 


13 


o 


s 

a 


Vh 

W) 


use,  in  modelled 
situations*,  the 
following 
grammatical 
elements: 

• noun  possessive 
forms  for  animate 
(NA)  and  inanimate 
(NI)  plural  nouns 
indicating  ours  (IP), 
all  of  ours  (21), 
yours  (2P),  theirs 
(3p): 

nimindsiminanak, 

nitehtapiwininana; 

kiminosiminawak, 

kitehtapiwininawa; 

kiminosimiwawak, 

kitehtapiwiniwawa; 

omindsimiwawa, 

otehtapiwiniwawa 

• using  oki,  aniki, 
neki,  ohi,  anihi,  nehi 
to  distinguish  and 
refer  to  “these  and 
those”  animate  (NA) 
and  inanimate  (NI) 
specific  nouns 

• using  affixes  to 
indicate  nouns  size: 
big/large  prefixes 
misti,  misi,  mahki; 
small  suffixes  sis, 
osis,  isis 

• commands  or  requests 
(imperatives  VTA) 
using  action  verbs: 
2S— >1S  nitohtawin  / 

you— one 

2P— > 1 S nitohtawik  / 

you— one 

(continued) 


Shopping 

Ask  the  students  to  divide  into  pairs  and  role-play  purchasing 
food,  clothing  or  other  items.  Ask  the  students  to  refer  to  “these 
and  those”  animate  nouns  using  vocabulary  such  as  oki/ ohi  (these), 
aniki/neki,  anihilnehi  (those). 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a 
model  of  specific  linguistic  elements  is  consistently  provided  and  immediately 
available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations. 
Limited  fluency  and  confidence  characterize  student  language. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 

\ J 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  in  modelled  situations,  the  [given]  grammatical  elements? 


► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  use,  in  modeled  situations,  the  given 
grammatical  elements,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewcik.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 


a 

u 

a 


03 

O 


a 

a 


C3 

so 


use,  in  modelled 
situations*,  the 
following  grammatical 
elements: 

• colour  descriptors  for 
plural  animate  (VAI) 
nouns  ( wapiskisiwak , 
ewdpiskisicik/ 
ewapiskisitwaw 
mindsak ) and 
inanimate  (VII) 
nouns  ( wapiskawa  / 
ewdpiskdki 
tehtapiwina ) 

• compounding  a verb 
and  noun  together  to 
form  a new  action 
word;  e.g., 
nipostayiwinisan, 
niteyistikwanan, 
niketasakan 

• simple  sentences  using 
we,  all  of  us,  all  of 
you,  they  subject 
markers  and  action 
words  in  declarative 
statement  form 

0 nitapinan , kitapinaw, 
kitapinawaw,  apiwak) 
and  progressive  action 
form  ( ehapiydhk ; 
ehapiyahk,  ehapiyek; 
ehapicik/  ehapitwaw ) 

• tense  markers:  ki  - past 
tense  - nikjhapin;  ka  - 
future  definite  will  - 
nikahapin;  wi  - future 
intentional  marker 
going  to  - niwihapin 

(continued) 


Big  and  Small 

Present  the  students  with  pictures  of  various  familiar  things, 
some  of  them  big  and  some  of  them  small;  e.g.,  a large  dog  and 
a small  dog.  Have  the  students  use  affixes  to  indicate  the  size  of 
the  items;  e.g.,  mistilmisilmahki  (big),  sis/osis/isis  (small). 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations 
where  a model  of  specific  linguistic  elements  is  consistently  provided  and 
immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very 
limited  situations.  Limited  fluency  and  confidence  characterize  student 
language. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 

v / 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  in  modelled  situations,  the  [given]  grammatical  elements? 


► Self-assessment  Checklist  ► Pictures. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  use,  in  modelled  situations,  the  given 
grammatical  elements  (see  sample  blackline  master  in  Appendix  E: 

Self-assessment  Checklist). 
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Grade  6 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewcik.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 


c 

u 

s 

u 
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s 
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H 

so 


use,  in  modelled 
situations*,  the  following 
grammatical  elements: 

• simple  sentences 
involving  a direct  object, 
using  I (IS),  you  (2S), 
he/she  (3S)  subject 
markers  along  with  an 
action  word  involving  an 
inanimate  (NI)  object 
(VTI)  in  declarative  form 
( niwdpahten  tehtapiwin, 
kiwapahten 

• tehtapiwin,  wdpahtam 
tehtapiwin ) and 
progressive  form 

( ewapahtaman 
tehtapiwin: 
ewapahtaman 
tehtapiwin;  ewapahtahk 
tehtapiwin) 

• preverbal  particles 
attached  to  commands/ 
requests  and  to  subject, 
action  simple  sentence 
Pe  api:  pe  / come 

api  / sit,  Ninohtehapin  / 1 
want  to  sit. 

Kinohtehapin  / You  want 
to  sit?  Kahki  pehapin  ci  / 
Can  you  come  and  sit? 

• indefinite  pronouns:  use 
to  indicate  non-specific 
or  non-specified  animate 
or  inanimate  nouns  for 
generalized  meaning; 
e.g.,  awiyak;  pikwawiyak; 
namawiyak; 
kahkiyaw  awiyak: 
kikway;  pikokikway; 
namakikway;  kahkiyaw 
kikway 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations 
where  a model  of  specific  linguistic  elements  is  consistently  provided  and 
immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in 
very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 

SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use,  in  modelled  situations,  the  [given]  grammatical  elements? 


MATERIALS 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewcik.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b. 


c/3 


e 


O 


s 

a 


o3 

Lh 

W) 


use,  in  structured 
situations*,  the 
following  grammatical 
elements: 

• commands  or 
requests  (imperatives 
VTA)  using  action 
verbs: 

2S— >1S  nitohtawin  / 

you— >me 

2P— >1S  nitohtawik  / 
you— >me 

• verbs  (VAI): 

IS  nitapin  /I  sit 
2S  kitapin  / you  sit 
3S  apiw  / he/she  sits 

• demonstrative 
pronouns  ana,  naha, 
anima,  nema  to 
distinguish  and  refer 
to  that  specific 
animate  (NA)  or 
inanimate  (NI)  noun 

• plural  endings: 
animate  ok  or  wak\ 
inanimate  a or  wa 

• possessive  nouns: 
body  parts,  kinship 
terms 

• possessive  forms  - 
singular: 

(IS)  Nimosom  / my 
grandfather 
(2S)  Kimosom  / your 
grandfather 
(3S)  Omosoma  / 
his/her  grandfather 
(3S)  Omosoma  t 
his/her  grandfather 
( continued ) 


Cloze  Activity 

Provide  the  students  with  cloze  activity  sheets  that  focus  on 
specific  grammatical  elements;  e.g.,  verbs,  possessives. 
Encourage  them  to  use  their  knowledge  of  the  specific 
grammatical  elements  to  predict  the  missing  words  in  the  cloze 
passage. 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations 
where  a familiar  context  for  the  use  of  specific  linguistic  elements  is 
provided  and  students  are  guided  in  the  use  of  these  linguistic  elements. 
Students  in  such  situations  will  have  increased  awareness  and  emerging 
control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar 
contexts  with  teacher  guidance.  Student  language  is  characterized  by 
increasing  fluency  and  confidence. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak .) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  in  structured  situations,  the  [given]  grammatical  elements? 


► Anecdotal  Notes  ► Cloze  activity  sheets. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use,  in  structured  situations,  the  given 
grammatical  elements,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak .) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  use,  in  structured 
situations*,  the 
following  grammatical 
elements: 

• noun  possessive 
forms  for  plural 
animate  (NA)  and 
inanimate  (NI)  nouns 
indicating  my  (IS), 
your  (2S), 
his/her  (3S): 
nimindsimak  / 
nitehtapowina  (IS) 

g kiminosimak  / 

g kitehtapowina  (2S) 

omindsima  / 
otehtapdwina  (3S) 
u • personal  pronoun 

ea  plural  emphatic  “too” 

§ form: 

ip  nistanan 

!_h 

mi  21  kistanaw 

2P  kistawdw 
3P  wistawdw 

• locative  nouns  ohk, 
hk , ihk,  ahk  as 
prepositions  in  the, 
on  the,  to  the,  at  the; 
e'g” 

atawewikamik  / store, 
atawewikamikohk  / at 
the  store; 
otendw  / city, 
otendhk  / in  or  at  the 
city 

• personal  pronoun 
plural  forms: 

IP  niyandn 
21  kiyanaw 
2P  kiyawaw 
3P  wiyawaw 

(continued) 


Talk  Show 

Arrange  the  students  into  pairs  or  small  groups  and  have  them 
create  a skit  in  which  one  student  plays  the  host  and  the  other 
student( s)  plays  the  interviewer.  Encourage  the  students  to  focus 
on  using  verbs  and  commands  and  to  distinguish  specific  animate 
and  inanimate  nouns  during  their  skits. 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations 
where  a familiar  context  for  the  use  of  specific  linguistic  elements  is 
provided  and  students  are  guided  in  the  use  of  these  linguistic  elements. 
Students  in  such  situations  will  have  increased  awareness  and  emerging 
control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar 
contexts  with  teacher  guidance.  Student  language  is  characterized  by 
increasing  fluency  and  confidence. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak .) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 


Focus  for  Assessment 

Does  the  student: 

• use,  in  structured  situations,  the  [given]  grammatical  elements? 


► Rubric  Various  props. 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 

Use  the  rubric  to  evaluate  how  well  students  are  able  to  use,  in 
structured  situations,  the  given  grammatical  elements  (see  sample 
blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 

v > 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  use,  in  structured 
situations*,  the 
following  grammatical 
elements: 

• locative  nouns  ohk,  hk, 
ihk,  ahk  as  prepositions 
in  the,  on  the,  to  the, 
at  the;  e.g., 
atawewikamik  / store, 
atawewikamikohk  / at 
the  store; 

otendw  / city, 
otendhk  / in  or  at  the 
city 

• personal  pronoun 

+2  plural  forms: 

u IP  niyandn 

§ 21  kiyanaw 

2P  kiyawaw 
g 3P  wiyawaw 

p • simple  sentences  using 

S I (IS),  you  (2S), 

| he/she  (3S)  subjects 

s/j  and  action  words 

(VAI)  in  declarative 
statement  form 
( nitapin , kitapin,  apiw) 
and  progressive  action 
form  ( ehapiydn , 
ehapiyan,  ehapit) 

• simple  sentences  using 
we  (IP),  all  of  us  (21), 
all  of  you  (2P),  they 
(3P)  subject  markers 
and  action  words 
(VAI)  in  declarative 
statement  form 

( nitapinan , kitapinaw, 
kitapindwaw,  apiwak) 
and  conjunctive  form 
{ehapiydhk,  ehapiyahk, 
ehapiyek,  ehapicik  / 
ehapitwaw) 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations 
where  a familiar  context  for  the  use  of  specific  linguistic  elements  is 
provided  and  students  are  guided  in  the  use  of  these  linguistic  elements. 
Students  in  such  situations  will  have  increased  awareness  and  emerging 
control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar 
contexts  with  teacher  guidance.  Student  language  is  characterized  by 
increasing  fluency  and  confidence. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use,  in  structured  situations,  the  [given]  grammatical  elements? 


MATERIALS 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 

V y 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


c. 


C 

<u 


13 


O 


s 

a 


Lh 

W) 


use,  independently  and 
consistently*,  the 
following  grammatical 
elements: 

• simple  sentences  using 
we  (IP),  all  of  us  (21), 
all  of  you  (2P),  they 
(3P)  subject  markers 
and  action  words 
(VAI)  in  declarative 
statement  form 

( nitapinan , kitapinaw, 
kitapinawaw,  apiwak) 
and  conjunctive  form 
(ehapiyahk,  ehapiyahk, 
ehapiyek,  ehapicik  / 
ehapitwaw ) 

• simple  sentences  using 
I (IS),  you  (2S), 
he/she  (3S)  subjects 
and  action  words 
(VAI)  in  declarative 
statement  form 

( nitapin , kitapin,  apiw) 
and  progressive  action 
form  ( ehapiyan , 
ehapiyan,  ehapit) 

• personal  pronoun 
plural  forms: 

IP  niyanan 
21  kiyanaw 
2P  kiyawaw 
3P  wiyawaw 

• demonstrative 
pronouns  (singular) 

Animate:  Inanimate: 

awa  - this  dma  - this 
ana  - that  anima  - that 
ndha  - that  nema  - that 
over  there  over  there 
( continued ) 


Game  Language 

When  playing  card  games,  encourage  the  students  to  use  such 
phrases  as: 

- Niya  ekwa.  (My  turn.) 

- Kiya  ekwa.  (Your  turn.) 

- Wiya  ekwa.  (His/Her  turn.)  [third  person]. 


★ Independently  and  Consistently:  This  term  is  used  to  describe  learning 
situations  where  students  use  specific  linguistic  elements  consistently  in  a 
variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and 
confidence  characterize  student  language. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  independently  and  consistently,  the  [given]  grammatical 
elements? 

► Informal  Observation  ► Card  games. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use,  independently 
and  consistently,  the  given  grammatical  elements.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


C/3 


G 

<D 


a 

o 


s 

a 


Lh 

W) 


use,  independently  and 
consistently*,  the 
following  grammatical 
elements: 

• colour  descriptors  for 
singular  animate 
(VAI)  nouns 
(wapiskisiw  / 
ewapiskisit  minds ) 
and  inanimate  (VII) 
nouns  ( wapiskaw  / 
ewdpiskdk  tehtapiwin ) 

• using  demonstrative 
pronouns  awa,  oma  to 
distinguish  and  refer 
to  this  specific 
animate  (NA)  or 
inanimate  (NI)  noun  - 
wapiskisiw  / 
wapiskaw 

• noun  possessive 
forms  for  singular 
animate  (NA)  and 
inanimate  (NI)  nouns 
indicating  my  (IS), 
your  (2S),  his/her 
(3S): 

nimindsim  / 
nitehtapiwin  (IS) 
kimindsim  / 
kitehtapiwin  (2S) 
ominosima  / 
otehtapiwin  (3S) 

• simple  questions 
using  interrogating: 
tan  ’spi  / tan  ’we  - 
missing; 

tante,  awina,  kikwdy, 
tanehki,  tansiyisi 
Must  be  labelled: 

NA  - animate, 

NI  - inanimate 

(continued) 


This  and  That 

Divide  the  class  into  two  teams  and  provide  each  team  with  a 
variety  of  objects.  Give  a verbal  direction  that  includes  a colour 
descriptor;  e.g.,  Kahkiyaw  kamihkwahki  otina.  (Collect  all  the 
red  objects.)  Each  team  must  then  look  through  the  other  team’s 
objects  and  ask  for  those  objects  using  demonstrative  pronouns 
such  as  awa/oma  (this),  anah/naha/nema/anima  (that). 


★ Independently  and  Consistently:  This  term  is  used  to  describe  learning 
situations  where  students  use  specific  linguistic  elements  consistently  in  a 
variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and 
confidence  characterize  student  language. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use,  independently  and  consistently,  the  [given]  grammatical 
elements? 

► Observation  Checklist  ► Various  objects. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  use,  independently  and  consistently,  the  given  grammatical 
elements  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihtd  nehiyawewak .) 


LC-1  attend  to  the  form  of  the  language 


SPECIFIC  OUTCOMES 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Students  will  be  able  to: 
c.  use,  independently  and 

consistently*,  the  following 

grammatical  elements: 

• question  marker  cf, 
using  responses: 
ehd  (yes)  (Plains) 

Hit  (yes)  (Northern) 
namdya  (no) 

• commands  or  requests 
using  action  words 
(imperative  VAI) 
indicating  you  (2S),  all 
of  you  (2P),  and  all  of  us 
(21);  e.g.,  api,  apik, 
apitan 

• commands  or  requests 
(imperatives  VTA)  using 
action  verbs: 

an  2S — > 1 S nitohtawin  / 

g you— * me 

g 2P— >1S  nitohtawik  / 

you— » me 

_ • inclusive  personal 

o pronouns  singular: 

IS  nista  / me  too 
§ 2S  kista/  you  too 

§ 3S  wist  a /he/she  too 

5b  plural: 

IP  nistanan  / us/we 
(exclusive)  too 
21  kistanaw  / us/we 
(inclusive)  too 
2P  kistawaw  / you 
(plural)  too 

3P  w istawaw  / they  too 

• changing  an  action  word 
to  a noun  by  adding  the 
suffix  “win”  to  the  verb: 
micisdwin,  nimihitowin, 
nikamdwin 

• Noun  possessive: 
niminosiminan 
nitehtapowininan  (IP); 
kiminosiminaw 
kitehtapowininaw  (21); 
kiminosimiwaw 
kitehtapowiniwaw  (2P); 
omindsimiwawa 
otehtapowiniwaw  (3P) 


★ Independently  and  Consistently:  This  term  is  used  to  describe  learning 
situations  where  students  use  specific  linguistic  elements  consistently  in 
a variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and 
confidence  characterize  student  language. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-1  attend  to  the  form  of  the  language 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use,  independently  and  consistently,  the  [given]  grammatical 
elements? 


MATERIALS 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  understand  short, 
simple  oral  texts  in 
guided  and  unguided 
situations 


Step  by  Step 

Invite  a guest  to  demonstrate  making  a craft  such  as  paper 
moccasins.  Distribute  task  sheets  on  which  the  steps  are  written  in 
an  incorrect  order.  Have  the  students  number  the  steps  in  the 
correct  order  with  your  guidance.  Invite  each  student  to  then 
follow  the  steps  and  make  the  craft. 

Warm-ups 

Have  the  students  follow  a short,  simple  set  of  instructions  for  a 
warm-up  before  a quiz;  e.g., 

- Pimohtek!  (Everybody  walk!) 

- Pim’pahtdk!  (Everybody  run!) 

- Pimolitek!  (Everybody  walk!) 

- Nakek!  (Everybody  stop!) 

- Apik!  (Everybody  sit!). 

Video 

Show  the  students  a video  in  simple  Cree,  such  as  Tdnelik  wdpos 
kd  wdpiskisit  (Why  the  Rabbit  Turns  White.)  In  groups,  have  the 
students  discuss  the  ideas  or  themes  expressed  in  the  video  and 
relate  these  ideas  or  messages  to  their  own  experiences. 

Show  and  Tell 

Organize  a class  show  and  tell,  and  start  the  show  and  tell  by 
describing  your  own  object.  Each  student  is  required  to  say 
something  about  an  object  he  or  she  has  brought.  Have  the 
students  paraphrase  what  the  person  before  them  said  about  his  or 
her  object  before  describing  their  own. 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 


Focus  for  Assessment 

Does  the  student: 

• understand  short,  simple  oral  texts  in  guided  and  unguided 
situations? 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  understand  short,  simple  oral  texts  in 
guided  and  unguided  situations,  and  record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


► Informal  Observation  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  understand  short, 
simple  oral  texts  in  guided  and  unguided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 


*■  Guest,  craft  supplies, 
written  instructions. 


>-  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  understand  short, 
simple  oral  texts  in  guided  and  unguided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 

>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
understand  short,  simple  oral  texts  in  guided  and  unguided 
situations. 


Video  in  simple  Cree, 
viewing  station. 


Objects  for  show  and  tell. 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  produce  short,  simple 
oral  texts  in  guided 
situations 


e 


Short  Descriptions 

Brainstorm  with  the  students  about  hunting  or  camping  and  have 
them  write  short  descriptions  of  how  they  would  prepare  for  a 
hunting  or  camping  trip.  Alternatively,  discuss  with  the  students 
important  family  events  and  have  the  students  write  short 
descriptions  of  important  meals  or  a holiday  they  had  with  their 
family,  guardian  or  friends. 

Poems  and  Songs 

Using  spelling  and  vocabulary  charts,  provide  examples  of  poems 
and  songs  then  have  the  students  write  a short  poem  or  song  about 
a topic  they  are  currently  studying;  e.g.,  the  seasons,  a story  or 
myth,  weather,  music,  a video. 

My  Community 

Have  the  students  create  models,  paintings  or  dioramas  of  their 
community,  describe  the  scene  they  are  presenting  in  a short 
paragraph  and  present  it  to  the  class.  Encourage  the  use  of  phrases 
such  as: 

- Ota  kd  wikiydn.  (This  is  where  I live.) 

- Namoya  mistahi  ayisinowak  ekota  wiktwak,  mdka 
nimiyweyihten.  (There  are  not  a lot  of  people  that  live  there, 
but  I like  it.) 

- Atdwewikamik  oma.  (This  is  the  store.) 

- Nimikowdhp  oma,  ekwa  niki.  (This  is  my  tipi  and  my  house.) 

Wacky  Fashion  Show 

Have  the  students  prepare  outfits  and  descriptions  of  these  outfits 
for  a “Wacky  Fashion  Show”  in  which  they  wear  mismatched 
outfits. 


Caution 

Be  sensitive  to  each  student’s  personal  family  situation  when 
exploring  kinship  relationships. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
( Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 
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LC-2  interpret  and  produce  oral  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• produce  short,  simple  oral  texts  in  guided  situations? 


► Peer-assessment  Checklist  ► None  required. 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  arc  able  to  produce  short,  simple  oral  texts  in  guided 
situations  (see  sample  blackline  master  in  Appendix  E: 

Peer-assessment  Checklist). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  produce  short, 
simple  oral  texts  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 

► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  produce 
short,  simple  oral  texts  in  guided  situations  (see  sample  blackline 
master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


Sample  poems  and  songs. 


Scissors,  paint,  markers, 
glue,  toys,  people  models. 


► Anecdotal  Notes  ► Various  articles  of 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  clothing, 

to  which  students  are  able  to  produce  short,  simple  oral  texts  in 
guided  situations,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  engage  in  simple 
interactions,  using 
simple  sentences 
and/or  phrases 


o 

a 

<D 

3 

53 

4) 

_> 

%— * 
o 

J-H 
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What  Season  Is  It? 

Post  Cree  signs  for  each  of  the  four  seasons  around  the 
classroom — pipon  (winter),  stkwan/miyoskamin  (spring),  nip  in 
(summer)  and  takwakin  (fall/autumn).  Divide  the  students  into 
groups  and  have  each  group  say  a simple  sentence  that  describes 
something  about  a season.  The  other  groups  must  identify  the 
season. 

Greeting  Role-play 

Have  the  students  role-play  greeting  and  conversing  with  a guest 
or  Kihteyayak. 


How  Do  I Get  There? 

Post  a map  of  your  community  at  the  front  of  the  class  and,  as  a 
group,  select  a place  on  the  map.  Have  the  class  discuss,  in  Cree, 
how  to  get  there  from  the  school.  Have  the  students  take  turns 
giving  directions  to  various  other  places  on  the  map;  e.g., 

- kiwetinohk  (north) 

- dpihtdkisikanohk/sdwanohk  (south) 

- sdkdstenohk  (east) 

- pahkisimotahk  (west). 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-2  interpret  and  produce  oral  texts 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• engage  in  simple  interactions,  using  simple  sentences  and/or 
phrases? 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  engage  in  simple 
interactions,  using  simple  sentences  and/or  phrases.  Offer  feedback, 
encouragement  and  praise  as  needed. 


MATERIALS 


Cree  signs  for  the  four 
seasons,  tape. 


>-  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  engage  in  simple  interactions,  using 
simple  sentences  and/or  phrases,  and  record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  engage  in  simple  interactions,  using  simple  sentences  and/or 
phrases  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


None  required. 


Map  of  your  community. 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  understand  short, 

simple  written  texts  in 
guided  and  unguided 
situations 


E-mail 

Send  each  student  an  e-mail  asking  him  or  her  about  what  he  or 
she  did  on  the  weekend  or  about  a movie  recently  watched.  Have 
the  students  respond  via  e-mail. 


► Traditional  Stories 

Introduce  and  discuss  the  concept  of  “traditional  stories,”  then 
read  and  discuss  various  traditional  stories  and  their  teachings. 
Have  the  students  create  posters  or  paintings  that  illustrate  the 
meanings  of  these  teachings. 

Extension 

Have  the  students  practise  reading  simple  stories  and  then  read 
them  to  younger  students  using  proper  emphasis  and  intonation. 

► Mix  and  Match 

Write  short,  simple  descriptions  of  six  pictures,  objects  or  works 
of  art  for  the  class.  Have  the  students  match  the  descriptions  to  the 
six  different  items.  Afterward,  ask  the  students  to  select  one  of  the 
descriptions  and  create  an  illustration  based  on  it. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• understand  short,  simple  written  texts  in  guided  and  unguided 
situations? 

► Learning  Log  ► E-mail,  printer. 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
understand  short,  simple  written  texts  in  guided  and  unguided 
situations. 


► Observation  Checklist  >-  Traditional  stories,  poster 

Create  an  outcome-based  checklist  and  share  it  with  students  before  materials, 

they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  understand  short,  simple  written  texts  in  guided  and 
unguided  situations  (see  sample  blackline  master  in  Appendix  E: 

Observation  Checklist). 


► Anecdotal  Notes  >-  Six  objects  or  pictures,  six 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  simple  written  descriptions, 

to  which  students  arc  able  to  understand  short,  simple  written  texts 
in  guided  and  unguided  situations,  and  record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  produce  short,  simple 
written  texts  in  guided 
situations 


Notices 

Have  the  students  write  short  messages  to  you,  friends  or  a 
parent/guardian  that  provide  important  information,  such  as 
information  about  an  upcoming  school  event,  important  school 
news  or  a description  of  the  student’s  latest  accomplishment  in 
class. 


► Story 

Have  the  students  write  a short  dcimowin  (story)  modelled  on 
dcimowina  studied  in  class  on  such  topics  as  a hunting  trip  or 
berry  picking  with  the  family. 


C 


>-  Picture  Book 

Using  a series  of  interesting  pictures,  e.g.,  from  an  illustrated 
book,  magazine  or  Web  site,  have  the  students  create  short,  simple 
texts  to  accompany  the  pictures.  Bind  the  pictures  and  text  into 
story  booklets. 


► Poster  Descriptions 

Post  four  posters  on  a wall,  each  depicting  a different  scene  on  the 
same  theme;  e.g.  seasons,  weather,  fashion,  food  and  health, 
modes  of  transportation,  buildings  in  the  community.  Conduct  a 
brainstorming  session  to  identify  words  and  phrases  that  describe 
each  poster.  Have  each  student  choose  one  poster  and  write  a 
short,  simple  paragraph  about  it  on  a note  card.  Gather  and  shuffle 
all  the  note  cards,  then  redistribute  them  randomly  to  the  class. 

Ask  the  students  to  read  the  cards  given  to  them  and  locate  the 
matching  posters. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkancik  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• produce  short,  simple  written  texts  in  guided  situations? 


► Anecdotal  Notes  ► None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  produce  short,  simple  written  texts  in 
guided  situations,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


► Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  produce  short,  simple  written  texts  in 
guided  situations.  Encourage  students  to  set  goals  for  future 
learning  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist  and  Goal  Setting). 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  produce  short, 
simple  written  texts  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  produce  short, 
simple  written  texts  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 


Short  stories  in  Cree. 


Pictures. 


Posters,  note  cards. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  derive  meaning  from 
visual  elements  of  a 
variety  of  media  in 
guided  and  unguided 
situations 


so 

$ 

u 


Traditional  Artwork 

Display  a variety  of  Aboriginal  paintings,  drawings  and 
handicrafts.  Have  each  student  choose  one  of  the  art  pieces  and 
write  a series  of  words  and  phrases  that  describe  the  meaning  of 
the  piece. 

Extension 

Have  the  students  create  their  own  artwork  using  the  chosen  piece 
as  inspiration. 

5Ws  and  1H 

Display  a number  of  posters,  announcements  for  upcoming  events, 
advertisements  and  brochures,  in  Cree,  and  have  the  students 
answer  questions  about  the  information  they  contain;  e.g.,  who, 
what,  when,  where,  why,  how. 


>-  Cree  Themes  and  Symbolism 

Display  the  artwork  of  a Cree  artist  and  have  the  students  look  for 
themes  that  are  expressed  throughout  his  or  her  work;  e.g.,  rebirth, 
love,  family,  humour.  Have  the  students  then  look  at  how  the 
artist  has  used  colour,  texture,  pattern,  shapes  and  scale  to  convey 
his  or  her  message(s).  The  findings  of  the  students  should  be 
displayed  for  the  class  or  school,  along  with  samples  or 
photographs  of  the  artist’s  work. 

Extension 

Have  the  students  describe  different  symbolic  elements;  e.g.,  the 
meanings  of  the  colours,  the  four  directions,  the  circle. 

► Cultural  Logos  and  Flags 

Present  various  cultural  logos,  flags  and  symbols  from  Cree  and 
other  Aboriginal  cultures  and  work  together  in  groups  to  describe 
what  they  mean  or  represent  to  the  culture. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES  | MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• derive  meaning  from  visual  elements  of  a variety  of  media  in 
guided  and  unguided  situations? 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  derive  meaning  from  visual  elements 
of  a variety  of  media  in  guided  and  unguided  situations,  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 

Anecdotal  Notes). 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  derive  meaning  from  visual  elements  of  a variety  of  media  in 
guided  and  unguided  situations  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

► Self-assessment  Checklist  ► Cree  artwork. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 

students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  derive  meaning  from  visual  elements  of 
a variety  of  media  in  guided  and  unguided  situations  (see  sample 
blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


>-  Various  posters,  brochures 
and  advertisements  in  Cree. 


A variety  of  paintings, 
drawings  and  handicrafts. 


► Informal  Observation  ► Cultural  logos,  flags, 

Observe  students  as  they  participate  in  the  activity.  Make  mental  symbols, 

notes  of  the  extent  to  which  students  arc  able  to  derive  meaning 
from  visual  elements  of  a variety  of  media  in  guided  and  unguided 
situations.  Offer  feedback,  encouragement  and  praise  as  needed. 
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LC-3.4 


Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  express  meaning 
through  the  use  of 
visual  elements  in  a 
variety  of  media  in 
guided  and  unguided 
situations 


e 

1) 

C/3 

U 
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Puppet  Show 

Read  a story  and  discuss  it  as  a class;  e.g., 

- Tan’ si  kitamahcihon  kd  ayamihtayan  dcimowin?  (How  did 
the  story  make  you  feel?) 

- Kikwdy  kikiskisthikon  dcimowin?  (What  things  did  the  story 
remind  you  of?) 

- Kikwdy  kimiyweyihten?  (What  things  did  you  like?) 

- Kikwdy  kihcind  kipihten  dcimowinihk?  (What  do  you  think 
are  the  most  important  things  about  the  story?) 

Have  the  students  use  props,  such  as  puppets  or  dolls,  to  express 
their  ideas  about  the  story. 

Drama 

Teach  the  students  how  to  create  and  present  a skit.  Guide  the 
students  as  they  learn  to  present  a skit  in  Cree  based  on  a legend, 
song  or  story  they  have  read  or  heard.  Have  the  students  decide 
what  information  should  be  relayed  to  the  audience,  such  as  who 
the  characters  are,  key  events  that  take  place  and  what  the  message 
is.  Video  record  the  skit,  if  possible,  and  play  it  back  for  the  class. 

Games 

Have  the  students  play  Pictionary™  or  charades  with  Cree 
vocabulary  related  to  themes  they  are  studying  as  a class. 


>-  Personal  Shields 

Teach  the  students  how  to  create  personal  shields.  These  shields 
can  include  drawings  or  collages  of  things  that  are  important  to 
them  or  that  identify  important  elements  of  themselves,  their 
families  or  their  cultural  heritage. 
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Grade  6 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-3  interpret  and  produce  written  and  visual  texts 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• express  meaning  through  the  use  of  visual  elements  in  a variety 
of  media  in  guided  and  unguided  situations? 

► Anecdotal  Notes  ► Puppets,  dolls. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  express  meaning  through  the  use  of 
visual  elements  in  a variety  of  media  in  guided  and  unguided 
situations,  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  express  meaning  through  the  use  of 
visual  elements  in  a variety  of  media  in  guided  and  unguided 
situations  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


Cree  legend,  various  props, 
video  camera,  viewing 
station. 


Informal  Observation  ► Pictionary™,  topics  for 

Observe  students  as  they  participate  in  the  activity.  Make  mental  charades. 

notes  of  the  extent  to  which  students  are  able  to  express  meaning 

through  the  use  of  visual  elements  in  a variety  of  media  in  guided 

and  unguided  situations.  Offer  feedback,  encouragement  and  praise 

as  needed. 


Peer-assessment  Checklist  ► Paint,  markers,  pictures, 

With  the  students,  collaboratively  create  an  outcome-based  scissors,  glue. 

peer-assessment  checklist.  Students  use  the  checklist  to  determine 

if  their  peers  are  able  to  express  meaning  through  the  use  of  visual 

elements  in  a variety  of  media  in  guided  and  unguided  situations 

(see  sample  blackline  master  in  Appendix  E:  Peer-assessment 

Checklist). 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  experiment  with  and 
use  informal  language 
in  familiar  contexts 


Telephone  Conversations 

Divide  the  students  into  partners  and  have  them  role-play  casual 
telephone  conversations  in  which  they  share  their  latest  news  with 
one  another  in  Cree. 


► Role-play 

Discuss  the  differences  between  formal  and  informal  conversation 
with  the  students.  Have  the  students  role-play  basic  conversations 
in  informal  situations,  such  as  talking  with  a friend  on  the 
playground  or  having  a conversation  with  the  siblings  at  the 
supper  table. 


► Talking  to  the  Students 

Speak  to  each  student  informally  in  Cree  at  various  times 
throughout  the  year,  asking  questions  such  as: 

- Kahki  acimdstawin?  (Can  you  tell  me  a story?) 

- Tan’ si?  (How  are  things?) 

- Tan  ’si  ( ka  ki  itohteyek ) ? (How  was  the  [event 

attended  by  student]?) 

- Tan  ’si ? (How  is  [friend  or  family  member]?) 
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Grade  6 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 

\ _ / 

LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 

Does  the  student: 

• experiment  with  and  use  informal  language  in  familiar  contexts? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  experiment  with  and  use  informal 
language  in  familiar  contexts.  Offer  feedback,  encouragement  and 
praise  as  needed. 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  experiment  with  and  use  informal  language  in  familiar 
contexts  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


MATERIALS 


Prop  phones. 


Examples  of  informal  and 
formal  conversations. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  experiment  with  and  use  informal  language  in  familiar 
contexts  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


None  required. 
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LC-4.2 


Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  learned 
expressions  to 
enhance 
communication 


Bulletin  Board  Display 

Review  common  Cree  expressions  and  have  the  students  illustrate 
their  meanings.  Post  the  illustrations  with  the  accompanying 
expressions  on  a class  bulletin  board.  Encourage  the  students  to 
refer  to  the  display  when  conversing  with  classmates. 


Expressions  Collection 

Work  with  the  students  to  collect  expressions,  e.g..  Kayo  pahpihi 
awiyak;  ka  pakamiskakon.  (Do  not  laugh  at  others;  it  will  come 
back  to  you.),  as  you  encounter  them  in  stories,  magazines,  Web 
sites,  television  shows,  videos  and  from  visitors.  Have  the 
students  update  the  charts  and  review  them  on  a weekly  basis. 
Reward  the  students  who  discover  new  expressions  to  add  to  their 
list  or  who  use  the  expressions  in  conversation. 
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Grade  6 


/ \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihtd  nehiyciwewcik.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• use  learned  expressions  to  enhance  communication? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  learned  expressions  to  enhance 
communication,  and  record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

► Self-assessment  Checklist  and  Goal  Setting  ► Common  Cree  expressions. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 

students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  use  learned  expressions  to  enhance 
communication.  Encourage  students  to  set  goals  for  future  learning 
(see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist  and  Goal  Setting). 


► Common  Cree  expressions, 
art  supplies,  bulletin  board. 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


o a‘ 

experience  a variety 

bti 

C3 

of  accents,  variations 

3 
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in  speech  and  regional 

a 

variations  in  language 
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Different  Places,  Different  Speakers 

Explain  how  language  can  change  from  place  to  place  and  why 
this  can  happen;  e.g.,  the  influence  of  another  culture  on  a region, 
an  event  that  helped  shape  the  people  of  the  area,  the  geography  of 
a region,  the  way  of  life  of  the  people,  differences  in  the  life 
experiences  of  the  people. 

Have  the  students  listen  to  Cree  videos,  audio  recordings,  radio 
stations,  CD-ROMs,  Elders  and  guest  speakers.  Ask  them  to 
listen  for  regional  variations  in  Cree  language,  such  as  accents, 
sayings  or  terms.  Encourage  the  students  to  ask  Cree-speaking 
people  they  know  about  differences  they  have  noticed  in  the 
language  from  region  to  region.  Collect  examples  in  a chart  and, 
wherever  possible,  record  the  source  of  the  variation. 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• experience  a variety  of  accents,  variations  in  speech  and  regional 
variations  in  language? 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  experience  a variety  of  accents, 
variations  in  speech  and  regional  variations  in  language,  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


MATERIALS 


Cree  videos,  audio 
recordings,  radio  stations, 
CD-ROMs,  Elders,  guest 
speakers.  Earth  Voices 
video  series  (Alberta 
Education). 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  recognize  verbal 
behaviours  that  are 
considered  impolite 


C/3 


Formal/Informal  Greetings 

Review  various  ways  of  informally  and  formally  greeting  people; 
e.g., 

- Tan’si  nohkom?  (How  are  you,  grandmother?)  [gives  her  a 
hug] 

- Tan’ si?  (How  are  you?) 

Have  the  students  practise  these  forms  through  simple  role-plays. 
Discuss  polite  and  impolite  verbal  behaviours  associated  with 
greetings;  e.g.,  yelling  an  Elder’s  name  in  a crowd  is  impolite. 

Elder  Etiquette 

Teach,  model  and  role-play  proper  etiquette  when  interacting  with 
Kihteyayak  (Elders),  such  as: 

- It  is  impolite  to  ask  an  Elder’s  age. 

- It  is  disrespectful  to  interrupt  an  Elder  when  he  or  she  is 
speaking. 

- It  is  disrespectful  to  laugh  when  an  Elder  is  talking  about 
something  serious. 

- It  is  impolite  to  express  negative  feelings  about  the  way  an 
Elder  looks. 

Have  the  students  follow  this  etiquette  when  an  Elder  visits  the 
classroom. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• recognize  verbal  behaviours  that  are  considered  impolite? 


► Observation  Checklist  ► None  required. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  recognize  verbal  behaviours  that  are  considered  impolite  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  recognize  verbal  behaviours  that  are 
considered  impolite  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


An  Elder  to  visit  the  class, 
list  of  proper  etiquette  for 
addressing  Elders,  Cultural 
Activities  Handbook  by 
Miyowahkohtowin 
Education  Authority. 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihtd  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b. 
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recognize  simple 
social  conventions  in 
informal  conversation 


Modelling 

Model  appropriate  social  conventions  by  greeting  the  students  at 
the  door  with  appropriate  remarks.  Encourage  the  students  to  use 
these  modelled  social  conventions,  e.g.,  waving,  nodding,  shaking 
hands,  hand  signals,  throughout  the  year. 

Speaking  and  Listening 

Review  the  importance  of  both  sides  of  conversation:  speaking 
and  listening.  Model  the  back  and  forth  flow  of  conversation  with 
a student,  then  ask  the  students  to  divide  into  partners  to  practise 
this.  Increase  the  groupings  to  three  people,  then  four  people  and 
so  on,  and  monitor  whether  or  not  the  students  are  taking  turns 
speaking  and  listening. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihtd  nehiyawewak.) 

v 1 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• recognize  simple  social  conventions  in  informal  conversation? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  recognize  simple 
social  conventions  in  informal  conversation.  Offer  feedback, 
encouragement  and  praise  as  needed. 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  recognize  simple  social  conventions  in 
informal  conversation,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


None  required. 


None  required. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyciwewcik.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  appropriate 

nonverbal  behaviours 
in  a variety  of  familiar 
contexts 


Nonverbal  Communication 

Review  examples  of  nonverbal  communication  in  different 
situations,  such  as  interviews,  speeches  and  television  shows. 

Have  the  students  identify  specific  behaviours,  such  as  facial 
expressions,  hand  movements,  whole  body  movements  and  eye 
contact.  In  small  groups  or  as  a class,  have  the  students  discuss 
how  specific  behaviours  affect  how  they  respond  to  people. 

Before  students  present  a project  or  an  assignment  to  the  class, 
review  positive  nonverbal  behaviours  to  use  when  presenting  to  an 
audience. 

Appropriate  or  Inappropriate? 

Brainstorm  nonverbal  behaviours  with  the  students  and  decide 
whether  they  arc  appropriate  or  inappropriate  in  various  contexts, 
such  as  playing  with  friends,  in  class,  at  gatherings  or  with  Elders. 


Role-play 

Provide  the  students  with  a list  of  scenarios  or  situations  and  have 
the  students  take  turns  demonstrating  inappropriate  and 
appropriate  nonverbal  behaviours  in  different  scenarios.  Video 
record  these  role-plays  for  review  by  the  students. 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-4  apply  knowledge  of  the  sociocultural  context 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• use  appropriate  nonverbal  behaviours  in  a variety  of  familiar 
contexts? 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  use  appropriate  nonverbal  behaviours 
in  a variety  of  familial-  contexts,  and  record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Interviews,  speeches, 
television  shows  with  Cree 
speakers,  viewing  station. 


>-  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  use  appropriate 
nonverbal  behaviours  in  a variety  of  familial-  contexts.  Offer 
feedback,  encouragement  and  praise  as  needed. 

>-  Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  use  appropriate  nonverbal  behaviours 
in  a variety  of  familiar  contexts.  Encourage  students  to  set  goals  for 
future  learning  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist  and  Goal  Setting). 


None  required. 


List  of  scenarios  or 
situations,  video  camera, 
viewing  station. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 
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LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  link  several  sentences 
coherently 


.a 

o 


Daily  Routines 

Have  the  students  follow  a model  for  talking  about  daily  morning, 
afternoon  or  evening  routines;  e.g., 

- Ni  waniskan tipahikan.  (I  get  up  at o’clock.) 

- Ni  kastkwan  ekwa.  (I  wash  my  face  now.) 

- Ni  stkahon.  (I  comb  my  hair.) 

Have  the  students  use  the  model  to  describe  their  own  routines. 

Linking  Sentences  in  Stories 

Read  the  story  “ Wesdkecdk  pimihdw  tipiskaw  pisimohk 
(“Wesakecak  Flies  to  the  Moon”)  in  Cree.  Before  beginning,  ask 
the  students  to  pay  attention  to  how  the  sentences  are  linked 
together  (you  may  need  to  read  the  story  several  times).  Choose 
several  sentences  and  explain  how  they  are  linked;  e.g.,  using 
linking  words,  building  on  an  idea,  thematic  links.  As  an  activity, 
have  the  students  write  their  own  short  stories  of  six  to  eight  lines 
and  attempt  to  use  various  methods  to  link  the  sentences  together 
in  a meaningful  way. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES  MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• link  several  sentences  coherently? 


► Checklist  and  Comments  ► Daily  routine  model. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  link  several  sentences  coherently  (see  sample  blackline 
master  in  Appendix  E:  Checklist  and  Comments  lor  2). 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  link  several 
sentences  coherently  (see  sample  blackline  master  in  Appendix  E: 
Rubric  or  Rubric  and  Checklist). 


Story  “ Wesdkecdk  pimihaw 
tipiskaw  ptsimohk ” 
(“Wesakecak  Flies  to  the 
Moon”) 
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Grade  6 


General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 

's 

LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


► Cree  Prayers 

Review  several  prayers  in  Cree  and  have  the  students  look  for  the 
common  conventions  used  in  the  prayers;  e.g.,  introductory  line, 
closing  line,  vocabulary,  title.  Have  the  students  then  write  their 
own  prayers  using  the  conventions  illustrated  in  the  examples. 
Encourage  the  students  to  be  respectful  of  the  students’  differing 
beliefs. 


► Parts  of  a Story 

Choose  a story  read  by  the  class  to  discuss  the  different  parts  of  a 
story;  e.g.,  title,  introduction,  conclusion,  dialogue,  prologue, 
epilogue,  narrative,  climax.  Label  the  parts  of  the  story  and  then 
have  the  students  divide  into  groups  to  label  various  other  stories. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• recognize  common  conventions  that  structure  texts? 


>-  Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  recognize  common  conventions  that 
structure  texts  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 


>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  recognize  common  conventions  that  structure  texts  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


MATERIALS 


Various  simple  prayers  in 
Cree, 

www.giftoflanguageandcul 
ture.com  Web  site, 
www.miyo.ca  Web  site, 
Cultural  Activities 
Handbook , Wilson 
Okimaw  prayer. 

Various  stories,  labels. 
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Grade  6 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  use  some  simple  text 
forms  in  their  own 
productions 


Recipes 

Provide  the  students  with  a recipe  for  making  bannock.  Have  the 
students  read  and  identify  connecting  and  ordering  words  and 
phrases  used;  e.g.,  first,  then,  once  . . . then,  as  soon  as.  Then  ask 
the  students  to  write  a recipe  for  making  their  favourite  simple 
snack  using  the  words  and  phrases  modelled. 


Tours 

Perform  a tour  of  the  classroom,  explaining  and  describing 
features  of  the  classroom.  Have  the  class  read  a written  text  of  the 
classroom  tour  and  point  out  particular  phrases  used.  Ask  the 
students  to  write  up  tours  of  their  own  community.  Using  a map 
as  a guide,  have  them  describe  the  sights  and  attractions  they  see 
as  they  travel  through  the  community. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 
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LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• use  some  simple  text  forms  in  their  own  productions? 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  use  some  simple  text  forms  in  their 
own  productions  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


MATERIALS 


Recipe  for  making 
bannock. 


>-  Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  use  some  simple  text  forms  in  their  own 
productions  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 


Written  tour  of  the 
classroom,  community 
map. 
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General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka/ta  nihta  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 

use  simple 

c 

o 

conventions  to  open 

o 

and  close 

Vh 

<D 

conversations  and  to 

■4— > 

manage  turn  taking 

’o 

w 

CZ) 

<+- < 
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CZ2 
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-J— * 
4 mi 

03 
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Conversation  Conventions 

Review  using  Tan’ si.  (Hello.)  to  open  a conversation  and  Ekosi. 
(That  is  it.)  to  complete  a conversation.  Model  the  following 
conversation  conventions: 

- Ekwakiya?  (What  about  you?) 

- Kiya  ekwa.  (Your  turn.) 

- Kiya  m aka?  (How  about  you?) 

- Tan’ si.  (Hello.) 

- nitisihkason.  (I  am  called .) 

- oki  isihkdsowak.  (These  are  called .) 

- Ekosi.  (That’s  it.) 

- Kiya  mciko?  (How  about  you?) 

Divide  the  students  into  pairs  and  invite  them  to  practise 
conversations  using  these  conventions. 


492  / Chapter  5 - Grade  6 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  6 


( \ 

General  Outcome  for  Language  Competence 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawdkanak  ka/ta  nihta  nehiyawewak.) 


LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 

Does  the  student: 

• use  simple  conventions  to  open  and  close  conversations  and  to 
manage  turn  taking? 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  use  simple  conventions  to  open  and  close  conversations  and 
to  manage  turn  taking  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


MATERIALS 


www.giftoflanguageand 
culture.ca  Web  site,  How  to 
Say  it  in  Cree  by  S.  Ratt. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinciw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  identify  concrete  ways 
in  which  they  can 
show  respect  for 
Kikdwinaw  Askiy 
(Mother  Earth*) 


C/3 

a 

2 

C/3 
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o 
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Protocol 

Teach  various  miyototdkewin  (proper  protocol  with  advice  and 
guidance  of  an  Elder  or  expert),  such  as: 

- How  to  pick  sweetgrass. 

- Only  taking  what  you  need  from  the  earth. 

- Using  all  parts  of  the  animal  you  have  hunted. 

- Being  careful  not  to  disturb  animals,  plants  and  trees,  for 
example,  when  riding  snowmobiles  or  all-terrain  vehicles 
(ATVs). 

- Respecting  forest  animals  and  never  teasing  or  hurting  them 
for  no  reason. 

- Picking  up  your  garbage  (not  polluting  the  environment). 


As  a class,  brainstorm  and  add  protocols  to  this  list. 


► Action  Plan 

Introduce  how  to  write  an  action  plan  (e.g.,  setting  a goal, 
identifying  steps  or  actions  to  take,  identifying  things  they  will 
need  so  that  they  can  follow  their  action  plan),  then  have  the 
students  write  action  plans  that  describe  how  they  can  show  their 
respect  for  Mother  Earth.  The  students  should  carry  out  their 
action  plans  and  assess  their  performance;  e.g.,  Did  they 
accomplish  their  goals?  Why  or  why  not? 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• identify  concrete  ways  in  which  they  can  show  respect  for 
Kikawinaw  Askiy  (Mother  Earth*)? 

>-  Anecdotal  Notes  >-  None  required. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  identify  concrete  ways  in  which  they 
can  show  respect  for  Kikawinaw  Askiy  (Mother  Earth),  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 

Anecdotal  Notes). 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  identify 
concrete  ways  in  which  they  can  show  respect  for  Kikawinaw  Askiy 
(Mother  Earth)  (see  sample  blackline  master  in  Appendix  E:  Rubric 
or  Rubric  and  Checklist). 


Action  plan  graphic 
organizer,  sample  action 
plans,  Cultural  Activities 
Handbook , www.miyo.ca 
Web  site. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  participate  in 

activities  in  which 
they  care  for  and 
respect  Kikdwinaw 
Askiy  (Mother  Earth*) 


Composting 

Discuss  as  a class  how  Mother  Earth  regenerates  herself.  Assign 
students  to  work  on  creating  a composter.  Students  can  later  use 
the  compost  for  a gardening  project. 


'.3 

c/J 

G 
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Gardening 

Work  together  on  a simple  gardening  project  and  visit  gardens  in 
the  community.  Encourage  the  students  to  share  stories  of  their 
own  gardening  experiences  and  those  of  relatives  or  neighbours. 


Taking  from  Mother  Earth 

Organize  a berry  picking  activity  with  a focus  on  the  traditions  of 
picking  and  how  to  pick  responsibly.  Teach  the  students  about  the 
traditions  of  sweetgrass  and  sage  picking.  Emphasize  the 
importance  of  foraging  to  our  Cree  ancestors. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• participate  in  activities  in  which  they  care  for  and  respect 
Kikawinaw  Askiy  (Mother  Earth*)? 


>-  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  participate  in 
activities  in  which  they  care  for  and  respect  Kikawinaw  Askiy 
(Mother  Earth).  Offer  feedback,  encouragement  and  praise  as 
needed. 

>-  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  participate  in  activities  in  which  they 
care  for  and  respect  Kikawinaw  Askiy  (Mother  Earth),  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  participate  in  activities  in  which  they  care  for  and  respect 
Kikawinaw  Askiy  (Mother  Earth)  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


MATERIALS 


Composting  materials, 

build-your-own-composter 

kit. 


Gardening  materials,  field 
trip  to  gardens  in  the 
community. 


Berries,  sage,  sweetgrass, 
resource  person,  Cultural 
Activities  Handbook, 
www.miyo.ca  Web  site. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  past  and 
present  Cree  regions 
in  Canada 


Gathering  Information 

Brainstorm  different  ways  to  gather  information  about  past  and 
present  Cree  communities.  The  list  may  include  oral 
presentations,  videos,  time  lines,  interviews,  printed  resources  and 
field  trips  to  museums;  e.g.,  Wanuskewin  Heritage  Park  near 
Saskatoon,  Saskatchewan.  Have  the  students  explore  the  different 
sources  of  information  based  on  criteria  such  as  availability, 
accessibility,  completeness  of  information  and  accuracy. 

Interviewing 

Introduce  basic  interviewing  techniques  and  explain  how  to 
prepare  for  an  interview;  e.g.,  research,  write  questions,  contact 
subject.  Have  the  students  prepare  for  and  conduct  interviews 
with  nimosdm  (grandfather),  nohkom  (grandmother)  Kihteyayak 
(Elders),  ninikihikwak  (parents)  and  nimosomak  ekwa  nohkomak 
(grandparents)  to  find  out  what  their  community  was  like  long  ago 
and  how  it  is  different  today. 

Cree  Communities  of  the  Past 

Arrange  a visit  to  an  Aboriginal  gallery  or  museum,  study  books 
or  visit  Web  sites  to  find  out  information  about  Cree  communities 
of  the  past.  Have  the  students  compare  maps  from  the  past  with 
current  maps  and  draw  conclusions  about  how  Cree  communities 
have  changed. 

Divide  the  students  into  groups  and  have  them  organize  the 
information  they  have  collected  on  Cree  communities  of  the  past 
and  make  posters  containing  time  lines,  collages  and 
pictures/photographs.  Have  each  group  make  a presentation  to  the 
rest  of  the  class  or  the  school.  Consider  video  recording  these 
presentations. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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Grade  6 


General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 

and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

' 

CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• explore  past  and  present  Cree  regions  in  Canada? 


>-  Informal  Observation  >-  Various  resources. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explore  past  and 
present  Cree  regions  in  Canada.  Offer  feedback,  encouragement 
and  praise  as  needed. 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  explore  past  and  present  Cree  regions 
in  Canada  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


Elders,  parents  and 
grandparents, 

www.historica.ca  Web  site, 
www.sicc.sk.ca  Web  site. 


► Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  explore  past 
and  present  Cree  regions  in  Canada  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 


Poster  materials. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  identify  and  describe 
some  practices  and 
products,  related  to 
Kikdwinaw  Askiy 
(Mother  Earth*),  of 
specific  regions  and 
communities 


Traditional  Practices 

Examine  pictures  and  photographs  of  the  past  and  have  the 
students  identify  traditional  Cree  practices  of  the  past;  e.g.,  the  use 
of  horses  for  transportation,  cooking  over  a fire,  setting  up  a tipi, 
hunting  and  napping. 

Divide  the  students  into  groups  and  have  them  choose  a traditional 
practice  of  the  past  that  is  associated  with  a specific  community. 

In  groups,  the  students  research  and  collect  information  on  the 
practice.  They  then  organize  the  information  they  collected  and 
present  it  to  the  rest  of  the  class. 

Kinship 

Review  the  importance  of  wahkdhtowin  (kinship);  e.g.,  not 
addressing  people  by  their  names,  but  instead  by  their  titles  of 
kinship;  e.g.,  nimosdm  (grandfather),  nohkom  (grandmother). 
Discuss  how  this  relates  to  Cree  beliefs  about  Mother  Earth  and 
how  this  varies  in  different  regions. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• identify  and  describe  some  practices  and  products,  related  to 
Kikawinaw  Askiy  (Mother  Earth*),  of  specific  regions  and 
communities? 


>-  Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
identify  and  describe  some  practices  and  products,  related  to 
Kikawinaw  Askiy  (Mother  Earth),  of  specific  regions  and 
communities. 


MATERIALS 


Pictures  and  photographs 
of  Cree  practices  of  the 
past,  Internet,  reference 
books,  Dale  Auger 
pictures,  A Cree  Life:  The 
Art  of  Allan  Sapp. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  identify  and 
describe  some  practises  and  products,  related  to  Kikawinaw  Askiy 
(Mother  Earth),  of  specific  regions  and  communities.  Offer 
feedback,  encouragement  and  praise  as  needed. 


Blackline  master  of  a 
kinship  chart, 
www.albertasource.ca/natu 
reslaw  Web  site. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  explore  basic 
practices  and 
products  related  to 
Kikdwinaw  Askiy 
(Mother  Earth*) 


Cleansing/Smudging 

Invite  male  and  female  Kihteydyak  (Elders)  to  the  class  when 
introducing  fungus,  cedar,  sage  and  sweetgrass  used  for 
miyahkasikewin  (cleansing/smudging).  The  male  Elder  provides 
teachings  related  to  the  man’s  role  in  cleansing/smudging,  for 
example,  the  young  men  should  be  the  ones  doing  the 
cleansing/smudging.  The  female  Elder  provides  teachings  related 
to  the  woman’s  role  in  cleansing/smudging,  for  example,  the 
women  do  not  participate  during  menstruation. 

Thanking  Mother  Earth 

Introduce  the  concept  of  “thankfulness”  and  discuss  as  a class 
what  it  means  to  be  thankful.  The  class  then  brainstorms  different 
things  they  are  thankful  for  in  nature  and  then  writes  a list  of  ways 
in  which  they  can  express  their  thanks  to  Mother  Earth.  Choose 
one  or  more  of  the  ways  to  express  thanks  and  incorporate  it  into 
the  daily  or  weekly  class  routine.  Also  discuss  different  traditional 
ways  of  giving  thanks  to  Mother  Earth;  e.g.,  giving  tobacco  (a 
strand  of  hair  can  be  used  as  an  offering  to  the  earth  if  there  is  no 
tobacco  available,  but  it  is  not  given  to  thank  another  person), 
prayer. 

Flag  Song 

Invite  a visitor  to  explain  the  significance  of  and  to  demonstrate 
the  Flag  Song.  The  traditions  of  the  Flag  Song  arc  discussed  and 
practised,  such  as  facing  east  at  the  beginning  of  the  Flag  Song. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  basic  practices  and  products  related  to  Kikawinaw  Askiy 
(Mother  Earth*)? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explore  basic 
practices  and  products  related  to  Kikawinaw  Askiy  (Mother  Earth). 
Offer  feedback,  encouragement  and  praise  as  needed. 


MATERIALS 


Class  visitors  to 
demonstrate  cleansing/ 
smudging,  sweetgrass, 
fungus,  cedar,  sage  for 
cleansing/smudging, 
Cultural  Activities 
Handbook,  www.miyo.ca 
Web  site,  rock,  shell,  pan 
(cast  iron). 


Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  explore  basic  practices  and  products 
related  to  Kikawinaw  Askiy  (Mother  Earth),  and  record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 


None  required. 


>-  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  explore  basic  practices  and  products  related  to  Kikawinaw 
Askiy  (Mother  Earth)  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


Resource  person  to 
explain/demonstrate  the 
Flag  Song,  four  directions 
teachings. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  compare  past  and 
present  Cree 
perspectives  related  to 
Kikdwinaw  Askiy 
(Mother  Earth*) 


Venn  Diagram 

Have  the  students  research  Cree  perspectives  on  Mother  Earth  and 
use  the  information  they  have  collected  to  create  Venn  diagrams 
that  compare  and  contrast  Cree  perspectives  and  beliefs  of  the  past 
and  present.  For  example,  traditionally,  Cree  people  collected  hair 
that  fell  out  while  combing  and  in  the  spring  they  would  bring  it  to 
a clean  spot  to  bury/burn  it  and  return  it  to  the  earth. 


C/3 

C3 

Oh 


Discuss  why  these  perspectives  have  changed  and  discuss  whether 
or  not  the  perspectives  on  Mother  Earth  of  other  cultures  have 
changed  over  time. 

Nature  Laws 

Introduce  basic  teachings  of  nature  laws,  for  example,  the  four 
directions,  four  elements,  four  seasons,  four  aspects.  Have  the 
students  create  nature  law  booklets  that  include  written 
information  and  illustrations,  as  well  as  examples  from  their  own 
experiences;  e.g.,  late  traditional  leader  Wayne  Roan. 


Elder’s  Stories 

Invite  an  Elder  to  share  stories  about  Cree  way  of  life  long  ago, 
with  an  emphasis  on  interactions  with  the  land.  For  example,  long 
ago  families  moved  camps  frequently  (with  the  seasons),  taking 
care  to  leave  everything  the  way  it  was  found.  Have  the  students 
discuss  how  and  why  things  are  done  differently  today. 

Extension 

Listen  to  traditional  songs  about  Mother  Earth  and  then  sing  them 
with  the  class.  Encourage  the  students  to  play  instruments  or 
dance  to  enhance  the  experience. 

Gender  and  Mother  Earth 

Discuss  the  gender  roles  of  women,  girls,  men  and  boys  in  Cree 
society  and  their  relationships  to  Mother  Earth.  Emphasize  that 
even  though  the  different  roles  may  have  different  relationships 
with  Mother  Earth,  these  relationships  are  equally  important  to 
both  the  individuals  and  the  tribe. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)wetina(hk)  (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwimdw  (the  Creator*). 
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CM-1  Kikawinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• compare  past  and  present  Cree  perspectives  related  to  Kikawinaw 
Askiy  (Mother  Earth*)? 


>-  Rubric  ► Research  materials. 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 

Use  the  rubric  to  evaluate  how  well  students  are  able  to  compare 
past  and  present  Cree  perspectives  related  to  Kikawinaw  Askiy 
(Mother  Earth)  (see  sample  blackline  master  in  Appendix  E:  Rubric 
or  Rubric  and  Checklist). 


► Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  compare  past  and  present  Cree 
perspectives  related  to  Kikawinaw  Askiy  (Mother  Earth)  (see  sample 
blackline  master  in  Appendix  E:  Self-assessment  Checklist). 

► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  compare  past  and  present  Cree  perspectives  realted  to 
Kikawinaw  Askiy  (Mother  Earth)  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


Basic  teachings  of  nature 
laws,  markers, 
www.albertasource.ca/natu 
relaws  Web  site. 


Elder  visitor,  traditional 
songs  about  Mother  Earth. 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  compare  past  and  present  Cree 
perspectives  related  to  Kikawinaw  Askiy  (Mother  Earth),  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


None  required. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwimdw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  explore  past  and 
present  Cree  values 
related  to  Kikdwinaw 
Askiy  (Mother  Earth*) 
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Interviews 

Have  the  students  interview  Elders  and  ask  about  past  and  present 
Cree  values  related  to  Mother  Earth.  The  interviews  could  include 
questions  such  as: 

- Kikwdya  miyo  pimdcihdwina  pecikdtewa  ? (What  values  have 
been  carried  forward?) 

- Kikwdya  miyo  pimdcihdwina  ki  nakacikdtewa  ? (What  values 
have  been  left  behind?) 

- Tdnihki  ohi  kd  meskocipayiki/kwdw?  (Why  have  things 
changed?) 

The  information  collected  by  the  students  could  then  be  published 
in  a booklet  for  use  by  future  classes. 

Stories 

Read  literary  works  and  traditional  stories  that  present  ideas  about 
Cree  values  related  to  Mother  Earth.  Have  the  students  write  their 
own  stories  to  express  their  views  on  Mother  Earth. 


► Wanaskewin 

Introduce  the  concept  of  wanaskewin  (peace)  and  have  the 
students  brainstorm  the  meaning  of  peace.  Guide  student  research 
into  the  importance  of  peace  to  Cree  communities  of  the  past  and 
the  importance  of  the  role  of  a peacekeeper. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
^ and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 

CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• explore  past  and  present  Cree  values  related  to  Kikdwinaw  Askiy 
(Mother  Earth*)? 


► Observational  Checklist  ► Elders,  booklets. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  explore  past  and  present  Cree  values  related  to  Kikdwinaw 
Askiy  (Mother  Earth)  (see  sample  blackline  master  in  Appendix  E: 

Observation  Checklist). 


Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  he  checklist  to  determine  if 
their  peers  are  able  to  explore  past  and  present  Cree  values  related  to 
Kikdwinaw  Askiy  (Mother  Earth)  (see  sample  blackline  master  in 
Appendix  E:  Peer-assessment  Checklist). 


Stories  about  Mother  Earth, 
Earth  Voices  video  series 
(Alberta  Education). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explore  past  and 
present  Cree  values  related  to  Kikdwinaw  Askiy  (Mother  Earth). 
Offer  feedback,  encouragement  and  praise  as  needed. 


None  required. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Chapter  5 - Grade  6 / 507 
2009 


CM-1.5 


Grade  6 


C \ 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina{hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikdwinaw  Askiy  (Mother  Earth*) 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  compare  regional 
Cree  perspectives  and 
values  related  to 
Kikdwinaw  Askiy 
(Mother  Earth*) 


Geography  and  Perspectives 

Display  maps  that  show  Cree  communities  and  give  information 
about  the  landscape.  Have  the  students  attempt  to  answer  the 
question,  “How  does  the  geography  surrounding  a Cree 
community  affect  its  perspectives  and  values  about  Mother  Earth?” 


First,  have  the  students  write  down  their  hypotheses  and 
reasonable  guesses  at  answers  to  the  question.  Second,  have  the 
students  collect  and  analyze  information  on  the  perspectives  and 
values  about  Mother  Earth  for  Cree  communities  in  various 
regions.  Third,  have  the  students  look  back  at  their  initial  thoughts 
and  discuss  their  correct  and  incorrect  assumptions. 

Pen  Pals 

Have  the  students  prepare  for  and  then  interview  relatives,  friends 
and  neighbours  about  the  traditional  use  of  berries,  sweetgrass,  etc. 
Have  the  students  share  this  information  with  pen  pals  (or  e-mail 
pals)  from  another  Cree  community.  Compare  the  information 
received  from  the  other  community  with  the  information  from  the 
class.  What  differences  and  similarities  are  there? 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-1  Kikawinciw  Askiy  (Mother  Earth*) 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• compare  regional  Cree  perspectives  and  values  related  to 
Kikawinaw  Askiy  (Mother  Earth*)? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  compare  regional  Cree  perspectives 
and  values  related  to  Kikawinaw  Askiy  (Mother  Earth),  and  record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


MATERIALS 


Maps  that  show  Cree 
communities  and  give 
information  about  the 
landscape,  resources  that 
describe  different  Cree 
perspectives. 


► Resource  person  to 

► Self-assessment  Checklist  and  Goal  Setting  interview,  pen  pals,  e-mail. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  compare  regional  Cree  perspectives  and 
values  related  to  Kikawinaw  Askiy  (Mother  Earth).  Encourage 
students  to  set  goals  for  future  learning  (see  sample  blackline  master 
in  Appendix  E:  Self-assessment  Checklist  and  Goal  Setting). 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  respect  others  (e.g., 
property,  thoughts) 
and  practise  humility 


Classroom  Rules 

Discuss  respectful  behaviour  toward  others,  such  as  Elders  and 
people  of  the  opposite  sex.  Create,  with  help  from  the  students,  a 
list  of  classroom  rules  relating  to  respecting  others’  property, 
being  polite  to  others  and  taking  turns. 

Review  appropriate  classroom  behaviour  before  a substitute 
teacher  visits  or  takes  over  the  class.  Encourage  the  students  to 
use  polite  phrases  such  as  Ay  ay.  (Thank  you.) 

Appreciation  Day 

Divide  the  students  into  partners  or  groups  and  ask  them  to 
compose  short  recognition  and  appreciation  speeches  for  their 
partners  or  others  in  their  groups.  Things  to  recognize  or 
appreciate  could  include: 

- special  gifts  and  talents 

- a strong  or  entertaining  presentation  or  performance 

- friendliness  and  helpfulness 

- strong  listening  skills 

- a cheerful  or  pleasant  personality. 

Have  the  students  make  their  speeches  to  the  rest  of  the  class  and 
invite  others  to  applaud  the  individual  in  recognition  and 
appreciation. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwundw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• respect  others  (e.g.,  property,  thoughts)  and  practise  humility? 


► Observation  Checklist  >-  None  required. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  respect  others  (e.g.,  property,  thoughts)  and  practise  humility 
(see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


► Informal  Observation  ► Recognition  awards 

Observe  students  as  they  participate  in  the  activity.  Make  mental  (optional), 

notes  of  the  extent  to  which  students  are  able  to  respect  others  (e.g., 
property,  thoughts)  and  practise  humility.  Offer  feedback, 
encouragement  and  praise  as  needed. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina{hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  form  positive 
relationships  with 
others;  e.g.,  peers, 
family,  Elders 


Partners  and  Group  Work 

When  working  with  partners  or  groups,  have  the  students  use 
phrases  such  as: 

- Ki  nohte  wicihin?  (Do  you  want  to  help  me?) 

- Ki  nohte  wtcimetawemin?  (Do  you  want  to  play  with  me?) 

- Kaki  wihcihin  ci?  (Can  you  help  me?) 

- Kaki  wtcimetawemin  ci?  (Can  you  play  with  me?) 

- Nimiywemdw  osdm  ohci  e nihtd  nikamot.  (I  like  her/him 
because  she/he  is  a good  singer.) 

Holiday  Notes 

At  various  holidays  throughout  the  year;  e.g.,  Valentine’s  Day, 
Mother’s  Day,  Father’s  Day,  review  appropriate  phrases  in  Cree 
and  have  the  students  use  them  to  create  cards,  e-mails  and  notes 
to  family  and  friends;  e.g.,  I like  her/him  because  she/he  is  a good 
singer. 

Extension 

Encourage  the  students  to  write  letters  or  e-mails  to  classmates 
that  include  positive  comments  such  as,  Nimiywemdw  osdm  ohci  e 
nihtd  nikamot.  (I  like  her/him  because  she/he  is  a good  singer.) 

Greetings  and  Conversation 

Before  a field  trip  or  an  outing,  review  polite  greetings  and  other 
simple  conversational  phrases.  Have  the  students  practise  the 
proper  greetings  and  phrases  and  use  them  when  interacting  with 
Cree  speakers  they  meet  on  their  trip. 

Extension 

At  an  open  house  or  a parent-student-teacher  conference,  have  the 
students  introduce  a family  member  to  you. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwundw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• form  positive  relationships  with  others? 


► Informal  Observation  >-  None  required. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  form  positive 
relationships  with  others.  Offer  feedback,  encouragement  and 
praise  as  needed. 


>-  Observation  Checklist  ► Markers,  e-mail,  printer, 

Create  an  outcome-based  checklist  and  share  it  with  students  before  various  cards, 

they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  form  positive  relationships  with  others  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  arc  able  to  form  positive 
relationships  with  others.  Offer  feedback,  encouragement  and 
praise  as  needed. 


None  required. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  past  and 
present  Cree  people, 
practices,  products 
and  beliefs  in  Canada 


Guest  Speaker 

Invite  Kihteyayak  (Elders)  to  the  class  for  discussions  about  how 
food  was  gathered,  hunted  and  processed  in  the  past.  The  students 
then  discuss  their  own  experiences  and  stories  of  gathering  and 
hunting  for  food. 

Have  the  students  select  one  of  the  Cree  practices  or  products 
discussed,  e.g.,  the  buffalo  hunt,  different  ways  of  hunting,  making 
moccasins,  and  research  how  things  were  done  then  and  how  they 
are  done  now.  Ask  the  students  to  organize  the  information  they 
collect  and  create  posters  to  present  to  the  class. 

Food  Preparation 

Explain  and  demonstrate  the  traditional  preparation  of  foods  such 
as  kayds  (long  ago — buffalo),  anohe  (today — cow,  moose).  Have 
the  students  create  a recipe  book  of  traditional  Cree  recipes. 

Extension 

Review  different  ways  of  cooking  bannock,  e.g.,  on  a stick,  in  the 
oven,  in  a frying  pan,  deep  fried,  and  discuss  why  there  are 
different  ways  to  create  the  same  product. 

Traditional  Games 

Play  hand  games  such  as  misikdeiket  (a  hiding  game)  or  ladies 
games  such  as  cakahkewin  (woman’s  stick  game)  to  practise 
strategic  thinking.  Use  these  games  to  practise  math  and  language 
skills. 

Artifacts 

Display  artifacts,  such  as  clothing,  beadwork  and  tools,  from  a 
Cree-speaking  community  of  the  past  and  compare  them  to  what  is 
used  today.  Have  the  students  answer  questions  such  as: 

- Tan’ si  e ’si  meskocipayiki/kwdw?  (How  have  thing  changed?) 

- Kikwdya  kiydpic  peyakwan  ? (What  things  have  stayed  the 
same?) 

- Tdnihki  kd  meskocipayiki/kwaw?  (Why  have  things  changed?) 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  past  and  present  Cree  people,  practices,  products  and 
beliefs  in  Canada? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  explore  past  and  present  Cree  people, 
practices,  products  and  beliefs  in  Canada,  and  record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 


MATERIALS 


Elders,  research  materials, 
poster  materials. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  explore  past  and  present  Cree  people,  practices,  products  and 
beliefs  in  Canada  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


Various  ingredients  and 
cooking  implements. 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explore  past  and 
present  Cree  people,  practices,  products  and  beliefs  in  Canada. 

Offer  feedback,  encouragement  and  praise  as  needed. 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
explore  past  and  present  Cree  people,  practices,  products  and  beliefs 
in  Canada. 


Game  equipment,  rule 
book. 


Various  traditional  artifacts 
(or  pictures  of  artifacts), 
Glenbow  Museum  kits, 
Grouard  Native  Cultural 
Arts  Museum  kits. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  tribal  or 

regional  Cree  cultural 
practices  and  products 


o 

3 

-a 

o 

Gh 

-a 

3 

cd 


<U 

o 


o 

cd 


Oh 


My  Grandmother  Says  . . . 

Show  a video  on  a specific  cultural  practice,  such  as  berry  picking 
or  beading,  and  have  the  students  ask  their  ndhkom  (grandmother) 
if  their  home  community  does  it  in  the  same  way.  Have  the 
students  share  the  responses  of  their  grandmothers  with  the  rest  of 
the  class. 

Dance 

Invite  a Cree  dancer  to  perform  for  the  class  various  traditional 
dances,  such  as  the  Round  Dance  (Southern  Plains  Cree  - piciwin, 
Northern  Plains  Cree  - mask’ simowin).  After  the  performance, 
have  the  students  ask  the  performer  questions  about  the  meaning 
of  the  dance.  Then  have  the  students  create  visual  representations, 
such  as  paintings,  drawings  or  sculptures,  of  the  dances  they 
watched. 


Afterward,  explore  regional  differences  between  pwatisimowin 
(powwow)  dances,  such  as  Jingle  Dress,  Ladies’  Fancy, 
Traditional  Men’s  Fancy,  Men’s  Chicken  Dance  and  Men’s 
Traditional.  Have  the  class  create  an  illustrated  “dance  map”  that 
shows  where  various  dances  originated  or  are  traditionally 
practised. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


516  / Chapter  5 - Grade  6 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  6 


C \ 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  tribal  or  regional  Cree  cultural  practices  and  products? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explore  tribal  or 
regional  Cree  cultural  practices  and  products.  Offer  feedback, 
encouragement  and  praise  as  needed. 


MATERIALS 


A video  on  a specific 
cultural  practice. 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  explore  tribal  or  regional  Cree  cultural  practices  and 
products  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


Cree  dancer,  art  supplies, 
reference  material,  Internet, 
map.  Dances  of  the 
Northern  Plains  video. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  explore  cultural 

practices  and  products 
of  Cree  peoples  in 
Canada 


o 
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Cultural  Fair 

Organize  or  attend  a Cree  cultural  fair  in  which  the  students  are 
given  opportunities  to  participate  in  singing  traditional  songs, 
dancing,  sharing  stories  in  sharing  circles*,  cleansing/smudging, 
berry  picking  and  picking  sweetgrass  and  fungus. 

Dance  across  the  Country 

Have  the  students  examine  the  different  ways  of  pwdt  ’simowin 
(powwow)  across  the  country.  Have  them  create  maps  that  show 
the  different  dances  that  are  traditional  in  different  regions  of 
Canada. 


Drama 

Have  the  students  write  and  perform  a short  play  in  which  they 
each  play  a role  in  traditional  Cree  communities  from  across  the 
country.  In  the  play,  the  students  should  demonstrate  traditional 
practices  and  products,  such  as  dance,  berry  picking,  making 
bannock,  hunting  and  storytelling. 


*Discretionary  Note:  The  use  and  meaning  of  this  concept  may  vary 
depending  on  the  community  or  region. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  cultural  practices  and  products  of  Cree  peoples  in 
Canada? 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
note  of  the  extent  to  which  students  are  able  to  explore  cultural 
practices  and  products  of  Cree  peoples  in  Canada.  Offer  feedback, 
encouragement  and  praise  as  needed. 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explore  cultural 
practices  and  products  of  Cree  peoples  in  Canada.  Offer  feedback, 
encouragement  and  praise  as  needed. 

► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  explore  cultural  practices  and  products 
of  Cree  peoples  in  Canada,  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


None  required. 


Video  of  dances. 


Various  props. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwimaw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  examine  past  and 
present  perspectives 
and  values  and 
examine  change 


Charting  Change 

Have  the  students  create  a chart  to  show  how  Cree  values  have 
changed  over  time,  or  have  them  respond  to  a chart  like  the  one 
below: 


Value 

Past 

Today 

Respect  for 
Mother  Earth 

People  left  things  as 
they  found  them. 

People  produce  more 
garbage  and  pollute 
the  water  and  land. 

Respect  for 
animals 

People  used  every 
part  of  the  animals 
they  hunted. 

People  don’t  bother 
to  use  every  paid  of 
the  animals  they 
hunt. 

Respect  for 
the  land 

People  only  took 
from  the  land  what 
they  could  use. 

People  take  more 
from  the  land  and 
sell  it  to  others. 

► Tipi  Teachings 

Review  the  significance  and  meaning  behind  tipi  teachings.  Have 
the  students  assemble  a personal  tipi  made  of  paper  and  sticks, 
recognizing  that  each  pole  represents  a tipi  teaching. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


520  / Chapter  5 - Grade  6 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  6 


r ~ ' ~ \ 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• examine  past  and  present  perspectives  and  values  and  examine 
change? 


► Peer-assessment  Checklist  ► None  required. 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  examine  past  and  present  perspectives  and 
values  and  examine  change  (see  sample  blackline  master  in 
Appendix  E:  Peer-assessment  Checklist). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  examine  past  and 
present  perspectives  and  values  and  examine  change.  Offer 
feedback,  encouragement  and  praise  as  needed. 


Paper,  sticks,  markers. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wa)welina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


^ a.  explore  and  compare 
"53  characteristics  of 

> Cree-speaking 

73  peoples  in  Canada 


Exploring  Different  Cree  Speakers 

Watch  videos  and  listen  to  audio  recordings  and  then  discuss 
similarities  and  differences  between  the  Cree-speaking  peoples 
presented.  Have  the  students  practise  saying  particular  words  or 
phrases  using  different  accents  and  dialects  from  different  regions. 

As  a class,  look  at  various  regions  of  Canada  and  discuss  some  of 
the  regional  variations  in  the  Cree  language. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina{hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtawimaw  (the  Creator*). 


CM-2  others 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  and  compare  characteristics  of  Cree-speaking  peoples  in 
Canada? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  explore  and  compare  characteristics  of 
Cree-speaking  peoples  in  Canada,  and  record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


Video  and  audio  recordings 
of  Cree  speakers  from 
different  regions,  maps, 
www.creedictionary.com 
Web  site. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  various 

sources  of  information 
for  development  of 
their  self-concept,  and 
learn  and  understand 
the  importance  of 
respect  for  themselves 


'.3 

C/3 

G 

O 


Story  Time 

Read  dtayohkewin  (legends),  such  as  “ Amiskos ” (“Little  Beaver”), 
that  teach  the  importance  of  respecting  oneself.  Discuss  the 
legends  and  what  can  be  learned  from  them. 


Keeping  Clean 

Introduce  Cree  vocabulary  related  to  personal  hygiene.  Have  the 
students  use  the  vocabulary  to  write  and  illustrate  their  daily 
hygiene  routines.  Discuss  the  importance  of  keeping  clean  and 
how  cleanliness  can  be  related  to  self  respect. 


► Respecting  Yourself 

Brainstorm  with  the  students  various  ways  that  individuals  show 
that  they  respect  themselves,  such  as:  Namoya  niplhtwdn.  (I  don’t 
smoke.),  Nikanatisin.  (I  am  clean.)  Write  out  the  ideas  in  a list 
and  post  it  in  the  classroom. 

Have  the  students  memorize  the  following:  Ni  wt  manacihison, 
kotakak  ayisiniwak,  ekwa  kikdwinaw  askiy.  (I  will  respect  myself, 
other  people  and  our  Mother  Barth.)  Then  have  the  students  create 
posters  with  this  saying  that  illustrate  respectful  behaviours. 
Display  the  posters  around  the  classroom  to  promote  respectful 
behaviour. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  (wd)wetina(hk)  (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• explore  various  sources  of  information  for  development  of  their 
self-concept,  and  learn  and  understand  the  importance  of  respect 
for  themselves? 


>-  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explore  various 
sources  of  information  for  development  of  their  self-concept,  and 
learn  and  understand  the  importance  of  respect  for  themselves. 

Offer  feedback,  encouragement  and  praise  as  needed. 

>-  Self-assessment  Checklist  and  Goal  Setting  >-  None  required. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  explore  various  sources  of  information 
for  development  of  their  self-concept,  and  learn  and  understand  the 
importance  of  respect  for  themselves  (see  sample  blackline  master 
in  Appendix  E:  Self-assessment  Checklist). 

>-  Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  explore  various  sources  of  information 
for  development  of  their  self-concept,  and  learn  and  understand  the 
importance  of  respect  for  themselves.  Encourage  students  to  set 
goals  for  future  learning  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Checklist  and  Goal  Setting). 


► Poster  materials,  resource 
person,  Cultural  Activities 
Handbook , www.miyo.ca 
Web  site, 

www.albertasource.ca/natu 
relaws  Web  site. 


► “ Amiskos ” (“Little 
Beaver”)  by  Dr.  Ann 
Anderson,  legends  and 
other  traditional  stories 
about  respect. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


b.  identify  influences  on 
development  of  their 
self-concept  and 
self-identity 
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Personal  Web 

Have  the  students  create  webs  with  their  own  names  in  the  centre, 
surrounded  by  all  the  people  they  believe  have  contributed  to  their 
development. 

kihteyaya  (Elder  [Mr.  Saddleback]) 


okiskisinamdkew  (my  teacher) 


nikdwiy  (my  mother) 


nistes  Michael 

(my  older  brother  Michael)  \ nohtawiy  (my  father) 

nohc dwts  (my  uncle-father’s  brother) 


Extension 

Have  the  students  create  another  web  that  shows  who  they  are  to 
all  the  people  in  their  lives,  for  example,  student,  son,  brother, 
friend,  helper,  worker,  grandson,  boyfriend. 

Life  Event  Time  Line 

Have  the  students  brainstorm  events  that  have  been  influential  in 
making  them  who  they  are.  Ask  the  students  to  then  organize 
these  events  on  a time  line. 


► Personal  Logos  and  Shields 

Have  the  students  create  logos  or  shields  that  depict  who  they  are 
and  what  they  like  to  do,  including  elements  from  a variety  of 
areas,  such  as  hobbies,  jobs/chores,  family,  personality  and  talents. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• identify  influences  on  development  of  their  self-concept  and 
self-identity? 


► Self-assessment  Checklist  ► None  required. 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  identify  influences  on  development  of 
their  self-concept  and  self-identity  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Checklist). 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  identify  influences  on  development  of  their 
self-concept  and  self-identity  (see  sample  blackline  master  in 
Appendix  E:  Peer-assessment  Checklist). 

► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
identify  influences  on  development  of  their  self-concept  and 
self-identity. 


None  required. 


Markers,  paints,  examples 
of  family  coats  of  arms. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinciw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 
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explore  their 
family /community 
background 
(tribe/heritage/ 
affiliation,  kinship) 


Community  Bulletin  Board 

Have  the  students  gather  information  about  their  own  community 
by  visiting  the  school  or  public  library,  asking  locals  and  Elders, 
visiting  the  town  hall  or  band  office  and  asking  their  families  or 
caregivers.  Ask  the  students  to  then  share  the  information  they 
collected  with  the  class  and  post  their  community  facts  on  a 
bulletin  board  display. 

Kinship  Chart 

Review  various  samples  of  kinship  charts  and  have  the  students 
research  and  develop  kinship  charts  that  show  their  kinship 
relationships  and  ancestors. 

Caution 

Be  sensitive  to  each  student’s  personal  family  situation  when 
exploring  kinship  relationships. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Do  the  students: 

• explore  their  family  /community  background  (tribe/heritage/ 
affiliation,  kinship)? 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  explore  their  family/community 
background  (tribe/heritage/affiliation,  kinship),  and  record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 


MATERIALS 


Various  resources  from  the 
community,  bulletin  board. 


► Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students 
before  they  begin  the  activity.  Use  the  rating  scale  to  assess  how 
well  students  are  able  to  explore  their  family/community 
background  (tribe/heritage/affiliation,  kinship)  (see  sample  blackline 
master  in  Appendix  E:  Rating  Scale  1,  2 or  3). 


Sample  kinship  charts, 
blackline  master  of  a 
kinship  chart. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  Cree  cultural 
experiences,  practices 
and  products 

( continued ) 
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Cree  across  the  Country 

Using  maps,  photographs,  videos  and  the  Internet,  have  the 
students  research  how  and  where  Cree  peoples  lived  in  Canada  in 
the  past  and  where  they  live  now.  Discuss  the  idea  that  in  the  past 
Cree  peoples  travelled  freely  across  many  lands  and  did  not  think 
of  land  as  having  borders. 

Exploring  Other  Cree  Communities 

As  a project,  have  each  student  or  pair  of  students  choose  a 
different  Cree-speaking  community  to  explore.  Have  the  students 
answers  questions  such  as: 

- Tdniwe  oma  nehiyanahk?  (Where  is  this  Cree  community?) 

- Tan  ’si  askiy  oma  ita  ihtdwin  kayak?  (What  is  the  land  like 
where  this  community  lives?) 

- Tan’ si  isi pimdcihowak  ota  ihtawinihk?  (What  is  the  way  of 
life  like  in  this  community?) 

- Tan  ’si  isihcikewak/nimihitowak/tdpasinahikewak/isihtwdwina 
ota  ihtawinihk?  (What  customs/dances/artwork/traditions  are 
unique  to  this  community?) 

Have  each  student  or  pair  of  students  prepare  a very  simple 
presentation  about  the  chosen  community.  Consider  video 
recording  these  presentations  for  review  by  the  students. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikawinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtdwimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  Cree  cultural  experiences,  practices  and  products? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  explore  Cree  cultural  experiences,  practices  and  products 
(see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


MATERIALS 


Maps,  photographs,  videos, 
Internet. 


Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with 
students  before  they  begin  the  activity.  Students  use  the  checklist  to 
determine  if  they  are  able  to  explore  Cree  cultural  experiences, 
practices  and  products.  Encourage  students  to  set  goals  for  future 
learning  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist  and  Goal  Setting). 


Various  resources,  poster 
materials,  video  camera, 
viewing  station. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  Cree  cultural 
experiences,  practices 
and  products 
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Response  Journal 

Participate  as  a class  in  various  cultural  experiences,  such  as: 

- working  with  naturally  smoked  hide  and  factory  made  hides 

- touching  and  working  with  different  animal  furs 

- cleansing/smudging  using  a variety  of  smudge  products;  e.g., 
sage,  fungus,  diamond  willow,  sweetgrass  and  cedar 

- preparing  and  tasting  different  bannocks;  e.g.,  fried,  oven 
baked,  baked  over  an  open  fire;  Saskatoon,  blueberry,  raisin 

- watching  and  participating  in  traditional  dances 

- listening  to  Cree  music  and  drummers. 

Discuss  the  experiences  as  a class,  then  have  each  student  write  a 

personal  response  to  these  cultural  experiences  in  a journal.  Have 

them  answer  questions  such  as: 

- Kikwdy  mdmawaci  kimiywehten  oma  kd  ispayik?  (What  did 
you  like  best  about  the  experience?) 

- Kikwdy  kikiskinohamdkon  oma  ohei  kd  ispayik?  (What  did 
you  learn  from  the  experience?) 

- Kikwdy  dyiwdkki  nohte  kiskeyihten?  (What  would  you  like  to 
learn  more  about?) 

- Kikwdy  a ekwa  kotaka  isiheikewina  ki  nohte  wicihiwdn? 

(What  other  types  of  cultural  experiences  would  you  like  to 
experience?) 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• explore  Cree  cultural  experiences,  practices  and  products? 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
explore  Cree  cultural  experiences,  practices  and  products. 


MATERIALS 


Various  supplies  and 
resource  people  for 
different  cultural 
experiences. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimdw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore  others’ 
perceptions  of  them 


One  Good  Thing 

Have  the  students  take  turns  writing  one  positive  thing  about 
another  student,  for  example,  highlighting  one  of  the  student’s 
strengths: 

Sheila/John . 

- nihtd  ayamihcikew.  (is  a good  reader.) 

- nihtd  nikamow.  (is  a good  singer.) 

- nihtd  wihcihtasow.  (is  good  at  helping  others.) 

Compile  the  students’  responses  in  a booklet  or  on  the  board. 

Positive  Group  Feedback 

After  completing  a group  activity,  have  each  student  provide 
positive  and  constructive  feedback  for  another  student  in  his  or  her 
group  by  filling  out  an  assessment  sheet,  such  as: 

Name:  John 

John  nihtd 

John  wicihtasiw  ohci 
•) 

Have  the  students  then  exchange  their  assessment  sheets  and 
discuss  them  as  a class. 


_.  (John  is  very  good  at .) 

. (John  helped  the  group  by 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 

CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• explore  others’  perceptions  of  them? 


► Observation  Checklist  >-  None  required. 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  explore  others’  perceptions  of  them  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  explore  others’  perceptions  of  them  (see 
sample  blackline  master  in  Appendix  E:  Peer-assessment 
Checklist). 


Assessment  sheet. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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recognize  that 
individuals  change 
and  the  way  they  see 
themselves  also 
changes 


Personal  Time  Lines 

Have  the  students  create  personal  time  lines  using  photographs  of 
themselves  at  different  times  in  their  lives;  e.g.,  oskawdsis 
(newborn),  awdsis  (baby),  epimohcisit  (toddler),  ntso  dyamihtdw 
(Grade  2),  newo  dyamihtdw  (Grade  4).  Under  each  photograph, 
have  them  write  a few  words  in  Cree  about  themselves  at  that 
time. 

Collage 

Have  the  students  bring  in  family  photographs  and  create  collages 
using  the  terms  peyakoskdn  (family)  and  wdhkomdkanak 
(relatives).  Discuss  as  a class  how  people  change  over  time. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g..  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• recognize  that  individuals  change  and  the  way  they  see 
themselves  also  changes? 


► Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  recognize  that  individuals  change  and  the 
way  they  see  themselves  also  changes  (see  sample  blackline  master 
in  Appendix  E:  Peer-assessment  Checklist). 

► Informal  Observation  >-  Family  photographs. 

Observe  students  as  they  participate  in  the  activity.  Make  mental 

notes  of  the  extent  to  which  students  are  able  to  recognize  that 
individuals  change  and  the  way  they  see  themselves  also  changes. 

Offer  feedback,  encouragement  and  praise  as  needed. 


>-  Photographs  of  each 
student  at  different  ages, 
markers. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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General  Outcome  for  Community  Membership 

Students  will  live  ( wa)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omdmawi  Ohtdwimaw  (the  Creator*). 


CM-3  themselves 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  explore,  identify  and 
celebrate  the  unique 
characteristics  of  their 
family  and 
community 


Family  Favourites 

Divide  the  students  into  groups  and  have  them  discuss  the 
different  foods  they  eat  at  home  during  feasts  or  special  occasions; 
e.g.,  micimapoy  (soup),  pimiy  (lard)  and  pahkwesikan  (bannock). 
Have  the  students  share  recipes  or  samples  of  their  families’ 
favourite  dishes.  Create  a class  cookbook  on  paper  or  online. 


> 


Local  Festival 

As  a class,  research  the  origins  of  a local  festival  or  celebration 
and  plan  to  participate  in  it.  Encourage  the  students  to  create 
posters  and  flyers  advertising  the  festival;  e.g.,  tipahamatowin 
(Treaty  Days),  wihkohtowin  (Tea  Dance/Feast). 


► Field  Trip 

Organize  a field  trip  in  which  the  students  explore  the  forest, 
prairie  or  lakes  around  their  community.  After  the  trip,  have  the 
students  discuss  the  features  of  the  local  landscape  and  its  beauty. 
Ask  the  students  to  then  draw  or  paint  pictures  of  the  landscape 
they  saw. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 


538  / Chapter  5 - Grade  6 
2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  6 


r ~ ' ~ \ 

General  Outcome  for  Community  Membership 

Students  will  live  ( wd)wetina(hk ) (peacefully)  with  Kikdwinaw  Askiy  (Mother  Earth*),  others 
and  themselves,  guided  by  Omamawi  Ohtawimaw  (the  Creator*). 


CM-3  themselves 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Do  the  students: 

• explore,  identify  and  celebrate  unique  characteristics  of  their 
family  and  community? 


► Anecdotal  Notes  ► Family  recipes. 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  explore,  identify  and  celebrate  unique 
characteristics  of  their  family  and  community,  and  record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 


► Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  explore,  identify  and  celebrate  unique 
characteristics  of  their  family  and  community,  and  record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 

► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  explore,  identify 
and  celebrate  unique  characteristics  of  their  family  and  community. 
Offer  feedback,  encouragement  and  praise  as  needed. 


Poster  materials, 
information  about  the 
festivals. 


Art  supplies. 


★ The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  the  Cree  Language  and  Culture  Program  of 
Studies.  Communities  may  choose  to  use  these  terms  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the 
environment)  in  order  to  teach  the  outcomes  in  this  section. 
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Grade  6 


General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

S-l  language  learning 

SPECIFIC  OUTCOMES  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Students  will  be  able  to: 


a.  identify  and  use  a >-  Personal  Dictionaries 

variety  of  strategies  to  Have  the  students  compile  and  use  a dictionary  and  phrase  book  as 
enhance  language  a reference  for  when  they  work  on  writing  and  speaking  projects, 

learning  Encourage  the  students  to  illustrate  their  references  and  share  them 

with  other  students. 


► Keep  on  Talking 

Divide  the  students  into  pairs  and  have  them  speak  in  Cree  to  one 
another  for  as  long  as  possible  without  using  any  English  words. 
Have  them  use  circumlocution  (e.g.,  “the  thing  you  hang  the 
clothes  on”  for  “hanger”),  mime  or  point  if  they  don’t  know  the 
word,  ask  for  clarification  or  repetition  if  they  don’t  understand 
and  ask  follow  up  questions  to  check  for  understanding  (e.g.,  “Am 
I making  sense?”). 

► Repeating  a Pattern 

Review  various  rhymes  and  songs  that  have  repetitive  sentence 
patterns.  Read  each  line  and  have  the  students  repeat  it  after  you. 
Write  the  line  on  the  board  and  have  the  students  copy  it. 

Complete  an  action  for  each  line  and  have  the  students  copy  it. 
Then  have  the  students  use  the  sentence  pattern  to  create  their  own 
poems  and  songs. 
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Grade  6 


( " 

General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

V / 

S-l  language  learning 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• identify  and  use  a variety  of  strategies  to  enhance  language 
learning? 


► Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  are 
able  to  identify  and  use  a variety  of  strategies  to  enhance  language 
learning  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1 or  2). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  are  able  to  identify  and  use  a variety  of  strategies 
to  enhance  language  learning,  and  record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


MATERIALS 


None  required. 


None  required. 


Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent 
to  which  students  arc  able  to  identify  and  use  a variety  of  strategies 
to  enhance  language  learning,  and  record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


Various  repetitive  rhymes 
and  songs. 
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vz-s 


Grade  6 


( " A 

General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication, 
v / 

S-2  language  use 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  identify  and  use  a 
variety  of  strategies  to 
enhance  language  use 


Understanding  Texts 

Review  a variety  of  strategies  with  students  for  interpreting  texts, 
such  as  skimming  and  scanning  for  key  words,  rereading  the  text 
several  times,  using  the  contextual  clues  in  the  text  to  interpret 
unknown  words  and  making  predictions  on  what  they  are  about  to 
read  based  on  prior  personal  experience. 


<o 

CZ) 


<D 

W) 

C3 

3 

W) 

3 

03 


Give  the  students  a text  in  Cree  and  have  them  use  the  various 
strategies  to  summarize  it. 

► Learning  Log 

At  various  stages  of  a lesson,  i.e.,  before,  during  and  after,  have 
students  write  about  their  learning  in  their  Learning  Logs, 
including  such  things  as: 

- Pdmayes  e mdcihtdyan:  (Before  beginning  a unit  or  lesson:) 
— Kikwdy  niteyihten  e wi kiskinohamakaweyan?  (What  do  I 

think  I will  learn?) 

- Kikw’dy  dsay  ni  kiskeyihten?  (What  do  I already  know  about 
the  topic?) 

— Kikwdy  nitakdwdten  to  kiskinohamdkaweydhk?  (What  do  I 
hope  we  will  do  during  this  lesson?) 


— Mekwd  kiskinohamdkaweydhki:  (During  the  lesson:) 

— Kikwdy  mdmawaci  nimiywehten?  (What  things  have  I enjoyed 
the  most?) 

- Kikwdy  nitdyamihikon?  (What  things  do  I have  trouble  with 
or  need  to  work  on?) 

- Tan’sisi  ni  ka  minon?  (How  can  I improve?) 


— Kesi  kiskinohamdkaweydhki:  (After  the  lesson:) 

— Tdn’sisi  nit’ satoskdn?  (What  strategies  did  I use?) 

— Kikwdy  a kiydpic  ta  atoskdtmdn  ? (What  things  do  I still  need 
to  work  on?) 

— Tan  ’sisi  nit’ si  dpacihtdn  kikwdy  kd  kiskeyihtamdn 
wayawetimihk  kiskinohamdtowikamikohk?  (How  have  I used 
what  I learned  outside  of  school?) 
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Grade  6 


/ \ 

General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication, 

v ) 


S-2  language  use 


SAMPLE  ASSESSMENT  STRATEGIES MATERIALS 

Focus  for  Assessment 

Does  the  student: 

• identify  and  use  a variety  of  strategies  to  enhance  language  use? 


► Peer-assessment  Checklist  >-  Various  texts  in  Cree. 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  identify  and  use  a variety  of  strategies  to 
enhance  language  use  (see  sample  blackline  master  in  Appendix  E: 

Peer-assessment  Checklist). 


► Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental 
notes  of  the  extent  to  which  students  are  able  to  identify  and  use  a 
variety  of  strategies  to  enhance  language  use.  Offer  feedback, 
encouragement  and  praise  as  needed. 


► None  required. 
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Grade  6 


( " A 

General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication, 
v / 

S-3  cultural  learning 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a. 

identify  and  use  a 

variety  of  strategies  to 

enhance  cultural 

W) 

mG 

learning 

*5 

§ 

3 

!h 

-j— * 

3 

o 

Comparing  and  Contrasting 

While  watching  a video,  have  the  students  observe  and  listen 
carefully  to  detect  key  elements  of  the  cultures  of  various 
Aboriginal  peoples;  e.g.,  traditions,  worldviews,  way  of  life.  The 
students  then  compare  and  contrast  these  elements  with  Cree 
culture  using  a graphic  organizer. 

Group  Research 

Divide  the  students  into  groups  and  have  them  choose  different 
cultural  activities;  e.g.,  miyahkasikewin  (cleansing/smudging), 
pwatsimowina  (dances),  iyinamatowin  (gift  giving),  cistemdw 
wepindsiwin  (offerings  of  tobacco),  wthkwask  miyahkasikewin 
(burning  sweetgrass).  Have  the  students  work  together  to  research 
and  create  presentations,  e.g.,  play,  demonstration,  poster,  Web 
site,  that  describe  the  history  and  cultural  significance  of  the 
activity.  Have  the  students  access  a variety  of  reference  materials 
and  work  cooperatively  with  the  others  in  their  groups. 
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Grade  6 


f \ 

General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

k ) 


S-3  cultural  learning 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• identify  and  use  a variety  of  strategies  to  enhance  cultural 
learning? 


► Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  before 
they  begin  the  activity.  Use  the  checklist  to  assess  if  students  arc 
able  to  identify  and  use  a variety  of  strategics  to  enhance  cultural 
learning  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

>-  Peer-assessment  Checklist 

With  the  students,  collaboratively  create  an  outcome-based 
peer-assessment  checklist.  Students  use  the  checklist  to  determine 
if  their  peers  are  able  to  identify  and  use  a variety  of  strategies  to 
enhance  cultural  learning  (see  sample  blackline  master  in 
Appendix  E:  Peer-assessment  Checklist). 


MATERIALS 


Video  on  various 
Aboriginal  cultures. 


Various  reference 
materials. 
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Grade  6 


( i 'l 

General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

\ / 

S-4  general  learning 


SPECIFIC  OUTCOMES 

Students  will  be  able  to: 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


a.  identify  and  use  a 
variety  of  strategies  to 
enhance  general 
learning 


Songs 

Review  the  song  “ Nimiskawdw  pakdn”  (“Found  a Peanut”)  and,  in 
small  groups,  change  verses  to  the  song  using  thematic  vocabulary 
learned  in  class;  e.g.,  “ Nimiskawdw  astis”  (“Found  a Glove”). 


60 

c 


u 

c 

o 

60 


Graphic  Organizers 

Throughout  the  year,  have  the  students  practise  various  ways  of 
collecting  ideas,  thoughts  and  information  on  a topic,  such  as 
using  brainstorming  webs,  Venn  diagrams,  story  maps,  KWL(A) 
charts  (What  you  Know,  What  you  Want  to  find  out.  What  you 
Learned,  Flow  you  will  Apply  what  you  learned)  and  paragraph 
planners. 


Divide  the  students  into  groups  and  have  them  use  one  or  more 
graphic  organizer  to  guide  their  research  on  a topic  and  to  organize 
the  information  they  found.  Flave  the  students  create  a 
presentation  to  share  what  they  have  learned.  Model  specific 
vocabulary  and  phrases  to  use  while  presenting  in  front  of  an 
audience  and  consider  video  recording  the  presentations. 
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Grade  6 


f \ 

General  Outcome  for  Strategies 

Students  will  use  strategies  to  maximize  learning  and  communication. 

\ ) 


S-4  general  learning 


SAMPLE  ASSESSMENT  STRATEGIES 

Focus  for  Assessment 

Does  the  student: 

• identify  and  use  a variety  of  strategies  to  enhance  general 
learning? 


► Learning  Log 

Students  reflect  on  their  learning  and  how  well  they  were  able  to 
identify  and  use  a variety  of  strategies  to  enhance  general  learning. 


MATERIALS 


Various  songs,  listening 
station. 


Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  identify  and 
use  a variety  of  strategies  to  enhance  general  learning  (see  sample 
blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


Various  graphic  organizers. 
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Appendix  A:  Specific  Outcomes  Chart 


GRADE  4 


A-l  to  share  information  GRADE  4 

A-l.l 

share  factual 
information 

a.  share  basic  information 

b.  identify  familiar  people, 
places  and  things 

NOTES: 

A-2  to  express  emotions  and  personal  perspectives  GRADE  4 

A-2.1 

share  ideas, 
thoughts,  preferences 

a.  express  simple 
preferences 

b.  express  a personal 
response 

NOTES: 

A-2.2 

share  emotions, 
feelings 

a.  respond  to,  and  express, 
basic  emotions  and 
feelings 

A-3  to  get  things  done  GRADE  4 

A-3.1 

guide  actions 
of  others 

a.  indicate  basic  needs  and 
wants 

b.  ask  for  permission 

NOTES: 

A-3 .2 

state  personal 
actions 

a.  respond  to  offers, 
invitations  and 
instructions 

b.  ask  or  offer  to  do 
something 

A-3.3 

manage 
group  actions 

a.  engage  in  turn  taking 

b.  encourage  other  group 
members  to  act 
appropriately 
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A-4  to  form,  maintain  and  change  interpersonal  relationships  GRADE  4 

A-4.1 

manage  personal 
relationships 

a.  exchange  simple 
greetings  and  simple 
social  expressions 

b.  exchange  some  basic 
personal  information; 
e.g.,  their  name,  age 

c.  acknowledge  basic 
kinship  relationships 

NOTES: 

A-5  to  enhance  their  knowledge  of  the  world  GRADE  4 

A-5.1 

discover  and 
explore 

a.  investigate  the  immediate 
environment 

NOTES: 

A-5 .2 

gather  and  organize 
information 

a.  gather  simple  information 

b.  organize  items  in 
different  ways 

A-5 .3 

solve 

problems 

a.  experience  problem- 
solving situations 

A-5 .4 

explore  perspectives 
and  values 

a.  listen  attentively  and 
respectfully  to  ideas  and 
thoughts  expressed 

b.  respond  sensitively  to  the 
ideas  and  products  of 
others 
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A-6  for  imaginative  purposes  and  personal  enjoyment  GRADE  4 

A-6.1 

humour/fun 

a.  use  the  language  for  fun 

NOTES: 

A-6.2 

creative/aesthetic 

purposes 

a.  use  the  language 

creatively;  e.g.,  participate 
in  activities  that  play  on 
the  sounds  and  rhythms  of 
the  language 

A-6.3 

personal 

enjoyment 

a.  use  the  language  for 
personal  enjoyment;  e.g., 
listen  to  favourite  songs 

LC-1  attend  to  the  form  of  the  language  GRADE  4 

LC-1.1 

phonology 

a.  recognize  and  pronounce 
basic  sounds 

b.  pronounce  common  words 
and  phrases  correctly 

c.  recognize  intonation 
common  to  Cree 

NOTES: 

LC-1.2 

orthography 

a.  recognize  and  name  some 
elements  of  the  writing 
systems;  i.e.,  letters  of  the 
standard  Roman 
orthography  and/or  the 
syllabic  system 

LC-1.3 

lexicon 

a.  use  a repertoire  of  words 
and  phrases  in  familiar 
contexts,  within  a variety 
of  lexical  fields,  including: 

• my  family 

• my  daily  routines 

• my  body 

• seasons 

• weather 

• clothing 

• my  house 

• things  around  me 

• any  other  lexical  fields 
that  meet  their  needs 
and  interests 
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LC-l  attend  to  the  form  of  the  language  (continued)  GRADE  4 

LC-1.4 

grammatical  elements 

a.  use,  in  modelled  situations,1 
the  following  grammatical 
elements: 

• demonstrative  pronouns 
awa,  oma,  anima,  oki, 
aniki,  ohi,  anihi 
singular,  plural 
animate: 

awa  t this  one  - oki  / 
these; 

oma  / this  one  - ohi  / 
these; 

ana  / that  one  - aniki  / 
those  ones 
inanimate: 

anima  / that  one  - anihi  / 
those; 

nema  / that  one  - nehi  / 
those; 

naha  / that  one  - neki  / 
those 

• nouns  - animate  (NA): 

ni  ( im ): 

ki  ( im ); 

o ( im  )a: 

ni  (im)indn: 

ki  (im)inaw: 

ki  ( im ) iwaw: 

o ( im  )iwawa: 

o ( im  )iviwa 

• nouns  - inanimate  (NI): 
ni 

ki 

o 

ni  indn: 

ki  inaw: 

ki  iwaw: 

o iwaw: 

o iviw 

• commands  or  requests 
(imperatives  VTA)  using 
action  verbs: 

2S— >1S  nitohtawin  / 

you— > me 

2P— > 1 S nitohtawik  / 

you— > me 

NOTES: 

1.  Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  4 

LC-1.4 

grammatical  elements 

• personal  pronouns 
singular: 

IS  my  a / I,  me 

2S  kiya  / you 

3S  wtya  / he/she 

plural: 

IP  niyanan  (exclusive)  / 
we/us 

21  kiyanaw  (inclusive)  / 
we/us 

2P  kiyawaw  / you  (plural) 
3P  wiyawdw  / they/them 

• colour  descriptors  for 
singular  animate  (VAI) 
nouns  ( wapiskisiw  / 
ewdpiskisil  minds)  and 
inanimate  (VII)  nouns 
(wdpiskaw  / ewapiskdk 
tehtapiwin ) 

• noun  possessive  forms  for 
singular  animate  (NA)  and 
inanimate  (NI)  nouns 
indicating  my  (IS),  your 
(2S),  his/her  (3S): 
niminosim  / nitehtapiwin 
(IS) 

kiminosim  / kitehtapiwin 
(2S) 

omindsima  / otehtapiwin 
(3S) 

• inclusive  personal  pronouns 
singular: 

IS  nista  / me  too 

2S  kista  / you  too 

3S  wista  / he/she  too 

plural: 

IP  nistandn  / us/we 
(exclusive)  too 
21  kistanaw  / us/we 
(inclusive)  too 
2P  kistawdw  / you  (plural) 
too 

3P  wistawdw  / they  too 

• simple  sentences  using  I 
(IS),  you  (2S),  he/she 
(3S)  subjects  and  action 
words  (VAI)  in 
declarative  statement  form 
( nitapin , kitapin,  apiw) 
and  progressive  action 
form 

( ehapiyan , ehapiyan, 
ehapit) 

NOTES: 
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LC-l  attend  to  the  form  of  the  language  (continued)  GRADE  4 

LC-1.4 

grammatical  elements 

• changing  an  action  word 
to  a noun  by  adding  the 
suffix  “win”  to  the  verb: 
micisowin;  nimihitowin; 
nikamowin 

• possessive  nouns;  e.g., 
body  parts,  kinship  terms 

• simple  questions  using 
interrogating: 

tan  ’spi / tan  ’we  - missing; 
tante,  awina,  kikway, 
tdnehki,  tansiyisi 
Must  be  labelled: 

NA  - animate, 

NI  - inanimate 

• question  marker  cf, 
using  responses: 
ehd  (yes)  (Plains) 
ihi  (yes)  (Northern) 
namoya  (no) 

NOTES: 

LC-2  interpret  and  produce  oral  texts  GRADE  4 

LC-2.1 

listening 

a.  understand  simple  spoken 
sentences  in  guided  situations 

NOTES: 

LC-2.2 

speaking 

a.  produce  simple  words  and 
phrases,  orally,  in  guided 
situations 

LC-2.3 

interactive 

fluency 

a.  engage  in  simple  interactions, 
using  short,  isolated  phrases 
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LC-3  interpret  and  produce  written  and  visual  texts  GRADE  4 

LC-3.1 

reading 

a.  understand  simple  written 
sentences  in  guided 
situations 

NOTES: 

LC-3.2 

writing 

a.  produce  simple  written 
words  and  phrases  in 
guided  situations 

LC-3.3 

viewing 

a.  derive  meaning  from 
visuals  and  other  forms  of 
nonverbal  communication 
in  guided  situations 

LC-3.4 

representing 

a.  use  visuals  and  other 
forms  of  nonverbal 
communication  to  express 
meaning  in  guided 
situations 

LC-4  apply  knowledge  of  the  sociocultural  context  GRADE  4 

LC-4.1 

register 

a.  speak  at  a volume 
appropriate  to  classroom 
situations 

b.  respond  to  tone  of  voice 

NOTES: 

LC-4.2 

expressions 

a.  imitate  age -appropriate 
expressions 

LC-4.3 

variations  in 
language 

a.  experience  a variety  of 
voices 

LC-4.4 

social 

conventions 

a.  imitate  simple  routine 
social  interactions  and 
expressions 

LC-4.5 

nonverbal 

communication 

a.  understand  the  meaning  of, 
and  imitate,  some  common 
nonverbal  behaviours  used 
in  Cree  culture 
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LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced  GRADE  4 

LC-5.1 

cohesion/ 

coherence 

a.  imitate  speech  that  uses 
simple  link  words 

NOTES: 

LC-5.2 

text  forms 

a.  experience  a variety  of 
oral  text  forms 

b.  recognize  some  simple 
oral  text  forms 

LC-5.3 

patterns  of 
social 
interaction 

a.  respond  using  very  simple 
social  interaction  patterns 

CM-1  Kikawinaw  Askiy  (Mother  Earth*)  GRADE  4 

CM-1.1 

relationships 

a.  listen  to  stories  about 
Kikawinaw  Askiy  (Mother 
Earth*)  and  observe  and 
experience  Kikawinaw 
Askiy  (Mother  Earth*) 

NOTES: 

CM-1.2 

knowledge  of 
past  and  present 

a.  participate  in  activities  and 
experiences  that  convey 
knowledge  of  past  and 
present  Kikawinaw  Askiy 
(Mother  Earth*) 

CM-1. 3 

practices 

and 

products 

a.  observe  and  experience 
practices  and  products 
related  to  Kikawinaw  Askiy 
(Mother  Earth*) 

CM-1. 4 

past  and  present  perspectives 

a.  listen  to  stories  about 
Kikawinaw  Askiy  (Mother 
Earth*)  from  the  past  and 
present  and  explore 
change 

b.  participate  in  activities  and 
experiences  that  reflect 
past  and  present  Cree 
perspectives  related  to 
Kikawinaw  Askiy  (Mother 
Earth*) 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  Cree  Language  and  Culture  Program  of  Studies. 

Communities  may  choose  to  use  this  term  or  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to 
teach  the  outcomes  in  this  section. 
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CM-1  Kikawtnaw  Askiy  (Mother  Earth*)  (continued)  GRADE  4 

CM-1.5 

diversity 

a.  listen  to  stories  about 
Kikawtnaw  Askiy  (Mother 
Earth  * ) from  diverse  Cree 
origins 

b.  participate  in  activities  and 
experiences  that  reflect 
diversity  in  perspectives 
related  to  Kikawtnaw  Askiy 
(Mother  Earth*) 

NOTES: 

CM-2  others  GRADE  4 

CM-2.1 

relationships 

a.  share  with  others  and 
recognize  that  others  are  a 
part  of  their  living 
world/kinship  systems 

b.  listen  respectfully  to 
others;  i.e.,  storytelling, 
counsel,  sharing  circle 

NOTES: 

CM-2.2 

knowledge  of 
past  and  present 

a.  participate  in  activities  and 
experiences  that  convey 
knowledge  of  historical 
and  contemporary  Cree 
culture;  i.e.,  storytelling, 
celebrations 

NOTES: 

GC-2.3 

practices  and 
products 

a.  observe,  understand  and 
participate,  with  the  group, 
in  Cree  cultural 
experiences,  practices  and 
activities 

CM-2.4 

past  and  present 
perspectives 

a.  listen  to  stories  from  the 
past  and  present  and 
explore  change 

b.  observe  and  participate  in 
activities,  experiences  and 
products  that  reflect  the 
past  and  present,  and 
explore  change 

CM-2.5 

diversity 

a.  observe  and  explore  the 
unique  qualities  of  others 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  Cree  Language  and  Culture  Program  of  Studies. 

Communities  may  choose  to  use  this  term  or  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to 
teach  the  outcomes  in  this  section. 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


A-9 

2009 


CM-3  themselves  GRADE  4 

CM-3.1 

relationships 

a.  tell  and  draw  about 
themselves  and  their 
family,  appreciate  their 
own  uniqueness,  and 
understand  and  accept 
their  own  importance  as 
people 

NOTES: 

CM-3.2 

knowledge  of 
past  and 
present 

a.  share  about  themselves 
and  their  family;  e.g., 
traditions,  nicknames, 
practices 

b.  explore  kinship 

CM-3.3 

practices  and 
products 

a.  observe  and  participate  in 
Cree  cultural  experiences, 
practices  and  activities 

CM-3.4 

past  and  present 
perspectives 

a.  explore  their  own  change 
and  listen  to  others’  views 
and  stories 

b.  express  their  own 
understanding  of 
themselves  and  their 
family 

CM-3.5 

diversity 

a.  explore,  observe,  celebrate 
and  recognize  their  own 
uniqueness;  e.g.,  self, 
family 
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S-l  language  learning  GRADE  4 

S-l.l 

language 

learning 

a.  use  simple  strategies,  with 
guidance,  to  enhance 
language  learning 

NOTES: 

S-2  language  use  GRADE  4 

S-2.1 

language 

use 

a.  use  simple  strategies,  with 
guidance,  to  enhance 
language  use 

NOTES: 

S-3  cultural  learning  GRADE  4 

S-3.1 

cultural 

learning 

a.  use  simple  strategies,  with 
guidance,  to  enhance 
cultural  learning 

NOTES: 

S-4  general  learning  GRADE  4 

S-4.1 

general 

learning 

a.  use  simple  strategies,  with 
guidance,  to  enhance 
general  learning 

NOTES: 
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GRADE  5 


A-l  to  share  information  GRADE  5 

A-l.l 

share  factual 
information 

a.  ask  for  and  provide  basic 
information 

b.  respond  to  simple, 
predictable  questions 

c.  describe  people,  places 
and  things 

NOTES: 

A-2  to  express  emotions  and  personal  perspectives  GRADE  5 

A-2.1 

share  ideas, 
thoughts,  preferences 

a.  identify  favourite  people, 
places  or  things 

b.  express  a personal 
response  to  a variety  of 
situations 

c.  acknowledge  the  ideas, 
thoughts  and  preferences 
of  others 

NOTES: 

A-2.2 

share  emotions, 
feelings 

a.  identify  emotions  and 
feelings 

b.  express  and  respond  to  a 
variety  of  emotions  and 
feelings 

A-3  to  get  things  done  GRADE  5 

A-3.1 

guide  actions 
of  others 

a.  suggest  a course  of  action 
and  respond  to  a 
suggestion 

b.  make  and  respond  to  a 
variety  of  simple  requests 

NOTES: 

A-3.2 

state  personal 
actions 

a.  indicate  choice  from 
among  several  options 

b.  express  a wish  or  a desire 
to  do  something 

A-3.3 

manage 
group  actions 

a.  ask  for  help  or  for 
clarification  of  what  is 
being  said  or  done  in  the 
group 

b.  suggest,  initiate  or  direct 
action  in  group  activities 
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A-4  to  form,  maintain  and  change  interpersonal  relationships  GRADE  5 

A^t.l 

manage  personal 
relationships 

a.  initiate  relationships 

b.  identify  kinship 
relationships 

NOTES: 

A-5  to  enhance  their  knowledge  of  the  world  GRADE  5 

A-5.1 

discover 
and  explore 

a.  investigate  the 
surrounding  environment 

b.  make  and  talk  about 
personal  observations 

NOTES: 

A-5 .2 

gather  and  organize 
information 

a.  sequence  items  in 
different  ways 

b.  share  personal  knowledge 
of  a topic 

A-5 .3 

solve 

problems 

a.  experience  meaning 
through  a variety  of 
problem-solving  stories 

A-5 .4 

explore  perspectives 
and  values 

a.  make  connections 
between  behaviour  and 
values 

b.  recognize  and  respect 
differences  in  ideas  and 
thoughts 

A-6  for  imaginative  purposes  and  personal  enjoyment  GRADE  5 

A-6.1 

humour/ 

fun 

a.  use  the  language  for  fun  in 
a variety  of  activities 

NOTES: 

A-6.2 

creative/aesthetic 

purposes 

a.  use  the  language 

creatively;  e.g.,  create  a 
picture  story  with  captions 

A-6.3 

personal 

enjoyment 

a.  use  the  language  for 
personal  enjoyment;  e.g., 
make  a personal  dictionary 
of  favourite  words  with 
illustrations 
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LC-1  attend  to  the  form  of  the  language  GRADE  5 

LC-1.1 

phonology 

a.  recognize  and  pronounce 
basic  sounds 

b.  distinguish  sounds  t/d, 
k/g,  c/ts,  p/b  and 
pre-aspirated  h 

c.  use  proper  pronunciation 
and  intonation  with 
familiar  words,  phrases 
and  expressions 

NOTES: 

LC-1.2 

orthography 

a.  be  familiar  with  Roman 
orthography  in  words  or 
phrases  of  personal 
significance 

LC-1.3 

lexicon 

a.  use  a repertoire  of  words 
and  phrases  in  familiar 
contexts,  within  a variety 
of  lexical  fields,  including: 

• foods 

• school 

• measurements 

- time 

- money 

• my  community  and 
neighbourhood 

• music/dance 

• animals 

• extended  family 

• games 

• any  other  lexical  fields 
that  meet  their  needs 
and  interests 
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LC-l  attend  to  the  form  of  the  language  (continued)  GRADE  5 

LC-1.4 

grammatical  elements 

a.  use,  in  modelled 

situations, 1 the  following 

grammatical  elements: 

• demonstrative 
pronouns  ana,  ndha, 
anima,  nema  to 
distinguish  and  refer  to 
that  specific  animate 
(NA)  or  inanimate  (NI) 
noun 

• personal  pronoun  plural 
emphatic  “too”  form: 

IP  nistanan 

21  kistanaw 
2P  kistawdw 
3P  wistawaw 

• noun  possessive  forms 
for  plural  animate  (NA) 
and  inanimate  (NI) 
nouns  indicating  my 
(IS),  your  (2S), 
his/her  (3S): 
niminosimak  / 
nitehtapowina  (IS) 
kiminosimak  / 
kitehtapowina  (2S) 
ominosima  / 
otehtapowina  (3S) 

• locative  nouns  ohk,  hk, 
ilik,  ohk  as  prepositions 
in  the,  on  the,  to  the, 
at  the;  e.g., 
atawewikamik  / store, 
atawewikamikohk  / at 
the  store; 

otenaw  / city, 
otendihk  / in  or  at  the 
city 

• verbs  (VAI): 

IS  nitapin  / I sit 
2S  kitapin  / you  sit 
3S  apiw  / he/she  sits 

• personal  pronoun  plural 
forms: 

IP  niyandn 
21  kiyanaw 
2P  kiyawaw 
3P  wiyawaw 

NOTES: 

1.  Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 
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attend  to  the  form  of  the  language  (continued) 


simple  sentences  using 
we  (IP),  all  of  us  (21), 
all  of  you  (2P),  they 
(3P)  subject  markers  and 
action  words  (VAI)  in 
declarative  statement 
form  ( nitapinan , 
kitapinaw,  kitapinawaw, 
apiwak)  and  conjunctive 
form  ( ehapiyahk , 
ehapiyahk,  ehapiyek, 
ehapicik  / ehapitwaw ) 
simple  sentences  using  I 
(IS),  you  (2S),  he/she 
(3S)  subjects  and  action 
words  (VAI)  in 
declarative  statement 
form  ( nitapin , kitapin, 
apiw ) and  progressive 
action  form  ( ehapiyan , 
ehapiyan,  ehapit) 
plural  endings:  animate 
ak  or  wak;  inanimate  a 
or  wa 

personal  pronoun  plural 
emphatic  "too”  form: 

IP  nistanan 
21  kistanaw 
2P  kistawaw 
3P  wistawdw 
possessive  nouns:  body 
parts,  kinship  terms 
commands  or  requests 
(imperatives  VTA)  using 
action  verbs: 

2S— >1S  nitohtawin  / 
you— > me 

2P— >1S  nitohtawik  / 

you— > me 


NOTES: 


GRADE  5 
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attend  to  the  form  of  the  language  (continued) 


b. 


use,  in  structured 

situations,2  the  following 

grammatical  elements: 

• colour  descriptors  for 
singular  animate  (VAI) 
nouns  ( wapiskisiw  / 
ewapiskisit  minds)  and 
inanimate  ( VII)  nouns 
(wdpiskdw  / ewdpiskak 
tehtapiwin) 

• commands  or  requests 
using  action  words 
(imperative  VAI) 
indicating  you  (2S),  all 
of  you  (2P),  and  all  of 
us  (21);  e.g.,  api,  apik, 
apitan 

• noun  possessive  forms 
for  singular  animate 
(NA)  and  inanimate 
(NI)  nouns  indicating 
my  (IS),  your  (2S), 
his/her  (3S): 
niminosim  / 
nitehtapiwin  (IS) 
kimindsim  / 
kitehtapiwin  (2S) 
ominosima  / 
otehtapiwin  (3S) 

• animate  plural  nouns 
(NA):  oki  / these, 
aniki  / those,  neki  / 
those  over  there 

• inanimate  plural  nouns 
(NI):  ohi  / these, 
anihi  / those,  nehi  / 
these  over  there 

• question  marker  ci, 
using  responses: 
ehd  (yes)  (Plains) 
ihi  (yes)  (Northern) 
namoya  (no) 

• simple  questions  using 
interrogatives: 
tan’te,  awina,  kikwdy, 
tanehki,  tan  ’svyisi, 

tan  ’spi 


NOTES: 


GRADE  5 


2.  Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of  specific 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 
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attend  to  the  form  of  the  language  (continued) 


• inclusive  personal 
pronouns: 
singular: 

IS  nista  / me  too 

2S  kista  / you  too 

3S  wista  / he/she  too 

plural: 

IP  mstanan  / us/we 

(exclusive)  too 
21  kistanaw  / us/we 

(inclusive)  too 

• changing  an  action 
word  to  a noun  by 
adding  the  suffix  “win” 
to  the  verb:  micisowin, 
nimihitowin, 
nikamowin 


NOTES: 


• using  demonstrative 
pronouns  awa,  oma  to 
distinguish  and  refer  to 
this  specific  animate 
(NA)  or  inanimate  (NI) 
noun  - wapiskisiw  / 
wdpiskdw 

• singular/plural 
possessive  nouns 


nouns 

- animate  (NA): 

ni 

imak; 

ki 

imak; 

o 

ima; 

ni 

imindnak; 

ki 

iminawak; 

ki 

imiwdwak; 

o 

imiwdwa; 

o 

imiyiwa. 

nouns 

- inanimate 

(NI): 

ni 

a; 

ki 

a; 

o 

a; 

ni 

inana; 

ki 

inawa; 

ki 

iwdwa; 

o 

iwdiwci; 

o 

iyiwa. 

GRADE  5 
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LC-2  interpret  and  produce  oral  texts  GRADE  5 

LC-2.1 

listening 

a.  understand  short,  simple 
oral  texts  in  guided 
situations 

NOTES: 

LC-2.2 

speaking 

a.  produce  simple  sentences, 
orally,  in  guided  situations 

LC-2.3 

interactive 

fluency 

a.  engage  in  simple 

interactions,  using  simple 
sentences 

NOTES: 

LC-3  interpret  and  produce  written  and  visual  texts  GRADE  5 

LC-3.1 

reading 

a.  understand  short,  simple 
written  texts  in  guided 
situations 

NOTES: 

LC-3.2 

writing 

a.  produce  simple  written 
sentences  in  guided 
situations 

LC-3.3 

viewing 

a.  derive  meaning  from  a 
variety  of  visuals  and  other 
forms  of  nonverbal 
communication  in  guided 
situations 

LC-3.4 

representing 

a.  use  a variety  of  visuals 
and  other  forms  of 
nonverbal  communication 
to  express  meaning  in 
guided  situations 
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LC-4  apply  knowledge  of  the  sociocultural  context  GRADE  5 

LC-4.1 

register 

a.  distinguish  between 
formal  and  informal 
situations 

b.  recognize  that  some 
topics,  words  or 
intonations  are 
inappropriate  in  certain 
contexts 

NOTES: 

LC-4.2 

expressions 

a.  understand  and  use  a 
variety  of  simple 
expressions  as  set  phrases 

LC-4.3 

variations  in 
language 

a.  acknowledge  and  accept 
individual  differences  in 
speech 

LC-4.4 

social 

conventions 

a.  use  basic  politeness 
conventions 

b.  use  appropriate  oral  forms 
of  address  for  people 
frequently  encountered 

LC-4.5 

nonverbal 

communication 

a.  experiment  with  using 
some  simple  nonverbal 
means  of  communication 

b.  recognize  that  some 
nonverbal  behaviours  may 
be  inappropriate  in  certain 
contexts 

LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced  GRADE  5 

LC-5.1 

cohesion/ 

coherence 

a.  sequence  elements  of  a 
simple  story,  process  or 
series  of  events 

b.  link  words  or  groups  of 
words  in  simple  ways 

NOTES: 

LC-5.2 

text  forms 

a.  recognize  some  simple 
oral  and  written  text  forms 

LC-5.3 

patterns  of  social 
interaction 

a.  initiate  interactions  and 
respond  using  simple 
social  interaction  patterns 
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CM-1  Kikawinaw  Askiy  (Mother  Earth*)  GRADE  5 

CM-1.1 

relationships 

a.  participate  in  harmonious 
activities  and  experiences 
related  to  Kikawinaw  Askiy 
(Mother  Earth*) 

b.  take  care  of  Kikawinaw 
Askiy  (Mother  Earth*) 

NOTES: 

CM-1.2 

knowledge  of 
past  and  present 

a.  participate  in  activities  and 
experiences  that  convey 
knowledge  of  past  and 
present  Kikawinaw  Askiy 
(Mother  Earth*) 

b.  explore  a past/present  Cree 
community  and  its 
relationship  with 
Kikawinaw  Askiy  (Mother 
Earth*) 

CM-1. 3 

practices  and 
products 

a.  participate  in  activities, 
experiences  and  practices 
related  to  Kikawinaw  Askiy 
(Mother  Earth*) 

b.  explore  practices  and 
products,  related  to 
Kikawinaw  Askiy  (Mother 
Earth*),  of  a specific 
region  or  community 

CM-1.4 

past  and  present 
perspectives 

a.  participate  in  activities  and 
experiences  that  reflect 
past  and  present  Cree 
perspectives  related  to 
Kikawinaw  Askiy  (Mother 
Earth*) 

CM-1.5 

diversity 

a.  participate  in  activities  and 
experiences  that  reflect 
diversity  in  perspectives 
related  to  Kikawinaw  Askiy 
(Mother  Earth*) 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  Cree  Language  and  Culture  Program  of  Studies. 

Communities  may  choose  to  use  this  term  or  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to 
teach  the  outcomes  in  this  section. 
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CM-2  others  GRADE  5 

CM-2.1 

relationships 

a.  contribute  to,  and 
cooperate  in,  activities 
with  others,  and  practise 
friendliness 

b.  practise  consideration  of, 
and  helpfulness  toward, 
others 

NOTES: 

CM-2.2 

knowledge  of 
past  and 
present 

a.  explore  a past  and  a 
present  Cree  community; 
e.g.,  its  people,  practices, 
products,  beliefs 

CM-2.3 

practices  and 
products 

a.  observe,  understand  and 
participate  in  family  and/or 
school  Cree  cultural 
experiences,  practices  and 
activities 

b.  explore  Cree  community 
cultural  practices  and 
products 

CM-2.4 

past  and  present 
perspectives 

a.  describe  similarities  and 
differences  between  past 
and  present  Cree 
community  experiences, 
practices,  products, 
perspectives  and  values, 
and  examine  change 

CM-2.5 

diversity 

a.  identify  the  unique 
qualities  of  others;  i.e., 
family 

b.  identify  and  celebrate  the 
unique  qualities  of  others; 
i.e.,  in  meeting  the  needs 
of  the  community  by 
voluntarily  fulfilling  the 
roles 
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CM-3  themselves  GRADE  5 

CM-3.1 

relationships 

a.  express  their  own  concept 
of  themselves  and  extend 
that  understanding  to 
include  new  ideas  and 
perspectives;  i.e.,  home 
and  school 

b.  express  their  own  concept 
of  themselves  and 
understand  their  own 
strengths  and  abilities 

NOTES: 

CM-3.2 

knowledge  of 
past  and  present 

a.  explore  kinship  and 
community 

b.  explore  and  examine 
family/community 
traditions  and  practices 

CM-3.3 

practices  and 
products 

a.  observe  and  participate  in 
Cree  cultural  experiences, 
practices  and  activities 

CM-3.4 

past  and  present 
perspectives 

a.  express  their  own 
understanding  of 
themselves,  their  family 
and  their  community  and 
explore  the  perceptions  of 
others 

b.  understand  their  own 
strengths  and  weaknesses 

CM-3.5 

diversity 

a.  identify  and  celebrate  the 
unique  characteristics  of 
their  family  and 
community 

b.  identify  and  celebrate  their 
own  unique  strengths  and 
abilities 
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S-l 

language  learning 

GRADE  5 

S-l.l 

language 

learning 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  language 
learning 

NOTES: 

S-2 

language  use 

GRADE  5 

S-2.1 

language 

use 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  language  use 

NOTES: 

S-3 

cultural  learning 

GRADE  5 

S-3.1 

cultural 

learning 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  cultural 
learning 

NOTES: 

S-4 

general  learning 

GRADE  5 

S-4.1 

general 

learning 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  general 
learning 

NOTES: 
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GRADE  6 


A-l  to  share  information  GRADE  6 

A-l.l 

share  factual 
information 

a.  describe  people,  places 
and  things 

b.  describe  series  or 
sequences  of  events  or 
actions 

NOTES: 

A-2  to  express  emotions  and  personal  perspectives  GRADE  6 

A-2.1 

share  ideas, 
thoughts,  preferences 

a.  inquire  about  and  express 
likes  and  dislikes 

b.  record  and  share  thoughts 
and  ideas  with  others 

NOTES: 

A-2.2 

share  emotions, 
feelings 

a.  inquire  about,  record  and 
share  personal 
experiences  involving  an 
emotion  or  a feeling 

A-3  to  get  things  done  GRADE  6 

A-3.1 

guide  actions 
of  others 

a.  encourage  or  discourage 
others  from  a course  of 
action 

b.  give  and  follow  a simple 
sequence  of  instructions 

NOTES: 

A-3.2 

state  personal 
actions 

a.  make  and  respond  to 
offers  and  invitations 

b.  inquire  about  and  express 
ability  and  inability  to  do 
something 

A-3.3 

manage 
group  actions 

a.  encourage  other  group 
members  to  participate 

b.  assume  a variety  of  roles 
and  responsibilities  as 
group  members 

c.  negotiate  in  a simple  way 
with  peers  in  small-group 
tasks 

d.  explain  or  clarify 
responsibilities 
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A-4  to  form,  maintain  and  change  interpersonal  relationships  GRADE  6 

A-4.1 

manage  personal 
relationships 

a.  make  and  consider  social 
engagements 

b.  talk  about  themselves  and 
their  family  and  respond 
to  the  talk  of  others  by 
showing  attention  and 
interest 

NOTES: 

A-5  to  enhance  their  knowledge  of  the  world  GRADE  6 

A-5.1 

discover 
and  explore 

a.  discover  relationships  and 
patterns 

NOTES: 

A-5 .2 

gather  and  organize 
information 

a.  compare  and  contrast 
items  in  simple  ways 

b.  gather  information  from  a 
variety  of  resources 

A-5 .3 

solve 

problems 

a.  experience  and  reflect 
upon  problem-solving 
stories 

A-5 .4 

explore  perspectives 
and  values 

a.  explore  Cree  values  on  a 
variety  of  topics  within 
their  own  experience 

b.  explore  how  the  Cree 
worldview  influences 
values  and  behaviour 

A-6  for  imaginative  purposes  and  personal  enjoyment  GRADE  6 

A-6.1 

humour/ 

fun 

a.  use  the  language  for  fun 
and  to  interpret  humour 

NOTES: 

A-6.2 

creative/aesthetic 

purposes 

a.  use  the  language  creatively 
and  for  aesthetic  purposes; 
e.g.,  experiment  with  the 
sounds  and  rhythms  of  the 
language 
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A-6  for  imaginative  purposes  and  personal  enjoyment  (continued)  GRADE  6 

A-6.3 

personal 

enjoyment 

a.  use  the  language  for 
personal  enjoyment;  e.g., 
play  games  in  Cree  with 
friends 

NOTES: 

LC-1  attend  to  the  form  of  the  language  GRADE  6 

LC-1.1 

phonology 

a.  recognize  and  pronounce 
basic  sounds  consistently 

b.  recognize  the  effects  in 
sounds;  i.e.,  elision,  long 
vowels 

c.  recognize  the  rhythmic 
flow  of  sounds 

NOTES: 

LC-1.2 

orthography 

a.  recognize  and  use  basic 
spelling  patterns 

LC-1.3 

lexicon 

a.  use  a repertoire  of  words 
and  phrases  in  familiar 
contexts,  within  a variety 
of  lexical  fields,  including: 

• community  roles  and 
occupations 

• activities/leisure 

• nutrition/health 

• places/locations 

• music/dance 

• modes  of  travel 

• animals/birds 

• extended  family 

• any  other  lexical  fields 
that  meet  their  needs 
and  interests 
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LC-l  attend  to  the  form  of  the  language  (continued)  GRADE  6 

LC-1.4 

grammatical  elements 

a.  use,  in  modelled 

situations,1  the  following 

grammatical  elements: 

• noun  possessive  forms 
for  animate  (NA)  and 
inanimate  (NI)  plural 
nouns  indicating  ours 
(IP),  all  of  ours  (21), 
yours  (2P),  theirs  (3P): 
nimindsiminanak, 
nitehtapiwininana; 
kimindsiminawak, 
kitehtapiwininawa; 
kimindsimiwawak, 

ki  teh  tapiwin  iwawa ; 

ominosimiwawa, 

otehtapiwiniwawa 

• using  oki,  aniki,  neki, 
ohi,  anihi,  nehi  to 
distinguish  and  refer  to 
“these  and  those” 
animate  (NA)  and 
inanimate  (NI)  specific 
nouns 

• using  affixes  to  indicate 
the  noun’s  size: 
big/large  prefixes  misti, 
misi,  mahki;  small 
suffixes  sis,  osis,  isis 

• commands  or  requests 
(imperatives  VTA)  using 
action  verbs: 

2S— >1S  nitohtawin  / 

you— one 

2P— > 1 S nitohtawik  / 

you— one 

• colour  descriptors  for 
plural  animate  (VAI) 
nouns  ( wapiskisiwak , 
ewapiskisicikl 
ewdpiskisitw'dw 
minosak)  and  inanimate 
(VII)  nouns 

( wapiskawa  / ewapiskdki 
tehtapiwina ) 

• compounding  a verb  and 
noun  together  to  form  a 
new  action  word;  e.g., 
nipostayiwinisdn, 
niteyistikwdndn, 
niketasakan 

NOTES: 

1.  Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 


A-30 

2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


LC-1 


i 

u 

hJ 


eh 


attend  to  the  form  of  the  language  (continued) 


simple  sentences  using 
we,  all  of  us,  all  of  you, 
they  subject  markers 
and  action  words  in 
declarative  statement 
form  ( nitapinan , 
kitapinaw,  kitapinawaw, 
apiwak)  and  progressive 
action  form  (ehapiyahk; 
ehapiyahk,  ehapiyek; 
ehapicik/  ehapitwciw) 
tense  markers:  ki  - past 
tense  - nikihapin;  ka  — 
future  definite  will  - 
nikahapin; 

wi  - future  intentional 
marker  going  to  - 
niwihapin 
simple  sentences 
involving  a direct  object, 
using  I (IS),  you  (2S), 
he/she  (3S)  subject 
markers  along  with  an 
action  word  involving  an 
inanimate  (NI)  object 
(VTI)  in  declarative 
form  ( niwdpahten 
tehtapiwin,  kiwdpahten 
tehtapiwin,  wapalitam 
tehtapiwin)  and 
progressive  form 
( ewdpahtamdn 
tehtapiwin; 
ewapahtaman 
tehtapiwin;  ewapahtahk 
tehtapiwin) 
preverbal  particles 
attached  to 
commands/requests 
and  to  subject,  action 
simple  sentence 
Pe  api: 
pe  / come 
api  / sit 

Ninohtehapin  / 1 want 
to  sit. 

Kinohtehapin  / You 
want  to  sit? 

Kahki  pehapin  ct  / Can 
you  come  and  sit? 
indefinite  pronouns: 
use  to  indicate  non- 
specific or  non-specified 
animate  or  inanimate 
nouns  for  generalized 
meaning;  e.g.,  awiyak; 
pikwawiyak; 
namawiyak;  kahkiyaw 
awiyak;  kikway; 
pikokikway; 
namakikway;  kahkiyaw 
kikw’ay 


NOTES: 


GRADE  6 
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LC-1  attend  to  the  form  of  the  language  (continued) 


b. 


use, 


in  structured 


NOTES: 


situations,2  the  following 


grammatical  elements: 

• commands  or  requests 
(imperatives  VTA) 
using  action  verbs: 

2S— >1S  nitohtawin  / 
you— >me 

2P— >1S  nitohtawik  / 
you— >me 

• verbs  (VAI): 

IS  nitapin  / 1 sit 

2S  kitapin  / you  sit 

3S  apiw  / he/she  sits 

• demonstrative 
pronouns  ana,  naha, 
anima,  nema  to 
distinguish  and  refer  to 
that  specific  animate 
(NA)  or  inanimate  (NI) 
noun 

• plural  endings:  animate 
ak  or  wak\  inanimate  a 
or  wa 

• possessive  nouns:  body 
parts,  kinship  terms 

• possessive  forms  - 
singular: 

(IS)  Nimosdm  / my 

grandfather 

(2S)  Kimosdm  / your 

grandfather 

(3S)  Omosoma  / his/her 
grandfather 

• noun  possessive  forms 
for  plural  animate  (NA) 
and  inanimate  (NI) 
nouns  indicating  my 
(IS),  your  (2S),  his/her 

(3S);  „ 

nimindsimak  / 
nitehtapowina  (IS) 
kimindsimak  / 
kitehtapowina  (2S) 
ominosima  / 
otehtapowina  (3S) 

• personal  pronoun  plural 
emphatic  “too”  form: 

IP  nistanan 

21  kistanaw 
2P  kistawaw 
3P  wistawaw 


GRADE  6 


2.  Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of  specific 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  6 

LC-1.4 

grammatical  elements 

• locative  nouns  ohk,  lik, 
ihk,  ahk  as  prepositions 

in  the,  on  the,  to  the,  at 
the;  e.g., 

atawewikamik  / store, 
atawewikamikohk  / at 
the  store; 
otendw  / city, 
otendlik  / in  or  at  the 
city 

• personal  pronoun  plural 
forms: 

IP  ntyandn 
21  kiydnaw 
2P  kiyawdw 
3P  wiyawaw 

• simple  sentences  using 
I (IS),  you  (2S),  he/she 
(3S)  subjects  and  action 
words  (VAI)  in 
declarative  statement 
form  ( nitapin , kitapin, 
apiw)  and  progressive 
action  form  ( ehapiydn , 
ehapiyan,  ehapit) 

• simple  sentences  using 
we  (IP),  all  of  us  (21), 
all  of  you  (2P),  they 
(3P)  subject  markers 
and  action  words  (VAI) 
in  declarative  statement 
form  ( nitapindn , 
kitapinaw,  kitapinawaw, 
apiwak ) and 
conjunctive  form 
(ehapiydhk,  ehapiyahk, 
ehapiyek,  ehapicik  / 
ehapitwaw) 

NOTES: 
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LC-l  attend  to  the  form  of  the  language  (continued)  GRADE  6 

LC-1.4 

grammatical  elements 

c.  use,  independently  and 

consistently,3  the  following 

grammatical  elements: 

• simple  sentences  using 
we  (IP),  all  of  us  (21), 
all  of  you  (2P), 

they  (3P)  subject 
markers  and  action 
words  (VAI)  in 
declarative  statement 
form 

( nitapinan , kitapinaw, 
kitapinawaw,  apiwak ) 
and  conjunctive  form 
(ehapiydhk,  ehapiyahk, 
ehapiyek,  ehapicik  / 
ehapitwaw) 

• simple  sentences  using 
I (IS),  you  (2S),  he/she 
(3S)  subjects  and  action 
words  (VAI)  in 
declarative  statement 
form  ( nitapin , kitapin, 
apiw)  and  progressive 
action  form  ( ehapiyan , 
ehapiyan,  ehapit ) 

• personal  pronoun  plural 
forms: 

IP  niyandn 
21  kiydnaw 
2P  kiyawdw 
3P  wiyawdw 

• demonstrative  pronouns 
(singular) 

Animate:  Inanimate: 

awa  - this  dma  - this 
ana  - that  anima  - that 
naha  - that  nema  - that 
over  there  over  there 

• colour  descriptors  for 
singular  animate  (VAI) 
nouns  ( wapiskisiw  / 
ewapiskisil  minds)  and 
inanimate  (VII)  nouns 

( wdpiskdw  / ewdpiskak 
tehtapiwin ) 

{ continued ) 


3.  Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use  specific  linguistic 
elements  consistently  in  a variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and  confidence  characterize 
student  language. 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  6 

LC-1.4 

grammatical  elements 

• using  demonstrative 
pronouns  awa,  oma  to 
distinguish  and  refer  to 
this  specific  animate  (NA) 
or  inanimate  (NI)  noun  - 
wapiskisiw  / wapiskdw 

• noun  possessive  forms 
for  singular  animate 
(NA)  and  inanimate  (NI) 
nouns  indicating  my 
(IS),  your  (2S),  his/her 

(3S):  „ 
nimindsim  / 

nitehtapiwin  (IS) 

kimindsim  / 

kitehtapiwin  (2S) 

• omindsima  / otehtapiwin 
(3S) 

• simple  questions  using 
interrogating: 

tan  ’spi  / tan  ’we  - 
missing; 

tante,  awtna,  kikway, 
tanehki,  tansiyisi 
Must  be  labelled: 

NA  - animate, 

NI  - inanimate 

• question  marker  cf, 
using  responses: 
eha  (yes)  (Plains) 
ihi  (yes)  (Northern) 
nainoya  (no) 

• commands  or  requests 
using  action  words 
(imperative  VAI) 
indicating  you  (2S),  all 
of  you  (2P),  and  all  of 
us  (21);  e.g.,  api,  apik, 
apitan 

• commands  or  requests 
(imperatives  VTA) 
using  action  verbs: 

2S— >1S  nitohtawin  / 

you— > me 

2P— >1S  nitohtawik  / 

you— > me 

NOTES: 
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LC-1  attend  to  the  form  of  the  language  (continued) 


GRADE  6 


i 

U 


inclusive  personal 
pronouns  singular: 

IS  nista/ me  too 
2S  kista  / you  too 
3S  wista  / he/she  too 
plural: 

IP  nistanan  / us/we 
(exclusive)  too 
21  kistanaw  / us/we 
(inclusive)  too 
2P  kistawaw  / you 
(plural)  too 

3P  w tstawaw  / they  too 
changing  an  action  word 
to  a noun  by  adding  the 
suffix  “win”  to  the  verb: 
micisowin,  nimihitowin, 
nikamowin 
Noun  possessive: 
nimindsiminan 
nitehtapowinindn  (IP) 
kimindsiminaw 
kitehtapowininaw  (21) 
kimindsimiwaw 
kitehtapowiniwaw  (2P) 


ominosimiwawa 
otehtapowiniwaw 
noun  possessive  forms 
for  plural  animate  (NA) 
and  inanimate  (NI) 
nouns  indicating 
my  (IS),  your  (2S), 
his/her  (3S): 
nimindsimak  / 
nitehtapowina  (IS) 
kiminosimak  / 
kitehtapowina  (2S) 
ominosima  / 
otehtapowina  (3S) 
singular/plural 
possessive  nouns 


nouns 

- animate  (NA): 

ni 

imak; 

ki 

imak; 

o 

ima; 

ni 

iminanak; 

ki 

iminawak; 

ki 

imiwawak; 

o 

imiwdwa; 

o 

imiyiwa. 

nouns 

- inanimate  (NI) 

ni 

a; 

ki 

a; 

o 

a; 

ni 

inana; 

ki 

inawa; 

ki 

iwdwa; 

o 

iwciwa; 

o 

iyiwa. 

NOTES: 
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LC-2  interpret  and  produce  oral  texts  GRADE  6 

LC-2.1 

listening 

a.  understand  short,  simple 
oral  texts  in  guided  and 
unguided  situations 

NOTES: 

LC-2.2 

speaking 

a.  produce  short,  simple  oral 
texts  in  guided  situations 

LC-2.3 

interactive 

fluency 

a.  engage  in  simple 

interactions,  using  simple 
sentences  and/or  phrases 

LC-3  interpret  and  produce  written  and  visual  texts  GRADE  6 

LC-3.1 

reading 

a.  understand  short,  simple 
written  texts  in  guided  and 
unguided  situations 

NOTES: 

LC-3.2 

writing 

a.  produce  short,  simple 
written  texts  in  guided 
situations 

LC-3.3 

viewing 

a.  derive  meaning  from 
visual  elements  of  a 
variety  of  media  in  guided 
and  unguided  situations 

LC-3.4 

representing 

a.  express  meaning  through 
the  use  of  visual  elements 
in  a variety  of  media  in 
guided  and  unguided 
situations 

LC-4  apply  knowledge  of  the  sociocultural  context  GRADE  6 

LC-4.1 

register 

a.  experiment  with  and  use 
informal  language  in 
familiar  contexts 

NOTES: 

LC-4.2 

expressions 

a.  use  learned  expressions  to 
enhance  communication 
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LC-4  apply  knowledge  of  the  sociocultural  context  (continued)  GRADE  6 

LC-4.3 

variations  in 
language 

a.  experience  a variety  of 
accents,  variations  in 
speech  and  regional 
variations  in  language 

LC-4.4 

social 

conventions 

a.  recognize  verbal 
behaviours  that  are 
considered  impolite 

b.  recognize  simple  social 
conventions  in  informal 
conversation 

LC-4.5 

nonverbal 

communication 

a.  use  appropriate  nonverbal 
behaviours  in  a variety  of 
familiar  contexts 

LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced  GRADE  6 

LC-5.1 

cohesion/ 

coherence 

a.  link  several  sentences 
coherently 

b.  recognize  common 
conventions  that  structure 
texts 

NOTES: 

LC-5.2 

text  forms 

a.  use  some  simple  text 
forms  in  their  own 
productions 

LC-5.3 

patterns  of  social 
interaction 

a.  use  simple  conventions  to 
open  and  close 
conversations  and  to 
manage  turn  taking 
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CM-1  Kikawinaw  Askiy  (Mother  Earth*)  GRADE  6 

CM-1.1 

relationships 

a.  identify  concrete  ways  in 
which  they  can  show 
respect  for  Kikawinaw 
Askiy  (Mother  Earth*) 

b.  participate  in  activities  in 
which  they  care  for  and 
respect  Kikawinaw  Askiy 
(Mother  Earth*  ) 

NOTES: 

CM-1. 2 

knowledge  of 
past  and  present 

a.  explore  past  and  present 
Cree  regions  in  Canada 

CM-1.3 

practices  and 
products 

a.  identify  and  describe  some 
practices  and  products, 
related  to  Kikawinaw 
Askiy  (Mother  Earth*),  of 
specific  regions  and 
communities 

b.  explore  basic  practices 
and  products  related  to 
Kikawinaw  Askiy  (Mother 
Earth*) 

CM-1. 4 

past  and  present 
perspectives 

a.  compare  past  and  present 
Cree  perspectives  related 
to  Kikawinaw  Askiy 
(Mother  Earth*) 

b.  explore  past  and  present 
Cree  values  related  to 
Kikawinaw  Askiy  (Mother 
Earth*) 

NOTES: 

CM-1.5 

diversity 

a.  compare  regional  Cree 
perspectives  and  values 
related  to  Kikawinaw 
Askiy  (Mother  Earth*) 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  Cree  Language  and  Culture  Program  of  Studies. 

Communities  may  choose  to  use  this  term  or  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to 
teach  the  outcomes  in  this  section. 
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CM-2  others 

GRADE  6 

CM-2.1 

relationships 

a.  respect  others  (e.g., 
property,  thoughts)  and 
practise  humility 

b.  form  positive 
relationships  with  others; 
e.g.,  peers,  family.  Elders 

NOTES: 

CM-2.2 

knowledge  of 
past  and 
present 

a.  explore  past  and  present 
Cree  people,  practices, 
products  and  beliefs  in 
Canada 

CM-2.3 

practices  and 
products 

a.  explore  tribal  or  regional 
Cree  cultural  practices  and 
products 

b.  explore  cultural  practices 
and  products  of  Cree 
peoples  in  Canada 

CM-2.4 

past  and 
present 
perspectives 

a.  examine  past  and  present 
perspectives  and  values 
and  examine  change 

CM-2.5 

diversity 

a.  explore  and  compare 
characteristics  of 
Cree-speaking  peoples  in 
Canada 

CM-3  themselves 

GRADE  6 

CM-3.1 

relationships 

a.  explore  various  sources  of 
information  for 
development  of  their 
self-concept,  and  learn  and 
understand  the  importance 
of  respect  for  themselves 

b.  identify  influences  on 
development  of  their 
self-concept  and 
self-identity 

NOTES: 

CM-3.2 

knowledge  of 
past  and  present 

a.  explore  their  family/ 
community  background 
(tribe/heritage/affiliation, 
kinship) 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  Cree  Language  and  Culture  Program  of  Studies. 

Communities  may  choose  to  use  this  term  or  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to 
teach  the  outcomes  in  this  section. 
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CM-3  themselves  (continued)  GRADE  6 

CM-3.3 

practices  and 
products 

a.  explore  Cree  cultural 
experiences,  practices  and 
products 

CM-3.4 

past  and  present 
perspectives 

a.  explore  others’  perceptions 
of  them 

b.  recognize  that  individuals 
change  and  the  way  they 
see  themselves  also 
changes 

CM-3.5 

diversity 

a.  explore,  identify  and 
celebrate  the  unique 
characteristics  of  their 
family  and  community 

S-l  language  learning  GRADE  6 

S-l.l 

language 

learning 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
language  learning 

NOTES: 

S-2  language  use  GRADE  6 

S-2.1 

language 

use 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
language  use 

NOTES: 

S-3  cultural  learning  GRADE  6 

S-3.1 

cultural 

learning 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
cultural  learning 

NOTES: 

S-4  general  learning  GRADE  6 

S-4.1 

general 

learning 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
general  learning 

NOTES: 
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Appendix  B:  Vocabulary  and  Classroom  Expressions 


Please  note  that  the  vocabulary  and  expressions  listed  here  are  suggestions  compiled  through  consultation 
with  teachers.  This  list  should  not  be  considered  mandatory  or  exhaustive. 


Esina  kwanwa 

Adjectives 

M isikitiw/ M isa  w (prefix-misi) 

Big 

Cimisisew/Cimasisin 

Short 

Apisisiw/Apaciciw 

Small/ Little 

Kinosiw/  Kinwaw 

Tall 

Pisiskowak 

Animals 

Maskwa 

Bear 

Amisk 

Beaver 

Paskwawimostos 

Bison/  Buffa  lo 

Atihk 

Caribou 

Minos 

Cat 

Sasakawapiskos 

Chipmunk 

Mostos 

Cow 

Mescakanis 

Coyote 

Apisimosos 

Deer 

Atim 

Dog 

Sisip 

Duck 

Wawaskesiw 

Elk 

Mahkisis 

Fox 

Wapatihk 

Goat 

Niska 

Goose 

Nose  pahkahahkwan 

Hen 

Mista  tim 

Horse 

Wa  p ista  n 

Marten 

Moswa 

Moose 

Waciy  wapatihk 

Mountain  goat 
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Pisiskdwa  k (c  o ntinued ) 

Animals  (continued) 

Apakosis 

Mouse 

Nikik 

Otter 

Kohkos 

Pig 

Kakwa 

Porcupine 

Wapos 

Rabbit 

Pisiskes 

Raccoon 

Nape  pahkahahkwan 

Rooster 

Ahkik 

Seal 

Mayatihk 

Sheep 

Sikak 

Skunk 

Anikwacas 

Squirrel 

Misihew 

Turkey 

Wahpamek/Mista  mek 

Whale 

Mahihkan 

Wolf 

MTyaw 

Body  Rails 

Piskokanan 

Ankle 

Mispiton 

Arm 

Misp  iskwan 

Back 

Misokan 

Buttocks 

Manaway 

Cheek 

M a skika  n 

Chest 

M ita  p iska  n 

Chin 

Mihtawakay 

Ear 

Mitoskwan 

Elbow 

Masinihcapowin 

Eyebrow 

MTsapowinan 

Eyelash 

M iskisikwa 

Eyes 

Mihkwakan 

Face 

Yiyikic  ihc  a n 

Finger 
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Miyaw  (continued) 

Body  Rarts 

(continued) 

M iska  siya 

Fingernails 

M isity  M isita 

Foot/ Feet 

M iska  htik 

Forehead 

Mestakaya 

Hair 

M ic  ihc  iy 

Hand 

Mistikwan 

Head 

Mahkwan 

Heel 

Mitokan 

Hips 

Mihcikwan 

Knee 

Miskat 

Leg 

Miton 

Mouth 

Mikwayaw 

Neck 

Mikot 

Nose 

M itihtima  n 

Shoulder 

Mipita 

Teeth 

Micihcan 

Thumb 

Yiyikisita  n 

Toe 

Miyaw 

Torso 

M iska  ta 

Trunk/ Legs 

Piskokanan 

Wrist 

Akinikesihkwan 

Calendar 

Pisimwak 

Months 

Kise-pisim 

J anuary 

Mikisiwi-pisim 

February 

Niski-pisim 

March 

Ayiki-pTsim 

April 

Opiniyawehowi-pisim 

May 
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Pisimwak  (continued) 

Months  (continued) 

Paskawihowi-pisim 

J une 

Paskowi-pTsim 

July 

Ohpahowi-pisim 

August 

Nocihitowi-pTsim 

September 

Kaskatinowi-pisim 

October 

Lyikopiwi-pTsim 

November 

Pa  wa  c a kina  sis-p  isim 

December 

Kisikawa 

Days  of  the  Week 

Ayamihewi-kisikaw 

Sunday 

Ponayamihewi-kisikaw 

Monday 

Niso-kisikaw 

Tuesday 

Nisto-kisikaw 

Wednesday 

Newo-kisikaw 

Thursday 

Niyanano-kisikaw 

Friday 

Nikotwaso-kisikaw 

Saturday 

Ka  miskoc  ipayik  Askiy 

Seasons 

Sikwa  n/  M iyoska  min 

Spring 

NTpin 

Summer 

Ta  kwa  kin 

Autumn/  Fa  II 

Pipon 

Winter 

Kiskinwa  ha  matowika  mik 

Classroom 

Kinosewa  k ka  ka  na  wimihtwa  w 

Aquarium 

Misiwiyaskiy  masinahikan 

Atlas 

Wepasinahike 

Blackboard 

Masinahikan 

Book 

Akihcikanapisk 

Calculator 

Tehtapiwin 

Chair 

Wapiskahcikos 

Chalk 
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Kiskinwa  ha  matowika  mikohk 

(continued) 

Classroom  (continued) 

PTsimohkan 

Clock 

M iskota  ka y a koc  ika  n 

Coat  hooks 

Nana  to  hka  sina  stew 
masina  hika  na  he  ikosa 

Coloured  pencils 

Sehkima  mitonihe  ikewima  sina  hit 
a yika  n 

Computer 

Masinastewi- 
ma  sina  hika  na  he  ikos 

Crayon 

Wiyakani-kamik 

Cupboards 

Kiskinohamawakan 
mic  iso  wina  htik/Aspa  hika  n 

Desk 

Itwewina  masina  hika  n 

Die  tionary 

Iskwahtem 

Door 

Kasesinayihkan 

Eraser 

Mistikowat  masina  hika  na 
kanahastahk 

Filing  cabinet 

Kiskiwehon 

Flag 

Macikwanas  wipinikan 

Garbage  can/bin 

A ko sko  wa  he  ika  n/  Pa  sa  kwa  h ika  n 

Glue 

Na  na  tohkinastewma  sina  hika  na  - 
c ikosa 

Markers 

M a sina  h ika  n is 

Notebook 

Masinahikanekin 

Paper 

Masinahikanahtik 

Pen 

Masina  hika  na  he  ikos 

Pencil 

Masinahikanahtik  maskimocis 

Pencil  case 

Masina  hika  na  he  ikos 
kinikopieikakanis 

Pencil  sharpener 

Tlpahikanahtik 

Ruler 

Paskwahamatowin 

Scissors 

Akocikanihkanis 

Shelf 

Kasihkwewiyakan 

Sink 
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Kiskinwa  ha  matowika  mikohk 

(continued) 

Classroom  (continued) 

Kiskinwa  ha  ma  wa  ka  n 

Student 

Kiskinwa  ha  makan 
micisowinahtik 

Student  desk 

Pihtikwipayihcikan 

Tape  recorder 

Iskwe  wo  kiskinwa  ha  ma  kew 

Teacher  (female)  - secondary 

Na  pewokiskinwa  ha  ma  kew 

Teacher(male)  - secondary 

Cakastipayihcikan 

Television 

Wasinamawina 

Windows 

M isiweya  skiyma  sina  hika  n 

World  map 

Ayiwinisa 

C lothing 

Naya  he  ika  n/ Kiskinwa  ha  ma  to  wi 
maskimot 

Backpack 

Pakasimow  ayiwinisa 

Bathing  suit 

Pakwahtehon 

Belt 

Pihconis 

Blouse 

Maskisina 

Boots 

Astotin 

Cap/  Hat 

Miskotakay 

Coat 

Iskwewasakay 

Dress 

Miskesikohkana 

Glasses 

Astotin 

Hat 

Onipawasakay 

Housecoat 

Miskotakay 

J acket 

Pimipahtawayiwinisa 

Jogging  suit 

Astisisa  k 

Mittens,  gloves 

Mitas/Napewitas 

Pants/J  ean^Trousers 

Asowacikan 

Pocket 

Soniyawat 

Purse 

Nipewayan 

Pyja  ma  s 
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Ayiwinisa  (c  o ntinued ) 

Clothing  (continued) 

Kimowanasakay 

Raincoat 

Kisemanitowaskisin 

Sandals 

Kiso  wa  h p iso  n/Ta  p iska  ka  n 

Scarf 

Pakowayan 

Shirt 

Maskisina 

Shoes 

Kiskita  s/  M ic  a sis 

Shorts 

Misiwepiponayiwinisa 

Ski  suit 

Kiska  sa  ka  y 

Skirt 

Pimipahtawaskisina 

Sneakers/  Runners 

Asika  na  k 

Socks 

Peyakwayiwinis 

Suit 

Sipekiskawasakay 

Sweater 

Tap  iska  kan 

"fie 

Keskipakowayan 

T-shirt 

Akawastehon 

Umbrella 

Ata  mica  sis 

Underwear 

Soniyawacis 

Wallet 

Pisimohkanis 

Watch 

NTtisanak 

Family 

Nikawis 

My  maternal  aunt 

Nitisan 

Brother 

Nicahkos 

Cousin  (female) 

Niscas 

Cousin  (male) 

Nitanis 

My  daughter 

Nohtawiy 

My  father 

Nohkom 

My  grandmother 

Nimosom 

My  grandfather 

Nikawiy 

My  mother 

Nitisan 

My  sister 

Nikosis 

My  son 

Nohcawis 

My  uncle 
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MTc  iwina 

Food 

Picikwas 

Apple 

Wa  kas 

Banana 

Pahkwesikan 

Bread 

Tohtosapopimiy 

Butter 

Sewipahkwesikan 

Cake 

Oskataskwak 

Carrots 

Kekisipamic  iwina 

Cereals 

Apakosisimiciwin 

Cheese 

Pahkahakwan 

Chicken 

Pihkatewapoy 

Coffee 

Mahtaminak 

Com 

Sewihkasikan 

Desserts 

Wawa 

Eggs 

Kinosew 

Fish 

Ka  ka  sp  ihka  tekwa  wa  skip  wa  wa 

French  fries 

MTnisa 

Fruits 

So  min  minisihkan 

Grapes 

Kohkosopwam 

Flam 

Cahkas 

Ice  cream 

Wiyas 

Meat 

Tohtosapoy 

Milk 

Osawas 

Orange 

Osawasapoy 

Orange  juice 

Mistahimimis 

Peach 

Ayicimin/MTcimin 

Peas 

Ka  h ko  m in  ika  k/  Askiw  iisiw  ihta  ka  n 

Pepper 

Askip  wa  wa/  La  pa  ta  kwa 

Potato 

Siwihtakan 

Salt 

Ota  kisihkan 

Sausage 

Kwayaci  sikwatahikatek 

Steak 
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MTciwina  (continued) 

Food  (continued) 

Otehimin 

Strawberry 

Maskihkiwapoy 

Tea 

Kihci  okiniy 

Tomato 

Kistikana/Kiscikanis 

Vegetables 

\Mkiwin 

Home 

Nihcayihk 

Basement 

Wa  ya  wista  masowikamik/Apiwik 
amik 

Bathroom 

Kisepikina  stewima  hka  hk 

Ba  thtub 

Nipewin 

Bed 

Nipawikamik 

Bedroom 

MTcisowikamik 

Dining  room 

Tahkascikan 

Fridge 

Sapostawan 

Hall 

Sapohtawan 

Hallway 

Piminawasiwikamik 

Kitchen 

Ka  siya  ka  ne  w iya  ka  n 

Kitchen  sink 

Wasaskotenikan 

Lamp 

Kisepikinikewika  mik 

Laundry  room 

Apiwikamik 

Living  room 

Kesiskawihkasikan 

Microwave 

Sekowepinapisk 

Oven 

Pihtawiskwahtem 

Porch/  Entryway 

Ascikewikamikos 

Shed/Garage 

Ka  nip  a w ikisTp  e kina  ste  h k 

Shower 

Kasihkwewiyakan 

Sink  (bathroom) 

Kisipekinikan 

Soap 

Yoskitehtapiwin 

Sofa 

Ta  hko  hta  c iweta  h/Ama  c iwiwin 

Stairways 

Kotawanapisk 

Stove 
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WHdwin  (continued) 

Home  (continued) 

Na  ha  pewika  mik/MTsiwika  mik 

Toilet 

Tahkoskewin 

Ya  rd/ Pa  tio/  Ba  c kya  rd/C  o urtya  nd 

Atoskewina 

People  around  Me  (Jobs) 

Tapasinahikew 

Artist/ Performer 

Mistiko  napewi 

Carpenter 

Atawewikamiksoniya  wikimaw 

Cashier/ Store 

M ipita  ma  skihkiwiyiniw 

Dentist 

Maskihkiwiyiniw 

Doctor 

Opimihcikew 

Driver 

Awasokiskinohwa  ma  kew 

Elementary  teacher 

Astawekew 

Firefighter 

0 p Tkiskwesta  ma  kew 

Lawyer 

M a sina  h ika  n iw  iy  in  iw 

Letter  carrier 

Maskihkewiskwew 

Nurse 

Serna  kanis 

Police  officer 

Ata  tawakew 

Salesperson 

Atawewikamik  masinahikesis 

Store  owner/keeper 

Kiskinohamakew 

Teacher 

Pisisko  w ima  skih  kiw  iy  in  iw 

Veterinarian 

Metawewina 

Leisure  Activities 

Kakwaskwetahoht 

kwaskwenitowan 

Baseball 

Mamawisikon  pakisanak 

Collecting  cards 

Kwaskwepayihowin 

J ump  rope 

Pa  kisa  na  k ka  meta  wihk 

Playing  cards 

Pimipahta 

Run 

Pakahtowe 

Soccer 

Pakasimowin 

Swimming 

Metawakana 

Toys 
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kiskinwa  ha  matowika  mik 

School 

Aya  mihc  ikewika  mik 

Library 

Kitohtic  ikewika  mik 

Music  room 

Wiya  siwewin 

Office 

Micisowinahtik 

Table 

Wa  yawewikamik 

Wa  sh  ro  o m/ Ba  th  no  o m 

lipahikan 

lime  of  Day 

Kjkisepa 

Morning 

Apihtakisikaw 

Noon 

Ota  ko  sin 

Afte  mo  o n/  Eve  n ing 

Tlpiskaw 

Night/ Nighttime 

1 siwe  pan 

Weather 

Kisin 

It  is  c o Id . 

Kisitew 

It  is  hot. 

Kimowan 

It  is  raining. 

Mispon 

It  is  snowing 

Waseskwan 

It  is  sunny. 

Kwaya  ki  kisin 

It  is  very  cold. 

Kisa  stew 

It  is  very  hot. 

Yotin 

It  is  windy. 

Piyesiwak 

It  is  thundering. 

Ikwaskwan 

It  is  cloudy/foggy. 

Miyokisikaw 

The  weatherisnice. 

Mayikisikaw 

The  weather  is  not  nice. 

Itotamowina 

Verbs 

Kwecihkemo 

to  ask  (for  someth  ing) 

Kawespayik 

to  be 

Atawe 

to  buy 
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Itotamowina  (continued) 

Verbs  (c  ontinued ) 

Tepwas 

to  call/ to  beckon 

Nawasonik? 

to  choose 

Kipaha 

to  close  something 

Akihcike 

to  count/to  tell 

Mato 

to  cry 

Manisa 

to  cut 

Nimihto 

to  dance 

OaTita 

to  do,  to  make 

Tapasinaha 

to  draw 

Minihkwe 

to  drink 

MTciso 

to  eat 

Pihto  kwe 

to  enter  (i.e.,  a room) 

Pa  h kisin  i/  pa  hkisika  so 

to  fa  II 

Miska 

to  find 

Pa  siko 

to  get  up/to  arise 

Meki 

to  give 

Itohte 

to  go 

Nihtaciwe 

to  go  down  (i.e.,  stairs) 

Wa  yawe 

to  go  out  (i.e.,  of  a room) 

Amiwac? 

to  go  up  (i.e.,  stairs) 

Ohpi 

to  jump 

Kiskinohamakosi 

to  leam 

Miweyim 

to  like,  love  someone,  something 

Nitohta 

to  listen  to 

Kitapahta 

to  look  at 

Kanawa  pa  hta 

to  look  at,  watch  (i.e.,  TV) 

Nitona 

to  look  for 

Sakitowin 

to  love 

0 htina 

to  open  something 

Meta  we 

to  play 
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ItDta  mo  wina  ( c o ntin  ue  d ) 

Verbs  (c  ontinued ) 

Meta  we 

to  p la  y,  to  to  uc  h 

Sesawe 

to  practise 

Tihta  sta 

to  putorplace  something 
(bookon  a shelf,  paperon  a 
desk) 

Asta 

to  put,  to  lay 

Postayiwinisa 

to  put  on  clothes 

Ayimihcike 

to  read 

Pimipahta 

to  run 

Nika  mo 

to  sing 

Api 

to  sit 

Nipa 

to  sleep 

Pa  ka  simo 

to  swim 

Pikiskwe 

to  talk,  to  speak 

Mamitonihta 

to  think 

Pimohte 

to  wa  Ik 

Pimohte 

to  wa  Ik 

Atoske 

to  work 

Masinahike 

to  write 
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Classroom  Commands 


Cree 

Singulai/peyak 

English 

Singular 

Cree 

Plural/ kahkiyaw 

English 

Plural 

Astam 

Come  here. 

Astamik 

Come  here. 

Kanawa  pa  hta 
masinahikewin 

Lookatthe  blackboard. 

Kanawapahtamok 

masinahikewin 

Lookatthe  blackboard 
(writing) 

Ohpina  kicihiy 

Raise  your  hand. 

Ohpinamok  kicihciyiwawa 

Raise  your  hands. 

Nehtina  kicihciy 

Loweryourhand. 

Nehtina  mok  kicihkiyiwawa 

Loweryour  hands. 

Ohtina  kimasinahikan 

Open  your  book. 

Ohtina  mo  k 
kima  sina  hika  nwa  wa 

Open  your  books. 

Masinaha  kiwehowin 

Write  your  name. 

Masinahamok 

kiwehowinawawa 

Write  your  names. 

Ta  pa  sina  hike 

Make  a drawing. 

Tapasinahikek 

Make  a drawing. 

Kipaha  kimasinahikan 

Close  yourbook. 

Kipahamok  kima  sina  hikiwawa 

Close  your  books. 

Kwayakona 

kimasinahikan 

Take  your  book  out. 

Kwayakona  mok 
kima  sina  hika  niwawa . 

Take  out yourbooks. 

NTpawi 

Stand  up. 

NTpawik 

Stand  up. 

Api 

Sit  down. 

Apik 

Sit  down. 

Nitohta 

Listen. 

Nitohta  mok 

Listen. 

Askoke 

Line  up. 

Askotok 

Line  up. 

Kanacihta 

kimicisowinahtik 

Clean  up  yourdesk. 

Kanacihtahk 
kimic  iso  na  htikiwa  wa 

Clean  up  yourdesk. 

Kisepihtakinike 

Clean  the  floor. 

kisepihtakinike 

Clean  the  floor. 

Nake 

Stop. 

Nakek 

Stop. 
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Classroom  Expressions 


Itwewina 

Phrases 

Nikaki  nitawayan  ci? 

May  1 go  to  the  bathroom? 

Nikaki  nitawi  minihkwan  nipiy? 

Maylgo  get  a drink  of  water? 

Nikaki  nitawi  kinikopotan/mohkocikatan 
nima  sina  hika  na  he  ikos? 

May  1 sharpen  my  pencil? 

Niton  a ita  ihtayahk? 

Lookforthe  page  number 

la nsThitwThk  ta nehiya  weya n?/la nisi  ka hitwa n 
ta  nehiyaweyan? 

How  do  you  say  in  C ree? 

lanisisimasinahamihk  ? 

How  do  you  write  ? 

Nimihtaten. 

1 am  sorry. 

Namoya  nikiskihten. 

1 don't  know  (it). 

Namoya  nikiskisin. 

1 don't  remember. 

Namoya  nisitohten. 

1 don't  understand. 

Namoya  nikaskihtan. 

1 have  a problem. 

Namoya  nikaskihtan  ./(kaki  nesohkamawin 

ci) 

1 need  . (e.g.,  help,  something) 

Nikaki  pekiskwan? 

May  1 interrupt? 

Mahtesa  mena  itwe. 

Repeatthat,  please. 

Mahtesa  papeyahtik. 

Slow  down,  please. 

Kekway  nitawThtaman? 

What  do  you  need? 

Kekwaymaka  oma  itwemakahk? 

Whatdoes  mean? 

Nikaki  nitawi  wayawesta mason  ci? 

Can  1 go  to  the  bathroom? 

Niw a nikiskisin. 

1 forgot. 
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Prove  ibs 

Kaya  ayisinawin,  nitohtawin. 

Asay  ikwa. 

Peyakwan  ohtawiya/naspitawat. 

Mohkac  kiponi  kiskinwahamakawisin. 
Wahyaw  kitohtayikon  kiskinwahamakosiwin? 
Tasta  kiskweyihte. 

Namoya  peyakwanohktetapiyan. 

Ispihci  kayiwihkac. 

Kaya  kwanita  pikiskwe/WThcasin  tapekiskwihk 
mena  tetotamihk. 

Imiyosikasahkihk. 

Imiyosikanima  ta  pahpihk. 

Kakikiy  miyotehi. 

Wahpasi. 


(Do  what  I say  and  not  what  I do.) 

Do  asl  say,  notasl  do. 

What'sdone  isdone. 

(From  such  wood,  such  splinters.) 

Like  father,  like  son. 

(It'snevertoo  late  to  leam.) 

You're  nevertoo  old  to  leam. 

(Knowledge  doesnot  occupy  space.) 

Knowledge  is  power. 

(To  bad  weather,  good  face.) 

Keep  yourchin  up. 

(Where  one  doorcloses,  anotherone  opens.) 

When  one  doorshuts,  anotheropens. 

(La  ter  is  more  valuable  than  never.) 

Better  late  than  never. 

(From  said  to  done  there  is  a long  way.) 

Easiersaid  than  done. 

("The  best  medicine  isgood  food.) 

An  apple  a day  keepsthe  doctoraway.  (Laughter 
heals  the  heart.) 

Clean  slate. 

(God  helpsthe  one  who  getsup  early.) 

"Ihe  early  bird  catchesthe  worm. 
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Instructional  Planning  Guide 


As  you  design  a learning  activity,  consider  students’  individual  needs  and  learning  profiles  to  determine 
the  accommodations,  modifications  and  adaptations  that  will  be  necessary  for  success. 

© Outcomes 

Determine  the  outcomes  that  students  can  reasonably  accomplish. 

□ Select  fewer  outcomes,  partial  outcomes  or  outcomes  from  a different  grade  level  if  necessary. 

Determine  what  the  students  will  be  able  to  demonstrate  as  a result  of  this  learning 
activity. 

□ Consider  the  accommodations,  modifications  and  adaptations  necessary  to  ensure  student  success 
in  achieving  all  or  part  of  the  outcomes. 

® Learning  Activities 

Select  appropriate  instructional  strategies  and  learning  activities  that  will  create 
opportunities  for  students  to  achieve  the  target  outcomes  successfully. 

□ Decide  how  students  will  apply  their  learning. 

□ Ensure  opportunities  for  students  to  use  different  learning  modalities;  e.g.,  visual,  auditory. 

□ Present  and  support  key  concepts  and  instructions  using  demonstration,  oral  and  written  steps 
and  exemplars  of  completed  assignments. 

□ Break  down  assignments  or  tasks  into  smaller,  more  manageable  parts. 

□ Give  clear,  concrete  instructions  and: 

provide  a visual  reference  of  the  sequence  of  key  steps  in  completing  the  assignment 

provide  a checklist  of  assignment  parts  for  students  to  mark  as  tasks  are  completed 

support  written  instructions  with  picture  prompts  or  highlight  directions  using  a 

colour-coding  system 

record  directions  or  lectures  for  playback 

repeat  instructions 

have  students  recall  instructions  in  sequence. 

□ Model  and  demonstrate  to  promote  understanding  of  directions. 

□ Check  in  with  students  regularly  to  check  task  understanding  and  to  provide  feedback  and 
clarification  on  specific  aspects  of  the  assignment. 

□ Highlight  key  points  of  the  lesson  orally  and  visually. 

□ Select  extension  activities  that  will  reinforce  and  extend  learning. 

□ Write  assignments  and  homework  on  chart  paper  or  the  board.  Ensure  that  students  write  down 
assignments  in  their  agendas. 

□ Help  students  stay  on  task  by  employing  a cueing  strategy. 

Identify  the  key  concepts  of  the  learning  activity. 

□ Consider  how  the  activity  has  been  designed  to  motivate  and  engage  student  interest. 

□ Determine  how  to  present  an  overview  of  the  learning  activity. 

□ Ensure  that  the  learning  activity  provides  opportunities  for  students  to  relate  the  key  concepts  to 
their  own  experiences  or  understanding. 

□ Build  in  opportunities  to  make  connections  between  what  the  students  know  and  what  they  are 
learning. 


Adapted  with  permission  from  Calgary  Learning  Centre  (Calgary,  Alberta,  2003). 
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Consider  how  the  students  will  be  organized  for  instruction  and  the  type  of  groupings 
that  will  be  most  effective  (partner,  small  group,  large  group). 

□ Use  flexible  grouping  to  determine  the  best  fit  for  a particular  activity.  Decisions  about  grouping 
students  may  be  based  on  different  factors  depending  on  the  end  goal,  such  as  learning  profile, 
interest,  readiness  or  need. 

© Learning  Environment 

Consider  the  classroom  environment  and  individual  student  work  spaces. 

□ Provide  a quiet  work  station  like  a study  carrel  in  a corner  of  the  classroom. 

□ Plan  seating  arrangements  for  students  with  attention  issues  based  on  traffic  patterns  and  overt 
distractions;  e.g.,  windows,  door,  hallway,  computer. 

□ Partner  students  with  a peer  for  support  and  guidance. 

® Resources 

Decide  on  the  resources  that  will  be  used  for  the  learning  activity,  including  oral, 
print,  media  texts  and  community  resources. 

□ Locate  necessary  materials  and  resources  to  support  different  reading  levels,  learning  styles  and 
student  needs. 

□ Consider  using  graphic  organizers  to  present  information. 

Prepare  resources  to  assist  students  with  learning  difficulties. 

□ Rewrite  materials  at  a lower  reading  level. 

□ Provide  a graphic  organizer  for  note  taking;  e.g.,  cloze  style. 

□ Highlight  passages  of  text. 

□ Reformat  handouts  and  tests  as  necessary;  e.g.,  provide  lines  for  written  responses,  put  one 
question  per  page,  rewrite  questions  or  information  at  a lower  reading  level,  enlarge  print  and 
spacing  between  lines  of  print. 

□ Identify  Web-based  supports;  e.g.,  simulations. 

Ensure  that  students  have  the  assistive  tools  and  devices  to  support  their  learning 
styles  or  needs,  for  example: 

highlighters,  calculators,  sticky  notes,  rulers,  markers,  erasable  pens,  adapted  scissors,  graph 

paper,  special  lined  paper,  pencil  grip,  date/number  line  taped  to  desk 

a copy  of  the  lecture  notes 

enlarged  or  reduced  text 

scribe 

audio  recordings 

picture  prompts 

manipulatives 

overlays 

computers 

© Assessment 

Decide  what  evidence  will  show  whether  the  students  have  achieved  the  outcomes. 

Determine  the  best  way  for  students  to  demonstrate  their  learning. 

□ Provide  assessment  options  for  students  to  “show  what  they  know.” 
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Make  necessary  preparations  for  alternative  testing  procedures,  resources  and 

materials. 

□ Does  the  student  need: 

an  audio  recording  of  the  test 

a scribe  to  write  down  his  or  her  ideas  or  answers 

the  test  questions  read  aloud 

a time  extension 

fewer  questions? 

Determine  the  focus  of  the  assessment  for  evaluation  purposes. 

For  example,  if  you  are  evaluating  students  on  their  understanding  of  the  content,  do  not  penalize  for 

spelling  errors  or  missing  punctuation. 

Select  or  develop  rubrics,  exemplars  and  checklists  to  support  student  evaluation. 

Provide  immediate,  specific  and  constructive  feedback. 

□ Emphasize  the  quality  of  work  and  perseverance  rather  than  quantity. 

Provide  opportunities  for  student  self-reflection  and  self-evaluation. 

□ Consider  necessary  alternate  assessment  options  to  accommodate  different  learning  styles, 
interests  or  strengths. 

□ Share  assignment  criteria  lists,  checklists,  standards  and  exemplars  with  students. 

© Time  line 

Record  important  assignments  and  test  due  dates  on  a master  calendar  and  have 

students  write  these  dates  in  their  agendas. 

□ Show  students  how  to  plan  for  longer  assignments  by  using  a calendar. 

□ Show  students  how  to  study  for  an  upcoming  test. 

□ Provide  students  with  a study  guide  of  important  skills  and  concepts. 

Consider  the  pace  of  the  learning  activity  and  the  needs  of  the  students. 

□ Consider  ways  to  change  the  pace  and  allow  students  to  focus  on  the  task  for  more  condensed 
periods  of  time,  if  necessary. 

□ Prepare  an  assignment  summary  with  task  increments  and  time  line  to  guide  students’  completion 
of  the  assignment.  Provide  time  warnings  for  task  completion. 

□ Extend  deadlines  for  those  students  who  require  more  time  to  complete  assignments. 
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Year  Plan 


Grade 

sfs):  School  Year:  Teacher(s): 

September 

October 

November 

December 

January 

Unit(s) 

Specific  Outcomes 

Major  Teaching  and  Learning 
Activities 

Resources 

Assessment  and 
Evaluation 
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Year  Plan 


Grad< 

sfs):  School  Year:  Teacher(s): 

February 

March 

April 

May 

June 

Unit(s) 

Specific  Outcomes 

Major  Teaching  and  Learning 
Activities 

Resources 

Assessment  and 
Evaluation 
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Unit  Plan  Overview 


Unit  Plan  A 


Grade(s):  Unit  Focus: 

Teacher(s): 

Outcomes: 

+ Applications 
+ Language  Competence 
+ Community  Membership 
+ Strategies 

Possible  Student  Learning  Strategies: 

Teaching  and  Learning  Activities: 

Resources: 

Planning  for  Diversity: 

Assessment 

and  Evaluation: 
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Unit  Plan  B 


Day 

Outcomes 

Teaching  and  Learning  Activities 

Resources 

Planning  for  Diversity 

Assessment/Evaluation 

1 

2 

3 

4 

5 

6 

Unit  Plan  C 
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Lesson  Plan  A 


Lesson  Title: 

Date  and  Class: 

Outcomes  Addressed: 

Applications: 

Language  Competence: 

Community  Membership: 

Strategies: 

Possible  Student  Learning  Strategies: 

Materials  Required: 


Teaching  and  Learning  Activities: 


Differentiation  of  Instruction: 


Opportunity  for  Assessment: 
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Lesson  Plan  B 


Lesson  Title: 

Date: 

Class: 

Outcomes 

+ Applications 

+ Language  Competence 

+ Community  Membership 

+ Strategies 

Possible  Student  Learning 
Strategies: 

Lesson  Description 

Differentiation  of 
Instruction 

□ yesD  not  necessary 

If  yes,  description: 

Assessment 

Materials 
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How  “Listener-friendly”  Is  My  Instruction? 


Review  the  strategies  below  and  mark  the  column  that  best  fits  your  current  practice  for 
helping  students  focus  on  what  is  important  in  the  learning  activity. 


• I reduce  distractions  for  my  students;  e.g.,  close  the  door,  move  students 
near  the  front  and  away  from  windows. 

• I communicate  clearly  what  my  expectations  of  the  students  are  during  the 
class. 

• I provide  students  with  some  form  of  an  advanced  organizer  at  the 
beginning  of  class  to  alert  them  to  what  will  be  addressed  in  the  learning 
activity. 

• I consistently  review  and  encourage  recall  of  previously  presented 
information;  e.g.,  summarizing,  asking  questions,  allowing  time  to  review 
previous  notes  and  handouts. 

• I use  cue  words  and  phrases  to  signal  important  information;  e.g.,  In 
summary  ...,  Note  the  following  ...,  Pay  attention  to  ...,  Record  this 
important  fact ...,  This  is  important ...,  Listen  carefully. 

• I use  transitional  phrases  to  cue  and  signal  the  organization  of  information; 
e.g.,  first,  second,  third;  next;  before/after;  finally. 

• I highlight  important  information  by  using  bold,  italics  and  different-coloured 
text. 

• I vary  my  volume,  tone  of  voice  and  rate  of  speech  to  emphasize  important 
ideas  and  concepts. 

• I present  information  in  many  different  ways;  e.g.,  discussion,  video,  audio, 
small  group  assignments,  transparencies,  slide  show  presentations. 

• I repeat  important  ideas  and  concepts  by  rephrasing  and  using  multiple 
examples. 

• I write  important  ideas,  key  concepts  and  vocabulary  on  the  board  or 
overhead  transparency. 

• I use  visual  aids  and  objects  to  support  the  concepts  and  information  that 
are  presented;  e.g.,  pictures,  diagrams,  maps,  manipulatives,  graphic 
organizers,  overhead  projector. 

• I provide  examples  and  nonexamples  of  concepts. 

• I frequently  check  for  understanding;  e.g.,  ask  questions  during  the  class, 
encourage  students  to  ask  questions  during  and  after  a presentation, 
encourage  students  to  relate  new  information  to  old. 

• I provide  students  with  opportunities  to  discuss  concepts  with  a partner  or 
small  group. 

• I provide  students  with  opportunities  to  work  with  and/or  practise  new  skills 
and  concepts. 

• I allow  time  for  reflection  at  the  end  of  the  class;  e.g.,  review  important 
ideas,  summarize,  ask  questions,  self-evaluate. 

• I briefly  review  the  important  concepts  at  the  end  of  the  class  and  preview 
what  will  be  happening  next  class. 


Yes 

Not 

Yet 

O 

o 

O 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

Adapted  from  Anne  Price,  "Listen  Up"  handout  (Calgary,  AB:  Calgary  Learning  Centre,  1995).  Adapted  with  permission 
from  Calgary  Learning  Centre. 
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Examples  of  General  Accommodations 


Methods  of  Instruction 

□ Vary  amountof 
material  to  be 
learned. 

□ Varyamountof 
material  to  be 
practised. 

□ Vary  time  for 
practice  activities 

□ Use  advance 
organizers. 

□ Cue  student  to  stay 
on  task;  e.g., 
private  signa  I. 

□ Facilitate  student 
cueing  (student 
providing  cues  to 
the  teacher). 

□ Repeat  directionsor 
have  student 
repeat  directions 

□ Shorten  directions 

□ Pair  written 
instructions  with  oral 
instructions. 

□ Use  computer- 
assisted  instruction. 

□ Use  visual  a id  sin 
lesson  presentation. 

Other 

Task/Response 

□ Reduce  or 
substitute  required 
assignments. 

□ Adjust  level  of  in- 
class  assignments  to 
academic  level. 

□ Break  long-term 
assignments  into 
shorter  tasks. 

□ Adjust  amount  of 
copying. 

□ Use  strategies  to 
enha nee  recall; 
e.g.,  cues,  cloze. 


Task/Response  (cont'd) 

□ Provide  student  with 
a copy  of  notes. 

□ Accept  dictated  or 
parent-assisted 
homework 
assignments. 

□ Provide  extra 
assignment  time. 

□ Permit  student  to 
print. 

□ Provide  a student 
buddy  for  reading. 

Other 

Materials 

□ Modify  text 
materia  ls(add, 
adapt  or  substitute). 

□ Make  materials 
self-correcting. 

□ Highlight  important 
conceptsand 
information  and/or 
passages. 

□ Use  a desktop  easel 
orslantboard  to 
raise  reading 
materia  Is. 

□ Prepare  recordings 
of  reading/textbook 
materia  Is. 

□ Provide  an  extra 
textbookforhome 
use. 

□ Allow  use  of 
personal  word  lists, 
c ue  c a rd  s. 

□ Increase  use  of 
pictures,  diagrams, 
concrete 
manipulators. 

□ Break  materia  Is  into 
sma  Her  task  units. 


Materials  (cont'd) 

□ Increase  print  size  in 
photocopying. 

□ Use  daily  homework 
assignment  book. 

Other 

Organization  for 

Instruction 

The  student  works  best: 

□ in  large  group 
instruction 

□ in  small  group 
instruction 

□ when  placed 
beside  an 
independent 
learner 

□ with  individual 
instruction 

□ with  peertutoring 

□ with  cross-aged 
tutoring 

□ using  independent 
self-instructional 
materia  Is 

□ in  learning  centres 

□ with  preferential 
seating 

□ with  allowances  for 
mobility 

□ in  a quiet  space 
within  the 
classroom. 

Other 

Reinforcement  Systems 

□ Provide  immediate 
reinforcement. 

□ Give  verbal  praise 
for  positive 
behaviour. 

□ Use  tangible 
reinforcers. 

□ Send  notes  home. 

□ Complete  progress 
c ha  its. 


Reinforcement  Systems 

(cont’d) 

□ Allow  special 
activities. 

□ Instruct  student  in 
self-monitoring;  e.g., 
following  directions, 
ra  ising  ha  nd  to  ta  Ik. 

Other 

Assessment  and  Testing 

□ Adjust  the  test 
appearance;  e.g., 
margins,  spac ing. 

□ Adjust  the  test 
design  (T/F,  multiple 
choice,  matching). 

□ Adjust  to  recall  with 
cues,  cloze,  word 
lists. 

□ Va  ry  test 
administration 
(group/ individual, 
open  book, 
make-up  tests). 

□ Audio  record  test 
questions. 

□ Select  itemsspecific 
to  ability  levels. 

□ Vary  a mount  to  be 
tested. 

□ Give  extra  test  time. 

□ Adjust  readability  of 
test. 

□ Allow  recorded 
reports  for  essays 

a nd/or  long  answers. 

□ Read  test  questions. 

□ Allow  use  of  a scribe 
ora  reader. 

□ Allow  oral 
examinations. 

Other 
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Examples  of  Instructional  Accommodations 


Reading  Difficulties 

Written  Expression 
Difficulties 

Attention  Difficulties 

Memory 

Difficulties 

Fine  and  Gross  Motor 
Difficulties 

O Use  less 

difficult/altemative 
reading  material. 

O Reduce  amount  of 
reading  required. 

O Allow  alternative 
methods  of  data 
collection  (audio 
recorders,  dictation, 
interviews,  fact 
sheets). 

O Set  time  limits  for 
specific  task 
completion. 

O Enlarge  text  of 
worksheets  and 
reading  material. 

O Extend  time  to 
complete  tests  and 
assignments. 

O Use  large  print  editions 
of  tests. 

O Read  test  items  a loud 
to  student. 

O Read  standard 
directions  several 
times  at  start  of  exam. 

O Audio  record 
directions. 

O Use  a ssistive 

technology  (optical 
character  recognition 
system,  bookson 
tape/CD,  screen 
readers). 

O Reduce  volume  of  work. 

O Break  long-term 
assignments  into 
manageable  tasks. 

O Extend  time  for 

completing  assignments. 

O Offeraltemative 
assignments. 

O Allow  student  to  work  on 
homework  while  at 
school. 

O Allow  alternative  methods 
of  data  collection  (audio 
recorders,  dictation, 
interviews,  fact  sheets). 

O Permit  use  of  scribe  or 
audio  recorder  for 
answers  (student  should 
include  specific 
instructionsabout 
punctuation  and 
paragraphing). 

O Waive  spelling, 
punctuation  and 
paragraphing 
requirements. 

O Accept  keyword 
responses  instead  of 
complete  sentences. 

O Use  assistive  technology 
(word  processor,  spell- 
checkdevice,  grammar- 
check  device,  text-to- 
speech  software). 

O Provide  alternative  seating: 

— nearteacher 

— facing  teacher 

— atfront  of  class,  between  well-focused 
students,  a way  from  distractions. 

O Provide  additional  orpersonal  workspace 
(quietarea  forstudy,  extra  seatortable, 
"time-out"  spot,  study  carrels). 

O Permit  movement  during  class  activities 
and  testing  sessions. 

O Provide  directions  in  written  form: 

— onboard 

— on  worksheets 

— copied  in  assignment  book  by  student. 
O Set  time  limits  for  specific  task  completion. 

O Extend  time  to  complete  tests  and 
assignments. 

O Allow  studentto  take  breaksduring  tests. 

O Use  multiple  testing  sessions  for  longer  tests. 

O Use  place  markers,  special  paper,  graph 
paperorwriting  templatesto  allow  student 
to  maintain  position  and  focusattention 
better. 

O Provide  cues;  e.g.,  arrows,  stop  signson 
worksheets  and  tests. 

O Provide  a quiet,  distraction -free  area  for 
testing. 

O Allow  studentto  wearnoise  bufferdevice 
such  ashead  phones  to  screen  out 
distracting  sounds. 

O Provide  checklists  for  long,  detailed 
assignments. 

O Provide  a written 
outline. 

O Provide 
directions  in 
written  form  (on 
board,  on 
worksheets, 
copied  in 
assignment  book 
by  student). 

O Provide  a 

specific  process 
fortuming  in 
completed 
assignments. 

O Provide 
checklists  for 
long,  detailed 
assignments. 

O Read  and 
d isc  uss  sta  nd  a rd 
directions 
several  times  at 
start  of 
examination. 

O Provide  cues, 
e.g.,  arrows,  stop 
signs,  on 
worksheets  and 
tests. 

O Allow  student  to 
use  reference 
a ids  (dictionary, 
word  processor, 
vocabulary  cue 
card). 

O Use  assistive  and  adaptive 
devices: 

— pencil  orpen  adapted 
in  size  orgrip  diameter 

— alternative  keyboards 

— portable  word 
processor. 

O Set  realistic  and  mutually 
agreed-upon 
expectations  for  neatness. 

O Reduce  oreliminate  the 
need  to  copy  from  a text 
orboard;  e.g., 

— provide  copiesof 
notes 

— permit  student  to 
photocopy  a peeks 
notes 

— provide  carbon/NCR 
paperto  a peerto 
copy  notes. 

O Extend  time  to  complete 
tests  and  assignments. 

O Alterthe  size,  shape  or 
location  of  the  space 
provided  foranswers. 

O Accept  keyword 
responses  instead  of 
complete  sentences. 

O Allow  student  to  type 
answersorto  answer 
orally  instead  of  in  writing. 

Adapted  with  permission  from  Calgary  Learning  Centre  (Calgary,  Alberta,  2002), 


Examples  of  Assessment  Accommodations 


Some  students  require  accommodations  to  allow  classroom  assessment  to  measure  and 
communicate  student  growth  and  achievement  clearly  and  realistically.  Some  students  will 
know  what  they  need  to  demonstrate  their  knowledge  in  the  classroom  and  in  testing  situations. 
It  is  important  to  provide  an  opportunity  for  students  and  parents  to  suggest  or  respond  to 
proposed  assessment  accommodations. 

Sample  assessment  accommodations  include: 

□ allowing  extended  time 

□ allowing  breaksduring  the  test 

□ reducing  the  numberof  questions 

□ breaking  a test  into  partsand  administering  them  at  separate  times 

□ providing  an  audio-recorded  test  and  making  students  aware  that  they  may  listen  to  part  or 
all  of  the  recording  more  than  once 

□ providing  a readerora  scribe 

□ providing  an  opportunity  to  record  answers 

□ providing  more  detailed  instructions  and  confirming  the  student's  understanding  of  the  test 
process 

□ administering  the  test  in  a small-group  setting  orto  an  individual  student 

□ administering  the  test  in  a separate  room,  free  from  distractions 

□ providing  noise  buffers;  e.g.,  headphones 

□ adjusting  the  test  appearance;  e.g.,  margins,  spacing 

□ adjusting  the  test  design  (true/false,  multiple  choice,  matching) 

□ adjusting  the  readability  of  the  test 

□ allowing  alternative  formats  such  aswebsorkey  points  in  place  of  essays  or  long  answers 

□ reading  test  questions 

□ allowing  use  of  a scribe  ora  reader 

□ allowing  oral  examinations 

□ allowing  students  to  practise  taking  similartest  questions. 


C-16 

2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Sample  Text  Forms 


Written  Texts 

• advertisements 

• biognaphiesand  autobiographies 

• brochures,  pamphletsand  leaflets 

• catalogues 

• dictionaries  and  grammar  references 

• encyclopedia  entries 

• folktalesand  legends 

• forms 

• graffiti 

• instructions  and  other"how-to"  texts 

• invitations 

• joumalsand  logs 

• labelsand  packaging 

• letters(businessand  personal) 

• lists,  notesand  personal  messages 

• maps 

• menus 

• newspaperand  magazine  articles 

• plays,  screenplays 

• poetry 

• programs 

• questionnaires 

• recipes 

• reports 

• manuals 

• short  stories  and  novels 

• signs,  noticesand  announcements 

• stories 

• textbook  articles 

• tickets,  timetables  and  schedules 

• banners 

• book  jackets 

• booklets 

• cartoons 

• comic  strips 

• bulletin  boards 

• posters 

• almanacs 

• atlases 

• choral  readings 

• codes 

• collages 

• greeting  cards 

• graphic  organizers 

• research  projects 

• picture  books 

• storyboards 

• e-mail 


Oral  Texts 

• advertisementsorannouncements 

• ceremonies  (religious and  secular) 

• inte  rp  retive  d ia  log  ues 

• formal  and  informal  conversations 

• interviews 

• telephone  messages 

• oral  stories  and  histories 

• playsand  other  performances 

• oral  reportsand  presentations 

• songsand  hymns 

• telephone  conversations 

• storytelling 

• speeches 

• rhymes,  poetry 

Multimedia  Texts 

• computerand  board  games 

• movies  and  films 

• slide/tape/video  presentations 

• television  programs 

• Web  sites 

• CD-ROM,  multimedia  projector 

• digital  slide  shows 

• chatrooms 

• blogs 
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Alternative  Learning  Activities  Menu 


Name: Date: 

Complete  three  activities  to  create  a horizontal,  vertical  or  straight  line.  If  you  choose 
to  use  the  "Your  Idea"  box,  you  must  first  have  your  activity  approved  by  your  teacher. 

I have  had  my  idea  approved  bymyteachen  Yes/No  Teacher  Initials 


I agree  to  complete  all  three  activitiesby (date) 


DEMONSTRATE 

PLAN 

INTERVIEW 

RESEARCH 

YOUR  IDEA 

SURVEY 

DISPLAY 

CREATE 

EVALUATE 
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Sample  Independent  Study  Agreement 


Name: 


Grade: 


Date: 


Thisisa  contract  between  you  and  yourteacher.  By  writing  your  initials  on  each  ofthe 
blanks  beside  the  statements,  you  agree  to  follow  these  conditions.  If  you  do  not  meet 
the  conditionsset  in  this  contract,  you  will  have  to  return  to  the  classand  yourproject 
will  be  discontinued  immediately. 

Read  each  statement  below  and  write  yourinitialsbeside  it  to  show  your  understanding 
and  agreement. 

Learning  Conditions 

I will  complete  all  alternative  learning  activities  in  my  Independent  Study 

Agreement  by (date). 

I will  prepare  forand  complete  the  unit's  assessment  atthe  same  time  asthe 

rest  ofthe  class. 

I will  participate  in  whole-classactivitiesasthe  teacherassignsthem. 

I will  keep  a daily  log  of  my  progress  in  my  Learning  Log. 

I will  share  what  I have  learned  from  my  independent  study  with  the  class  in  an 

interesting  way.  I will  prepare  a brief  presentation  of  five  to  seven  minutes  and 
make  sure  that  I include  some  kind  of  a visual  aid;  e.g.,  poster,  picture,  digital 
slide  show. 

Working  Conditions 

I will  check  in  with  the  teacheratthe  beginning  and  end  of  each  classperiod. 

I will  workon  my  chosen  topic  forthe  entire  classperiod  on  the  days  my 

teacher  assigns. 

I will  not  botheranyone  orcall  attention  to  the  factthat  I am  doing  different 

work  than  others  in  the  class. 

Student’s  Signature:  

Teacher’s  Signature:  


Sample  Independent  Study  Agreement:  Excerpted  from  Teaching  Gifted  Kids  in  the  Regular  Classroom:  Strategies  and 
Techniques  Every  Teacher  Can  Use  to  Meet  the  Academic  Needs  of  the  Gifted  and  Talented  (Revised,  Expanded, 
Updated  Edition)  (p.  75)  by  Susan  Winebrenner,  copyright  ©2001.  Used  with  permission  of  Free  Spirit  Publishing  Inc., 
Minneapolis,  MN;  800-735-7323;  www.freespirit.com.  All  rights  reserved. 
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Group  Roles  Organizer 


Fill  in  one  or  more  namesforthe  roles  below  before  beginning  yourgroup  work. 


Checker: 

Timekeeper: 

Questioner: 

Recorder: 

Reporter: 

Encourager: 

Materials  Manager: 

Observer: 

Other: 

Group  Roles  Organizer 

Fill  in  one  or  more  namesforthe  roles  below  before  beginning  yourgroup  work. 


Checker: 

Timekeeper: 

Questioner: 

Recorder: 

Reporter: 

Encourager: 

Materials  Manager: 

Observer: 

Other: 
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Sample  List  of  Learning  Strategies 


Language  Learning  Strategies 
Cognitive  Language  Learning  Strategies 

□ listen  attentively 

□ perform  actionsto  match  the  wordsof  a song,  story  orrhyme 

□ leam  short  rhymesorsongs,  incorporating  new  vocabulary  orsentence  patterns 

□ imitate  soundsand  intonation  patterns 

□ memorize  new  wordsby  repeating  them  silently  or  a loud 

□ seekthe  precise  term  to  express  meaning 

□ repeat  words  or  phrases  in  the  course  of  performing  a language  task 

□ make  personal  dictionaries 

□ experiment  with  various  elements  of  the  language 

□ use  mental  imagesto  remember  new  information 

□ group  togethersetsof  things— vocabulary,  structures— with  similar  characteristics 

□ identify  similarities  and  differences  between  aspects  of  Cree  and  your  own  language(s) 

□ look  for  patterns  and  relationships 

□ use  previously  acquired  knowledge  to  facilitate  a learning  task 

□ associate  new  words  or  expressions  with  fa  milia  rones,  either  in  Cree  or  in  your  own 
language(s) 

□ find  information,  using  reference  materialssuch  asdictionaries,  textbooksand  grammars 

□ use  available  technological  aidsto  support  language  learning 

□ use  word  maps,  mind  maps,  diagrams,  charts  or  other  graphic  re  presentations  to  make 
information  easierto  understand  and  remember 

□ place  new  words  or  expressions  in  a context  to  make  them  easierto  remember 

□ use  induction  to  generate  rulesgoveming  language  use 

□ seekopportunitiesoutside  of  classto  practise  and  observe 

□ perceive  and  note  down  unknown  wordsand  expressions,  noting  also  theircontext  and 
function 

Metacognitive  Language  Learning  Strategies 

□ checkcopied  writing  foraccuracy 

□ make  choices  a bout  how  you  leam 

□ rehearse  orrole-play  language 

□ decide  in  advance  to  attend  to  the  learning  task 

□ reflect  on  learning  taskswith  the  guidance  of  the  teacher 

□ make  a plan  in  advance  about  how  to  approach  a language  learning  task 

□ reflect  on  the  listening,  speaking,  reading  and  writing  process 

□ decide  in  advance  to  attend  to  specific  aspectsof  input 

□ listen  or  read  for  key  words 

□ evaluate  yourperformance  orcomprehension  atthe  end  of  a task 

□ keep  a learning  log 
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□ experience  various  methods  of  language  acquisition  and  identify  one  ormore 
considered  to  be  particularly  useful  personally 

□ be  aware  of  the  potential  of  learning  through  direct  exposure  to  the  language 

□ know  how  strategies  may  enable  coping  with  texts  containing  unknown  elements 

□ identify  problems  that  might  hinder  successful  completion  of  a task  and  seek  solutions 

□ monitoryourspeech  and  writing  to  check  for  persistent  errors 

□ be  aware  of  your  strengths  and  weaknesses,  identify  yourneedsand  goals,  and  organize 
strategiesand  procedunesaccordingly 

Social/Affective  Language  Learning  Strategies 

□ initiate  ormaintain  interaction  with  others 

□ participate  in  shared  reading  experiences 

□ seek  the  assistance  of  a friend  to  interpret  a text 

□ reread  fa  miliar  self-chosen  textsto  enhance  understanding  and  enjoyment 

□ work  cooperatively  with  peers  in  small  groups 

□ understand  that  making  mistakes  is  a natural  part  of  language  learning 

□ experiment  with  various formsof  expression  and  note  theiracceptance  or 
nonacceptance  by  more  experienced  speakers 

□ participate  actively  in  brainstorming  and  conferencing  asprewriting  and  postwriting 
exercises 

□ use  self-talkto  feel  competent  to  do  the  task 

□ be  willing  to  take  risksand  to  try  unfa miliartasks and  approaches 

□ repeat  new  wordsand  expressionsoccurring  in  yourconversations,  and  make  use  of 
these  new  wordsand  expressionsassoon  asappropriate 

□ reduce  anxiety  by  using  mental  techniques  such  aspositive  self-talk  or  humour 

□ workwith  othersto  solve  problemsand  getfeedbackon  tasks 

□ provide  personal  motivation  by  arranging  yourown  rewardswhen  successful 

Language  Use  Strategies 
Interactive  Language  Use  Strategies 

□ use  wordsfrom  yourfirst  language  to  get  meaning  across;  e.g.,  use  a literal  translation  of 
a phrase  in  the  first  language,  use  a first  language  word  but  pronounce  itasin  Cnee 

□ acknowledge  being  spoken  to 

□ interpret  and  use  a variety  of  nonverbal  cuesto  communicate 

□ indicate  lackof  understanding  verbally  or  nonverbally 

□ ask  for  clarification  or  repetition  when  you  do  not  understand 

□ use  otherspeakeis'  wordsin  subsequent  conversations 

□ assessfeedbackfrom  a conversation  partnerto  recognize  when  a message  hasnot 
been  understood 

□ start  again,  using  a different  tactic,  when  communication  breaksdown 

□ use  a simple  word  similarto  the  concept  to  convey  and  invite  correction 

□ invite  othe  rs  into  the  d isc  ussio  n 

□ ask  for  confirmation  that  a form  used  iscorrect 
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□ use  a range  of  fillers,  hesitation  devicesand  gambits  to  sustain  conversations 

□ use  circumlocution  to  compensate  forlackof  vocabulary 

□ repeat  part  of  what  someone  hassaid  to  confirm  mutual  understanding 

□ summarize  the  point  reached  in  a discussion  to  help  foe  us  the  talk 

□ askfollow-up  questionsto  checkforunderstanding 

□ use  suitable  phrases  to  intervene  in  a discussion 

□ self-correct  if  errors  lead  to  misunderstandings 

Interpretive  Language  Use  Strategies 

□ use  gestures,  intonation  and  visual  sup  ports  to  aid  comprehension 

□ make  connections  between  textson  the  one  hand  and  prior  knowledge  and  personal 
experience  on  the  other 

□ use  illustrations  to  aid  reading  comprehension 

□ determine  the  purpose  of  listening 

□ listen  orlookforkey  words 

□ listen  selectively  based  on  purpose 

□ make  predictionsaboutwhatyou  expeetto  hearorread  based  on  prior  knowledge  and 
personal  experience 

□ use  knowledge  of  the  sound-symbol  system  to  aid  reading  comprehension 

□ inferprobable  meaningsof  unknown  wordsorexpressionsfrom  contextual  clues 

□ prepare  questionsora  guide  to  note  information  found  in  a text 

□ use  key  content  wordsordiscourse  markers  to  follow  an  extended  text 

□ reread  several  times  to  understand  complexideas 

□ summarize  information  gathered 

□ assess  your  information  needsbefore  listening,  viewing  orreading 

□ use  skimming  and  scanning  to  locate  key  information  in  texts 

Productive  Language  Use  Strategies 

□ mimic  what  the  teachersays 

□ use  nonverbal  meansto  communicate 

□ copy  what  otherssay  orwrite 

□ use  wordsthat  are  visible  in  the  immediate  environment 

□ use  resourcesto  increase  vocabulary 

□ use  fa  miliar  repetitive  pattemsfrom  stories,  songs,  rhymesormedia 

□ use  illustrations  to  provide  detail  when  producing  your  own  texts 

□ use  varioustechniquesto  explore  ideasatthe  planning  stage,  such  as  brainstorming  or 
keeping  a notebookorlog  of  ideas 

□ use  knowledge  of  sentence  patterns  to  form  new  sentences 

□ be  aware  of  and  use  the  stepsofthe  writing  process:  prewriting  (gathering  ideas, 
planning  the  text,  researching,  organizing  the  text),  writing,  revision  (rereading,  moving 
piecesof  text,  rewriting  piecesof  text),  correction  (grammar,  spelling,  punctuation), 
publication  (reprinting,  adding  illustrations,  binding) 

□ use  a variety  of  resourcesto  correct  texts 

□ take  noteswhen  reading  orlistening  to  assist  in  producing  yourown  text 

□ proofread  and  edit  the  final  version  of  a text 
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□ use  circumlocution  and  definition  to  compensate  forgapsin  vocabulary 

□ apply  grammar  rules  to  improve  accuracy  atthe  correction  stage 

□ compensate  foravoiding  difficult  structuresby  rephrasing 

General  Learning  Strategies 
Cognitive  General  Learning  Strategies 

□ classify  objectsand  ideasaccording  to  their  attributes;  e.g.,  red  objectsand  blue 
objects,  or  animals  that  eat  meat  and  animals  that  eat  plants 

□ use  models 

□ connect  what  isalready  known  with  what  isbeing  learned 

□ experiment  with,  and  concentrate  on,  one  thing  at  a time 

□ focuson  and  complete  learning  tasks 

□ write  down  key  words  and  concepts  in  abbreviated  form 

□ use  mental  imagesto  remembernew  information 

□ distinguish  between  fact  and  opinion  when  using  a variety  of  sourcesof  information 

□ formulate  key  questionsto  guide  research 

□ make  inferences,  and  identify  and  justify  the  evidence  on  which  these  inferencesare 
based 

□ use  word  maps,  mind  maps,  diagrams,  chartsorothergraphic  re  presentations  to  make 
information  easierto  understand  and  remember 

□ seek  information  through  a network  of  sources,  including  libraries,  the  Internet,  individuals 
and  agencies 

□ use  previously  acquired  knowledge  orskillsto  assist  with  a new  learning  task 

Metacognitive  General  Learning  Strategies 

□ reflect  on  learning  taskswith  the  guidance  of  the  teacher 

□ choose  from  among  learning  options 

□ disc  over  how  youreffortscan  affect  learning 

□ reflect  upon  yourthinking  processesand  how  you  learn 

□ decide  in  advance  to  attend  to  the  learning  task 

□ divide  an  overall  learning  task  into  a numberof  subtasks 

□ make  a plan  in  advance  about  how  to  approach  a task 

□ identify  your  needs  and  interests 

□ manage  your  physic  a I working  environment 

□ keep  a learning  journal,  such  as  a diary  ora  log 

□ develop  criteria  forevaluating  your  work 

□ work  with  others  to  monitoryour  learning 

□ take  responsibility forplanning,  monitoring  and  evaluating  learning  experiences 


C-24 

2009 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Social/Affective  General  Learning  Strategies 


□ watch  others'  actionsand  copy  them 

□ seek  help  from  others 

□ follow  yournatural  curiosity  and  intrinsic  motivation  to  learn 

□ participate  in  cooperative  group  learning  tasks 

□ choose  learning  activities  that  enhance  understanding  and  enjoyment 

□ be  encouraged  to  try,  even  though  mistakes  might  be  made 

□ take  part  in  group  decision-making  processes 

□ use  support  strategiesto  help  peers  persevere  at  learning  tasks 

□ take  part  in  group  problem-solving  processes 

□ use  self-talk  to  feel  competent  to  do  the  task 

□ be  willing  to  take  risks  and  to  try  unfa  miliar  tasks  and  approaches 

□ monitor  your  level  of  anxiety  about  learning  tasksand  take  measuresto  lowerit  if 
necessary 

□ use  social  interaction  skills  to  enhance  group  learning  activities 
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Origami  Finger  Game  Folding  Directions 


1. 


Fold  color  side  down  on 
both  diagonals.  Unfold 


2.  Fold  all  four  corners  to  center 


to  center 


Fold  paper  in  half 
and  unfold 


6. 


Fold  in  half  from  top  to 
bottom.  Do  not  unfold. 


7. 


Slide  thumbs  and  forefingers  under  the  squares  and  move  the 
Origami  Finger  Game  back  and  forth  to  play. 


Reproduced  with  permission  from  Yasutomo  and  Company,  "Fortune  Teller,"  Yasutomo  Projects  & Ideas,  2006, 
http://www.yasutomo.com/project/fortuneteller.html  (Accessed  December  11,  2008). 
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Appendix  D:  Graphic  Organizers 


How  I Contribute  to  Group  Work D-2 

How  I Can  Help  My  Group  D-3 

Activity  Reflection  D-4 

Collecting  MyThoughts D-5 

How  to  Use  KWL  C ha  rts D-6 

KWL  Chart D-7 

How  to  Use  a Brainstorming  Web  D-8 

Brainstorming  Web  D-9 

Idea  Builder D-10 

How  to  Create  a Mind  Map D-ll 

Sample  Mind  Map  D-12 

How  to  Use  Venn  Diagrams D-13 

Venn  Diagram  D-14 

Five  Senses  Wheel  D-15 

Triple  T-c hart D-16 

Y-chart  D-17 

Five  Wsand  HI  D-18 

A Day  in  the  Ufe  D-19 

How  to  Use  PM  I C ha  rts D-20 

PM  I Chart D-21 

What  I Have,  What  I Need  D-22 

Making  a Decision  D-23 

IDEA  Decision  Maker D-24 

Consider  the  Alternatives  D-25 

Influenceson  Decision  Making  D-26 

Goal-setting  Organizer  1 D-27 

Goal-setting  Organizer 2 D-28 

Goal-setting  Organizer 3 D-29 

Goal-setting  Organizer 4 D-30 
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How  I Contribute  to  Group  Work 


My  role  in  this  group  is 


I do  my  job  by: 


I say  things  like: 


The  most  challenging  part  of  this  job  is 

The  best  part  of  this  job  is 

I would  rate  my  performance  in  the  role  of 
as 


Reproduced  from  Alberta  Learning,  Kindergarten  to  Grade  9 Health  and  Life  Skills  Guide  to  Implementation  (Edmonton, 
AB:  Alberta  Learning,  2002),  p.  C. 31. 
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How  I Can  Help  My  Group 


Name: Date: 

During  group  work,  when  someone: 

☆ keeps  interrupting,  I feel 

I can  help  make  this  situation  better  by 

☆ argues,  I feel 

I can  help  make  this  situation  better  by 

☆ puts  down  others,  I feel 

I can  help  make  this  situation  better  by 

complains,  I feel 

I can  help  make  this  situation  better  by 

☆ fools  a round,  I feel 

I can  help  make  this  situation  better  by 

☆ bossesothersaround,  I feel 

I can  help  make  this  situation  better  by 

☆ doesn't  listen  to  others,  I feel 

I can  help  make  this  situation  better  by 

☆ is  off-topic,  I feel 

I can  help  make  this  situation  better  by 

☆ is  very  quiet,  I feel 

I can  help  make  this  situation  better  by 

Reproduced  from  Alberta  Learning,  Kindergarten  to  Grade  9 Health  and  Life  Skills  Guide  to  Implementation  (Edmonton, 
AB:  Alberta  Learning,  2002),  p.  C.33. 
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Activity  Reflection 


Name:  _ 
Date:  _ 
Activity: 


What  did  1 (we)  do? 

What  were  the  results? 

What  could  we  do  now? 

What  are  the  most  important  things  1 learned  from  this  a c tivity? 

How  could  1 use  the  new  information  and  skills  from  this  activity  in  the  future? 

Adapted  with  permission  from  Eric  Maclnnis,  Ross  MacDonald  and  Lynn  Scott,  Controversy  as  a Teaching  Tool  (Rocky 
Mountain  House,  AB:  ParksCanada,  1997),  pp.  74,  75. 
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Collecting  Mylhoughts 


Name: 


Date: 


Here  is  everything  I know  about 


Here  are  some  pictures  of 


Here  are  some  questions  I have: 
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Howto  Use  KWL Charts 


Step  1 


Think  about  what  you  already  KNOW  about  your  topic.  List  those 
facts  in  the  first  column. 


Forexample,  ifyourtopic  is"How  ITalkto  Others  in  a New  Language,"  you  may  come 
up  with  these  ideas. 


What  1 know 

What  1 want  to  find  out 

What  1 have  learned 

• Can  use  hand  gestures 
and  facial  expressions 
to  help  the  other 
person  understand. 

• Don't  be  afraid  to 
make  mistakes! 

Step  2 


Think  of  the  kinds  of  information  you  WANT  to  find  out.  List  specific 
questions  in  the  second  column. 


What  1 know 

What  1 want  to  find  out 

What  1 have  learned 

• Can  use  hand  gestures 
and  facial  expressions 
to  help  the  other 
person  understand. 

• Don't  be  afraid  to 
make  mistakes! 

• What  do  1 do  if  1 don't 
know  how  to  say  a 
word? 

• What  do  1 do  if  1 don't 
understand  whatthe 
otherperson  is  saying? 

Step  3 


LEARN  the  answers  to  your  questions.  List  that  information,  and 
anything  else  that  you  learn  about  your  topic,  in  the  third  column. 


MS  Word  allowsyou  to  create  yourown  chart  electronically  using 
the  options  in  the  Table  menu. 
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KWLChart 


Name: Date: 


How  to  Use  a Brainstorming  Web 


Identify  yourtopic  and  use  it  asthe  title.  Write  it  in  the  centre  of  yourweb. 


Identify  categories  of  information  and  label  each  ofthe  outer  bubbles. 


Brainstorm  and  jot  down  ideasin  each  category. 
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Brainstorming  Web 


Name: 


Date: 
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Idea  Builder 


Reproduced  with  permission  from  Edmonton  Public  Schools,  Thinking  Tools  for  Kids:  Practical  Organizers  (Edmonton,  AB: 
Resource  Development  Services,  Edmonton  Public  Schools,  1999),  p.  178. 
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How  to  Create  a Mind  Map 


What  are  mind  maps? 

Mind  maps  are  diagrams  that  show  related  ideas  and  information  on  a topic.  They  are 
used  to  note  and  organize  ideasand  information  in  a way  that  is  meaningful  to  you. 

How  do  I create  a mind  map? 


Identify  your  to  pic  and  write  it  in  the  centre  of  the  page.  This  is  the  centre 
ofyourmind  map. 

As  you  think  of  a subtopic  related  to  your  main  topic,  write  it  next  to  the 
centre  and  connect  it  with  a line.  Use  different  co  lours  or  styles  of  writing 
foryourdifferent  subtopics. 

Add  information  and  ideasto  the  subtopics asyou  think  ofthem  and 
connectthem  in  meaningful  ways.  Include  ideasand  information,  such 
as: 

• examplesfrom  yourown  experience 

• things  you  have  read  or  heard 

• questionsyou  wantto  answer 

• feelingsyou  have 

• sketches. 


Step  4 


Review  the  ideasand  information  you  have  written  down  and  use  circles, 
othershapesand/orcoloursto  connect  or  group  things. 


You  can  use  mind  maps  for  many  things,  such  as: 

• collecting  ideas,  information  and  questions  to  guide  your  research 

• reflecting  on  a presentation,  group  discussion,  story,  movie  ortelevision  show 

• collecting  ideasfora  story,  poem,  role-play  or  skit. 
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Sample  Mind  Map 
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iVi 

Cov>v^vVvi-e  c 
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^-e^V-rS 
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In  this  sample,  the  student  circled  all  the  questions  she  had  so  thatshe  could  use  them 
in  an  inquiiy;  e.g.,  "What  I want  to  find  out"  in  a KWL  chart. 
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How  to  Use  Venn  Diagrams 
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Venn  Diagram 


Name: 


Date: 


Five  Senses  Wheel 


Name: 


Date: 
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Triple  T-chart 


Name: 


Date: 


Title/Topic: 


Looks  like: 

Sounds  like: 

Feels  like: 
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Y-chart 


Name: 


Date: 


Five  Wsand  HI 


Name: 


Date: 


Fill  in  the  chart  with  questionson  yourtopic  thatyou  want  to  find  answers  to. 


Who? 

List  questions  a bout 

people. 

What? 

List  questions  a bout 

things  and  events. 

Where? 

List  questions  a bout 

places. 

When? 

List  questions  a bout 

times  and  dates. 

Why? 

List  questions  a bout 
reasons,  causes 
and  purposes. 

How? 

List  questions  a bout 

the  way  things 
happen. 

If? 

List  questions  a bout 

things  that  might 
happen. 
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A Day  in  the  Life 


Name: 


Date: 


How  to  Use  PM  I C ha  rts 


Plus:  Think  a bout  all  the  advantagesand  good  reasons  for  making  the 
choice. 

Minus:  Think  about  all  the  disadvantages  and  the  down  side  of  making 
the  choice. 


List  any  information  that  is  neither  positive  nor  negative  as  Interesting. 


Example:  A PMI  chart  that  shows  the  advantages  and  disadvantages  of  using  the 

Internet  as  a research  tool 

Using  the  Internet  as  a Research  Tool 


Plus 

Minus 

Interesting  Information 

• There  is  a lot  of 

• If  you  do  not  know 

• Most  teenagers  know 

information. 

how  to  search  well,  it 

more  about  using  the 

can  take  a long  time 

Internet  than  adults! 

• You  can  lookat  a 

to  find  what  you 

number  of  different 

need. 

• Anybody  can  post 

sources  in  a short 

information  on  the 

period  oftime. 

• There  is  no  guarantee 

Internet.  There  are  no 

that  the  information 

rules  to  follow,  no  licenses, 

• You  can  do  your 

you  find  isaccurate 

etc. 

research  in  the 
comfort  of  your  home 

orof  good  quality. 

orclassroom. 

• The  reading  level  of 
factual  and  historical 
information  may  be 
high. 
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PM  I Chart 


Name: 


Date: 


Title: 


Plus 

Minus 

Interesting  Information 

What  I Have,  What  I Need 


Reproduced  with  permission  from  Edmonton  Public  Schools,  Thinking  Tools  for  Kids:  Practical  Organizers  (Edmonton,  AB: 
Resource  Development  Services,  Edmonton  Public  Schools,  1999),  p.  232. 
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Making  a Decision 


Issue: 


Option: 


PROS  + 


CONS- 


Feelings: 

My  new  ideas: 

My  decision: 

My  reasons  for  this 
decision: 

Adapted  with  permission  from  Eric  Maclnnis,  Ross  MacDonald  and  Lynn  Scott,  Controversy  as  a Teaching  Tool  (Rocky 
Mountain  House,  AB:  ParksCanada,  1997),  p.  61. 
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IDEA  Decision  Maker 
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Considerthe  Alternatives 


Decision-making  situation  orconflictto  be  resolved: 


■ Option: 

( \ 

Possible  consequences: 

1 

1 

^^Option: 


Option: 

3 


( \ 

Possible  consequences: 

Possible  consequences: 


h Option: 

4 — 


Possible  consequences: 


Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


D-25 

2009 


Influences  on  Decision  Making 


Questions  you  need  to  ask  to  help  you  make  this  decision 
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Goal-setting  Organizerl 


Name: Date: 


My  goal  is 


I am  choosing  thisgoal  because 


To  reach  thisgoal,  I will: 


1.  

2.  

3.  

It  will  take  me daysto  reach  my  goal.  Why  orwhy  not? 

Did  I reach  my  goal?  yes 

almost 

no  
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Goal-setting  Organized 


Date:  ! . 

1 Isyourgoal: 

m ; □ specific? 

■ □ measurable? 

1 □ achievable? 

i — i o 

Goal 

. i_i  ican^Liur 

My  goal  isto  ...  1 □ time-based? 

i 

Rationale 

1 chose  this  goal  because  ... 

Action  plan 

To  reach  this  goal,  1 will ... 

Measurement 

How  will  1 know  if  1 am  successful? 

Self-reflection 

What  would  Ido  differently? 
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Goal-setting  Organized 


Name: 


Date: 


Goal  Planning:  Start  Small 


My  long-term  goal  is 


by 


The  smaller  steps  that  will  help  me  reach  this  goal  are: 

Short-term 
Goal  C 


Short-term  Short-term 

GoalA  GoalB 


To  reach  thisgoal,  1 will: 

• 

To  reach  thisgoal,  1 will: 

• 

To  reach  thisgoal,  1 will: 

• 

• 

• 

• 

• 

• 

• 

by 

. by 

. by 

I will  know  I have  reached  my  long-term  goal  when 
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Goal-setting  Organized 


Name: 


Date: 


What  Can  Affect  Your  Goals? 
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Appendix  E:  Assessment  Blac  kline  Maste is 


Self-assessment  Checklist E-2 

Self-assessment  Rating  Scale  E-4 

Peer-assessment  Checklist E-6 

Self-assessment  Checklist  and  GoalSetting  E-8 

Long-term  Goal  Setting E-10 

Anecdotal  Notes E-12 

Observation  Checklist E-14 

Checklist  and  Comments  1 E-16 

Checklist  and  Comments 2 E-18 

Rating  Scale  1 E-20 

Rating  Scale  2 E-22 

Rating  Scale  3 E-24 

Rubric  E-26 

Rubric  and  Checklist E-28 
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Self-assessment  C hec  klist 


Neso 

Niwihowin:  Skye 

NHakihtason:  6 

Akinkesihkwan:  akimaw 
ayikiptsim 

Okiskinwahamawakan  kaskihtaw ... 

fhi 

Namoya 

talkabout  how  Cree  and  English  wordsare  sometimes 
similar 

V 

tell  when  someone  hasnot  understood  what  1 have  said 

V 

use  gesturesto  help  make  myself  understood 

s 

askforhelp  when  1 am  stuck 

V 

make  mistakes  in  Cree  and  not  get  discouraged 

check  my  workoverto  fix  mistakes 

Y 

/■ \ 

Note:  This  sample  Self-assessment  Checklist  allows  students  to  indicate  their  ability  to 
perform  various  criteria. 

V, / 
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Self-assessment  C hec  klist 


Niwihowin: 


NHakihtason: 


Akinkesihkwan: 


Okiskinwahamawakan  kaskihtaw ... 

Ihi 

Namoya 
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Self-assessment  Rating  Scale 


Niwihowin: 


Sophie 


NHakihtason: 


5 


Akinkesihkwan: 


Nistanawnesosap 
ayikipTsim 


Meskwa 

Kakac 

Nikaskihtan 

kwayask 

Nikaskihtan ... 

• tell  someone  I'm  happy 

• 

♦ 

— @ 

• 

• tell  someone  I'm  sad 

• 

• 

— @ 

• 

• tell  someone  I'm  angry 

• 

• 

— @ 

• 

• tell  someone  I'm  tired 

• 

• 

— @ 

• 

• show  someone  I'm  surprised 

• 

— @ — 

♦ 

• 

/ A 

Note:  All  criteria  in  this  sample  address  outcome  A-2.2b.  This  Self-assessment  Rating  Scale 

demonstrates  how  students  can  assess  their  performance  as  it  relates  to  particular 
outcomes.  The  teacher  decides  whether  or  not  to  follow  up  with  other  activities,  such 
as  goal  setting. 
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Self-assessment  Rating  Scale 


Niwihowin: 


Nttakihtason: 


Akinkesihkwan: 


Miboni 

Meskwa  Kakac  Nikaskihtan  kwayask 


Nikaskihtan ... 
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Peer-assessment  C hec  klist 


Niwihowin: 

Nikki 

Nftakihtason: 

6 

Newosap 

Akinkesihkwan:  akimaw 

mikisiwplsim 

Niwetatoskema  ka  n: 

J a net 

Itotamowin: 

Nikaskihtan  masinahaman 

Nikaskihtan  ta  nehiyawasinahaman ... 

Thi 

Namoya 

write  a descriptive  word  in  Cree  foreach  letterin  hername 

Y 

write  descriptive  wordsthatare  positive  and  describe  her 
well 

y 

use  a dictionary  and  the  word  walls  to  find  wordsto  use 

Y 

use  a dictionary  to  checkthe  spelling  ofthe  wordsshe  used 

Y 

draw  picturesthat  match  the  descriptive  wordsshe  used 

Y 

Kwayask  Hotaman:  you  picked  really  good  Cnee  words  to  describe  yourself— 
some  of  them  were  from  ournew  vocabulary  list. 


Kekwaya  tald totaman:  checkyourspelling  using  a dictionary  orourvocabulary 
lists.  We  wrote  lots  of  these  words  down  in  our  learning  logs  so  they  might  be 
there. 


f \ 

Note:  This  Peer-assessment  Checklist  allows  students  to  give  each  other  feedback  about 

particular  aspects  of  their  work.  Comments  written  should  be  constructive  and  specific. 

\ / 
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Peer-assessment  C hec  klist 


Niwihowin: 

Nrtakihtason: 

Akinkesihkwan: 

Niwetatoskema  ka  n: 

Itotamowin: 

Nikaskihtan  ta  nehiyawasinahaman ... 

Ihi 

Namoya 

Kwayask  Kota  man: 


Kekwaya  takitotaman: 
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Self-assessment  Checklist  and  Goal  Setting 


Niwihowin:  Tan  is 

Nitakihtason:  4 

Matakimaw 

Akinkesihkwan:  ...... 

Mikisiwpisim 

Nikaskihtan ... 

Th? 

Namoya 

What  1 am  going  to  do  next... 

say  hello  and  goodbye 

V 

Say  hello  and  goodbye  in  Cree 
to  at  least  three  people  each 
day. 

listen  to  other  people's 
opinions 

V 

Write  down  the  opinion  of  one 
person  from  my  group  in  my 
learning  log. 

sing  "Nimiskaw  Pakan'' 

Sing  "Nimiskaw  Pakan"  to  my 
grandma  at  her  birthday  party. 

say  the  alphabet 

✓ 

Say  the  alpha  bet  three  times  in  a 
row  without  making  any  mistakes. 

get  along  with  group 
members 

V 

Make  sure  that  everyone  has  a 
chance  to  speak  next  time  we 
work  in  groups. 

/ \ 

Note:  This  Self-assessment  Checklist  and  Goal  Setting  allows  students  to  assess  their  abilities 

and  set  goals  to  improve. 

\ Z 
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Self-assessment  Checklist  and  Goal  Setting 


Niwihowin: 


Nrtakihtason: 


Akinkesihkan: 


Nikaskihtan ... 

fhi 

Namoya 

What  1 am  going  to  do  next... 
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Long-term  Goal  Setting 

Niwihowin:  Cheyenne 


Nitakihtason: 


4 


Akinkesihkwan: 


Mata  kimaw 
Mikisiwpisim 


Goal  #1: 


By  the  end  ofthisteim,  I would  like  to:  know  whatto  say  to  ask  for 

directions  in  Cree. 

To  achieve  this  goal,  I will:  lookup  the  words  I need  to  know  and  write  a 
role-play  to  perform  with  a friend. 

My  teachercan  help  me:  with  my  pronunciation  and  by  making  sure  I am 
saying  things  properly.  Maybe  there'sa  video  lean  watch. 

My  paientscan  help  me  by:  practising  my  role-play  with  me  at  home. 


Goal  #2: 

By  the  end  ofthisteim,  I would  like  to:  leam  more  about  what  it's  like  to  live  in 
Edmonton. 

To  achieve  this  goal,  I will:  research  Edmonton  on  the  Internet  and  ask  my 
neighbour,  Mrs.  Twin,  what  it's  like  to  live  there. 

My  teachercan  help  me  by:  bringing  in  books  and  pictures  of  Edmonton  and, 
maybe,  showing  a movie. 

My  paientscan  help  me  by:  buying  me  a book  on  Edmonton  for  my  birthday 
and  taking  me  to  Edmonton  fora  weekend! 

f n 

Note:  This  Long-term  Goal  Setting  sheet  allows  students  to  set  long-term  goals  for  their  own 

learning  and  could  be  included  in  students’  learning  logs. 

\ 1 
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Long-term  Goal  Setting 

Niwihowin: 


Nitakihtason: 


Akinkesihkwan: 


Goal  #1: 

By  the  end  of  thisteim,  I would  like  to: 
To  achieve  this  goal,  I will:  


My  teacher  can  help  me: 


My  patents  can  help  me  by: 


Goal  #2: 

By  the  end  of  thisteim,  I would  like  to: 
To  achieve  this  goal,  I will:  


My  teachercan  help  me  by: 


My  patents  can  help  me  by: 
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Anecdotal  Notes 


Student 

Date 

Activity 

Outcome  (Grade  4) 

Yes 

NotYet 

Comments 

Michael 

Jan.  8 

Simon 

Says 

LC-2.1a  understand 
simple  spoken  sentences 
in  guided  situations 

Seemed  to  understand  the  directions  but  mixed 
up  the  sequence. 

Sherice 

Jan.  8 

Simon 

Says 

LC-2.1a  understand 
simple  spoken  sentences 
in  guided  situations 

Made  some  errors,  followed  some  commands 
correctly;  will  do  more  review  of  vocabulary. 

Amanda 

Jan.  15 

Go  Fish 
card  game 

A-3.3a  engage  in  turn 
taking 

Consistently  and  accurately  used  turn-taking 
vocabulary. 

Claudio 

Jan.  15 

Small- 

group 

discussion 

A-3.3a  engage  in  turn 
taking 

Sometimes  acted  out  of  turn  and  spoke  when 
others  were  talking. 

Mary 

Jan.  17 

Small- 

group 

discussion 

A-3.3a  engage  in  turn 
taking 

Unproductive  and  acted  out  of  turn  today.  Will 
discuss  with  her  after  class.  Check  again  next 
class. 

Mary 

Jan. 25 

Small- 

group 

discussion 

A-3.3a  engage  in  turn 
taking 

New  group,  much  better  today.  More  effort  and 
focus. 

Michael 

Jan.  25 

Body  part 

vocabulary 

review 

LC-1 .3a  use  a 
repertoire  of  words  and 
phrases  in  familiar 
contexts,  within  a variety 
of  lexical  fields 

Improved  use  and  understanding  of  vocabulary. 
Will  try  Simon  Says  again  next  week  to  check  for 
learning. 

Note:  This  form  of  Anecdotal  Notes  allows  teachers  to  gather  information  about  several  different  students  as  their 

performance  relates  to  different  outcomes  at  different  times.  In  this  sample,  wherever  an  unsatisfactory 
performance  was  observed,  the  teacher  planned  another  opportunity  to  observe  the  same  student  complete  an 
activity  in  which  the  same  outcome  is  addressed.  The  information  provided  by  using  this  type  of  tool  can  be  used 
to  modify  future  instruction  or  to  discuss  students’  learning. 
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Anecdotal  Notes 


Student 

Date 

Activity 

Outcome 

Yes 

NotYet 

Comments 
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Observation  C hec  klist 


Student 

Date 

Activity 

Outcome  (Grade  4) 

Student  demonstrates 
that  he  or  she  has  met 
the  outcome. 

Nipin 

Sep.  23 

Singing  traditional  Cree 
songs 

A-6.1a  use  the  language  for  fun 

© 

NotYet 

Mark 

Sep.  23 

Singing  traditional  Cree 
songs 

A-6.1a  use  the  language  for  fun 

© 

NotYet 

Andrea 

Sep.  23 

Singing  traditional  Cree 
songs 

A-6.1a  use  the  language  for  fun 

Yes 

(NotYet) 

Summer 

Oct.  1 

Singing  the  alphabet 
song 

LC-1  .la  recognize  and  pronounce  basic  sounds 

Yes 

(NotYet) 

Carlos 

Oct.  1 

Singing  the  alphabet 
song 

LC-1  .la  recognize  and  pronounce  basic  sounds 

(Yes) 

NotYet 

Amanda 

Oct.  10 

Playing  the  alphabet 
game 

LC-1  .la  recognize  and  pronounce  basic  sounds 

© 

NotYet 

Marie 

Oct.  10 

Playing  the  alphabet 
game 

LC-1  .la  recognize  and  pronounce  basic  sounds 

© 

NotYet 

Marcel 

Oct.  10 

Playing  the  alphabet 
game 

LC-1  .la  recognize  and  pronounce  basic  sounds 

© 

NotYet 

Lamya 

Oct.  25 

Creating  a personal 
dictionary  organized  by 
the  alphabet 

LC-1  .la  recognize  and  pronounce  basic  sounds 

© 

NotYet 

Neil 

Oct.  27 

Creating  a personal 
dictionary  organized  by 
the  alphabet 

LC-1  .la  recognize  and  pronounce  basic  sounds 

© 

NotYet 

c \ 

Note:  In  cases  where  the  student  does  not  demonstrate  a particular  criteria,  the  teacher  should  plan  an  appropriate 

intervention. 


v / 
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Observation  C hec  klist 


Student 

Date 

Activity 

Outcome 

Student  demonstrates 
that  he  or  she  has  met 
the  outcome. 

Yes 

NotYet 

Yes 

NotYet 

Yes 

NotYet 

Yes 

NotYet 

Yes 

NotYet 

Yes 

NotYet 

Yes 

NotYet 

Yes 

NotYet 

Yes 

NotYet 

Yes 

NotYet 

Checklist  and  Comments  1 


Grade:  4 


Date:  May  3 


Activity:  Ind  ivid  ua  I Q a nd  A 


Specific  Outcome:  S-2.1a  use  simple  strategies,  with  guidance,  to  enhance 
language  use 


Has  met  the  outcome 


Student  Names: 

Yes 

Not  Yet 

• Janice 

0 

□ 

• Ian 

0 

□ 

• Fatima 

0 

□ 

• Nipin 

□ 

0 

• Melissa 

□ 

0 

• Marika 

0 

□ 

• Zino 

□ 

0 

• Eliza 

0 

□ 

• Neil 

0 

□ 

• Akiko 

0 

□ 

• Lvdia 

0 

□ 

• Sherice 

0 

□ 

Notes  for  future  planning:  do  a role-play  activity  in  which  we  talkabout  productive 
strategies  students  can  use  when  speaking  Cree;  e.g.,  use  nonverbal  meansto 
communicate,  use  fa  miliar  repetitive  pattemsfrom  stories,  songsand  rhymes, 
compensate  foravoiding  difficult  structuresby  rephrasing.  Students  then  record  the 
ideasin  their  learning  logsand  set  goals  for  using  them. 

/ \ 

Note:  This  Checklist  and  Comments  tool  demonstrates  how  a teacher  can  gather  information 

on  several  students’  performances  as  they  relate  to  one  outcome.  The  teacher  can  also 
use  this  information  to  plan  for  future  instruction. 

V ) 
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Checklist  and  Comments  1 


Grade: 


Date: 


Activity: 


Specific  Outcome: 


Student  Names: 

Has  met  the  outcome 
Yes  NotYet 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

n 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

Notes  for  future  planninq: 
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©Alberta  Education,  Alberta,  Canada 


E-17 

2009 


Checklist  and  Comments  2 


Grade:  4 


Date:  October5 


Activity: 


Telephone  conversations 
(invitations) 


Specific  Oubcome(s):  A-3.2a  respond  to  offers,  invitations  and  instructions; 
LC-l.lb  pronounce  common  wordsand  phrases  correctly; 

LC-l.lc  recognize  intonation  common  to  Cree;  LC-1. 3a  use  a repertoire  of 
wordsand  phrases  in  fa  miliar  contexts,  within  a variety  of  lexical  fields 


Lance 


can: 


(Student  name) 

Yes 

NotYet 

• invite  a friend  to  do  something 

0 

□ 

• accept  and  decline  an  invitation 

0 

□ 

• pronounce  wordscomprehensibly 

0 

□ 

• use  intonation  to  express  inquiry 

□ 

0 

• use  appropriate  vocabulary  related  to  hobbiesand 
invitations 

0 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

Done  well:  Seems  to  have  a good  understanding  of  the  vocabulary. 

Could  improve:  Seems  not  to  understand  intonation  and  how  it  can  affect 
meaning. 


Note:  This  Checklist  and  Comments  tool  demonstrates  how  a teacher  can  record  information 

about  student  performance  against  several  criteria.  In  this  sample,  the  student  is  being 
assessed  against  the  same  criteria  found  in  the  sample  rubric.  The  teacher  could  use  a 
checklist  to  check  student  performance  partway  through  a task,  such  as  a telephone 
conversation. 
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Checklist  and  Comments  2 


Grade: 


Date: 


Activity: 


Specific  Outcome(s): 


can: 

(Student  name) 

Yes 

NotYet 

• 

□ 

□ 

• 

n 

□ 

• 

n 

□ 

• 

n 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

n 

□ 

• 

n 

□ 

Done  well: 

Could  improve: 
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Rating  Scale  1 

Grade:  4 


Date: 


March  10 


Activity: 


Group  classroom  scavenger 
hunt 


Specific  Outcome:  A-3.3b  encourage  other  group  membersto  act 
appropriately 


Student  meets  the  outcome: 


Student  Names:  Never  Sometimes  Usually  Always 

• She  rice 

• David 

• Carlos 

• Sonia 
Lamva 

• Kendra 

• Taylor 

• Nipin 

• Dennis 

• Zina 

• Trevor 

• Allison 

• Akiko 

• Tan  is 

• Georoe 

• M a rc  e I 

• Hannah 

• Wesley 

( S 

Note:  This  sample  Rating  Scale  demonstrates  how  a teacher  can  record  the  levels  of 

performance  for  several  students,  based  on  a particular  outcome. 

V J 


• • * 0 

• © • • 

• • 0 • 

• * © • 

• © * • 

• 0 • • 

© * * • 

• * © • 

• © * • 

• © • • 

• • • ©) 

• • © « 

• © * • 

• © * • 

• • © • 

• * © • 

• © * * 

• © • • 
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Rating  Scale  1 


Grade: 


Date: 


Activity: 


Specific  Outcome: 


Student  Names: 


Student  meets  the  outcome: 

Never  Sometimes  Usually  Always 
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Rating  Scale  2 


Grade:  4 


Date:  November  12 


Activity:  Unit:  My  Family 


Specific  Outcome (s):  A-l.la  share  basic  information;  A-l. lb  identify  familiar 
people,  placesand  things;  LC-1.2a  recognize  and  name  some  elementsof  the 
writing  systems;  LC -1.3a  use  a repertoire  of  words  and  phrases  in  familiar 
contexts,  within  a variety  of  lexical  fields;  LC-3.2a  produce  simple  written  words 
and  phrases  in  guided  situations;  S-2.1a  use  simple  strategies,  with  guidance,  to 
enhance  language  use 


Student  Name:  Tanis 
Criteria: 

• was  able  to  share  basic 
information  about  hisorherfamily 

• identified  the  people  in  his  or  her 
family  correctly 

• used  words  relevant  to  the  family 
correctly 

• wrote  words  and  phrases  clearly 
and  correctly 

• used  a dictionary  to  find  new 
words  related  to  the  family 

• used  illustrations  to  provide 

re  leva  nt  details  about  his  or  her 
family 

• 

Never 

Sometimes 

Usually 

Always 

v*) 

• 

V 

A 

w 

A 

^ 

V 

A 

• 

Note:  This  sample  Rating  Scale  demonstrates  how  a teacher  could  record  information  about 

the  quality  of  a student’s  performance  as  it  relates  to  learning  outcomes. 
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Rating  Scale  2 


Grade: 


Date: 


Activity: 


Specific  Oufecome(s): 


Student  Name: 

Criteria:  Never  Sometimes  Usually  Always 
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Rating  Scale  3 

Grade:  5 


Date: 


March  10 


Activity: 


Reading  out  some  familiar 
words 


Specific  Outacome(s):  LC-l.lc  use  proper  pronunciation  and  intonation  with 
fa  miliar  words,  phrases  and  expressions 


Levels  of  peribima nee  and  conesponding  criteria: 

★ ★ ★ ★ Demonstrated  excellent  pronunciation  of  all  words — no  errors 

***  Demonstrated  good  pronunciation  of  almost  all  words — a few  errors 

**  Demonstrated  acceptable  pronunciation  of  most  words — several  errors  but 
still  comprehensible 

* Demonstrated  lots  of  errors — mostly  incomprehensible 


Name  of  Student 

Name  of  Student 

Louis 

★ ^kyk 

★ ★ ★ ★ 

Fatima 

<yk^  ★ ★ ~k(y 

k k k k 

Crystal 

★ k^ky 

k k k k 

Dakota 

★ k^ yk 

k k k k 

Marcel 

★ k(yk 

k k k k 

Troy 

(yk  k)  k ★ 

k k k k 

Jonathan 

CSf  ★ kyk 

k k k k 

Liliya 

(yk  k)  k ★ 

k k k k 

Akiko 

(k  ~k)  k ★ 

k k k k 

Sally 

Cjf  ★ ★ ky> 

k k k k 

Rebecca 

k k ~ky> 

k k k k 

Mei 

(yk^  k k^yk 

k k k k 

Janice 

((k  k)  k k 

k k k k 

Trevor 

C k r~  k k(yk 

k k k k 

Megan 

<(k  k ky>k 

k k k k 

( \ 

Note:  This  Rating  Scale  provides  an  example  of  how  a teacher  can  quickly  indicate  levels  of 

students’  performances  as  they  relate  to  one  outcome, 
v _ / 
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Rating  Scale  3 


Grade: 


Date: 


Activity: 


Specific  Oufecome(s): 


Levels  of  performance  and  conesponding  criteria: 

★ ★ ★ ★ 

★ ★ ★ 

★ ★ 

★ 


Name  of  Student 

Name  of  Student 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


E-25 

2009 


E-26  Cree  Language  and  Culture  9Y  Guide  to  Implementation  (4-6) 

2009  ©Alberta  Education,  Alberta,  Canada 


Rubric  (Grade  4) 


Name:  Breanna 


Date:  October  17 


Activity:  Conversation— making  plans  with  a friend 


Outcome 

Excellent 

Very  Good 

Acceptable 

Limited 

Content 

A-3.2a 

Consistently  respondsto 
offers,  invitations  and 
instructions. 

Frequently  respondsto  offers, 
invitations  and  instructions. 

The  occasional  errordoes not 
interrupt  the  message. 

Sometimes  respondsto  offers, 
invitations  and  instructions; 
however,  the  message  is 

unclear. 

Rarely  respondsto  offers, 
invitations  and  instructions. 

The  overall  message  is  difficult 
to  understand. 

Content 

A-3.2b 

C onsistently  a sks  o r offe  rs  to 
do  something. 

Frequently  a sks  or  offers  to  do 
something. The  occasional 
errordoes  not  interruptthe 
message. 

Sometimes  a sks  o r offe  rs  to  d o 
something;  however,  the 
message  is  unclear. 

Rarely  a sks  or  offers  to  do 
something.  The  overall 
message  is  difficult  to 
understand. 

Pronunciation 

LC-l.lb 

Consistently  pronounces 
common  wordsand  phrases 
correctly. 

Frequently  pronounces 
common  wordsand  phrases 
correctly.  The  occasional  error 
does  not  interrupt  the 
message. 

Sometimes  pronounces 
common  wordsand  phrases 
correctly.  Although  there  are 
several  errors,  the  overall 
message  is  still 
understandable. 

Rarely  pronouncescommon 
wordsand  phrasescorrectly. 
The  overall  message  is  difficult 
to  understand. 

Intonation 

LC-l.lc 

Consistently  recognizes 
intonation  common  to  Cree. 

Frequently  recognizes 
intonation  common  to  Cree. 
The  occasional  errordoes  not 
interruptthe  message. 

Sometimes  rec  og  nizes 
intonation  common  to  Cree. 
Although  there  are  several 
errors,  the  overall  message  is 
still  understandable. 

Rarely  recognizesintonation 
common  to  Cree.  The  overall 
message  isdifficultto 
understand. 

Vocabulary 

LC-1.3a 

Consistently  useswords 
related  to  making  plans  with  a 
friend. 

Frequently  uses  words  related 
to  making  plans  with  a friend. 
The  occasional  errordoes  not 
interruptthe  message. 

Sometimes  useswordsrelated 
to  making  plans  with  a friend. 
Although  there  are  several 
errors,  the  overall  message  is 
still  understandable. 

Rarely  useswordsrelated  to 
making  plans  with  a friend. 

The  overall  message  is  difficult 
to  understand  due  to  errors. 

f \ 

Note:  This  Rubric  demonstrates  how  a teacher  can  assess  one  student’s  performance  as  it  relates  to  different  learning 
outcomes. 


v 
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Rubric 


Name: 


Date: 


Activity: 


Outcome 

Excellent 

Very  Good 

Acceptable 

Limited 
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Rubric  and  Checklist  (Grade  4) 


Name:  Ellen 


Date:  November  14 


Activity:  Telephone  conversation 


Outcome 

Excellent 

Very  Good 

Acceptable 

Limited 

Conte  nt 
A-3.2a 

Consistently  respondsto  offers, 
invitations  and  instructions. 

Frequently  respondsto  offers, 
invitations  and  instructions.  The 
occasional  errordoesnot 
interruptthe  message. 

Sometimes  respondsto  offers, 
invitations  and  instructions: 
however,  the  message  is  unclear 

Rarely  respondsto  offers, 
invitations  and  instructions.  The 
overall  message  is  difficultto 
understand. 

Conte  nt 
A-3.2b 

Consistently  asks  or  offers  to  do 
something. 

Frequently  asks  or  offers  to  do 
something.  The  occasional  error 
does  not  interruptthe  message. 

Sometimes  asks  or  offers  to  do 
something;  however,  the 
message  is  unclear. 

Rarely  asks  or  offers  to  do 
something.  The  overall  message  is 

difficultto  understand. 

Pronunciation 

LC-l.lb 

Consistently  p rono  unc  es  c o mmon 
wordsand  phrases  correctly. 

Frequently  p ro  no  unc  es  c o mmo  n 
wordsand  phrases  correctly.  The 
occasional  errordoesnot 
interruptthe  message. 

Sometimes  p ro  no  unc  es  c o mmo  n 
wordsand  phrases  correctly. 
Although  there  are  several  errors, 
the  overall  message  is  still 
understandable. 

Rarely  pronounces  common 
wordsand  phrases  correctly.  The 
overall  message  is  difficultto 
understand. 

Intonation 

LC-l.lc 

Consistently  recognizes  intonation 
common  to  Cree. 

Frequently  recognizes  into  nation 
common  to  Cree.  The  occasional 
error  does  not  interrupt  the 
message. 

Sometimes  recognizes  intonation 
common  to  Cree.  Although  there 
are  several  errors,  the  overall 
message  is  still  understandable. 

Rarely  rec  og  nizes  into  na  tio  n 
common  to  Cree.  The  overall 
message  is  difficultto  understand. 

Vocabulary 

LC-1.3a 

Consistently  useswordsrela ted  to 
a telephone  conversation. 

Frequently  uses  words  related  to  a 
telephone  conversation.  The 
occasional  errordoesnot 
interruptthe  message. 

Sometimes  uses  words  related  to 
a telephone  conversation. 
Although  there  are  several  errors, 
the  overall  message  is  still 
understandable. 

Rarely  uses  words  related  to  a 
telephone  conversation.  The 
overall  message  is  difficultto 
understand  due  to  errors. 

Work  habits 

□ worked  independently  □ worked  with  some  assistance 

□ worked  with  minimal  assistance  □ requited  constant  supervision  and  assistance 

/ 

Note: 


V 


\ 

This  Rubric  and  Checklist  demonstrates  how  a teacher  can  perform  assessment  of  learning  and  assessment  for  learning  at  the 
same  time,  using  the  same  assessment  tool.  This  combination  of  rubric  and  checklist  records  information  about  a student’s 
performance  according  to  specific  outcomes,  as  well  as  information  about  a student’s  work  habits.  When  a student 
demonstrates  a performance  that  is  below  the  acceptable  level,  the  checklist  allows  the  teacher  to  record  a reason  why  the 
student  did  not  perform  at  an  acceptable  standard  and  provide  a plan  for  future  improvement. 
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Rubric  and  Checklist 


Name: 


Date: 


Activity: 


Outcome 

Excellent 

Very  Good 

Acceptable 

Limited 

V\foik  habits 

□ worked  independently  □ worked  with  some  assistance 

□ worked  with  minimal  assistance  □ requited  constant  supervision  and  assistance 
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